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I ntroduction

The 1999-2000 school year marks the
fourth anniversary of the Y outh Hedlth
project. Implemented by the Ministére de

' Education and developed in collaboration
with the Ministére de la Santé et des
Services sociaux, this project was designed
to support the education community, made
up of school staff, sudents, parents and
others. The purpose of the Y outh Hedlth
program isto help the education community
supplement and reinforce measures it has
aready taken to create a hedthy, high-
qudity environment in the schoal.

Since 1996, the Y outh Hedlth program has
been offering workshops to school staff and
their partners (CL SCs, community
organizations, police departments), students
and parents. These workshops dedl broadly
with the improvement of qudity of lifein
groups and the well-being of individuds. As
follow-up to these workshops, two guides
have been produced: Youth Health,
Quality of Lifein the Classroom} and
Youth Health - Class Activity, Behaviour
Modification and Creativity.?

The Y outh Hedlth program aims for both
improvement of the qudity of life of the
group and development of the well-being of
itsindividua members To thisend it
proposes three lines of action: sdlf-
understanding, saf-confidence and
Credivity.

! Ministére de I’ Education. Youth Health —
Quality of Life in the Classroom Québec City,
1997.

2 Ministére de I’ Education. Youth Health— Class
Activity, Behaviour Modification and Creativity.
Québec City, 1999.

Activitiesinvolving sudents  observation of
their own behaviour are proposed in the
guide, Youth Health — Quality of Lifein
the Classroom. For example, the Label
Game, Bomb Shelter and Cut-outs
activitiesrelate directly to the notion of self-
understanding. The andogies of the mouse,
€elephant, sheep and bird, well known to
those familiar with the Y outh Hedlth
project, are also related to thisidea. In
addition, the project views the development
of quality group life asacollective cregtion
whose point of departure isthe redization
of how young people tend to behavein a

group.

The second line of action in the program
involves the reinforcement of slf-
confidence. The development of a group
requires that those of its members who
dlow themselves to be dominated (mice) be
more assertive and that membersinclined to
blindly follow leaders (sheep) show more
independence. In Chapter 111 of Youth
Health — Quality of Lifein the
Classroom, “Egablishing and Mantaining a
Climate of Trust,” two activities have been
devoted to thistopic. “My Tdentsand
Abilities’ and “ Students of Qudlity.”

Asindicated in the guide, Youth Health —
Class Activity, Behaviour Modification
and Creativity, it isnot enough to Smply
tell someone who behaves like amouse to
be assertive, if we wish that person to come
out of hisor her mousehole. The new
behaviour must be invented by the person if
he or sheisto adopt it.



Too often, unfortunately, young people do
not see themselves as crestive agents
capable of making therr way in the world.
Many of them have atendency to shift the
respongbility for themselves and their
actions onto others. In discussing the
evolution of agroup and its memberswe
must keep in mind the notion of credtivity,
encourage young people to recognize and
exercise their crestive abilitiesand value
their origindity. Perseverance and risk-
taking are unavoidable pathsin the Y outh
Hedlth project.

The congtant focus of this document is self-
understanding, saf-confidence and
cregtivity. These arethe three main lines of
action that have been selected. For each
one, we suggest updates for certain
activities described in one or the other of
the exigting guides, and we include some
additional materia. We aso discuss afourth
line of action that has not been adequately
covered so far in the Y outh Hedlth
program—sdf-contral.



1. Sef-Understanding

The development of qudity of lifein agroup is
acollective respongbility that requires every
member to review hisor her behaviour. Those
who have atendency to be submissve (mouse
behaviour) learn to progressvely find the
courage to be more assertive about their
needs, ideas and fedings. Those who are
“followers’ (sheep behaviour) need to learn to
demonstrate more independence and
origindity. Asfor those who are inclined to
take up space and dominate others (el ephant
behaviour), their challenge is to increase their
«df-control and demongtrate greater respect
for others.

For dl these changes to be redlized, each
person must firgt of al make afar and criticd
assessment of hisor her own behaviours. This
is sometimes a complex exercise. It requires
being objective about onesdf, which is not
aways easy to do. Thereis even acertain
resstance to doing so. Let us admit that it is
not a comfortable experience to look at
onedf asoneis, and it can even be
threstening.

Without pretending to offer miracle solutions,
certain Srategies can asss in gaining an
accurate and redlitic view of on€'s
behaviours. Fiction and the analyss of a
typica behaviour, in dlowing people to see
their behaviour indirectly, can help to lessen
thelr resstance to aredidtic evauation of ther
attitudes and actions. Recognition by others of
one' s efforts to improve one's behaviour can
aso produce asimilar effect. For the most
part, the activities described in the following
pages make use of one or the other of these
drategies.



Sheet 1.1

JOSEPHINE AND JUMBO

Objective

To support the courage and effort of students who are trying to be more assertive in class

Grades

Elementary 2 and 3

Materials

A copy for each student of Exercise 1.1.1: Josephine and Jumbo—A Fable.

Duration

25 minutes

Procedure

The students sit on chairs arranged in a circle. The teacher creates amood for listening and tells themthe
story of Josephine and Jumbo.

Reflection

1. Theteacher asks the students:
Why was Josephine sad at the beginning of the story?
What did the bird say to Josephine to help her?

Do you agree with the idea that living in a group can be pleasant when each member takes his or
her place but does not take over? Why or why not?

What does it mean to “take your place?’

If necessary, the teacher explains that to “take your place” means the following:

To express your ideas and opinions, make your needs and
feelings known, exer cise your talents and abilities, respect others
and berespected in turn.

m\'&ﬂﬁ
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Sheet 1.1 (cont.)

2. Theteacher asks the students:

Weas it easy for Josephine to take her place, that is, to tell Jumbo what she was feeling? Why?
Was Josephine right to take her place? Why?

Are there any studentsin our classroom who are more assertive now than they were at the
beginning of the year?

If there are, who are the ones who speak up more now than at the beginning of the year? Why?
(Give examples.)

For the students we have named, are there any advantages to being more assertive? If so, what
arethey?

If not, what did Josephine gain by deciding to be alittle more assertive?

3. Theteacher asks the students:

Can there be disadvantages to being more assertive? If o, what are they?
If necessary, the teacher can talk about disadvantages such as the possibility of being wrong or
being laughed &, of not being understood or misunderstood, of losing friends, etc.

What do you think takes the most courage for a person who has a tendency to be like a mouse:
behave as usud (that is, keep quiet and hope that someone else will solve the problem for him or
her) or do something different (that is, take his or her place)? Why?

Conclusion

The teacher encourages students who wish to do so to express a particular message to the class or to
another student.

The teacher reminds the students that life in a group can be satisfying when each member takes his or her
place without taking over. For this reason, it is necessary for the “mice” to find the courage to assert
themselves more.

e
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Sheet 1.1.1

JOSEPHINE AND JUMBO—A FABLE

The village of Buluba was located in the heart of a magnificent virgin forest. It was an extraordinary site
and the Bulu Bulus were very proud of their forest.

However, in the heart of this wonderful forest, a pretty little mouse named Josephine was very unhappy.
Y et she had every reason to be happy: she was very sweet and intelligent, she did well in school and her
parents were very pleased with her. Everybody loved her!

Still , Josephine was unhappy because every day, when she went to the Great Heron's classes on surviva
techniques in the forest, she felt anxious. To be sure, she liked listening to the Great Heron and doing the
exercises that he had them do, but Jumbo, the elephant, one of the other forest animals who attended the
classes, was so troublesome; he was dways talking, trying to get attention by making jokes, turning around
in his seat, getting Josephine and the other animals to laugh and congtantly squirming. Sometimes,
Josephine played along with him and laughed at his jokes or antics, but she didn’t like what was happening
because she knew that it prevented her from concentrating on the teacher’ s lesson or on her work, which
she liked so much.

In addition to this, the monkey and the sheep, who sat next to Josephine, tried to imitate Jumbo because
they liked him, even though he was quite clumsy, disturbed others and seemed uncomfortable in his big
elephant skin and unable to make others love him. This resulted in alot of commotion when the Great
Heron was talking or when everyone was doing an exercise or an activity.

Josephine didn’t know what to do, because she just wanted to be able to get on with things;, for her it was
very important to know how to survive in the forest. And so, she went to the Great Heron's classes every
day, even though she didn't fedl like going. She did her work, but she was not very enthusiagtic.

