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Music

Introduction

In order to invent vocal or instrumental pieces, interpret musical pieces and appreciate musical works, students must
acquire a certain amount of knowledge related to the language of music, instrumental techniques and structures.
Presented schematically in the program as essential knowledges, this learning is addressed here in order to facilitate
teachers’ planning. It is presented in four tables. The first table covers knowledge that students should have acquired by
the end of each cycle. The other three tables illustrate, by means of observable actions, how this knowledge is mobilized in
the exercise of each of the three competencies developed in the program. Related to the key features of the competencies,
the action verbs used in each statement show the progression of learning from one cycle to the next. Teachers will be
better equipped to ensure students’ competency development if they include in their planning simple or complex tasks
aimed at the acquisition and application of different items of knowledge in a given context.

Since competency development and acquisition of the knowledge underlying the competency are closely related, the
particulars contained in this document should enable teachers to help students acquire the tools they need to develop
each of the program’s competencies and to discover their artistic sensitivity and creative potential.

Throughout elementary school, students in the Music program become familiar with the creative process by using various
elements of knowledge to invent their own vocal or instrumental pieces. They also use this knowledge to interpret musical
pieces, adding to their cultural experience. Lastly, they learn to express themselves using the appropriate subject-specific
vocabulary and acquire the skills they need to exercise critical judgment when appreciating musical works, personal
productions and those of classmates.

The elementary-level Arts Education programs were designed to ensure the progression of learning in each subject area

from the first to the sixth years. However, since continuity is required only for one of the two arts subjects,1 the second
subject may not be offered continuously throughout elementary school. In such a case, it is important to provide students
with as complete an arts education as possible, taking their abilities into account. For example, if the music course is
offered in one cycle only, teachers should make an effort to help students acquire not only the knowledge associated with
that cycle, but any other knowledge deemed essential. This knowledge appears as statements in bold type.

In short, by progressively acquiring the knowledge outlined in this document, students will develop the competencies
presented in the Music program. The tables will allow teachers to provide students with the conditions necessary for
competency development at the elementary level.

1. The Basic school regulation for preschool, elementary and secondary education stipulates that two of the four arts
subjects (Drama, Visual Arts, Dance and Music) are compulsory at the elementary level. According to these obligations,
one of the two subjects taught in Cycles Two and Three must be the same as one of those taught in Cycle One.

3



 

Music

Knowledge

In their planning, teachers should include a variety of simple tasks (diverse exploration and experimentation activities) to
help students acquire and apply the knowledge in this table.

Student constructs knowledge with teacher guidance.

Student applies knowledge by the end of the school year.

Student reinvests knowledge.

The statements in bold type indicate knowledge that should be given priority if the program is not taught in all
cycles.

Elementary

Cycle
One

Cycle
Two

Cycle
Three

Language of musicA. 1 2 3 4 5 6

Intensity and dynamics1.

Identifies loud and soft soundsa.     

Identifies dynamics: forte, piano, crescendo and decrescendob.     

Differentiates among the dynamics: forte, piano, crescendo and decrescendoc.     

Duration2.

Identifies quarter notes, two eighth notes, rests and elements of the conventional
nontraditional code: long, very long, short, very short and rest

a.
    

Identifies notes and rests, including half notesb.     

Differentiates among notes and rests, including triplets and whole notesc.     

Pitch3.

Names the sounds from the diatonic scalea.     

Identifies high and low registersb.     

 Differentiates between low , medium and high registersc.     

Tone colour4.

Names the classroom’s percussion instrumentsa.     

Differentiates between a child’s voice and an adult’s voiceb.     

Differentiates between a man’s voice and a woman’s voicec.     

Identifies wind instrumentsd.     

Distinguishes the instruments, depending on the repertoire usede.     

Quality of sound5.

Names qualities of sound: crisp or resonanta.     

Differentiates crisp sounds from resonant sounds and coarse sounds from smooth
sounds

b.
    

