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Introduction to the Program  

 

Québec society is distinguished by its unique history, the presence of 

Indigenous Peoples, and its territory, official language and pluralism. 

It is structured as a secular and democratic state governed by the rule 

of law, with a judicial system based on the principles of equality and 

respect for the dignity of human beings as articulated in the Charter 

of Human Rights and Freedoms. Although they coexist in a shared 

civic space, the people who make up the Québec nation are 

nonetheless quite diverse. Diversity in Québec is evolving based on 

the social and cultural changes that occur over time. In a democratic 

society that aspires toward the inclusion and equality of all its 

members, but that is also shaped by inequalities and various forms of 

antagonism, the conditions that allow people to live together more 

harmoniously and create social cohesion are defined by reconciling 

the common framework with a recognition of the social and cultural 

diversity of Québec.  

Given the increasing number of points of view, which are at times 

polarizing, the immediacy with which they are expressed, the 

unequal value of the infinite amount of information available and the 

ongoing debate regarding the boundaries of a shared culture, it is 

imperative to develop the intellectual skills and attitudes necessary 

to participate in an informed manner in collective discussion. 

Freedom of expression is a fundamental right in a democracy, but 

with this right comes the essential responsibility to develop the 

know-how and interpersonal skills that foster respect for and 

understanding of others. The Culture and Citizenship in Québec 

program allows students to develop analytical and reflexive skills by 

engaging in dialogue and critical thought, so that they will be 

prepared to exercise their role as citizens.   

 

Contribution of the program to students’ education 

The acquisition of knowledge about Québec society is required to 

participate in meaningful and nuanced democratic dialogue. 

However, knowledge alone is not sufficient to adequately prepare 

students to exercise their citizenship. Critical thinking and structured 

reflection that caringly and empathetically accounts for how ethical 

issues affect the lives of individuals are also essential to enlightened 

citizenship.  

The Culture and Citizenship in Québec program is therefore intended 

to meet three objectives:  

- Prepare students to exercise citizenship in Québec society 

- Help students learn to recognize themselves and others 

- Pursue the common good 

The first objective of the program is to prepare students to fully 

exercise citizenship in Québec society, both now and in the future. 

The other two objectives fall within this main objective. 

Preparing students to exercise citizenship in Québec society  

Citizenship can be defined as the institutionalization of the 

connection between individuals and a political community through 

the granting of rights (civil, political and social) and their associated 

obligations and responsibilities, particularly those related to 

participation. This participation requires knowledge, know-how and 

interpersonal skills that foster recognition of oneself and of others as 

well as the pursuit of the common good.   

In Québec, citizenship is exercised in a negotiated space where rules 

and common standards are defined through dialogue. It brings 

diverse points of view and experiences together within the 

framework for belonging to a single society, and with due 

consideration given to individual and collective rights and 

responsibilities. Citizens, regardless of age, participate in the 
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continuing quest to learn to live together. This search is based on 

respect for human dignity and the construction of nuanced dialogue 

on the agreements, tensions and disagreements that characterize the 

pursuit of the common good. The Culture and Citizenship in Québec 

program equips students to acquire knowledge and to develop 

relevant know-how and interpersonal skills to exercise their 

citizenship now and in the future. 

Helping students learn to recognize themselves and others 

Recognition of oneself and of others is related to the principle by 

which each individual is equal to others in rights and in dignity, 

regardless of their characteristics and world view. It requires an 

awareness of the fundamental interdependence between 

individuals. This recognition is important for establishing reciprocal 

and respectful relationships that contribute to the pursuit of the 

common good through dialogue. The relational context within which 

recognition of oneself and of others takes place must be considered 

in constructing a shared public culture that takes the complexity of 

Québec society into account and meets the diverse needs of the 

population. Recognizing oneself is one of the vital conditions for 

developing critical thinking skills. Without a recognition of one’s own 

value regardless of the various critical lenses that may be focused on 

one’s ideas and values, it is difficult for individuals to distance 

themselves from their ideas and values in order to examine them. 

The Culture and Citizenship in Québec program thus allows students 

to acquire the additional knowledge needed to identify their needs 

and points of view, and those of others. It also leads students to 

question the social and cultural roots of their references, practices, 

beliefs and world views, and those of others.  

Pursuing the common good 

The pursuit of the common good takes into account the 

interdependence of individuals and groups, which is indispensable in 

establishing a collective project aimed at improving the lives of the 

people and groups that make up Québec society.  

It involves determining fundamental rights and freedoms while 

allowing for the plurality of points of view and perspectives on the 

collective choices that must be made when defining and redefining 

the rules for living together and our shared public culture. It consists 

in using dialogue to seek out common values and principles, while 

recognizing gaps between ideals and reality, which includes 

inequalities, power relationships and the irreconcilable nature of 

certain disagreements. These interactions highlight the need to reach 

compromises on issues for which there is no consensus and to base 

decisions that affect society as a whole on democratic principles and 

ideals.  

Thus, the pursuit of the common good refers to three principal 

actions: the promotion of Québec society’s democratic principles and 

ideals, the search for shared values and support for projects 

conducive to living together. It is based on the assumption that 

people from a variety of backgrounds will act responsibly and come 

to an agreement in order to face the challenges of living in society.  

In short, students’ engagement in the Culture and Citizenship in 

Québec program will contribute to the continuous construction, in 

the classroom, of a space for dialogue where they can experience 

living together in a democratic society. Through their knowledge of 

themselves and others, students build their identity and become 

aware of their value and that of others. Engaged in the pursuit of the 

common good, students gradually become informed and empathetic 

citizens capable of developing nuanced points of view and taking 

their place in democratic life both in and outside of school. They learn 

about the key underpinnings of public life in Québec, including the 
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principles and values enshrined in the Charter of Human Rights and 

Freedoms (for example, the right to equality and to freedom of 

expression) and those deriving from the collective rights recognized 

by our institutions (for example, the protection of the French 

language and the laicity of the State).  

The three objectives help achieve the three aims of the Québec 
Education Program: construction of identity, construction of world 
view and empowerment. 

 

Nature of the program 

The Culture and Citizenship in Québec program is mainly rooted in the 

fields of sociology and ethical philosophy, which define culture, in the 

broad sense, as all the symbolic and material manifestations of life in 

society. From this perspective, culture is a repertoire of more or less 

formalized ways of thinking, feeling and acting, which are shared and 

bring people together as part of specific and distinct communities. It 

includes the arts and literature, but also ways of life, the rules 

governing the legal and political systems, traditions and beliefs. 

Primary culture refers to the cultural manifestations and references 

that are part of daily life and that have often been internalized since 

childhood, while secondary culture consists of the set of works, 

systems of meaning and symbols that humanity has produced to 

reflect objectively on the primary culture in dialogue with others.  