One day, when Josephine was hunting for seeds in the forest, a magnificent bird landed on a tree ssump
beside her. The bird began talking to her, praising her beautiful shiny grey coat, telling her how pretty she
was and that he knew how sad she was:

“Josephine,” he said, “I like you very much and | would like to help you. You know, Jumbo and his
friends are not really bad, but they have a tendency to take over and not give anyone else a chance.
You are part of the group too and to TAKE YOUR PLACE you must say what you feel, and what
you think when you don’t agree with what they are saying or doing. Remember, you have the RIGHT
to work and listen without being disturbed and you have the RIGHT to tell them that that is what you

want. That way they will finally come to respect your needs and take your wishes into account. You'll
see, you will be much happier.”
And the bird flew away warbling trills of joy.

The next day, Josephine didn’t dare talk to Jumbo and his friends. And she continued to be unhappy. But,
the day after that, she got up her courage to tell them what she thought.

Source:  Germaine Tremblay, Commission scolaire du Lac Saint-Jean.

e
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Sheet 1.1.1 (cont.)

And to her great surprise, Jumbo, who she thought was so sure of himsalf, started to apply himself to his
work, without bothering anyone. Of course, there were il times for many days after when Jumbo forgot
himself and went back to his old ways, but Josephine didn’t let him get away with it any more and told him
what she thought. Gradually, after a few weeks, Jumbo and his friends came to respect the Great Heron's
instructions and didn’t try to disturb the other animals any more. The atmosphere became more relaxed
and dl the animals were happier.

Josephine felt much better and at the end of her classes on survival in the forest she received a mark of
“excellent” from the Great Heron. As for Jumbo, he started paying more attention to his work. He was
even congratul ated yesterday by the Great Heron because he had made grest progress in learning the
techniques for surviving in the forest.

M se|
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Sheet 1.2

ONE DAY IN BULUBA

Objective

To support the courage and effort of students who are trying to be more assertive in class

Grades

Elementary 2 and 3

Materials

A copy for each student of Exercise 1.2.1: One Day in Buluba—A Fable

Duration

20 minutes

Procedure

The students sit on chairs arranged in a circle. The teacher creates amood for listening and tells them the
story “One Day in Buluba.”

Reflection

1. Theteacher asks the students:

What does Josephine, the little mouse, resent about Jumbo, the elephant?
What does the bird advise Jumbo to do?

In the classroom, are there any students who have succeeded in changing their behaviour, like
Jumbo—students who are now more attentive and disciplined than they were at the beginning of
theyear?

If there are, can you name the students who are now more attentive and disciplined than they
were at the beginning of the year?

Has changing their behaviour brought certain advantages to the students you have named? If o,
what are they?

If not, what are the advantages that Jumbo gained by changing his behaviour?

m\'&ﬂﬁ
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Sheet 1.2 (cont.)

2. Theteacher asks the students:

Can there be any disadvantages to changing one's behaviour, as Jumbo did (becoming more
atentive, distracting the others less, making fewer jokes, being more disciplined)? If so, what are
they?

If necessary, the teacher can talk about disadvantages such as becoming less popular with some
students, or losing friends, having to work harder, etc.

What do you think takes more courage for someone like Jumbo: continuing as usua (wasting time
talking, being funny and trying to distract the others) or changing (becoming more attentive and
disciplined)? Why?

Conclusion

The teacher emphasizes that life in a group can be pleasant when each member takes his or her place
without taking over. For this reason, it is necessary for those with a tendency to take over in agroup to
find the courage and strength to discipline themselves.
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Sheet 1.2.1

ONE DAY IN BULUBA—A FABLE

Almost every morning Jumbo the elephant wakes up in abad mood. He doesn’t like getting up at al and is often
grouchy.

To tell the truth, Jumbo doesn’t really like going to the classes given by the Great Heron, but he doesn’t know why.
He daydreams about what he will do on Saturday and doesn’t listen to the Great Heron’ sinstructions. Then, when it
comes time to do the survival practice exercises, he doesn’t know how to do them, and sometimes, he doesn’t even
know what heis supposed to do.

More and more unhappy, he doesn’t get agood mark and he has the impression others are making fun of him
because he is always disappointed in his performance. He thinksthat heisafailure. Hefeelslike afool.

To forget his problems, poor Jumbo tries to distract his classmates by making them laugh or talking to them to pass
the time. He squirms constantly on his seat and turns his head around to see whether anyone is noticing him. In
short, he tries to draw attention to himself by any means he can.

Oneday, just as Jumbo was arriving home, a magnificent little bird landed on atree stump beside him:

“Jumbo,” the bird said to him, “ you don’t seem very happy. What is the matter?’

“Today,” answered Jumbo, “ Josephine, the little mouse | would like to be my friend, told me shewastired of me
always bothering her during the Great Heron’ s classes because she needs to listen to understand what heis
explaining. Shetold me clearly that | should not speak to her any more. That hurt me alot.”

“You know,” answered the bird, “ Josephine has aright to work without being disturbed. And she wasright to | et
you know because it takes alot of courage for alittle mouse to say what she thinks. | understand why you are
upset but do you think Josephine will become your friend if you continue acting like you do? | don’t think so.
And your friends probably don’t like the way you behave very much either. | think that instead of thinking or
doing something else while the Great Heron istalking, you should listen to what he hasto say. Then, your marks
will start to improve and you will be prouder of yourself. And even if sometimes your marks are not as good as
you would like, you will still be proud of the effort you put into your work. Y ou will be happy with the work you
have done, and that is what counts, because you will have done your best. Everyone will be pleased with you,
and will tell you so. Maybe Josephine will want to be friends with you! ... What do you think?’

The next day, Jumbo made up his mind to pay more attention to the Great Heron’s lessons. He found out that it was
easier to do the exercises, and his marks got better too. Of course, he was sometimes not always satisfied with his
marks, but he was happy because he knew that he had done his best.

After awhile, Jumbo discovered that he liked going to the Great Heron’ s lessons much better. He was proud of
himself because the other students liked working with him more and more and they liked his new attitude. Best of all,
Josephine began to talk to him.

Of course, he sometimes forgot his good intentions and started to bother the others again, but he made areal effort
to change. Asthe year progressed he found it easier and easier to concentrate. Two months later, Jumbo was happy
because he no longer needed so much attention and he had made many new friends who liked to play with him.

Source:  Germaine Tremblay, Commission scolaire du Lac Saint-Jean.
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Sheet 1.3

STRONG POINTS, WEAK POINTSAND IMPROVEMENTS

Objectives
To have the students draw a picture of a“mouse” type, an “elephant” type, a“sheep” typeand a
“bird” type
To have the students identify the respective strong points and weak points of each animal type
To have the students find means by which these types can improve their respective behaviours

To encourage the students to look critically at how they behave in the classroom

Grades

Elementary 4 and 5

Materials

A picture of each type (see Sheets 1.3.1 t0 1.3.4)

A copy for each student of Sheet 1.3.5; Strong Points, Weak Points
A list of what each type can do to improve (see Sheets 1.3.6 to 1.3.9)
One copy for each student of Sheet 1.3.10: The Scale

An envelope for each student

Duration

Two sessions of about 30 minutes each, two to three weeks apart

Procedure

1. Theteacher explainsto the students that it is possible to recognize different ways of behaving in a
group. Some people are calm, others are boisterous, some are leaders and others are followers or
quiet types. To illustrate his or her point, the teacher uses the example of animals, and talks about

“mouse’ types, “elephant” types, “sheep” types and “bird” types.

P < P
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Sheet 1.3 (cont.)

2. Theteacher asks the students;

How would you describe the behaviour of al these types?

The teacher compares the students’ responses with the pictures of the “mouse,” “elephant,” “sheep”
and “bird” types on Sheets 1.3.1 to 1.3.4.

3. The teacher asks the students:

Of the types of students described, do some seem better than others? Which ones? For what
reasons?
In life, can one person have only good points or only bad points?

Based on these answers, the teacher suggests that the students draw up alist of strong and weak
points that can be attributed to the mouse, elephant, sheep and bird, respectively.

4. Each student receives a copy of Sheet 1.3.5: (Strong Points, Weak Points) to fill out either
individually or in a group with two or three other students. After 10 minutes, the teacher suggests that
the students share their answers. Each student or group of studentsin turn states the strong and
weak points they recognize in each of the animal types. They must not repeat what has aready been
said. The teacher writes the students' answers on the board. If necessary, he or she supplements
them from the list below.

