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INTRODUCTION

To meet these expectations, it is essential
that teachers have a clear sense of the place
of culture in education. All the subjects have
cultural content, each in its own way.
Teachers therefore have to be able to
recognize the traces and manifestations of
culture in the different subjects. In order to
fully play their role as cultural brokers
(Zakhartchouk, 1999), they also should be
able to integrate the cultural dimension into
school, which is dedicated to education,
social development and openness to the
world.

This document begins by clarifying some
concepts that are often used in speaking of
culture and education, and places these
concepts in relation to each other. It then
presents various ways to improve the
cultural content of the curriculum on the
basis of three avenues for integrating the
cultural dimension: teaching and learning,
the QEP and collaboration with the school’s
cultural partners.
It is important, before using this document,
to consider that integrating the cultural
dimension does not mean adding anything
to teachers’ tasks or to the QEP, because
culture is already an intrinsic part of the QEP
and of learning. Hence what we are
proposing here is a concrete way of thinking
of culturally anchored learning, which does
not change the structure of the programs of
study or their application by teachers.
We would also like to stress that that there
will eventually be a second phase, in which
this document will be supplemented with
suggestions for integrating the cultural
dimension as well as several learning
situations. These will provide additional
tools for integrating the cultural dimension
into teaching and learning.
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This document is to be used as a reference
for integrating the cultural dimension into
school. It derives from the Educational Policy
Statement Québec Schools on Course
(1997), which recommended that the cultural
content of the curriculum be improved. It is
also consistent with the orientations of the
Québec Education Program (QEP) for
elementary and secondary education (2001
and 2002), which recommends the inclusion
of cultural content in students’ learning to
enable them to broaden their world-views,
construct their identities and become
empowered.

CHAPTER 1

EXACTLY
WHAT ARE
WE TALKING
ABOUT?
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In Québec, as elsewhere, the concern with culture and its many manifestations is not new. The
same is true of education. Thus it is not surprising that the continuous merging of these two
worlds that contribute to human development is forcing us to constantly redefine the stakes
involved and clarify the guidelines for our actions. In the wake of the reform and the
Educational Policy Statement that preceded it, the discourse of people concerned with the
qualitative presence of culture in the school has been marked by certain key words and
expressions–and this document is no exception. But what is culture? What do we mean by the
term improving the cultural content? What does integrating the cultural dimension into school
mean? What is the relationship between these concepts?
We need to adopt a shared view of these subjets. In this chapter, a few proposals will be
formulated in this vein.

Culture

It is illusory to think culture can be defined in a way that perfectly delineates the subject and is
agreed on by everyone. Culture is too vast and too close to people’s personal concerns to be
summed up in a single view, and that is not what we are trying to do here.
However, it must be admitted that some definitions correspond to conceptions of culture that
are shared by many people in our society. For example, culture is commonly defined as the
sum of artistic, religious and intellectual customs and works that define a group or a society.
Many sources define culture as the learning acquired by an individual. In the Dictionnaire
actuel de l’éducation (1993), Legendre sees it as the expression of life in society, and he devotes
several pages to it, which include the following definition:
the sum of social (religious, moral, aesthetic, scientific, technological, etc.) phenomena
characteristic of a human community or society… or a civilization… The ways of
seeing, feeling, perceiving, thinking, expressing oneself and reacting; the way of life,
beliefs, knowledge, achievements, customs, traditions, institutions, norms, values,
mores, recreational activities and aspirations that mark the members of a collectivity
and bind them to a particular time. [translation]

Drawing on Hannah Arendt, Legendre makes
his own the idea that education is the
primary way to transmit culture and foster its
growth.

The definitions provided here pave the way
for a conception of culture as both object
and relationship (Simard, 1999, 2001, 2002).
As object, culture is a set of things created by
human beings in response to interests,
needs, questions or problems. Moreover, a
close connection between culture and the
individual is part of forming relationships
with oneself and others and the world
(Charlot, 1997; Gauthier, 2001).

The definitions chosen and the twofold
conception of culture fit in with the
requirements of integrating the cultural
dimension into an education context
because they correspond to processes
proposed in several programs of study in
both elementary and secondary school.
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In its broadest meaning, culture has many
aspects: anthropological (the study of the
cultures of different human communities
through their institutions, family structures,
beliefs, technologies and traditions),
historical (knowledge of the human past, a
particular society or an individual, or an
account of the actions or events of a period,
a nation or a branch of the endeavours of the
human mind that are deemed worthy of
memory), artistic, literary, linguistic,
sociological
(the
study
of
social
phenomena), territorial, scientific, technological, media, etc.