Culture defines both the heritage and the future of communities. It is 

therefore central to the construction of people’s identity and of their 

relationships with others and with public institutions. The study of 

culture and ethical reflection on culture contribute to personal 

development and equip students to exercise their citizenship, given 

that they will be asked to engage in dialogue by recognizing the past 

while looking at how people can live together in the future.  

Relating sociological and philosophical approaches to each other in 

order to foster dialogue and the development of critical thought is 

the main framework of the Culture and Citizenship in Québec 

program.  

 

Dialogue 

Dialogue is a deliberate act of thinking, which takes place within the 

self or through interaction with others and is intended to lead to the 

recognition and understanding of different points of view on a 

cultural reality. It helps to unite rather than separate and involves a 

progression of thinking through the integration of a wide variety of 

knowledge, points of view and experiences. The Culture and 

Citizenship in Québec program leads students to engage in dialogue 

when they deepen their understanding of cultural realities and reflect 

on the ethical questions that may be associated with these realities 

in order to further develop their initial views. Through dialogue, 

students develop their ability to listen, build their self-esteem and 

become more open to others. 

 

Critical thinking 

Critical thinking is an evaluative, justificatory and self-correcting 

practice that makes use of a variety of resources to determine what 

is reasonable to hold to be true or to do. It is closely related to 

epistemological reflection, which deals with the foundations and 

relevance of various types of knowledge. Critical thinking supports 

the construction of knowledge and decision-making. It is carried out 

with special attention paid to the criteria that underpin choices and 

in a differentiated manner based on context and subject.  

Throughout the Culture and Citizenship in Québec program, dialogue 

and the development of critical thinking are related to the 
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competencies at the Elementary and Secondary levels, which are 

rooted in sociology and ethics. 

 

Sociology 

Sociology is a social science that studies the relations between 

individuals and between groups. Therefore, this field includes the 

study of the different forms of culture. Its critical approach to 

observation and analysis enables manifestations and spontaneous 

ideas to be examined and is aimed at determining the rules, norms, 

codes, meanings and social mechanisms that underlie cultural 

realities.  

 

Ethics 

Ethics is a branch of philosophy that studies the values and norms 

underlying different behaviours with a view to establishing what is 

good, right and virtuous. It involves a dialogic, reflective, critical and 

rational approach focusing on the options or actions that are 

acceptable or preferred in situations where there is tension between 

values, norms, rules, behaviours, experiences and feelings or where 

it is difficult or impossible to satisfy everyone.  
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Introduction to the elementary school program 

In order to achieve these three objectives, the Culture and Citizenship 

in Québec program at the elementary level emphasizes certain 

knowledge and know-how that is specific to dialogue, critical 

thinking, ethics and sociology. It fosters the development of 

interpersonal skills that the two competencies in the secondary 

school program will also help consolidate. 

 

In the Culture and Citizenship in Québec program at the elementary 

level, dialogue is used in an ongoing and flexible manner to allow 

students to open themselves up to the diversity of points of view and 

experiences and to learn to interact with others so dissensus is 

expressed respectfully. The program contributes to the development 

of critical thinking by leading students to reflect on the relevance and 

value of the information used as well as on the justifications that 

support various choices.  

On the one hand, the elementary program is related to the subject 

area of ethics. It gradually gives students the opportunity to deal with 

ethical questions based on situations and issues that are meaningful 

to them and allows them to become increasingly familiar with the key 

concepts specific to this subject. By examining questions or situations 

that interest them, students are already learning, in a manner 

appropriate to their level of development, to exercise their 

citizenship in Québec. 

On the other hand, the program is related to the subject area of 

sociology. It enables students to develop the ability to attentively 

observe their environment and analyze manifestations of culture. 

Students discover that practices, beliefs and world views are formed 

through culture, and they build their understanding of how the 

groups to which they belong function and of culture in Québec.  

 

Experimenting with the ethics at the elementary level 

The Culture and Citizenship in Québec program requires students at 

the elementary level to reflect, in a manner appropriate to their level 

of development, on questions or situations that interest them. 

Through dialogue, students gradually learn to examine a variety of 

points of view and become familiar with ideas central to the field of 

ethics, such as values, norms, references or tensions. Students 

engage in ethical reflection when they are involved in dialogue about 

questions that relate to values or norms and that do not have an 

obvious answer. By learning to understand the emotions that may 

arise as they engage in reflection or dialogue, students prepare for 

secondary school, where they will develop an ethical competency 

that integrates the rational and emotional dimensions.  

 

Knowledge and know-how is added and combines from one cycle to 

the next based on a progression that gives students at the end of 

elementary school the necessary tools to start engaging in formal 

ethical reflection.  

 

In the elementary program, the sociological approach and ethical 

reflection are not formally distinguished. Elementary students apply 

some knowledge and know-how central to sociology and ethics in 

developing a single competency that becomes more complex as 

students move from one cycle to the next. The goal is that, by the end 

of elementary school, students are able to understand and critically 

examine the cultural realities of Québec and the related issues that 

may arise:  

- Cycle One: Explores a cultural reality 

- Cycle Two: Examines a cultural reality 

- Cycle Three: Reflects critically on a cultural reality 
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Because of its evolving nature, the competency highlights the 

differentiated contribution of each cycle to the acquisition of critical 

thinking skills that are based on dialogue and the recognition of the 

self and others. 
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Making Connections: Culture and Citizenship in 

Québec and the Other Dimensions of the 

Québec Education Program 

[Section to come] 
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Pedagogical Context 

The role of the student 

[Section to come] 

The role of the teacher 

Teachers of the Culture and Citizenship in Québec program are 

constantly invested in furthering their general knowledge, especially 

in the subjects covered in the program, as well as their understanding 

of pedagogy. The teacher’s first responsibility is to support and guide 

students in their study of cultural realities and in their ethical 

reflection. Teachers play the role of cultural mediator, meaning they 

create bridges between the past, present and future, as well as 

between students and different cultures, with a focus on culture in 

Québec.  

As the questions addressed in the program are complex, teachers 

must exercise great care when presenting them in class. Teachers 

make the effort to differentiate between their own common-sense 

knowledge and validated knowledge that can be used to support 

teaching. As the program requires students to develop a critical 

distance with regard to their own world views in order to question 

them and further develop them through dialogue, teachers must also 

demonstrate humility and critical distance with respect to their own 

world view, especially when it comes to their convictions, values and 

beliefs. Teachers act as models for students by demonstrating the 

value of continuing to take a learner’s stance, without fear of being 

wrong or admitting one’s limitations and lack of knowledge, while 

being capable of explaining how one’s own world views are situated 

socially and culturally. Teachers therefore adopt a social 

constructivist epistemological stance that accepts that objectivity 

and neutrality remain important ideals to pursue. They understand 

that by recognizing the position underlying one’s thinking and moving 

beyond one’s initial point of view, it is possible to attempt to 

construct the most nuanced possible understandings of the world. 