Graphic representationB. 1 2 3 4 5 6

Traditional code1.

Lists the symbols related to dynamics (piano, forte, crescendo, decrescendo) and
duration (half note, quarter note, two eighth notes, rest)

a.
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Lists the symbols related to pitch (on the staff, according to the musical works
studied)

b.
    

Distinguishes symbols related to dynamics, duration (including whole notes
and triplets and pitch (on the staff, according to the musical works studied)

c.
    

Conventional nontraditional code2.

Names the symbols related to duration (very short, short, long, very long,
rest), dynamics (loud, soft), pitch (high, low, ascending, descending) and the
qualities of sound (crisp, resonant)

a.
    

Differentiates among the symbols associated with duration, intensity, pitch (medium
register) and the qualities of sound (coarse, smooth)

b.
    

Other codes 3.

Identifies a personal graphic representation in his/her creationsa.     

Sound sourcesC. 1 2 3 4 5 6

Voice and body1.

Names sound sources: singing voice, vocal effects and body percussiona.     

Musical instruments2.

Names some percussion instruments and a few other classroom instrumentsa.     

Identifies some percussion instruments and a few other instruments
including the recorder

b.
    

Sound-producing objects3.

Identifies objects made from wood and metal that can be used to produce soundsa.     

Lists objects made from paper and fabric that can be used to produce soundsb.     

Distinguishes among different materials that can be used to produce soundsc.     

Information and communications technologies4.

Identifies sounds produced using software, a sequencer or a synthesizera.     

Instrumental techniquesD. 1 2 3 4 5 6

 Voice1.

Identifies the following elements of technique: opening of the mouth, breathing,
intonation and posture

a.
    

Lists the following elements of technique: pronunciation, opening of the mouth,
breathing, intonation and posture

b.
    

Distinguishes among the elements of technique, including tonec.     

Percussion instruments and other sound sources2.

Identifies the following elements of technique: posture, form, means of production
and technique

a.
    

Differentiates among the following elements of technique: posture, form,
means of production and technique

b.
    

Recorder3.

Identifies the following elements of technique: posture, form, means of
production and technique

a.
    

Distinguishes the following elements of technique: posture, form, means of
production and technique

b.
    

Rules for group ensemble workE. 1 2 3 4 5 6

Names directions indicating the beginning and ending of a piece and the
dynamics

a.
    

Identifies directions indicating beatb.     
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Distinguishes among directions indicating changes in tempoc.     

Names sound or visual cuesd.     

Composition proceduresF. 1 2 3 4 5 6

Names the following composition procedures: question and answer, contrast and
reproduction of sound

a.
    

Names the composition procedures, including repetitionb.     

Distinguishes among the following composition procedures: reproduction of sound,
collage, ostinato and mirror

c.
    

StructuresG. 1 2 3 4 5 6

Form1.

Identifies personal form and A-B forma.     

Identifies the A-B-A formb.     

Identifies canon in two voices and rondo formc.     

Tempo2.

Identifies slow and fast tempia.     

Identifies slow, moderate and fast tempib.     

Identifies tempi using the traditional code: lento, moderato, allegro,
accelerando and rallentando

c.
    

Rhythmic organization3.

Names an element of rhythmic organization, for example beat, quarter note or resta.     

Identifies elements of rhythmic organizationb.     

Differentiates among the elements of rhythmic organizationc.     

Melodic organization4.

Identifies a musical phrase, a series of ascending sounds, a series of
descending sounds and a series of sounds repeated at a fixed pitch

a.
    

Identifies conjunct sounds, disjunct sounds and glissandob.     

Differentiates among the elements of melodic organizationc.     

Musical appreciation repertoireH. 1 2 3 4 5 6

Types of excerpts11.       

1. Since these elements are evident in action, they are included in the Applications of Knowledge section.
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Music

Applications of Knowledge

Competency 1 – To invent vocal or instrumental pieces

Student constructs knowledge with teacher guidance.