A cultural approach to education that draws
on the twofold meaning of culture is
consistent with the three basic aims of the
QEP for secondary school. Access to a
variety of cultural resources and a broad
range of knowledge contributes to the
student’s construction of a world-view. In
addition, while the construction of identity is
personal and social, it is also cultural; thus
contact with ethnic and cultural diversity will
allow students to become aware of being
part of a community and will lead them to
affirm their values. Finally, the relationship
to a living, developing culture to which they
can contribute through their creativity is a
source of empowerment for students.

Improving cultural
content

INTEGRATING THE CULTURAL
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Improving cultural content in the curriculum
is one of the goals stated in the Educational
Policy Statement Québec Schools on Course
in 1997, and its source is the report
Reaffirming the Mission of Our Schools,
which was published the same year. The
basic orientations of this document were
used as a frame of reference for redesigning
the programs of study in elementary and
secondary school. The document favours a
cultural approach to instruction and stresses
the importance of explicitly planning the
integration of the cultural dimension into the
subject content. A final proposal of the Policy
Statement was that more place be given to
those subjects that naturally have the most
cultural content. However, the work that
followed developed in such a way that it
seemed more pertinent to try to integrate
cultural content into all the subjects.
Improving cultural content is thus an
objective to be attained and an aim to be
pursued by everyone in the education
system. Integrating the cultural dimension
into school is one of the three ways
proposed to improve cultural content, as
shown in column one of Table 1 below.

Integrating the
cultural dimension
into school

The three avenues for integrating the
cultural dimension into school will be further
discussed in Chapters 2, 3 and 4.
Table 1, below, shows the main ideas
presented in this chapter.

1. Québec, Ministère de l’Éducation, Québec Education Program:
Preschool Education, Elementary Education (Québec: Gouvernement
du Québec, 2001). See the definition of cultural references on page 9.

5
INTEGRATING THE CULTURAL
DIMENSION INTO SCHOOL

We may have a clear view of culture and
clear proposals for improving the cultural
content of the curriculum, but these must be
translated into pedagogical terms if they are
to have an effect on students. Hence the
three avenues for integrating the cultural
dimension into school presented in this
document. One of these avenues is teaching
and learning as experienced daily in the
classroom. In this context, the cultural
dimension may involve the use of significant
cultural references associated with various
components of the QEP (cross-curricular
competencies, broad areas of learning,
subject areas and programs of study).1
Another avenue is provided by the QEP
itself, whose aims, orientations and
components may be seen as entry points for
integrating the cultural dimension. Finally,
the last avenue takes concrete form in joint
actions by school personnel and the school’s
cultural partners, all of whom have a role in
“instructing and educating, in other words…
forming cultured individuals… who will
maintain a new relationship with culture,
that is to say, with the world, with
themselves and with others.” (Teacher
Training: Orientations, Professional Competencies, MEQ, 2001, pp. 34-35).

Bring out the cultural
content in each subject.

Favour a cultural approach
to instruction.

Explicitly plan the
integration of the cultural
dimension into subject
content.

IMPROVEMENT OF
CULTURAL CONTENT

GOAL

Culture as object
Culture as relationship

TWOFOLD CONCEPTION OF CULTURE

Anthropological, historical, sociological, literary,
linguistic, artistic, territorial, scientific, technological,
media, etc.

ASPECTS OF CULTURE

The sum of the learning acquired by an individual.

The sum of social (religious, moral, aesthetic, scientific,
technical, etc.) phenomena characteristic of a human
community or society … or a civilization… The ways of
seeing, feeling, perceiving, thinking, expressing oneself
and reacting; the way of life, beliefs, knowledge,
achievements, customs, traditions, institutions, norms,
values, mores, recreational activities and aspirations that
mark the members of a collectivity and bind them to a
particular time. [Translation]

The sum of artistic, religious and intellectual customs
and works that define a group or a society.