STRONG POINTS WEAK POINTS
Mouse = Discreet = Meek
= Cdm = Rarely givesan opinion
= Respectful = Tendsto put himself or herself down
= Good listener
Elephant = Assative = Lacks ability to listen to and respect others
= Spontaneous = Egocentric
= Deermined =  Undisciplined
Sheep = Loyd = Eadly led
= Faithful = Lacks origindlity
= FHexible = Dependent
= Quiet
Bird = Assative = Associates with those who resemble himself or herself and
=  Sdf-controlled forgets about those who need help
=  Good communicator = Hesitates to become serioudly involved and take on
responsbilities

5.  The teacher asks the students

What can each type do to improve his or her behaviour?

The teacher compares students’ answers with the means expressed by the Elementary 6 students at the
Commission scolaire de Rouyn-Noranda (see sheets 1.3.6 to 1.3.9).

s
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Sheet 1.3 (cont.)

Conclusion

All students receive a copy of Sheet 1.3.10, The Scae, and fill it out individually. The students then put it in
an envelope on which they write their name. The teacher collects the envelopes and puts them up where
all can seethem.

The teacher explains that, since a group is a collective cregtion, improving the qudity of life in the group
necessarily involves improving the behaviour of each of its members. The teacher adds that in two to three
weeks they will go back to the scale exercise.

Reflection

Two or three weeks later, the students take back their envel opes and open them.

Taking turns, the students read what they wrote under the headings Strong Points and Weak Points. For

each student, the teacher asks the group whether that student has improved one of the weak points he or
sheindicated. If so, the teacher asks them to justify their answer with examples.

If not, the teacher asks the students if they have any redlistic, practical advice to give the student.

The student being discussed has the last word. The student reads his or her answer to the question: “ Say

in afew words what you can do to make the scale tip to the positive side,” and has an opportunity to
respond to the others' comments about him or her.

In life, as on a bicycle, you have to set your sights high and
frequently look ahead to make sureyou are going in theright
direction. Therest of the time you must keep your eyes on the
front whed and consider each turn of the wheel asa victory.

m\'&ﬂﬁ
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Sheet 1.3.1

PORTRAIT OF THE MOUSE TYPE

€ TAKESUPVERY LITTLE ROOM.

[+ = |

¢ CALM AND QUIET, DOESN'T BOTHER ANYONE.
€ HASA TENDENCY TO LET HIMSELF OR HERSELF BE DOMINATED.

€ ISAFRAID TO BE ASSERTIVE,
TO TAKE HISOR HER RIGHTFUL PLACE.

Youth Health— 1999-2000 Update and Addenda




Sheet 1.3.2

PORTRAIT OF THE ELEPHANT TYPE

€ TAKESUPA LOT OF ROOM...
SOMETIMESALL THE ROOM, AND SQUEEZESOUT THE OTHERS.

é RESPECT AND SHARING ARE NOT HISOR HER MAIN QUALITIES.
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Sheet 1.3.3

PORTRAIT OF THE SHEEP TYPE

SHEEP

€ ISEASILY INFLUENCED.
€ HASA TENDENCY TO TAKE THE ELEPHANT ASA ROLE MODEL.

€ ISAFOLLOWER WHO TRIESTO TAKEUPA LOT OF ROOM
TO GET CLOSE TOHISOR HER ROLE MODEL.

!}‘fga’ﬂ
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Sheet 1.3.4

PORTRAIT OF THE BIRD TYPE

é KNOWSHOW TO TAKE HISOR HER OWN PLACE WHLE LETTING OTHERS
ASSERT THEMSELVES EQUALLY.

€ ISRESPECTFUL AND KNOWSHOW TO LISTEN.

€ ISSOMEONE THAT OTHERSLIKE TO WORK WITH.

rjl\z;ﬂ
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Sheet 1.3.5

STRONG POINTS, WEAK POINTS

STRONG POINTS

WEAK POINTS

M ouse

Elephant

Sheep

Bird

M se|
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Sheet 1.3.6

POINTSFOR IMPROVEMENT: THE MOUSE TYPE

The MOUSE

What can mice do to improve themselves?*

Expresstheir opinions

Don’t wait for othersto cometo them

Work up the courage to say what they think

Participatein activities

Expressthemselvesin a small group and then in a large group
Speak out more often

Takerisks

Ask a bird for help

Givethemselveslittle challenges

Read about assertiveness

Make a list of their own qualities

*  Suggestions made by Elementary 6 students (class of Suzanne Morin) and collected by France
Gagné, psychoeducator, at the Commission scolaire de Rouyn-Noranda (1998-1999).

cn|
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Sheet 1.3.7

POINTSFOR IMPROVEMENT: THE ELEPHANT TYPE

What can elephants do to improve themselves?*

Think before they act

Make room for others

Put themselvesin others' places
Count to ten before speaking out
Give others a chance

Let others expresstheir ideas

Ask othersfor their opinions

Raise their hand before they speak
Share and listen

Respect otherswho may be different
Be fair

Don’t get involved in other people’s problems
Take their time

Listen to others befor e speaking

L ower their tone of voice

Wait their turn

The ELEPHANT

* Suggestions made by Elementary 6 students (class of Suzanne Morin) and collected by France
Gagné, psychoeducator, at the Commission scolaire de Rouyn-Noranda (1998-1999).

L
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Sheet 1.3.8

POINTSFOR IMPROVEMENT: THE SHEEP TYPE

What can sheep do to improve themselves?*

Be themselves

Learn tosay “no”

Work up the courage to say what they think
Do what is good for themselves

See their own qualities and make use of them
Takethebird asarole model

Take their rightful place

Expresstheir opinionsand ideas

Set challenges for themselves

Question themselves

Make lists of prosand cons

Read about assertiveness

The SHEEP

*  Suggestions made by Elementary 6 students (class of Suzanne Morin) and collected by France
Gagné, psychoeducator, at the Commission scolaire de Rouyn-Noranda (1998-1999).
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Sheet 1.3.9

POINTSFOR IMPROVEMENT: THE BIRD TYPE

The BIRD

What can birds do to improve themselves?*

Help othersto feel comfortable with themselves
Encourage others

Set an example for others
Sharetips, good ideas

Help students who have difficulties
Advocate justice

Beresponsible

Listen to others

Be a good role model

Show commitment

Gently remind others how to behave

Accept othersat work and at play, etc.

* Suggestions made by Elementary 6 students (class of Suzanne Morin) and collected by France
Gagné, psychoeducator, at the Commission scolaire de Rouyn-Noranda (1998-1999).
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Sheet 1.3.10

THE SCALE

NAME:

Here is a scale that you can use to evaluate your contribution to the quality of life in the classroom.

| nstructions

On the left side, write down your weak points, that is, things you do that do not help the qudity of life
in the classroom.

On the right side, write down your strong points, that is, things you do that help the quality of lifein the
classroom.

4 )

+

Sy, in afew words, what you can do to make the scale tip towards the positive side.
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Sheet 1.4

SPEAKING OUT

Objective

To describe the conditions that encourage students to speak out in a classroom discussion

Grades

Elementary 5 and 6

Secondary |

Materials

A copy for each designated student of Sheet 1.4.1: Your Turn to Speak Out
The compilation of responses recorded on Sheet 1.4.1: Y our Turn to Speak Out

Duration

25 minutes

Preparation

The teacher identifies students who rarely speak out during classroom discussions. Each of these
students receives a copy of sheet 1.4.1: Your Turn to Speak Out. The students answer the
questionnaire individually, away from the rest of the group, and hand in their copy to the teacher.

The teacher compiles the responses recorded on the questionnaires.

Procedure

1. Theteacher points out that, in most groups, there are those who speak out often during a discussion,
while others very rarely speak up.

M se|
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Sheet 1.4 (cont.)

2. The teacher asks the students:

Are there any advantages in having the same people always speaking out in a discussion?
Explain.

Why do some people hardly ever speak up in a discusson?

The teacher writes the answers on the board. Afterwards, he or she compares these answers with
those that were given on the sheets filled out by the students who rarely speak up.

3. Theteacher asks the students:

What can we do as a group to encourage the quietest members to speak up during a discussion?
What isit possible to do as a teacher to encourage the quietest students to speak up?

What tips or advice could we give those who are quiet to help them speak up during a
discussion?

Conclusion

The teacher asks the students whether some of them spoke up a little more often than usual during the
discussion they have just had about quiet members of groups.

1. If s0, the teacher asks the students:

Can you name these students and say whether their participation in the discussion is an
advantage for the class? Explain.

Can the students identified as quiet tell us whether they were happy to have spoken up? Explain.

2. If not, the teacher asks the students;

Could you or | have done something to make it easier for you to spesk out?