Student applies knowledge by the end of the school year.

Student reinvests knowledge.

The statements in bold type indicate knowledge that should be given priority if the program is not taught in all
cycles.

Elementary

Cycle
One

Cycle
Two

Cycle
Three

To use personal ideas inspired by the stimulus for creationA. 1 2 3 4 5 6

Looks for an idea inspired by the stimulus for creation, paying attention to his/her
emotions and feelings

a.
    

Looks for ideas inspired by the stimulus for creationb.     

Lists all of the ideas inspired by the stimulus for creationc.     

Looks for a sound source to translate his/her idea or emotionsd.     

Tries out ideas using the voice, instruments and body and uses information
and communications technologies to translate his/her creative intention

e.
    

Combines trials and sound sources to develop his/her creationf.     

Chooses an idea from among his/her experiments with sound sourcesg.     

To use sound sources and elements of musical language and elements of
technique

B.
1 2 3 4 5 6

Language of music and graphic representation1.

Experiments with some of the following elements: intensity and dynamics, duration,
pitch, tone colour and quality of sound

a.
    

Uses different elements: intensity and dynamics, duration, pitch, tone colour
and quality of sound

b.
    

Chooses different elements: intensity and dynamics, duration, pitch, tone colour and
quality of sound

c.
    

Uses a personal representation and the conventional nontraditional code to keep a
record of his/her creation

d.
    

Uses the traditional code, a personal representation and the conventional
nontraditional code to keep a record of his/her creation

e.
    

Chooses the graphic representation best suited to the stimulus for creation to keep a
record of his/her creation

f.
    

Sound sources and instrumental techniques2.

Tries out ideas using the voice, the body, musical instruments and sound-producing
objects

a.
    

Uses some different sound sources: voice, body, musical instruments,
sound-producing objects, recorder and information and communications
technologies

b.
    

Selects some of the following sound sources: voice, body, musical instruments,
sound-producing objects, recorder and information and communications
technologies

c.
    

Experiment with voice techniques such as opening of the mouth, breathing,
intonation and posture, as well as instrumental techniques such as posture, form,
means of production and technique

d.
    

Uses voice techniques such as pronunciation and instrumental techniquese.     

Adapts voice techniques, such as tone, and instrumental techniques to the
characteristics of his/her creation

f.
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To organize the elements he/she has chosenC. 1 2 3 4 5 6

Composition procedures1.

Experiments with the following composition procedures: question and answer,
contrast and reproduction of sound

a.
    

Uses the following composition procedures: repetition, question and
answer, contrast and reproduction of sound

b.
    

Uses the following composition procedures: reproduction of sound, collage, ostinato
and mirror

c.
    

Structures2.

Experiments with the following forms: personal and A-Ba.     

Uses the following forms: A-B-A, personal and A-Bb.     

Uses the following forms: canon in two voices, rondo, A-B-A, personal and A-Bc.     

Uses a slow tempo and a fast tempod.     

Uses a slow tempo, a moderate tempo and a fast tempoe.     

Chooses an appropriate tempo for his/her creation: lento, moderato, allegro,
accelerando or rallentando

f.
    

Adapts his/her creation rhythmically based on an unmeasured or definite
number of beats

g.
    

Structures his/her creation rhythmically based on an unmeasured or definite number
of beats

h.
    

Uses elements of melody: musical phrase, series of ascending or
descending sounds, series of sounds repeated at a fixed pitch

i.
    

Uses different elements of melody: conjunct sounds, disjoint sounds, glissandoj.     

Selects different elements of melody depending on his/her creative intentionk.     

Tries out sequences of musical elementsl.     

Tries out sequences by combining the selected elementsm.     

To finalize a productionD. 1 2 3 4 5 6

Makes some adjustments to his/her creationa.     

Adjusts his/her production based on the stimulus for creationb.     

Enhances some aspects of his/her production using musical elementsc.     