DEFINITIONS

CULTURE

Actions using
meaningful cultural
references associated
with various
components of
the QEP

Presence of the
cultural dimension in
the orientations and
aims of the QEP, the
subject areas and
subjects, and the
cross-curricular
competencies
and broad areas
of learning

IN THE QEP

Actions of the
Ministère de
l’Éducation; the
Ministère de la
Culture et des
Communications;
the Ministère du
Développement
économique et
régional; provincial
and regional cultural
resources; the local
environment of the
school; and school
cultural committees

IN COLLABORATION WITH
THE SCHOOL’S CULTURAL
PARTNERS

THE CULTURAL DIMENSION AT SCHOOL
IN TEACHING AND
LEARNING

TABLE 1
PRESENTATION OF
CULTURAL CONCEPTS

TRANSLATION INTO PEDAGOGICAL TERMS
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CHAPTER 2

INTEGRATING
THE CULTURAL
DIMENSION INTO
TEACHING AND
LEARNING

It is in the concrete actions the student performs in the course of learning and the pedagogical
strategies used by teachers that the integration of the cultural dimension finds its full meaning.
This chapter presents guidelines and tools for reflection, understanding and action concerning
the integration of the cultural dimension into teaching and learning. A definition is provided at
the outset to delineate the subjet. Then, detailed explanations are given for cultural references
and their use in the classroom. Finally, in the third part of the chapter, the teacher’s role in
integrating the cultural dimension is discussed.

Integrating the cultural dimension into teaching and learning involves using significant cultural
references drawn from contemporary and past societies here and elsewhere, and having
students apply them in the five subject areas, the five broad areas of learning and the
development of cross-curricular competencies.
HOW?

These cultural references, which are associated with all the components of the QEP (especially
the broad areas of learning, their educational aims and at least one of their focuses of
development), are dealt with in the teaching and learning strategies. This promotes the
development of a cultural approach to instruction and enriches the process of development of
the students’ competencies.
WHY?

Integrating the cultural dimension into teaching and learning is advantageous in several ways.
Because the school is a place of true cultural integration, it enables students to form
relationships with themselves and others and the world. It also gives them access to a cultural
heritage of great works and human achievements.

INTEGRATING THE CULTURAL
DIMENSION INTO SCHOOL

WHAT?

Definition of
the integration
of the cultural
dimension into
teaching and learning
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THE GOAL
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The integration of the cultural dimension finds its
full meaning in the advantages it offers students. It
enables them to develop their sensibilities in
relation to their immediate environment and their
interest in things beyond it, thus beginning a
process of opening up to the world. They also learn
to take advantage of the cultural life of their society,
making it their own and enriching it through their
active participation.
Integrating the cultural dimension into teaching
and learning will thus enable students to:

prepare themselves to deal more effectively with
various situations in life
situate themselves better in relation to their
physical and human environment
become involved in their society in a spirit of
recognition of its uniqueness and tolerance for
human and cultural diversity

Cultural
references

This view is based on a twofold conception
of culture as both object and relationship
(Simard 1999, 2001, 2002). A cultural
reference may be seen as an object of
learning because it is generally used in the
classroom in the process of development of
cross-curricular or subject-specific competencies and because it is an element or
fragment of culture from one of the many
areas of human endeavour and was created
in response to problems, questions, needs or
interests.
The objective of the use of cultural
references is to allow students to find in
them the resources to better deal with their

reality. The choice of references should be
made on the basis of the potential they offer
for students facing various life situations or
trying to understand, experience and relate
to what is happening in our time. Moreover,
the extensive use of cultural references is a
major way to enable students to form a
genuine and deep personal relationship with
culture. This is part of the students’
construction of their world-views, enriching
their ways of looking at themselves and
others and their environment.
For these reasons, the use of cultural
references is essential for integrating the
cultural dimension into teaching and
learning.
Cultural references may be selected
according to various criteria, giving rise to
the following questions: Is the reference part
of the general culture or the immediate
culture? Is it from the field of art, sociology,
science, history or anthropology? How does
it promote openness to the students’
immediate environment or to what is
beyond their everyday reality? What
contribution does it make to the students’
personal development? What is its pedagogical value?
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Cultural references are focuses of learning
that are culturally significant and whose use
in the classroom enables students to enrich
their relationships with themselves and
others and the world. They may take various
forms, such as events, media productions or
objects from everyday life, provided that
they make it possible to look at significant
social phenomena or cultural trends. They
may also be heritage objects, territorial
references, artistic works, scientific
discoveries, ways of thinking, values that
influence behaviour or personalities,
provided that they have cultural significance.