The teacher concludes by reminding the students that:

A group is a collective creaion to which each member
has a responsibility to contribute.
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TarAn11

TarAn11
A group is a collective creation to which each member
has a responsibility to contribute.


Sheet 1.4.1

YOUR TURN TO SPEAK OUT

During classroom discussions, | don’t speak out very often because:

OFTEN SOMETIMES NEVER

1 | don't get a chance to speak.

2 | don't dare ask to speak.

3 What | have to say doesn’t seem important.

4, If | said what | thought, my ideas and opinions would
not be accepted.

5 What | have to say wouldn’t change anything.

6. | don't know how to express my thoughts clearly.

7. Often, what | have to say has already been said by
someone else.

8 | don't fed freeto realy say what | think.

9 | didn’t think it was important for me to speak out.

10. | am often interrupted when | start to speak.

11. | speak, but nobody listensto what | say.

12, | amtoo shy.

13.  Some members of the group speak out too often and
for too long.
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Sheet 1.5

KNOW YOURSELF

Objective

To establish guidelines to help students make afair and redlistic evaluation of their behaviour

Grades

Elementary 5 and 6
Secondary |

Materials

A copy for each student of Sheet 1.5.1: Know Y oursalf (evauation grid)
A copy for each student of Sheet 1.5.2: Know Y ourself (persona summary)
A copy for each student of Sheet 1.5.3: Guidelines for Self-Evauation

Duration

30 minutes

Preparation
All the students fill in the evaluation grid individually (see Sheet 1.5.1) and hand in their sheetsto the
teacher.

The teacher or the students draw up, for each member of the class, a summary of the evaluation of
his or her behaviour made by the other students. Sheet 1.5.2, Know Y ourself (persona summary), has
been designed for this purpose.

Procedure

1. Theteacher asks the students;

Whose opinion of your behaviour matters most to you: your own opinion or that of others
(teachers, parents, friends, etc.)?

In evaluating your behaviour, do you care more about what you think or what others think? Why?

=
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Sheet 1.5 (cont.)

Who decides whether you will adopt, keep or change a given behaviour? Explain.

Example: Who decides whether you will smoke or not?
Who decides whether you will drop out of your judo class or not?

2. The teacher explains that, even though we may sometimes be heavily influenced or pressured into
adopting a given behaviour, in most cases we decide for ourselves in the end whether a behaviour
is appropriate or not. This means that, when it comes time to evauate our behaviour, the opinion
that matters most is usualy our own.

When a student decides not to smoke just because his or her parents think it is not right, it is ill
the student who decides that it is better to do what pleases his or her parents.

3. Theteacher asks the students:
Isit difficult to make afair and realistic evaluation of one's own behaviour? Why?
Can you make a list of guidelines for making afair and realigtic evaluation of your behaviour?

The teacher writes the answers on the board. If necessary, he or she can supplement the
students answers by using Sheet 1.5.3.

Isthere away of checking whether the evaluation of on€'s behaviour is fair and realigtic.

4. The teacher explains that comparing one's own evaluation with those of othersisaway of checking,
to a certain point, whether our own assessment of ourselvesis fair and realistic. The teacher then
gives each student the summary prepared for him or her (Sheet 1.5.2), in which the student’s own
evauation of his or her behaviour is recorded along with the evaluation by the teacher or the teacher
and classmates. The teacher gives the students about ten minutes to examine the results of this
summary and to answer the questions on it.

5. When thetimeis up, the students take turns presenting the results in their summaries and the
answers they have given to the questions.

Conclusion

The teacher asks the students whether they think it isimportant to be able to take afair and redistic ook
at their behaviours and to justify their answers.

The teacher concludes by emphasizing that, although it is never easy to see ourselves as we are, afair and
redistic understanding of oursaves is indispensable to the development of our well-being.

Thereisnoreal knowledge without self-knowledge.
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TarAn11
There is no real knowledge without self-knowledge.


Name:

KNOW YOURSELF (EVALUATION GRID)

Evaluate your behaviour and that of each student in the class by using the marking scale below:

(5) Very good
(4) Good

(3) Satisfactory
(2) Has difficulty

Sheet 1.5.1

1) Has great difficulty

Respects and Isableto control - & Participatesin Dues et Hllo
) . encour ages tep him/her self to be
Name of student listensto others | him/her self activities and .
others ) . influenced by
(self-control) discussions others

Youth Health — 1999-2000 Update and Addenda
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Sheet 1.5.2

KNOW YOURSELF (PERSONAL SUMMARY)

Name:

Results of the evaluation of your behaviour

Helpsand . . Does not allow
Respects and [lelleis Goni encour ages PRI 17 him/her self to be
Evaluators . him/her self 9 activities and .
listensto others others . . influenced by
(self-control) discussions
others
Teacher

Classmates (average)
Y oursdlf

On what point are your evaluation and that of your teacher farthest apart?

On what point are your evauation and those of your classmates farthest apart?

Do you fed that your own evaluation of your behaviour is;

<

es
Very far?

Fair and redlistic?
Reasonably fair and redlistic?
Not very fair or redistic?

Not at dl fair or redistic?

oo
I T I I 5

4.  Explanwhy:

Bri v
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Sheet 1.5.3

GUIDELINES FOR SELF-EVALUATION

1. Taketimeto reflect, review your actions and watch yourself in action.

2. Evaduate facts, not wishes.

3. Takeastand and do not always rate yourself as average.

4. Keepin mind that the purpose of the evauation isimprovement, not blame.

5. Behonest, say what you truly think, without considering what others think or might think.

[+ =]
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2. Sdf-Confidence

Since insecurity is the main obstacle to the
development of a group and its members, the
establishment and maintenance of a climate of
trust is an essential component in the process of
improving the quality of life in agroup.

According to the guide, Youth Hedth - Qudity
of Lifein the Classroom, one way of working
towards this is to recognize the student as an
individua. This means helping the student to

have sdlf -affirming experiences that will increase
his or her sdf -esteem.

For the mogt part, self-affirming experiences are
very smple, spontaneous things. These include
the small gestures of attention that the teacher
gives the students every day. Teasing,
compliments, a handshake, a knowing wink are
all ordinary gestures that have specia
importance—much more than we might think.

Other, somewhat more formal experiences can
aso contribute to reinforcing self-esteem. These
include activities such as the ones suggested in
the following pages, which give the members of
the group a chance to publicly acknowledge one
another’s qualities and strengths.
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Sheet 2.1

WINNING QUALITIES

Objective

To reinforce students' self-esteem

Grades

Elemertary 3,4 and 5

Materials

A dip of paper for each student with his or her name on it

A copy for each student of Sheet 2.1.1: Self-Portrait

A copy for each student of Sheet 2.1.2: A Person of Quality

A copy for each student of Sheet 2.1.3; Learning to Like Y oursdlf
A series of tickets for adraw

A prize or privilege for the draw

Duration

30 minutes

Preparation

On asheet of paper, the teacher draws up aligt of students and assigns a qudity to each one

The teacher or some students prepare a ticket for each student and write his or her name on it.

Procedure

1. Theteacher proposes an activity to the students entitled “Winning Qudlities.” He or she explains that
in this activity they will have two tasks to carry out: to name five of their own persona qualities and
specify one that they recognize in another member of the class. They will be paired off when the
dips with the students' names are drawn.

2.  The names are drawn.

3. Each student receives and fills out a copy of Sheets2.1.1 and 2.1.2.

£ oz
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Sheet 2.1 (cont.)

4.  When everyone has done both tasks, the students take turns presenting the five qualities that they
recognize in themselves and receive aticket for the draw. After each presentation, the teacher asks
the student who has drawn the name of the presenter to say which quality he or she seesin the
presenter and to explain why. If this quality isincluded in the list of five qualities that the presenter
recognized in himself or herself, he or she receives a second ticket. The teacher then names the
quality he or she associates with the presenter. If this quality is on the list of five qudities he or she
recognizesin himself or herself, the teacher gives the presenter a third ticket. This continues until all
the students have had a turn.

Reflection

The teacher asks the students:

Were some of you surprised by the quality that the teacher saw in you or your “twin?’ Why?
If they wish, the students in question may react.

Isit difficult to name five of your persona qualities? Explain.

Isit important to recognize these qudities? Explain.

Conclusion

The teacher reads Sheet 2.1.3 to the students. If hecessary, he or she comments on or discusses the text
with the students. At the end of the exercise, he or she holds a draw for the prize.
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Sheet 2.1.1

SELF-PORTRAIT

Name:

Name five qualities that you possess. Give an example of how you express or demonstrate each
of these qualitiesin daily life.