However, teachers refrain from providing their specific opinions on 

the situations that students are directly examining. In all 

circumstances, they exercise their professional judgment to 

determine the specific conduct required. 

Teachers ensure that they avoid indoctrination or censorship and 

prioritize freedom of speech and thought. However, when an opinion 

being expressed impinges on the dignity of a person or when 

suggested actions compromise the fundamental principles of the 

Charter of Human Rights and Freedoms, teachers intervene while 

referring to the objectives of the program. Additionally, throughout 

the learning process, teachers assist students in going beyond the 

mere expression of opinions and in clarifying their points of view and 

analysis so as to assess their relevance and coherence. Teachers 

therefore encourage the development of critical thinking that allows 

students to understand that not all points of view are necessarily of 

equal value. 

In order to encourage the recognition of others and the pursuit of the 
common good, teachers work to create an atmosphere conducive to 
dialogue between members of the learning community in the 
classroom, where each person feels they can express themselves 
freely. Teachers also remain attentive to non-verbal behaviours and 
contribute to modulating exchanges by prioritizing the expression of 
different points of view. Teachers help students recognize thinking 
traps (reasoning errors and cognitive biases) and behaviours likely to 
hinder dialogue.  
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Meaningful, Open and Complex Learning and Evaluation 

Situations 

[Section to come] 

The Purposes of Evaluation 

[Section to come]
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Competency in Cycle One: Explores a cultural 

reality 

In Cycle One, the competency Explores a cultural reality enables 

students to broaden the scope of their attention to understand the 

world around them through observation. Students learn that the 

same cultural reality can prompt different observations. They 

develop their ability to contextualize ideas and recognize emotions. 

Dialogue with others is a preferred method for coming into contact 

with a variety of possible observations and emotions.   

Key features of the competency 

The competency Explores a cultural reality is based on four key 

features: Observes a cultural reality, Compares a variety of 

observations, Considers a variety of emotions and Engages in 

dialogue with others.  

By observing a cultural reality and its manifestations, students can 

actively build their understanding of their cultural environment. This 

requires students to ask questions (either by themselves or with the 

help of their teacher), find information and discuss the relevance of 

this information to the questions being asked. This exercise allows 

students to identify the characteristics of the cultural reality and to 

contextualize them in order to better understand them.   

Students compare the observations of other students to deepen their 

understanding of the cultural reality and become open to the 

diversity of its manifestations. They identify similarities and 

differences and formulate assessments of the reality.  

To understand cultural realities, they must also consider the 

emotions felt by people who are affected by these realities. Students 

therefore construct their emotional understanding by learning to 

recognize different emotions and the physical manifestations that 

result from those emotions. Students also use their imagination and 

acquire knowledge to identify other emotions that may be 

experienced in the same context. They are already asked to associate 

emotions with their prompts.  

The know-how necessary for dialogue with others to go well is central 

to the development of the competency, since students are placed in 

dialogic relationships. Students take notice of their own feelings and 

use different methods to express or clarify their ideas and to ask 

questions about the ideas of others. To help move the dialogue 

forward, they support their ideas in different ways, such as through 

comparisons, examples, reasons, explanations or the description of 

consequences. They take care to identify and apply the practices that 

facilitate healthy interaction. 

Dynamics of the competency 
The different key features should not be seen as components of a 

linear process. Teachers should approach the key features iteratively 

by moving from one key feature to another progressively based on 

the context. The involvement of the four key features allows students 

to better understand the cultural reality. 
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Explores a cultural reality 

Observes a cultural reality 

 
• Asks comprehension questions 

• Identifies relevant information 

• Identifies characteristics 

• Contextualizes these characteristics 
 

Compares a variety of observations 
 

• Becomes aware of other observations  

• Identify similarities and differences  

• Formulates assessments  

Considers a variety of emotions 

 
• Recognizes emotions  

• Identifies different possible emotions  

• Associates prompts with emotions 
 

Engages in dialogue with others 

 
• Becomes aware of own emotions 

• Uses different methods of expressing own ideas 

and becoming aware of the ideas of others 

• Supports own ideas  

• Creates conditions conducive to interaction 
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Competency in Cycle Two: Examines a cultural 

reality 

In Cycle Two, the development of the competency Examines a 

cultural reality enables students to build their understanding of their 

environment and of culture in Québec through methodological 

observation, the consideration of emotions and the comparison of 

points of view. Dialogue with others is a preferred method for this 

examination.  

Key features of the competency 

The competency is based on four key features: Observes a cultural 

reality, Compares points of view, Considers emotions and Engages in 

dialogue with others.  

By observing a cultural reality and its manifestations, students can 

actively build their understanding of their cultural environment. This 

requires students to ask different types of questions 

(comprehension, philosophical, or ethical questions), either by 

themselves or with the help of their teacher. Students find 

information and discuss its relevance to the questions being asked. In 

Cycle Two, they also learn to compare sources and the type of 

information that they contain in order to evaluate their relevance. 

This exercise allows students to identify the characteristics of the 

cultural reality and to contextualize them in order to better 

understand them.  

Starting in Cycle Two, students deepen their understanding of a 

cultural reality by taking an interest in what each person may think of 

it. They learn to methodically compare points of view by identifying 

the underlying references, identifying similarities and differences 

between them, and evaluating their relevance to the questions being 

asked. They formulate assessments based on this comparison of 

points of view and on their references. 

To understand cultural realities, students must also consider the 

emotions felt by people who are affected by these realities. Students 

continue to construct their emotional understanding by learning to 

recognize different emotions and the physical manifestations that 

result from those emotions. In Cycle Two, they enhance their 

understanding of the range of emotions not only by associating 

emotions with different prompts, but also by identifying different 

possible behavioural reactions.  

Students continue to develop the know-how necessary for dialogue 

with others to go well. They take notice of their own feelings and use 

different methods to express or clarify their ideas and to ask 

questions about the ideas of others. To help move the dialogue 

forward, they support their ideas in different ways, such as through 

comparisons, examples, reasons, explanations or the description of 

consequences. They take care to identify and apply the practices that 

facilitate healthy interaction. 