IMMEDIATE CULTURE AND GENERAL CULTURE
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Culture is first of all “what an individual has made his or her own… but it is also a broad set of
works (or behaviours, in the sociological or anthropological sense) in which individuals situate
themselves” [translation] (Zakhartchouk, 1999). Each in its own way, the immediate culture and
the general culture provide references, models and tools that allow students to construct and
develop their world-views, construct their identities and become empowered (Québec
Education Program, MEQ, 2001), and neither one of them should be neglected in teaching and
learning. The school thus has a twofold responsibility to expose students to contemporary
culture and to transmit a cultural heritage. Furthermore, it should be remembered that
everything is not of equal value, that some human achievements are more worthy than others
of being the object of classroom learning. Cultural references should be drawn from both the
immediate culture and general culture, which may be briefly defined as follows.
The immediate culture corresponds to the student’s familiar cultural universe. It includes both
media culture and the student’s family culture. The use of references drawn from the
immediate culture makes students aware of their own culture; it “distances them from the
known and familiar, allowing them to objectify it so as to better understand it” [translation]
(Simard, 2002).

General culture enables students to gain access to the cultural heritage from here and
elsewhere (including phenomena of the past). It also includes various contemporary
manifestations of world-wide culture as well as what is known as general knowledge.

THE NATURE OF A CULTURAL REFERENCE

representative of a period, a current of
thought, social values, etc.
responses to problems that have arisen in
different spheres of activity and have been
faced by individuals or societies
throughout the ages
manifestations of the power of human
imagination and creativity
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In its broadest definition, culture comprises
several areas of human activity. As shown
above, cultural references by nature lend
themselves to use in relation to sociological,
historical, anthropological or artistic
concerns. Some may be used to study social
phenomena. Others provide better understanding of the past of humanity, a society or
an individual. Still others shed light on
actions or events of a period, a nation or an
area of human endeavour deemed worthy of
memory. They may draw students’ attention
to institutions, beliefs, family structures,
technologies or traditions of our own or
another society. The use of cultural
references makes it possible to analyze and
interpret similarities and differences in
societies and their cultures. Finally, given
their possibilities for classroom use, works
of art from here and elsewhere, present and
past, may be significant cultural references
for both students and teachers.

It is clear that culture covers an infinite
variety of phenomena. Thus guidelines are
required in order to avoid using elements
that are not conducive to comprehensive,
meaningful learning that is transferable from
one situation to another. Cultural references
are by nature:

CONTRIBUTION TO STUDENTS’ OVERALL EDUCATION

In the context of teaching and learning, the use of a cultural reference should enable
students to:

INTEGRATING THE CULTURAL
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show curiosity about things that are familiar but whose cultural meaning they do not entirely
understand (students have an attitude of openness to their immediate environment)
show openness to things from the past or from other cultures (students have an attitude of
openness to reality beyond their immediate environment)
enhance their personal lives by acquiring new knowledge or sensibilities or the ability to
question themselves (this contributes to the students’ personal development)
Hence students will develop attitudes that enable them to play an active role as learners in
dynamic interaction with various manifestations of culture.

OPENNESS TO THEIR IMMEDIATE ENVIRONMENT

The use of cultural references that encourage students to be open to their immediate
environment enables students to:
transcend the ordinariness of everyday life2
better understand their environment: school, family and social environment
develop curiosity about their cultural identity in order to recognize its contribution to the
world despite the current trend toward global cultural uniformity
Depending on the learning activities planned, the use of this type of cultural reference can
contribute to the development of all the cross-curricular competencies, especially those in
secondary education.
The learning may be contextualized in various broad areas of learning, particularly
Environmental Awareness and Consumer Rights and Responsibilities. This type of cultural
reference is also associated with certain key features of the competencies in various subjects.

2. Example 1: People could live in square buildings that were all identical. But a variety of architectural
styles exist. Why? Where do all these different styles come from?
Example 2: Is it possible to imagine a day that contains no cultural references: no music, no well-turned
phrases, no posters, no illustrations, no aesthetic reactions? Can we imagine a day in an environment
in which everything was the same, for example, in which everyone in the world wore the same clothes?