No. Quality Example

M se|
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Sheet 2.1.2

A PERSON OF QUALITY

Person whose name was drawn:

Name one of the qualities of the person whose name you drew and give an example of how he or
she expresses or demonstratesthisquality in everyday life.

Quality Example

Person whose name was drawn:

Name one of the qualities of the person whose name you drew and give an example of how he or
she expresses or demonstratesthis quality in everyday life.

Quality Example
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Sheet 2.1.3

LEARNING TO LIKE YOURSELF

Y ou are the most important person, did you know that?
And did you know that you are only responsible for yourself?

So you must like yoursdf enough
To take charge of your own life
And you should like others enough
To let them do the same

Life is complicated enough

S0 be true to you own ideas

And yoursalf.

Y ou have so many qualities.
Why forget about yourself?
Why deny yourself?

Why not love yoursalf?

Find your way and follow your path.
Stop from timeto time

Tolook around you.

There will always be

Someone or something there

To guide you.

Look beyond your fears,

Because happiness often lies there.
Live friendship and love

Intensely and sincerely.

Take the time to know yoursdlf,
Take the time to appreciate yoursalf,
Take the time to love yoursdlf,

And never let any chance to grow
Sip away.
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Sheet 2.2

GUARDIAN ANGEL

Objective

To reinforce students' self-esteem

Grades

Elementary 4, 5 and 6

Materials

A dip of paper for each student with his or her name on it

A notebook for each student in which loose sheets can be inserted. This notebook has the title: What
the Angel Sees

A copy for each student of Sheet 2.2.1: What | See
A copy for each student of Sheet 2.2.2: Observations
A copy for each student of Sheet 2.2.3: Evaluation of the Activity

Duration

One 20-minute session per week for a period of four to six consecutive weeks

Procedure

1. At thebeginning of the week, each student draws a name. For the whole week, the student becomes
the guardian angel of the person whose name he or she has drawn, referred to as the protégé(e).

2. Therole of the guardian angdl is to observe, in secret, his or her protégé(e) and fill in Sheet 2.2.1
(What | See) at the end of the week. On this sheet, the guardian angel must indicate anything
especialy positive that he or she has seen in the behaviour of his or her protégé(e): a good deed,
guality, talent, etc. Whatever is hoted on this sheet must ke supported by one or more examples.

3. Tohep him or her with the task, the guardian angdl receives, in addition to a copy of Sheet 2.2.1
(What | See), acopy of Sheet 2.2.2 (Observations). On this sheet he or she will note daily
observations that will be useful when it istimeto fill in Sheet 2.2.1 (What | Seg).

4.  No one but the teacher knows who is the guardian angel of whom.
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Sheet 2.2 (cont.)

5. Atregular intervals during the week the teacher reminds the students that they have to play the role
of aguardian angel. The teacher stresses that, for the exercise to be useful, it isimportant that
everyone take his or her role seriousy. One way of working towards this involves taking daily
observation notes so that at the end of the week everyoneisready to fill in Sheet 2.2.1 (What | See)
accurately and quickly.

6. At theend of the week, the teacher gives the students about 15 minutes to fill in Sheet 2.2.1 (What |
See). When the time is up, the teacher asks the students to sit on chairs placed in acircle. Each
student in turn reads aloud the sheet that he or she has filled in. When the student has finished, he or
shegivesit to his or her protégé(e), who says thank you. The procedure continues until all the
students have had aturn.

7.  When the exercise is over, the teacher asks the students if anyone would like to mention any positive
aspects of a student’s behaviour which were not mentioned by that student’s guardian angel.

8. Finaly, the teacher asks the studentsto insert Sheet 2.2.1 (What | See), which their guardian angel
has given them, in their notebook entitled What the Angel Sees.

Conclusion

A week after the activity has been done for the last time, the teacher distributes to each student a copy of
the evaluation sheet for the activity. The students have about ten minutes to fill out the sheet on their own.
After thisis done, the students sit on chairsin a circle and present, in turn, the results of their evaluation.

After dl the students have presented the results of their evaluation, the teacher asks them:

What do you feel were the strong and weak points of the guardian angel activity?

Do you have any suggestions on how to improve the activity?
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Sheet 2.2.1

WHAT | SEE

Week of:

| am the guardian angel of:

Name of the protégé(e)

| have observed hisher behaviour in class, in the hallsand in the schoolyard for the whole
week. The positive aspect (good deed, quality, talent or other) of my protégé(e)’'s behaviour
thisweek was:

Say what you observed that was positive about your protégé(e)’s behaviour and give one or more
examples to illustrate your observations.

Name of guardian angel:

LT,
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Sheet 2.2.2

OBSERVATIONS

Has your protégé(e) demonstrated a particular talent or quality today? If so, describe the
circumstances (time of the day, place, people present, actions of your protégé(e), reactions of
those around him or her, etc.). Make a similar note if your protégé(e) has done a good deed, or
had some special success. In short, note anything that will help you report on what you found
positive in the behaviour of your protégé(e) this week.

Day Observation

Monday

Tuesday

Wednesday

Thursday

Friday

Name of the guardian angel:
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Sheet 2.2.3

EVALUATION OF THE ACTIVITY

Name:

1. Of al the positive comments you received on your behaviour, which is the one that gave you the most
pleasure? Why? (To answer this question, you can consult your notebook entitled What the Angels
See))

2. Doyouthink it isimportant to take the time to do an activity like this one? Why or why not?

3. Didthisactivity change anything in the dass?
a) If so, what?

b) If not, why not?

4.  What did this activity do for you persondly?

cTy|
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Sheet 2.3

DAISY PETALS

Objective

To reinforce students' self-esteem

Grades

Elementary 2 and 3

Materials

A ticket for each student with his or her name on it

A paper or cardboard circle representing the centre of a daisy for each student
Daisy petals made of paper or cardboard

A copy for each student of Sheet 2.3.1: Ligt of Qualities

Duration

A session of 30 minutes per week for six to eight consecutive weeks

Procedure
During the first week

1. Theteacher distributes to each student a dip of paper and circle made of paper or cardboard. He or
she asks the students to write their name on the dip, which will be used to draw names, and on the
circle, which will form the centre of a daisy.

2. Theteacher collects the signed dips and puts them in a container—flower vase, hat, envelope or
other. He or she then asks the students to put up their circlesin a specialy designated area.

3. Theteacher asks the students to name some of the qualities they see in members of the class. The
teacher lists the qualities on the board.

4. The students all receive adaisy petal. They then take turns drawing a name and write on the petal a
quality possessed, in their view, by the student whose name they have drawn. They may refer to the
list on the board.
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Sheet 2.3 (cont.)

5. When everyoneis ready, the students sit on chairs placed in acircle. Proceeding in order, each
student names the person whose hame he or she has drawn and the quaity he or she has ascribed to
that student, briefly explaining why. He or she then gives the petal to the student concerned. This
procedure continues until all students have had a turn.

6. At the end of the exercise, the students attach the petal they have received to the circle bearing their
name.

During the following weeks

1. Each student draws a name and receives a petal on which he or she writes a quality possessed by
the person in question. To help the students avoid repeating the same qualities, the teacher can put up
alist of qualities (see Sheet 2.3.1).

2. Sitting on chairs placed in a circle, the students take turns identifying the person whose name they
have drawn, stating the qudity they ascribe to him or her, and briefly explaining why. They then give
their petd to the student in question. When al the students have had a turn, they attach the petal they
have received to their circle.

Conclusion

During the week after the activity is held for the last time, the teacher asks the students to sit in acircle.
He or she asks each student:

Of all the qualities you received during the activity, which one pleased you the most? Why?
The teacher then addresses all the students:

Did this activity help to improve relations between the members of the class? Why?
Did this activity help you to appreciate one another better as individuals? Why?
Do you think it is important to appreciate one ancther as people? Why?
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A

accessible
accommodating
active
admirable
adroit

affable
affectionate
dert

amazing
amusing
approachable
assiduous
attentive

B
benevolent
brave
bright
brilliant

C

cdm
captivating
charming
cheerful
civil

clever
compassionate
conciliatory
confident
cooperative
courageous
courteous
creative

D

daring
dazzling
delicate
dependable
determined
devoted
diligent
diplomatic
discreet
diverting
dynamic

LIST OF QUALITIES

E
easygoing
edifying
efficient
energetic
entertaining
exemplary

F

fair
fascinating
firm
flamboyant
forgiving
frank
friendly

fun

funny

G

gallant
generous
genuine
good
gracious

H
happy
hel pful
heroic
honest
human
humble

I
imaginative
intelligent
intrepid
inventive

J

jovial
judicious
just

K

kind
knowledgeable

L

level headed
likesble
lively
logical

loyal

lucid

lucky

M
marvellous
meticulous
model
modest

N
natural
nice
noble

o]
objective
obliging
open
optimistic
orderly
organized

P
passionate
patient
peaceful
peace-loving
persevering
pleasant
poised
polite
proper
punctual

Q

quiet

R
reasonable

reassuring
refined

resolved
respectable

Sheet 2.3.1

S
sensitive
serene
serious
sincere
smart
sociable
solid
soothing
sparkling
sporting
stable
strong
subtle

T
tenacious
thoughtful
tolerant
touching
true

U

understanding
uplifting
upstanding

V
valiant
valorous
vigilant

w
wonderful




Sheet 2.4

WHO’'SRIGHT?