Dynamics of the competency 

The different key features should not be seen as components of a 

linear process. Teachers should approach the key features iteratively 

by moving from one key feature to another progressively based on 

the context. The involvement of the four key features allows students 

to better understand the cultural reality. 
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EXAMINES A CULTURAL REALITY 

 
Observes a cultural reality 

 

• Asks questions (comprehension, philosophical or 
ethical questions)  

• Compares sources of information 

• Identifies relevant information 

• Identifies characteristics 

• Contextualizes these characteristics 

 
Compares points of view  

 

• Identifies different points of view on the cultural 
reality 

• Discerns the references underlying these points of 
view  

• Compares references  

• Formulates assessments 

 
Considers emotions  

 

• Recognizes emotions 

• Identifies other possible emotions 

• Associates prompts with emotions 

• Identifies possible reactions 

 
Engages in dialogue with others 

 

• Becomes aware of own emotions 

• Uses different methods of expressing own ideas 

and becoming aware of the ideas of others 

• Supports own ideas  

• Creates conditions conducive to interaction 
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Competency in Cycle Three: Reflects critically 

on a cultural reality 

In Cycle Three, the competency Reflects critically on a cultural reality 

helps students to develop an understanding of a cultural reality and 

the tensions that it may raise, and to pursue a line of critical thinking 

that leads to a proposed response that is justified. Students build on 

the knowledge acquired in previous cycles by deepening their 

methodical examination of points of view and emotions. Dialogue 

with others is a preferred method for encountering others and is 

conducive to the development of their line of thinking.  

Key features of the competency 

The competency is based on four key features: Observes a cultural 

reality, Examines a variety of points of view, Proposes a response and 

Engages in dialogue with others.  

In Cycle Three, students move closer to a sociological analysis of 

cultural realities by paying close attention to the social relationships 

that they observe directly themselves or observe indirectly based on 

the information used. They assess the relevance of this information 

based on different questions (comprehension, philosophical or 

ethical questions) that they have formulated or that are suggested by 

their teacher. Students contextualize these relationships and identify 

their characteristics, which leads them to highlight similarities and 

differences.  

Observing relationships makes it easier to identify tensions related to 

the cultural reality and the different points of view that are brought 

into conflict. Students continue to develop their understanding of 

emotions by identifying the ways in which emotions can be involved 

in forming points of view. Therefore, they identify the references 

underlying points of view in order to compare them and to identify 

the similarities and differences between them. This process enables 

the students to make assessments.  

Proposed responses or solutions are based on the knowledge 

students have acquired throughout the process and while examining 

points of view. They develop this response by considering its effects 

on themselves, on others or on the situation, and justify their choices. 

They demonstrate openness and are ready to adjust or modify their 

responses by comparing them to the other proposals presented. This 

exercise leads students to consider types of reasoning and thinking 

traps in order to start evaluating the reasoning presented. 

Students continue to develop the know-how necessary for dialogue 

with others to go well. They take notice of their own feelings and use 

different methods to express or clarify their ideas and to ask 

questions about the ideas of others. To help move the dialogue 

forward, they support their ideas in different ways, such as through 

comparisons, examples, reasons, explanations or the description of 

consequences. They take care to identify and apply the practices that 

facilitate healthy interaction. 

Dynamics of the competency 

The different key features should not be seen as components of a 

linear process. Teachers should approach the key features iteratively 

by moving from one key feature to another progressively based on 

the context. The involvement of the four key features allows students 

to develop their critical thinking on a cultural reality
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REFLECTS CRITICALLY ON A CULTURAL REALITY 

 
Observes a cultural reality  

 

• Asks questions (comprehension, philosophical or 
ethical questions)  

• Determines the relevance of the information 
used 

• Identifies relationships between people, groups 

or institutions  

• Identifies characteristics  

• Contextualizes these characteristics 

 
Examines a variety of points of view  

 

• Identifies an example of tension related to the 

cultural reality 

• Identifies different points of view 

• Discerns the emotions related to these points of 

view 

• Compares the references underlying different 

points of view 

• Formulates assessments 

 

 
Proposes a response  

 

• Develops a response  

• Considers the effects of the proposal on self, others 
or the situation 

• Justifies own choice 

• Compares the proposals presented  
 

 
Engages in dialogue with others 

 

• Becomes aware of own emotions 

• Uses different methods of expressing own ideas 

and becoming aware of the ideas of others 

• Supports own ideas  

• Creates conditions conducive to interaction 

 



 

 

Learning content  
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Thematic structure for elementary school 

 

The learning content for elementary school is organized into themes 

that are intended to meet the three objectives of the program each 

year. Therefore, content related to individuals and their relationships 

with others, groups and the environment is taught each year. The 

teacher can choose the order in which the themes for a year are 

covered. 

Students broaden their view of culture and society in Québec 

throughout elementary school. In Cycle One, they develop their 

understanding of and begin to reflect on the cultural realities 

observed in their immediate environment: family, class, school. In 

Cycle Two, their observations expand to cover their extended cultural 

environment, such as their community, neighbourhood and city. In 

Cycle Three, there is additional content related to their society, how 

it operates and its constituent groups.  

This structure encourages students to look at culture from an 

increasingly broader perspective and to do so at a pace that is 

appropriate for their level of social, emotional and cognitive 

development. It is intended to help students become conscientious 

and critical citizens that are in solidarity with others and cognizant of 

shared public spaces, the pluralism of society and the 

interdependence of the individuals that make up this society.   

 

Cultural realities 

At the elementary level, students develop their understanding of 

culture in Québec and reflect on cultural realities. These realities 

correspond to the learning content associated with the different 

themes. It is possible to use manifestations of culture in Québec as a 

prompt to discuss a cultural reality.   

 

            
         Fig.1: Thematic structure for elementary school 

 

Sexuality education 
Sexuality Education content is included for each year of elementary 

school. Sexuality Education content must be included in the 

examination of cultural realities that are marked with an 

asterisk. Appendix 1 provides information on how to approach these 

concepts within the thematic structure in a way that is consistent 

with the competencies of the program and with a complete approach 

to sexuality education.  

  

Cycle Three: 

My society

Cycle Two: 

My extended 
cultural 

environment

Cycle One: 

My immediate 
cultural 

environment
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General themes at the elementary level 

Self-awareness and the construction of identity 

Orientations 

Under the theme Self-awareness and the construction of identity, students reflect on the different elements that characterize individuals, on the idea they 
have of who they are and on who they may wish to become. The construction of identity is a cultural process that varies according to social context. In Cycle 
One, students begin to develop self-knowledge by examining the key moments of life since birth and individual needs. They reflect on personal characteristics, 
especially physical ones, and on people's interests.  

In Cycle Two, students begin to ask questions about the view that each person may have of themselves by focusing on desires and wants but also on the limits 
that are important to know and respect. They examine social and gender stereotypes and their effects on self-perception. They also explore the changes that 
are taking place or will take place in their bodies, as well as each person’s strengths and challenges.  

In Cycle Three, students use what they have learned in the first two cycles to address the concept of identity, which will be examined again at the start of the 
secondary school program. Students reflect on that which structures identity by learning to understand the connection between the perceptions individuals 
have of themselves and what is conveyed within their family and at school. To that end, students become aware of some of the values that guide beliefs and 
actions. Students also explore the different groups to which a person can belong and their contributions to identity and to integration within culture and 
society in Québec. 