To share his/her creative experienceE. 1 2 3 4 5 6

Shares significant aspects of the use of sound sources, techniques and elements of
musical language

a.
    

Describes important aspects of the use of sound sources, techniques and
elements of musical language

b.
    

Uses subject-specific vocabularyc.     
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Music

Applications of Knowledge

Competency 2 – To interpret musical pieces

Student constructs knowledge with teacher guidance.

Student applies knowledge by the end of the school year.

Student reinvests knowledge.

The statements in bold type indicate knowledge that should be given priority if the program is not taught in all
cycles.

Elementary

Cycle
One

Cycle
Two

Cycle
Three

To become familiar with the musical content of the pieceA. 1 2 3 4 5 6

Language of music and graphic representation1.

Looks for elements of musical language among the intensity and dynamics, duration,

pitch, tone colour and quality of sound1
a.

    

Locates elements of musical language among the qualities of intensity,
dynamics, duration, pitch, tone colour and quality of sound

b.
    

Respects the elements of musical language depending on the repertoire usedc.     

Looks for elements of the conventional nontraditional code and elements of a

personal representation2
d.

    

Locates elements of the traditional code, the conventional nontraditional
code and a personal representation

e.
    

Respects the elements of the graphic representation used: conventional
nontraditional, traditional and personal

f.
    

Structures2.

Looks for elements related to the structure of the piece: form, tempo, rhythmic

organization and melodic organization3
a.

    

Locates elements related to the structure of the piece: form, tempo,
rhythmic organization and melodic organization

b.
    

Respects the elements related to the structure of the piecec.     

Sound sources3.

Tries out ideas using the voice, the body, a musical instrument and a sound-
producing object

a.
    

Repeats the musical sequence using voice, body, a musical instrument, a sound-
producing object and information and communications technologies

b.
    

Uses the voice, body, musical instrument, sound-producing object and
information and communications technologies proposed in the piece

c.
    

Adapts one of the following musical elements of the piece: language of music,
graphic representation or structure

d.
    

Tries out musical ideas, taking into account musical elementse.     

Combines the musical elements in the piecef.     

To apply elements of techniqueB. 1 2 3 4 5 6

Instrumental techniques1.

Experiments with voice techniques such as opening of the mouth, breathing,
intonation and posture

a.
    

Uses voice techniques related to the characteristics of the piece, including
pronunciation

b.
    

Integrates the voice techniques related to the characteristics of the piece,
such as tone

c.
    

Experiments with techniques related to the following percussion instruments and
other sound sources: posture, form, means of production and technique

d.
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Uses some of the following techniques related to percussion instruments,
other sound sources and recorder: posture, form, means of production and
technique

e.
    

Integrates the instrumental techniques into the sound sources usedf.     

To bring out the expressive elements of the pieceC. 1 2 3 4 5 6

Adapts an expressive element of the piecea.     

Repeats the piece taking some expressive elements into accountb.     

Integrates the expressive elements of the piecec.     

To apply the rules for group ensemble workD. 1 2 3 4 5 6

Takes into account directions indicating the beginning and ending of the
piece and the dynamics

a.
    

Takes into account directions indicating the beatb.     

Takes into account directions indicating changes in tempoc.     

Takes into account sound or visual cuesd.     

To share his/her interpretation experienceE. 1 2 3 4 5 6

Shares significant aspects of the use of sound sources, technique and elements of
musical language

a.
    

Describes important aspects of the use of sound sources, technique and
elements of musical language

b.
    

Uses subject-specific vocabularyc.     

1. The complete list of elements of the language of music by cycle can be found in the Essential Knowledges table in the
Music program.

2. The complete list of graphic representation codes by cycle can be found in the Essential Knowledges table in the Music
program.

3. The complete list of elements of structures by cycle can be found in the Essential Knowledges table in the Music
program.
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Music

Applications of Knowledge

Competency 3 – To appreciate musical works, personal productions and those of classmates

Student constructs knowledge with teacher guidance.