Objective

To encourage students to recognize their qualities and strong points

Grades

Elementary 5 and 6

Materials

A dip of paper for each student with his or her name on it
A copy for each student of Sheet 2.4.1: Questionnaire
A copy for each student of Sheet 2.4.2: Tower of Strength

Procedure
1. Theteacher draws namesin order to group the studentsin pairs.

2. Each student receives a copy of Sheet 2.4.1, which has alist of five questions that appear twice.
First, the student answers the questions with respect to himself or herself and then with respect to the
student whose name he or she has drawn.

3. Theteacher names a student and asks him or her to sit in front of the class, facing the group. The
teacher invites the partner (the student who has drawn the name of the first student) to come up and
joinhim or her.

4.  One after the other, the two students read the answers they have given to the questions on the sheet.
The student designated by the teacher reads the answers he or she gave concerning himself or
herself, while the partner reads the answers he or she wrote from the other student’s point of view.

5. When thisis done, the teacher asks the students to raise their hands to vote on who wasright. In
other words, the class members determine which of the two students gave answers that best
reflected what they know about the student designated. This procedure continues until al the students
have had a turn being designated.
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Sheet 2.4 (cont.)

Reflection

The teacher asks the students:

Isit easier to recognize the strong points and qualities of others than to recognize our own? Why?

Do you think it isimportant to recognize your strong points and qudities? Why?

Conclusion

The teacher explains that self-esteem, or the value we recognize in oursalvesin different areas, isthe
starting point for personal well-being. If we fedl that we are only worth a dime, there is a good chance that
others around us will treat us as if we were only worth adime.

Each student receives a copy of Sheet 2.4.2, which he or she fills out individually. Afterwards, the teacher
collects the sheets and puts them up where all can see them.

M se|
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Sheet 2.4.1

QUESTIONNAIRE

Two copies of the same questionnaire are reproduced on this sheet. First, answer asif speaking
about your self. Then, answer for the per son whose name you have drawn.

Copy 1

Name:

1. My two main qualities are:

2. What my friends especially like about meis:

3. | amgreat at:

4. 1 doredly well in:

5. My classmates like me because:

Copy 2

Name:

1. My two main qualities are:

2. What my friends especially like about meis:

3. | amgreat at:

4. | dorealy well in:

5. My classmates like me because:
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TOWER OF STRENGTH

Name:

Sheet 2.4.2

Name five strengths or qualitiesthat you possess. Give an example of how you express or

demonstrate each of these strengthsin daily life.

Strength

Example

M se|
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3. Creativity

We live in atime when there is a great tendency
to avoid responsibility. Many people, both young
and old, do not see themselves as cregtive agents
in control of their own life, and fail to take
responsibility for themsalves or their actions. If a
teacher is to contribute to the development of a
class, and especidly of its students, it is
extremely important to make them aware of their
creative potential and to help them redlizeit.

Certain exercises, such as those suggested in the
following pages, can help attain this objective. As
with those in the guide Y outh Health—Quadlity of
Life in the Classroom, the main purpose of these
exercises is to give students a chance to exercise
their creative capabilities. This includes such
aptitudes as fluidity (the ability to produce many
idess), flexibility (the ability to look at a problem
or asituation from different points of view) and
elaboration (the ability to improve, complete or
perfect aninitial ideq).

To think that afew exercisesin fluidity or
flexibility during the year will help students redlize
their cregtive potential would be to believein
miracle solutions. To be valid, these exercises
must become part of a class project that
emphasizes the development of attitudes such as
autonomy, originality, curiosty, sharing of
leadership, problem solving, and risk taking, so
that fluidity, flexibility and elaboration take root in
everyday experience. Creativity exercises then
become a dynamic and interesting way to present
to students or review with them, the essentia
elements of the class project in which they are
involved.
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Sheet 3.1

THE STRING AND THE STICK
Objective

To alow students to exercise their fluidity of association

To demonstate the conditions required for the expression or development of the students’ aigindity

Grades

Elementary 3 and 4

Materials

A sheet of paper and a pencil for each student

Duration

20 minutes

Procedure

1. Each student has a sheet of paper and a pencil. The teacher allows five minutes for each one to make
up alist of things that can be done with a string and a stick. The answers must be realistic. The object
of the exercise is to come up with the greatest possible number of ideas.

2. At the end of the time allotted, the teacher asks each student to count the number of ideas he or she
has found and to circle the two ideas that he or she thinks are the most origina—in other words, the
ones that only he or she could have thought up.

3. Each student states how many ideas he or she has found and presents two that seem to be especidly
origind. In order to check how origina the two ideas are, the teacher asks whether the ideas are on
any of the others students' lists.
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Sheet 3.1 (cont.)

Reflection

The teacher asks the students:

What is easier—to think up original idess or ordinary idess (the kind that anybody can come up with)?
Explan.

Is everyone able to demondtrate originality? Explain.

What conditions or rules must be respected if we want to be creative?

If necessary, the teacher supplements what the students contribute by talking about the importance of:

perseverance

self-confidence

openness to new experiences and difference
risk teking

Conclusion

The teacher asks the studentsiif it isimportant, in their opinion, to be able to demondrate originality and
why.

The teacher finishes by mentioning that no two people are the same; every individud is unique and origina
in his or her own way. Unfortunately, because it is much easier and less risky to do what everyone else
does, many people have atendency to behave like sheep rather than making an effort to assert themselves
as individuas. However, everyone knows that an original work is worth more than a copy.
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Sheet 3.2

CHARACTERS ON REQUEST

Objective

To help students define empathy
To demonstrate the benefits that students can enjoy by knowing how to show empathy

Grades

Elementary 5 and 6
Secondary |

Materials

A copy for each student of Sheet 3.2.1, List of Characters

A timer

Duration

25 minutes

Procedure

1. Theteacher selects three students who have atalent for dramatic improvisation. He or she asks two
of them to go outside the classroom and to wait in the hall until they are called back in.

2. The teacher explains to the group that the three students chosen are going to participate in a drama
activity entitled “ Characters on Regquest.” As the title indicates, the exercise involves playing the
character requested by the teacher. This character is always described in two words. The first
indicates an emotion or a state of mind (satisfied, furious, excited, etc.), while the second indicates an
occupation or arole (secretary, clergyman, student, etc.)

3. During the exercise, the first of the three students selected by the teacher sits on a chair in front of
the class, facing the group, and assumes the following position: torso bent forward and head resting on
his or her knees. He or she must go back to this position at the end of each improvisation.
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Sheet 3.2 (cont.)

4. Each student selected will do five 40-second improvisations. The teacher signals the beginning and
end of each improvisation by clapping. The student sitting on the chair has 5 seconds in which to think,
and then begins the improvisation. Between each one, he or she assumes the position described in
step 3. After the student has played the five characters, the teacher calls the next student, who is
asked to portray the same five characters.

5. When all three students have finished the exercise, the teacher asks the group to vote, by raising their
hands, on which of the three best performed the requests.

Reflection

The teacher asks al the students;

Were there any improvisations that you found especidly interesting? Which ones? Why?
Can you name the character that each student played best and explain why?

Can you name the qualities that each student demonstrated during the exercise?

The teacher asks the three actors;

Do you agree with the list of qudlities given by the other students in the class and would you like to add
any others?

Which character did you find the most difficult to play? Why?

Conclusion

The teacher asks the students what they think the word “empathy” means. If necessary, he or she explains
that this is the ability to put oneself in someone else's place, to be able to fed what another is feling, to
adopt another’s point of view and put onesdlf in their shoes. For an actor, it is very important to be able to
experience empathy.