Themes 

Cycle One Cycle Two Cycle Three 

Self-knowledge Perception of the self Identity 

Personal interests 
 
 
 
Individual needs* 
 

Characteristics of 
each person* 
 
 
Phases of life since 
birth* 
 
 

Personal desires and 
limits* 
 
 
Stereotypes and view 
of the self*  
 

Changes to the 
body* 
 
 
Each person’s 
strengths and 
challenges 

Dimensions of 
identity* 
 
 
Values 
 

Different groups to 
which a person can 
belong 
 
Social and cultural 

integration* 
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Relationships between people 

Orientations 

Under the theme Relationships between people, students reflect on relationships between individuals at different levels. In Cycle One, they explore 
interpersonal relationships in different familiar contexts. Students associate types of relationships with the roles that individuals may play within the family 
and at school and with the rules of civility that allow these relationships to be harmonious.  

Gradually, in Cycle Two, students learn that the relationships between individuals also depend on the dynamics of the groups in which these individuals 
interact. Depending on the context, the differences between individuals may lead to experiences of exclusion or inclusion. Norms vary in different groups, and 
if some pressures exerted by the group encourage feelings of belonging and self-fulfillment, others may lead to submission and to a lack of respect for 
individuals and their limits.  

In Cycle Three, students reflect more extensively to encompass the broader society in order to observe and examine the relationships between various groups 
with converging or diverging interests and points of view. They examine different types of democratic experience. Their reflections can focus on democratic 
experiences in a school environment or on the political system in Québec seen as a meeting place for discussing major decisions that affect the lives of the 
entire population of Québec. Depending on what is making news at any given time, students may be introduced to the electoral process and the different 
elements that comprise it (parties, programs, etc.), to different laws or to the legal framework of human rights and freedoms that shapes democratic life in 
Québec. Students use all of these elements to develop their consciousness as citizens and see the ways in which they too can participate in Québec society. 

Themes 

Cycle One Cycle Two Cycle Three 

Relationships between individuals Group dynamics Collective life 

Relationships in the 
family* 
 
 
 
 

Roles in the family 
and at school* 
 
 
Civility 
 

Differences 
between 
individuals  
 
Exclusion and 
inclusion* 
 

Cultural belonging 
 
 
 
Group pressure*  
 

Social diversity and 
shared culture 
 
 
Democratic 
experiences  

Rights and freedoms*  
 
 
 
Social participation 
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Search for meaning 

Orientations 

Under the theme Search for meaning, students reflect on the beliefs, practices and questions related to the meaning given to their existence. In Cycle One, 
students start by examining the concrete symbolic practices that they have experienced in their family and school life. They take note of the rituals and 
celebrations that punctuate their daily life or that mark key moments in the year or in human life. Students become aware of the multiple meanings that can 
be given to rituals and celebrations and recognize those that are largely shared in Québec culture. 

In Cycle Two, students address several existential questions related to the idea of faith and the meaning of life and of death. They also explore the concepts 
of friendship, love and happiness.  

In Cycle Three, students reflect more specifically on the implications and meaning of different impending changes: the transition to secondary school and 
puberty, that is, the passage from childhood to adolescence. It is an opportunity to examine the connections between puberty and romantic and sexual 
awakening as well as the skills required to foster personal safety in a variety of contexts. Students also consider the future by reflecting on expectations and 
the idea of success. They reflect on role models that inspire young people in their current and future lives. 

Themes 

Cycle One Cycle Two Cycle Three 

Rituals and celebrations  Existential questions Thinking about own life 

Life rituals and daily 
rituals 
 

Celebrations  
  
 

Faith 
 
 
Life and death 

Friendship and love* 
 
 
Happiness 

Transition to 
adolescence* 
 
Expectations for the 
future 

Success and failure  
 
 
Role models in life 
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Relationships between humans and the environment 

Orientations 

Under the theme Relationships between humans and the environment, students reflect on the relationship with the environment and on actions to preserve 
it. In Cycle One, they explore the needs of other living beings and the place of those beings in their lives. Students explore multiple possible visions for these 
relationships and their effects on the environment.  

In Cycle Two, students expand the scope of their analysis to include their living environment and the different ways to inhabit a territory. They take note of 
the role of nature in their life. Students use this new knowledge to reflect on the environmental issues related to material consumption as well as on ecological 
practices that redefine the relationship between humans, other forms of life and the planet in general. 

The first two cycles of elementary school emphasize the relationship between students and nature. In Cycle Three, the students use the knowledge acquired 
in previous cycles to reflect on ecological transition, that is, on the different ways to respond to environmental issues at all levels. Students study the collective 
choices that must be made for the future of Québec and the impact they will have on individual lives. They also take note of the role of various environmental 
movements. By the end of this cycle, students are able to observe and examine approaches to ecological transition in the context of their lives in Québec. 

Themes 

Cycle One Cycle Two Cycle Three 

Relationship with other living beings Living environments  Ecological transition 

Needs of other living 
beings 

Relationships 
between humans and 
other living beings 

Ways to inhabit a 
territory  
 
Relationship with 
nature 

Consumption  
 
Ecological practices 

Collective choices for 
the future 
  

Environmental 
movements 
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Digital media and digital life 

Orientations 

Under the theme Digital media and digital life, students develop knowledge of and critically reflect on the role that digital tools and spaces play in their life. 
In Cycle Two, students explore the different forms of knowledge available in digital spaces. They begin to learn about searching for reliable information online 
(search engines, keywords, websites, etc.). Students ask questions about the information they are using by turning a critical eye to the characteristics of various 
sources (news media, private companies, public organizations, individuals). In reflecting on social media, they come to understand the goals of these platforms 
and how they work as well as the type of information disseminated on them.  

In Cycle Three, students further investigate relationships with digital tools and spaces. They reflect on the different dimensions of digital life that make it 
possible to inform, entertain, communicate, maintain social relationships, etc. They ask questions about the uses of and experiences with digital tools and 
spaces, which differ based on generation and context. The fact that technology is constantly present in daily life, the direct or indirect pressures related to the 
use of digital tools and the balanced approach required to avoid situations of dependence may be addressed with students in order to identify the related 
advantages and risks. Finally, representations of the self on the Internet and the different issues related to online socialization and the instantaneous nature 
of communication are also subjects for reflection, as are behaviours in online spaces, particularly those related to cyberbullying, respect for others and 
personal safety.   