OPENNESS TO REALITY
IMMEDIATE ENVIRONMENT

BEYOND

THEIR

The use of cultural references that
encourage students to be open to reality
beyond their immediate environment
enables students to:

Depending on the learning activities
planned, the use of this type of cultural
reference can contribute to the development
of all the cross-curricular competencies. The
learning can be contextualized in various
broad areas of learning, especially
Environmental Awareness and Consumer
Rights and Responsibilities and Citizenship
and Community Life. This type of cultural
reference is also associated with certain key
features of the competencies in various
subjects.
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show openness to things they would not
necessarily experience in their immediate
environment
discover cultural diversity and better
understand the reality of other places
make connections between the present
and the past so as to better understand
present reality
grasp the similarities and differences
between here and elsewhere, themselves
and others

ENHANCEMENT OF PERSONAL DEVELOPMENT

The use of cultural references that contribute to students’ personal development:
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develops students’ aesthetic sensibilities and contributes to their aesthetic responsiveness3
encourages students to think about their identities
awakens their senses
stimulates their imagination
encourages them to exercise critical judgment
develops the habit of going to cultural venues
Depending on the learning activities planned, the use of this type of cultural reference can
contribute to the development of all the cross-curricular competencies.
The learning can be contextualized in various broad areas of learning, especially Media
Literacy. Finally, this type of cultural reference is also associated with certain key features of the
competencies in various subjects.
PEDAGOGICAL VALUE

Since we are demonstrating the possibilities for integrating the cultural dimension into
teaching and learning, we must consider the pedagogical value of cultural references. Some
cultural references may be meaningful without offering real possibilities for classroom use. For
example, it is difficult to imagine a music teacher expecting Elementary 1 students to study
Bach’s Mass in B minor in its entirety. As might be suspected, the use of a cultural reference
depends on the students’ cultural baggage and the teacher’s pedagogical objectives.
Furthermore, since instruction must be based on the QEP, teachers should also assess the
potential contribution of cultural references to the development of subject-specific or crosscurricular competencies.

3. Aesthetic responses develop through direct exposure to anything with aesthetic value (a work of art, a
house, a landscape, etc.). They make the person experiencing them aware of his or her internal world:
the world of personal feelings and perceptions. Aesthetic responses are totally subjective. They cannot
be fully described in words except in the most general terms. (Reimer, 1970)

Hence pedagogically significant cultural
references:
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are part of the evolution of the various
subjects
promote the development of one or more
subject-specific competencies in the QEP
and make it possible to make connections
between these competencies and a broad
area of learning, its educational aims and
at least one of its focuses of development
offer real possibilities for classroom use
with the students concerned, in a subjectspecific learning situation or crosscurricular project (thus they are not used
merely as stimuli to learning)

SELECTION OF SIGNIFICANT CULTURAL
REFERENCES

INTEGRATING THE CULTURAL
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Table 2, below, shows the criteria teachers
should use in assessing a cultural reference.
For a cultural phenomenon to be considered
a significant cultural reference, its source
should be identified (see level 1). The nature
of the cultural reference should also be
examined to determine whether it is
pertinent to the students’ learning (see level
2). The learning it gives rise to should be
defined (see level 3). Finally, its pedagogical
value should be assessed. This is done by
seeing whether the cultural reference offers
real possibilities for use in a learning
situation and examining how it relates to the
QEP (see level 4). The direct connection
between levels 1 and 2 and the cultural
references as such should be noted, as well
as the way the cultural references are viewed
by the teacher. Levels 3 and 4 determine the
pedagogical use that may be made of the
cultural references. It is at these levels that
teachers will find tools that enable them to
play their role as cultural brokers.

It fulfills at least one criterion for the
nature of a cultural reference.
It contributes to at least one of the
following areas of students’ overall
education:
openness
to
their
immediate
environment
openness to reality beyond their
immediate environment
enhancement of personal development
It fufills all the criteria in level 4.
When using the checklist provided to assess
the significance of a cultural reference,
teachers should note any indications
regarding the use to be made of it in the
learning situation.
Table 3, below, presents the results of an
assessment of the significance of some
examples of cultural references. This table
should be used to record observations made
using Table 2.4

However, it would be overly optimistic to
expect a cultural reference to meet all the
criteria stated here. A cultural reference may
nonetheless be considered significant if it
meets the following four conditions:
It comes from the immediate culture or
general culture.

4. A blank checklist to be used for recording the results of the assessment of cultural references may be
found in Appendix 2.

TABLE 2

CULTURAL REFERENCES
CHECKLIST FOR
ASSESSING
CULTURAL
REFERENCES

Objects of meaningful cultural learning whose use in class enables students to enhance their relationships with
themselves and others and the world: events, media products or things from everyday life (provided that they
enable students to observe significant social phenomena or trends), heritage objects, territorial references, works
of art, scientific discoveries, ways of thinking, values that influence behaviour, personalities, etc. (provided that
they have a specific cultural meaning).