The teacher asks the students whether in everyday lifeit is an advantage to be able to feed empathy, and
why. The teacher points out that those who are capable of empathy are usualy better communicators.

The teacher also asks whether there are any students in the class who show more empathy and openness
towards others now than they did at the beginning of the year. If so, the teacher asks the students to name
these classmates and to support their statements with examples.
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Sheet 3.2.1

LIST OF CHARACTERS

1. Scared student

2. Sadclown

3. Nervous soldier

4.  Arrogant salesperson

5. Angry boss
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Sheet 3.3

CLAPPING STORY
Objective

To help students experience their ability to elaborate (add details to an initial statement)

To dlow students to recognize that fear is a major obstacle to the expression of creativity and to the
development of persona well-being
Grades

Elementary 5 and 6
Secondary |

Materials

A copy for each student of Sheet 3.3.1: Taking Risks

Duration

20 minutes

Procedure

1. Thestudents are seated on chairs placed in a circle. The teacher stands up and startsto tell a story,
which may be familiar, adapted or made up. After about 40 seconds he or she claps and sits down
again. The student sitting to the left of the teacher then gets up and continues the story.

2. Inafew moments the teacher claps again. Thisisasigna for the student who is standing to sit down
and for the person to his or her left to stand up and continue the story. Thisis repeated al the way
around the circle.

Reflection

The teacher asks the students:

Can you name which students are good storytellers and explain why?
What did the good storytdlers do that the others did not do?
The teacher explains that good storytellers give alot. They are generous with their ideas and contribute

new ones rather than repeating what has aready been said before. They are also very expressive, moving,
walking around, getting into the character, bringing the story to life.
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Sheet 3.3 (cont.)

The teacher asks the students to explain why some storytellers were less expressive than others. If
necessary, he or she adds that fear is usually considered one of the main obstacles to creative expression.
Conclusion

The teacher asks the students if it is possible to overcome the fear of expressing our creativity. If so, how
do we do this? If not, why is it not possible?

The teacher reads the students the content of Sheet 3.3.1: Taking Risks. If necessary, he or she comments
on it and discussesiit with the students.
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Sheet 3.3.1

TAKING RISKS

Tosmileistorisk appearing ridiculous.
Tocryistorisk appearing sentimental.
To reach out to another isto risk becoming involved.
To show one'sfeelingsisto risk showing one’ sreal sdf.
To expose on€'sideas and dreamsin a crowd istorisk losing them.
Toloveistorisk not being loved in return.

To hopeisto risk feeling hopelessness.
Totryistorisk failing.
Toliveistorisk dying.

We have no choice but to take risks because the greatest risk in lifeisto risk nothing. A person who risks
nothing has nothing and is nothing.

Y ou may be able to avoid suffering and regret, but in doing so you will not learn how to feel, change, grow,
loveor live.

Shackled by safe certainties, human beings are saves that have given up their freedom.

Only the human being who takes risksistruly free.

M se|
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4. Sef-Control

Following the principle that the development of a
group is based on the salf-confidence of its
members, the object of the Y outh Hedlth

program is to help each student take his or her
place without crowding others. In other words,
this program proposes a model of group action
oriented towards empowerment, or the
acquisition, development and use of
competenciesthat lead to greater self-control and
more credibility with others.

While the guides accompanying the Y outh Health
program have until now been focused mainly on
sdf-confidence and creativity, self-control
remains an important line of action as a means of
encouraging the development of quality group
life. In fact, if we alow fear to dominate us, it is
very likely that we will not take up much roomin
the group. By the same token, if we are unable to
properly control our anger, thereisagreat risk
that we will take up too much room.

“It is difficult to control our emotions because the
knowledge required to do so must be acquired at
times when the individual isleast able to absorb
new information and learn new reactions. when
he or she has been thwarted in some way.”*

The activities suggested in the following pages
must be approached redigtically. They cannot
produce significant changes in behaviour by
themselves. However, we believe that these
activities can serve as an excellent means of
reinforcing the actions and strategies that the
teacher is using to encourage the development of
sdf-control.

3. Daniel Coleman. L’intelligence émotionnelle—
Comment transformer ses émotions en intelligence.
Robert Laffont, Paris: 1995. [free trandation]
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Sheet 4.1

THE SENTRY

Objective

To help students test their capacity for concentration

To demonstrate methods of concentration and self -control for students

Grades

Elementary 2 and 3

Materials

None

Duration

30 minutes

Preparation

1. Theteacher asksthe students if they know what a sentry is. If necessary, he or she explains that it is
a soldier who stands on guard. The teacher aso asks them if they have ever seen the soldiers of the
Roya 22nd Regiment who stand guard at various locations, such as the citadel in Québec City. These
soldiers wear tall black fur hats and stand perfectly till for hours at atime asif they were statues.

2. Theteacher suggests that the students participate in an activity where they will have to play therole
of asentry. He or she explains that the game will have two parts. First, three students chosen at
random will play the role of sentry. The rest of the class will try to meke them lose their
concentration. Afterwards, al the students in the class will play the role of sentry.

Procedure

1. The students are seated on chairs placed in acircle. Three of them are chosen at random to play the
role of sentry. Two of these three students go outside the classroom and wait their turn in the hall.

2. Thefirst student chosen stands in the centre of the circle formed by the other students. He or she
stands at attention and looks straight ahead, without moving, like a statue. The student’s challenge is
to stay in this position for the whole game.
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Sheet 4.1 (cont.)

3. A student is chosen to begin the game. When the teacher claps, the student stands up and triesto
break the sentry’ s concentration with a comment, joke or facia expression. It is forbidden to go closer
than one metre to the sentry. The methods used to distract the sentry must remain in good taste.

4. After about ten seconds the teacher claps again. Thisisthe signal for the student trying to break the
sentry’ s concentration to sit down and for the person to his or her Ieft to get up and continue the game.

5. The game continues until al the students have had aturn trying to break the sentry’s concentration. At
this point, the teacher calls on the second and then the third student chosento take over as the sentry.

6. Finaly, the teacher asks the students to vote, by a show of hands, on which of the three students made
the best sentry.

Reflection

The teacher asks the three students who played the role of sentry:

Were there any times when you had more difficulty keeping your concentration? If so, what were

they?
What tricks or methods did you use to keep your concentration?

The teacher makes alist of these methods on the board.

The teacher asks the other students:

Do you know any other tricks besides the ones used by the three selected students, to keep your
concentration? If so, what are they?

The teacher writes the students' ideas on the board.

Are there any students in the class who are better able to concentrate and control themselves now
than they were at the beginning of the year? If so, can you name these students and give examples of
their progress?

Conclusion

To conclude, the teacher proposes an exercise in which al the students will have the chance to play the
role of sentry.

The students form two rows facing each other. Each student has a partner in front of him or her. The
object isto stand at attention, looking one's partner straight in the eye for a certain length of time (for
example, 2 minutes). To meet the chalenge of the game, all members of the group must keep their
concentration for the duration of the activity.
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Sheet 4.1 (cont.)

The teacher can suggest different levels of difficulty. For example:

Level |

Distance between the two rows: 1 metre

Duration of exercise: 1 ninute

Level 11

Distance between the two rows. 1 metre

Duration of exercise: 2 minutes

Level 111

Distance between the two rows; 0.5 metre

Duration of exercise; 1 minute
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Sheet 4.2

THE MODEL
Objective

To help students describe what they feel when they are angry

To enable students to explore different ways of expressing anger and know which ones the class finds
acceptable, partially acceptable and unacceptable

To enable students to learn ways of controlling their anger

Grades

Elementary 3 and 4

Materials

None

Duration

20 minutes

Preparation

1. Theteacher explains to the students that sculptors and painters sometimes use people as models. The
teacher asks them what they think the main task of amode is. If necessary, he or she explains that a
modd’sjob is to strike and hold a pose (become a statue) long enough for the artist to reproduce it.
Thisisajob that requires alot of concentration and self-control.

2. Theteacher suggests that the students do an activity in which they will have to modd for an artist
who is creating a work entitled “ Anger.”

Procedure

1. The students are seated on chairs placed in a semi-circle. An extra chair is placed in the centre of the
open part of the semi-circle.

2. The student sitting to the left of the extra chair goes to sit on it. Bending forward, head resting on
knees, he or she waits for the signal to begin. When the teacher says “Action,” the student strikes a
posetoillustrate anger. The student may stay seated, stand up, stand on the chair, use the chair as a
prop, etc. He or she must hold the pose until the teacher claps.

. AL Youth Health — 1999-2000 Update and Addenda
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Sheet 4.2 (cont.)