Themes 

Cycle One Cycle Two Cycle Three 

 Knowledge in digital spaces Relationship to digital tools and spaces 

  Search for 
information on the 
Internet 
 
 

Reliability of 
information 
 
Social media 

Roles of digital tools 
and spaces  
 
Varied uses of and 
experiences with 
digital tools and 
spaces*  

Representations of 
the self on the 
Internet* 
 
Socializing online*  
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Themes by cycle: 

 

Cycle One themes 

Themes 
Cultural realities 

Elementary 1 Elementary 2 

Self-knowledge Personal interests 
 
Individual needs*  

Characteristics of each person* 
 
Phases of life since birth* 
 

Relationships between individuals 
 

Relationships in the family* Roles in the family and at school* 
 
Civility 

Rituals and celebrations Life rituals and daily rituals 
 

Celebrations  
 

Relationship with other living beings Needs of other living beings  Relationships between humans and other living 
beings 

 

Cycle Two themes 

Themes 
Cultural realities 

Elementary 3 Elementary 4 

Perception of the self 
 

Personal desires and limits* 
 
Stereotypes and view of the self* 

Changes to the body* 
 
Each person’s strengths and challenges 
 

Group dynamics  

Differences between individuals  
 
Exclusion and inclusion* 

Cultural belonging 
 
Group pressure* 
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Existential questions 

Faith 
 
Life and death 

Friendship and love* 
 
Happiness 

Living environments 

Ways to inhabit a territory  
 
Relationship with nature 

Consumption  
 
Ecological practices 

Knowledge in digital spaces 

Search for information on the Internet 
 
 

Reliability of information 
 
Social media 

 

Cycle Three themes 

Themes 
Cultural realities 

Elementary 5 Elementary 6 

Identity  

Dimensions of identity* 
 
Values 

Different groups to which a person can belong 
 
Social and cultural integration* 

Collective life 

Social diversity and shared culture 
 
Democratic experiences  

Rights and freedoms* 
 
Social participation 

Thinking about own life 

Transition to adolescence* 
 
Expectations for the future 

Success and failure  
 
Role models in life 

Ecological transition Collective choices for the future Environmental movements 

Relationship to digital tools and spaces 

Roles of digital tools and spaces  
 
Varied uses of and experiences with digital 
tools and spaces* 

Representations of the self on the Internet* 
 
Socializing online* 
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Learning content related to the reference subject areas, dialogue and critical thinking  

[This section was originally written for the secondary-level program. The selection of relevant elements for the elementary program will take 

place during the 2022-2023 school year] 

 

Sociology 
 

Sociology: A social science that studies the relations between individuals and between groups. Sociology focuses on cultural realities. It involves a 

critical approach to observation and analysis, which clarifies the rules, norms, codes, meanings and social mechanisms that underpin cultural 

realities, in order to make it possible to examine manifestations and spontaneous ideas. 

 

Research strategy: All of the choices made regarding the way relevant information for the study of a cultural reality is gathered. Includes the 

choice of a methodological approach (documentary research or empirical survey) and the research techniques used.  

 

Empirical research techniques:  

• Observation: Observation can be formal (with an observation checklist) or informal (without a checklist). It allows for observable 

information about human behaviour in a given situation to be collected. It is referred to as direct observation when the observer stays 

removed from the situation and participant observation when the observer plays an active role in the situation, such as being part of the 

studied group.  

 

• Questionnaire (or survey): Questionnaires are designed to collect responses about an object of study from a sample of participants that 

can vary in size.  

 

• Interview: Interviews, conducted either individually or in groups, can be unstructured (without an interview guide) or structured (with 

an interview guide). Among other things, interviews can be used to collect information on participants’ points of view, perceptions and 

feelings about the cultural reality being studied in order to better understand it.  
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Social relations: Series of direct or indirect interactions between people, groups or institutions that has historical depth, as each interaction is 

based on previous interactions and influences future interactions. Social relations are central to the production of culture and to society. There 

are various types of social relations, such as those that are cooperative, competitive, hierarchical, egalitarian, collaborative, conflicting, formal or 

informal.  

 

Culture: Repertoire of more or less formalized ways of thinking, feeling and acting, which are shared and bring people together as part of specific 

and distinct communities. Culture includes the arts and literature, but also ways of life, the rules governing the legal and political systems, traditions 

and beliefs. Primary culture refers to the references and manifestations that are part of daily life and that have often been internalized since 

childhood, while secondary culture is made up of the set of works, systems of meaning and symbols that humanity has produced to reflect 

objectively on the primary culture in dialogue with others. Culture defines both the heritage and the future of communities.   

 

Cultural reality: Element of culture. In the Culture and Citizenship in Québec program, the cultural realities correspond to the learning content 

related to the thematic structure. 

 

Perspective: [To come] 

 

Social norm: [To come] 

 

Ethics 

 

Ethics: Branch of philosophy that studies the values and norms underlying different behaviours with a view to establishing what is good, right and 

virtuous. It involves a reflective, critical and rational approach focusing on the actions that are acceptable or preferred in situations where there 

is tension between values, norms, rules, behaviours, experiences and feelings or where it is difficult or impossible to satisfy everyone. There are 

three principal approaches in ethics: 1) consequentialism, 2) deontology and 3) virtue ethics 

 

Ethical issue: Value or norm that is the subject of an ethical question.  

 

Ethical question: Question that relates to a subject to be examined or a problem to be resolved with regard to values and norms set by the 

members of a society or group to guide and regulate their behaviour. This type of question is always related to one or more ethical issues. 
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Moral norm: Formal or informal principle that guides behaviour and is used when making a judgment.  

 

Moral principle: Statement defining what must be done or not be done in order to achieve what is held to be good. 

 

Moral rule: Moral norm that specifies how a moral principle should apply or how a value should manifest in a given situation. 
 

Point of view: Set of related ideas that can be held on a question or subject. These ideas are based on different references. 

 

Value: Quality attributed to things, attitudes or behaviours that serve as a moral reference to identify desirable behaviours. The meanings assigned 

to values vary based on context. 

 

Reference: Resource from the social and cultural environment that is referred to in order to enhance and inform ethical reflection. For the 

purposes of ethical reflection, there are different types of relevant references that cover the different dimensions of the human experience: legal 

and regulatory, scientific, historical, artistic, technical, experiential (especially emotional, spiritual and practical), moral, religious, traditional, 

intellectual, etc.  
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Critical thinking [to be specified] 

 

Reasoning: [To come] 

 

Types of reasoning: 

• Deductive reasoning: Reasoning that involves applying a general or universal rule to specific or unique situations.  

• Inductive reasoning: Reasoning that involves producing a general or universal rule after observing various specific or unique situations 

with shared characteristics. 

• Reasoning by analogy: Reasoning that involves determining that two situations have a resemblance, are proportionate or equivalent 
because they share a sufficient amount of similar characteristics. 
 

Judgment: Statement that can be assessed for truth or for value.  

• Judgment of reality: Statement that is supposed to be objective with regard to observable facts, an event or a person’s account. A 
judgment of reality may be false. 

• Scientific judgment: Type of judgment of reality where observation is controlled by a scientific process. 

• Value judgment: Statement prioritizing a norm, value, requirement or moral obligation. 