Student applies knowledge by the end of the school year.

Student reinvests knowledge.

The statements in bold type indicate knowledge that should be given priority if the program is not taught in all
cycles.

Elementary

Cycle
One

Cycle
Two

Cycle
Three

To examine a musical work or excerpt for elements of contentA. 1 2 3 4 5 6

Pays attention to subject-specific elements while listening to classmates’ productionsa.     

Pays attention to subject-specific elements while listening to works past and present,
from here and elsewhere

b.
    

Language of music and graphic representation1.

Observes some of the following elements: intensity and dynamics, duration, pitch,
tone colour and quality of sound

a.
    

Locates some of the following elements: intensity and dynamics, duration,
pitch, tone colour and quality of sound

b.
    

Verifies the precision of the following elements used: intensity and dynamics,
duration, pitch, tone colour and quality of sound

c.
    

Observes elements of the conventional nontraditional code and elements of a
personal representation

d.
    

Locates different elements of the traditional code, the conventional
nontraditional code and a personal representation

e.
    

Verifies the precision of the elements of the graphic representation usedf.     

Sound sources and instrumental techniques2.

Observes some of the sound sources used: voice, body, musical instruments and
sound-producing objects

a.
    

Locates some of the sound sources used: voice, body, musical instruments,
sound-producing objects and information and communications technologies

b.
    

Verifies the use of several sound sources: voice, body, musical instruments, sound-
producing objects and information and communications technologies

c.
    

Observes a voice technique and an instrumental techniqued.     

Observes voice techniques and instrumental techniquese.     

Locates voice techniques and instrumental techniquesf.     

Composition procedures3.

Observes the following composition procedures: question and answer, contrast and
reproduction of sound

a.
    

Locates the following composition procedures: repetition, question and
answer, contrast and reproduction of sound

b.
    

Verifies the precision of the composition procedures used: reproduction of sound,
collage, ostinato and mirror

c.
    

Structures4.

Observes the A-B and personal formsa.     

Locates the A-B-A formb.     

Locates a canon in two voices and rondoc.     
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Observes fast or slow tempod.     

Observes fast, moderate or slow tempoe.     

Verifies one or more of the following changes in tempo: lento, moderato,
allegro, rallentando and accelerando

f.
    

Locates the beat in a rhythmic organizationg.     

Observes elements of the melodic organization: musical phrase, series of
ascending or descending sounds and series of sounds repeated at a fixed
pitch

h.
    

Locates elements of the melodic organization: conjunct sounds, disjunct sounds and
glissando

i.
    

Verifies the precision of the use of elements of the melodic organizationj.     

To examine a musical work or excerpt for sociocultural references (Cycle
Two and Cycle Three)

B.
1 2 3 4 5 6

Brings out the musical elements indicating the artistic period of the worka.     

Makes connections between the musical elements and the corresponding
sociocultural aspects

b.
    

Compares the main sociocultural aspects with his/her experience or surroundingsc.     

To make connections between what he/she has felt and examinedC. 1 2 3 4 5 6

Brings out the musical element that elicited an emotiona.     

Associates the element of content with what he/she feltb.     

Gives an example of the connections made between what he/she felt and examinedc.     

Uses subject-specific vocabularyd.     

To make a critical or aesthetic judgmentD. 1 2 3 4 5 6

Shares a preference based on his/her observationsa.     

Discusses his/her musical observations, explaining his/her preferencesb.     

Shares his/her point of view based on his/her musical observations and the
proposed appreciation criteria

c.
    

Uses subject-specific vocabularyd.     

To share his/her appreciation experienceE. 1 2 3 4 5 6

Shares significant facts related to the appreciation of sound sources, technique and
elements of musical language

a.
    

Describes important aspects of the appreciation of sound sources, technique
and elements of musical language

b.
    

Uses subject-specific vocabularyc.     
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