3. When the teacher claps, the student returns to his or her place. The student seated to his or her |eft
stands up and goes to sit on the extra chair. Bending forward, head on knees, the student waits for the
start signal. When the teacher says “Action,” he or she strikes a pose illustrating anger. The student
holds the pose, without moving, until the teacher claps again.

4. This process continues until al students have done the exercise once. No one may do a pose that has
already been done by someone el se.

Reflection

The teacher asks the students:

Were there any poses that you found especidly interesting? If so, which ones were they? Why?

Were there some poses that illustrate anger better than others? If so, which ones? Why?

The teacher encourages them to describe, as accurately as possible, what they feel when they are angry:

What happens in your body when you are angry? (If necessary, the teacher supplements the students
answers: increased heart rate, sweating, muscular tension, etc.)

What goes through your mind when you are angry? (The teacher writes the students' answers on the
board.)

Can you make alist of the different ways of expressing anger? What actions do you do? What actsdo
you carry out when you are angry? (The teacher notes the students' answers on the board. )

Can you identify, from the list on the board, the ways of expressing anger that you find acceptable,
partially acceptable and unacceptable?

The teacher may wish to take the opportunity to review the rules of classroom behaviour.

Conclusion

The teacher asks the students whether they think it is possible to learn to control their anger better, and if
S0, to give examples and to talk from their experience alout how this can be done.

The teacher aso questions the students to find out whether they find it easy to control their anger better
and why or why not.

The teacher points out that, while it may be possible to learn to control one's anger better, it may require a
considerable effort.

The teacher asks the students whether any of them are able to control their anger alittle better now than
at the beginning of the year. If so, the students are asked to name these classmates and give concrete
examples of their progress.
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Sheet 4.3

ANGER

Objective

To encourage students to describe what they feel when they are angry

To help students to explore different ways of expressing anger and find out which ones the class finds
acceptable, partially acceptable and unacceptable

Grades

Elementary 5 and 6
Secondary |

Materials

A chair, adesk and a telephone

Duration

25 minutes

Procedure

1. Three students known for their acting talents are chosen. Two of them go outside to wait their turnin
the hall.

2. The student who remains is asked to do a 60-second improvisation on the theme of “Anger.” The
student may use the following props. a chair, adesk or atelephone. The object of the improvisation is
toillustrate, in aredistic (it must be emphasized) manner, the behaviour of a person who is angry.

3. Thestudent is alowed 30 seconds to think about his or her improvisation. When the time is up, the
teacher gives the starting signal and the student begins.

4.  When the improvisation is over, the teacher lets the second student in and this student proceeds in the
same fashion asthe first. The third student follows suit.
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Sheet 4.3 (cont.)

Reflection

The teacher asks the students:

Were there any improvisations that you found especialy interesting? If so, which ones? Why?
Was the portraya of anger done by each student redistic or not? Why?

The teacher asks the students to describe, as accurately as possible, what they feel when they are angry:

What happens in your body when you are angry? (If necessary, the teacher supplements the students
answers. increase in heart rate, sweating, muscle tension, etc.)

What goes through your mind when you are angry?
The teacher writes the students' answers on the board.

Can you make alist of the different ways of expressing anger? What actions do you do? What actsto
you carry out when you are angry? (The teacher writes the answers on the board.)

Can you identify, from the list on the board, the ways of expressing anger that you find acceptable,
partially acceptable and unacceptable?

The teacher may wish to take the opportunity to review the rules of classroom behaviour.

Conclusion

The teacher asks the students whether they think it is possible to learn to control their anger better, and if
S0, to give examples, and to talk about their experiences.

The teacher also questions the students to find out whether they find it easy to learn to control their anger
better and why or why not. He or she points out that it may require a considerable effort for some people
to achieve this, and for this reason it is important to encourage those who are making an effort to increase
their sdif -control.

Finally, the teacher asks the students whether there are any among them who have made progress during
the year in achieving greater self-contral. If so, the students are asked to name them and give one or two
examples of the progress they have accomplished.
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Sheet 4.4

PRIDE
Objective

To help students describe what they feel when they are proud of themselves
To help students distinguish pride from arrogance

To demonstrate ways of increasing students personal pride

Grades

Elementary 5 and 6
Secondary |

Materials

A timer and awhistle

Duration

30 minutes

Procedure

1. Thestudents are divided into teams of three or four players. The teacher alows them 10 minutesto
prepare a 15-second silent improvisation with the title “ Proud of Ourselves.” All players on the team
must participate in the improvisation. During the improvisation, the players are not alowed to speak,
but noises are permitted.

2. Theteacher insists that during the 10 minutes preparation time allowed them the students not only
discuss among themselves but act out and rehearse their presentation. When the time is up, the teams
take turns presenting what they have prepared.

Reflection

The teacher asks the students:

Were there any improvisations that you found especialy interesting? If so, which ones? Why?
Did any of the improvisations illustrate the theme of pride better than others? If so, which ones? Why?
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Sheet 4.4 (cont.)

The teacher also encourages the students to describe, as accurately as possible, what they feel when they
are proud of themselves:

What do you think to yourself when you are proud of yourself?
What posture (body position) do you assume when you are proud of yourself?

Can you make up alist of different ways of expressing pride? What do people do and what actions do
they carry out when they are proud of themselves?

If necessary, the teacher can help the students with their ligts: tell afriend why they feel so proud, be
more generous to others, enjoy themselves, etc.

Can pride turn into arrogance? If so, give some examples of arrogant behaviour.

Conclusion

To conclude, the students are asked to do a new improvisation on the theme, “Proud of Ourselves.” The
improvisation will be of the same duration (15 seconds) and it is still forbidden to speak. The teacher adds
one ingtruction, however: the improvisation must be done in dow motion. The same procedure is followed
asinthefirst game.

The teacher asks the students whether they think it isimportant to be proud of onesdlf and why.
He or she also encourages them to demonstrate ways they might increase their personal fedlings of pride.
If necessary, the teacher points out that they do not have to accomplish great thingsto be proud of

themsalves. They must learn to take pride in their small victories and small successes.

The teacher asks the students to tell the others about things that have made them fedl proud recently.

Wl
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Sheet 4.5

INSTRUCTIONS

Objectives

To strengthen students' capacity to follow ingtructions

To demonstrate ways of controlling impatience and excitement in the students

Grades

Elementary 4, 5 and 6

Materials

A copy of Sheet 4.5.1 (Three-Minute Test) and an envelope for each student

Duration

15 minutes

Preparation
1. Theteacher proposes that the students do atest entitled “ Can you follow instructions?’

2.  Thetest must be donein a period of three minutes. It is handed out in an envelope that cannot be
opened before the signa to begin is given.

3. Once the test has been handed out, the teacher cannot answer any questions. Students who finish the
test within three minutes must put their sheet in the envelope and hand it back to the teacher.

Procedure

1. When each student has received his or her envelope, the teacher gives the signal to begin.

2. The students open their envelopes and fill in Sheet 4.5.1.

3. Theteacher ends the exercise when the mgjority of students have reached instruction 17.
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Sheet 4.5 (cont.)

Reflection
The teacher asks the students:

Who followed instruction number 1?

Isit because we're in a hurry or excited about something that we ignore ingructions in everyday life?
If s0, can you give examples and talk about your experiences?

Isit possible to control our sense of urgency and excitement? If so, can you give examples and talk
about your experiences?

Conclusion

The teacher asks the students to name the instructions (classroom rules, school rules, or others) that they
have the most trouble respecting as a class. He or she discusses with them ways to improve the situation.
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Sheet 4.5.1

THREE-MINUTE TEST

Can you follow ingtructions?

1.  Read the whole sheet before you do anything.
2. Write your name in the upper right-hand corner of this sheet.
3. Circle the word NAME in the second sentence.
4.  Draw five small squaresin the upper left-hand corner of this sheet.
5. Putan X in each sguare.
6. Circle each square.
7. Sign your name under the title of this shedt.
8.  After thetitle, write: yes, yes, yes.
9.  Circlethe seventh sentence.
10.  Putan X inthe lower left-hand corner of this sheet.
11.  Draw atriangle around the X that you have just made.
12.  Say your first name out loud when you have reached this point.
13.  Count backwards from ten in a moderately loud voice.
14.  Makethree smdl holes in the top of this sheet with the point of your pencil.
15.  Underline all the even numbers on this page.
16. Sayinaloud voice “l have dmost finished and | followed the instructions.”
17.  Now that you have finished reading carefully, follow the first and second instructions only.
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