• Prescriptive judgment: Statement made in the form of a recommendation, an order or a suggestion that encourages an action, a change 

to a situation or a solution to a problem.  

• Preference judgment: Statement where the content expresses the approval of or an aversion to something. 
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Thinking traps:  

• Reasoning error: Reasoning that is incorrect although it seems valid. Reasoning errors can be involuntary (paralogism) or voluntary 

(sophism), for example, with the goal of convincing someone of the value of an argument.  

 

[Reasoning errors 1 to 14 are from the Ethics and Religious Culture program, and errors 15 to 21 have been added. Work on organization, 

classification or grouping must still be completed, especially to determine a logical progression of learning.]  

 

1. Hasty generalization: Arriving at a general conclusion based on a judgment that applies to one or a few cases without ensuring 

that the sampling is sufficiently representative for the conclusion to be valid. 

2. Personal attack (ad hominem argument): Attacking a person so as to undermine their credibility rather than their arguments. 

3. Appeal to the crowd (“bandwagon”): Succeeding in getting an argument to be accepted or rejected because it is endorsed by a 

person or group deemed to be admirable or unworthy of respect. 

4. Appeal to the people (ad populum argument): Justifying the idea that something is true or acceptable based only on the fact 

that a large number of people agree, without verifying whether or not it is correct. 

5. Appeal to prejudice: Appealing to a preconceived positive or negative opinion, which is often dictated by the environment, era 
or education. 

6. Appeal to stereotype: Appealing to a fixed view of a group of people without taking into account the characteristics of each 

individual. This view is generally negative and based on false or incomplete information. 

7. Argument from authority: Making an incorrect or exaggerated appeal to the authority of a person in order to support an 

argument. 

8. "Two wrongs don’t make a right" argument: Attempting to justify a behaviour by stating that others have engaged in the same 

or worse behaviours. 

9. Straw man argument: Distorting a person’s position or thoughts, especially by exaggerating or simplifying them in order to 

undermine their credibility. 

10. False dilemma: Presenting two options as the only possible options. As one is undesirable, the other must be the correct choice. 

11. False cause: Making an argument based on a doubtful cause-effect relationship between two phenomena. 
12. False analogy: Attempting to justify a conclusion based on a comparison made between two phenomena that are not 

sufficiently similar to justify this logic. 

13. Slippery slope: Claiming that an action will lead to a terrible outcome due to a chain of cause and effect that, on examination, 
proves to be unlikely or even impossible. 

14. Conspiracy: Concluding that a person or group of people who benefit from a situation caused it. 
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15. Appeal to tradition: Making an argument that seems to be justified by the fact it is supported by tradition. 

16. Appeal to novelty: Making an argument that seems to be justified by the fact it is new or innovative. 

17. Fallacy of accident: Drawing an absolute conclusion or deeming a characteristic to be essential when the situation results from 

an accident.  

18. Reification fallacy: Arguing in favour of the belief that an action or event is caused by an abstract entity.  

19. Appeal to ignorance: Shifting attention to the idea that the argument has not yet been proven false. 

20. Appeal to emotion: Shifting attention to emotional realities that are not relevant to the subject of the debate. 

21. Circular reasoning: Invalid reasoning based on a series of endless propositions that keep justifying each other.  

22. Appeal to nature: Appealing to what is deemed natural to justify a belief. 

 

 

• Cognitive bias: Predictable and systematic error in judgment that occurs when information from the environment must be interpreted 

and processed and individuals do not engage in analytical reasoning. 

o Confirmation bias 

o Repetition effect  

o Bias by omission 

o Anchoring bias  

o Social-desirability or conformity bias 

o Essentialism bias 

o Halo effect 

Types of knowledge: [to come] 
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Dialogue 
 

Examples of conditions conducive to dialogue during interactions: 

• Set and abide by rules that will govern the interaction 

• Determine the purpose and requirements of the dialogue 

• Take stock of the subject of dialogue: identify what is commonly accepted and understood, what creates tensions and what is agreed 

upon 

• Pay attention to what conversation partners are saying 

• Pay attention to the non-verbal behaviours that are part of own communication and that of others 

• Clarify own statements and respond to questions asked by others 

• Take time to clarify own ideas 

• Make sure you understand the ideas expressed by others 

 

Forms of dialogue during interactions: 

• Narration: Detailed written or verbal account of a series of facts, events or experiences 

• Deliberation: Examination with other people of different aspects of a question (facts, relevant interests, norms and values, probable 

consequences of a decision, etc.) in order to reach a common decision 

• Interview: Planned meeting involving two or more people for the purpose of asking one person questions about their activities, ideas, 

experiences, etc. 

• Debate: Structured exchange between people with different opinions on a controversial subject 

• Round table: Meeting involving various people selected for their knowledge of a given question, convened so that they can share their 

respective points of view, develop an overall vision and engage in discussion with an audience  



 

Draft Elementary School program 35 Culture and Citizenship in Quebec 

 

Appendix 1: Educational Aims in Sexuality Education in Elementary School 

For each theme and each cultural reality that includes concepts related to sexuality education, this appendix lists educational aims and details on 

the content to be addressed in the elementary level Culture and Citizenship in Québec program. Students are thus provided with relevant sexuality 

education adapted to their level of psychosexual development.  

Sexuality education allows students to acquire knowledge and to develop respectful, egalitarian attitudes and behaviours. It is rooted in values 

such as equality between people of different sexes and genders, respect for diversity, respect for people’s physical and psychological integrity, a 

sense of responsibility and well-being.  

Sexuality Education content is included for each year of elementary school. Sexuality Education content is compulsory and must be addressed 

with regard to the cultural realities that are marked with an asterisk. This appendix provides information on how to address these concepts 

within the thematic structure in a way that is consistent with the competencies of the program and with a complete approach to sexuality 

education.   

 

Comprehensive view of sexuality 

Sexuality is a fundamental aspect of life for all individuals that is present at birth and develops all throughout life. It comprises a number of 

dimensions that are expressed and experienced in different ways depending on a person’s age and level of development. 

Elementary students need sexuality education that presents them with a positive and reliable view of sexuality in all its dimensions. Students in 

elementary school have access to different sources of information about sexuality (e.g., peers, family, the media) that may provide information 

that is sometimes contradictory, incomplete or incorrect.  

The concept of a comprehensive view of sexuality is applicable to all the cultural realities involving sexuality education content at the elementary 

level.  A comprehensive view of sexuality involves, among other things, making students aware of the importance of seeking out the support of a 

trustworthy person if necessary. Taking a comprehensive view of sexuality helps create a climate conductive to the introduction of other subjects 

related to sexuality.  

In Cycle One, it involves presenting what sexuality is in terms of three main components: understanding sexuality with your mind (knowledge and 

questions about sexuality, self-knowledge and self-assertion), with your heart (emotions, feelings and expressions thereof), and with your body 

(growth, needs, five senses, hygiene, protection).  

In Cycle Two, it involves presenting different aspects of sexuality: within the self (mind, heart, body) and around the self (interpersonal 
relationships, current discourse on sexuality, and rules and expectations that may influence decisions and personal choices related to sexuality).  
 
In Cycle Three, it involves presenting the five dimensions of sexuality: biological (puberty, ability to reproduce), psychoaffective (feelings and 
emotions, romantic awakening, body image, need for independence), socio-cultural (norms, rules for living together, expectations, stereotypes), 
interpersonal (interpersonal relationships, communication, mutuality) and ethical (values, beliefs, choices). 
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Elementary 1  

SELF-KNOWLEDGE 

Individual 
needs 

Understand the importance of appreciating and taking care of own body 

• Knowing own body 

• Appreciating individual differences 

• Pleasant or unpleasant actions and sensations 

Recognize situations of sexual assault and ways to protect self 

• Definitions 

• Situations involving sexual assault 

• Self-protection and self-defence skills 

• Reporting an incident and fear about confiding in an adult 

Understand the feelings that may be experienced following a sexual assault 

 

RELATIONSHIPS BETWEEN INDIVIDUALS 

Relationships 
in the family 

Understand the different ways of expressing feelings that can be experienced in relationships 

• Variety of positive and negative feelings toward parents, family and friends 

• Actions and attitudes that allow feelings to be expressed based on person and context 
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Elementary 2  

SELF-KNOWLEDGE 

Characteristics 
of each person  

Understand the functions of sexual organs 

• Internal and external sexual organs and the importance of using the correct terms 

• Functions (reproduction, pleasure, elimination)  

Phases of life 
since birth 

Understand the phenomenon of conception, pregnancy and childbirth 

• Ways to become a parent and stages of conception 

• Stages of pregnancy  

• Welcoming a baby to a family  

 

RELATIONSHIPS BETWEEN INDIVIDUALS 

Role in the 
family and at 
school 

Understand that there are many different ways of being and behaving 

• Gender roles 

• Respecting personal choices and differences 

Observe the diversity of family models 

• Types of families (ex: nuclear families, single parents, same-sex parents, adoptive parents, blended families, foster 
families) 

• Representations of families 
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Elementary 3   

PERCEPTION OF THE SELF 

Personal 
desires and 
limits  

Recognize the different forms of sexual assault 

• Definitions and forms 

Understand how to apply safety rules to prevent a situation that puts an individual at risk or to deal with a situation of sexual 
assault 

• Self-protection and self-defence skills 

• Difficulty applying safety rules in certain situations  

• Reporting an incident to an adult 

Stereotypes 
and view of 
the self  

Observe stereotypical representations of femininity and masculinity 

• Stereotypical images and messages within personal and social environments, including the media 

• Stereotypes conveyed about girls and boys (regarding attitudes, preferences, activities, appearance) 

Make connections between gender stereotypes and the development of own identity 

• Influence of stereotypes on the behaviours adopted 

• Influence of friend group, values and personal preferences 

 

GROUP DYNAMICS 

Exclusion and 
inclusion 

Understand how stereotypes and gender norms are involved in situations of inclusion and exclusion 

• Effects of non-conformity  

• Respect for individual differences 
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Elementary 4  

PERCEPTION OF THE SELF 

Changes to the 
body 

Understand the main changes associated with puberty during the process of growing up 

• Moving from childhood into adolescence 

• Main physical and psychological signs of puberty 

• Individual variations with respect to the timeline of changes 

Understand possible feelings about growing up 

• Positive and negative feelings, concerns 

 

GROUP DYNAMICS 

Group 
pressure 

Make connections between gender stereotypes and inequalities based on sex or gender 

• Positive and negative attributes associated with gender 

• Double standard associated with gendered attitudes 

• Manifestations of inequalities based on gender or sex 

Observe what contributes to the development of gender identity and its expression 

• Gender norms and influence of those norms on personal preferences 

• Reactions from family and friends (experienced and anticipated) 

 

EXISTENTIAL QUESTIONS 

Friendship and 
love 

Observe representations of friendship and love 

• Perceptions of friendship and love  

• Characteristics and importance of friendships 

• Differences between camaraderie, friendship, love and attraction 

Understand what can influence interpersonal relationships  

• Effects of gender stereotypes and roles   

• Behaviours that make it easier and more difficult to get along with others 

• Managing misunderstandings and conflicts 

• Expectations for interpersonal relationships   
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Elementary 5  

IDENTITY 

Dimensions of 
identity 

Understand the benefits of appreciating aspects of own identity, including gender identity and sexual identity 

• Gender expression 

• Self-esteem 

 

THINKING ABOUT OWN LIFE 

Transition to 
adolescence 

Understand the physical and psychological changes that occur during puberty and the feelings they create 

• Role of hormones, stages of physical development and ability to reproduce (ex: onset of menstruation) 

• Psychological changes (individuation, taking on responsibilities, need for independence and intimacy, moodiness) 

• Changes in identity (exploration of values and norms in the peer group) 

• Feelings about puberty and strategies for coping with these changes  

Understand the role of puberty in romantic and sexual awakening 
• Signs of romantic and sexual awakening 
• Individual variations regarding attitudes, feelings and concerns related to these new phenomena   

Understand the various contexts in which sexual assault can take place and that skills that may contribute to personal safety 

• Sexual assault situations in real life and the virtual world 

• Using self-protection and self-defence skills appropriate to the situation  

• Seeking help  
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Elementary 6  

IDENTITY 

Social 
integration 

Discuss the importance of adopting a positive attitude toward a changing body and the diversity of body types 

• Norms related to the body 

• Individual variations in body types and the rate of development  

• Understanding changes throughout puberty  

• Connection between body image and social integration 

Understand the connections between the desire to please and gender norms and norms related to the body 

 

COLLECTIVE LIFE 

Rights and 
freedoms 

Understand what is discrimination based on sexual identity, gender identity, gender expression and sexual orientation 

• Manifestations of sexism, homophobia, biphobia and transphobia 

• Feelings of people who are discriminated against 

Understand the role that each person can play in respecting sexual diversity, gender diversity and differences 

• Individual rights and freedoms  

• Manifestations of respect and disrespect toward others  

• Denouncing discrimination or inequalities when these incidents are experienced or witnessed 

 

RELATIONSHIP TO DIGITAL SPACES 

Representations 
of the self on 
the Internet 

Reflect on the representation of the self in virtual spaces 

• Sharing the self 

• Private and public spaces 

Socializing 
online 

Understand what makes interpersonal relationships respectful online or in virtual spaces 

• Similarities and differences between communication online and offline 

• Expectations and pressures  

• Safe online behaviour 
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