Level 1
IMMEDIATE CULTURE

GENERAL CULTURE

the student’s familiar cultural universe

the cultural heritage from here and elsewhere and
contemporary manifestations of world-wide culture

Level 2
NATURE OF THE CULTURAL REFERENCE
Cultural references:
1. are representative of a period, a current of thought, social values, etc.
2. are responses to problems that have arisen in different spheres of activity
and have been faced by individuals or societies throughout the ages
3. are manifestations of the power of human imagination and creativity

Level 3
CONTRIBUTION TO STUDENTS’ OVERALL EDUCATION
Openness to reality beyond their
immediate environment
The use of cultural references
enables students to:
1. show openness to things they
would not necessarily
experience in their immediate
environment
2. discover cultural diversity and
better understand the reality of
other places
3. make connections between the
present and the past so as to
better understand present
reality
4. grasp the similarities and
differences between here and
elsewhere, themselves and
others

Personal development
The use of cultural references:
1. develops students’ aesthetic
sensibilities and contributes to
their aesthetic responsiveness
2. encourages students to think
about their identities
3. awakens their senses
4. stimulates their imagination
5. allows them to exercise critical
judgment
6. develops the habit of going to
cultural venues

Level 4
PEDAGOGICAL VALUE

Cultural references:
1. are part of the evolution of the various subjects
2. promote the development of one or more subject-specific competencies in
the QEP and make it possible to make connections between these
competencies and a broad area of learning, its educational aims and at
least one of its focuses of development
3. offer real possibilities for classroom use with the students concerned, in a
subject-specific learning situation or cross-curricular project (thus they are
not used merely as stimuli to learning)

SIGNIFICANT CULTURAL REFERENCES
The cultural references fulfill at least one criterion in levels 1, 2 and 3 and all the criteria in level 4.
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Openness to their immediate
environment
The use of cultural references
enables students to:
1. transcend the ordinariness
of everyday life
2. better understand their
environment: school, family
and social environment
3. develop curiosity about
their cultural identity in
order to recognize its
contribution to the world
despite the current trend
toward global cultural
uniformity
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1 and 3
(1) and 3
(1) and 3

Children’s games

The circus

The circus

1 and 3

(1)

2 and (3)

2 and 3

2 and 3

(2)

2 and (3)

1, 2 and (3)

1, 2 and (3)

1, 2 and 3

3

1, 3 and 4

(1), 3 and (4)

1, 2, 3 and 4

1 and 4

1 and 3

Openness to
reality beyond
their immediate
environment

1, 3, 4 and 6

1, 3, 4 and 6

(2) and 4

(2) and 4

2 and (4)

1, 2 and (6)

1 and 2

(5)

*

2, (5) and (6)

2 and (5)

Personal
development

CONTRIBUTION TO STUDENTS’ EDUCATION
Openness to
their immediate
environment

TABLE 3

*

*

*

*

*

*

*

*

*

*6

PEDAGOGICAL VALUE

RESULTS OF THE ASSESSMENT OF SOME
EXAMPLES OF CULTURAL REFERENCES

5. The figures in the columns refer to the elements in levels 2 and 3 of Table 2. The figures in parentheses indicate that these elements are applicable to a lesser extent.
6. The asterisks indicate that the cultural reference fulfills the three criteria for pedagogical value (level 4 of the checklist).
7. The same cultural reference may be part of both the immediate culture and general culture, depending on the student’s cultural environment.

1 and 3

1

Children’s games

Family tree

1, 2 and 3

Antique furniture from
Québec

1 and 3
1, 2 and 3

3

Antique furniture from
Québec

Olympic games

Mythical monsters and
animals

1, 2 and 3

NATURE OF THE
CULTURAL REFERENCE

Boomtown architecture7

GENERAL CULTURE

1, 2 and 35

IMMEDIATE CULTURE

Boomtown architecture

CULTURAL REFERENCE
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The teachers’ role

collective process. Teachers are at the heart
of the process. Without their commitment to
integrate the cultural dimension, the school
will not be able to offer students the
opportunity to acquire a rich culture.
The following pages provide guidelines
showing how teachers can become cultural
brokers. They will be able to offer
meaningful educational activities that
contribute to integrating the cultural
dimension by basing their actions on
established principles, showing appropriate
attitudes to culture, applying teaching
strategies that make connections with
cultural phenomena and using culturally
relevant educational resources.
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The responsibility of integrating the cultural
dimension into teaching and learning is a
shared one. First of all, this task should draw
on the competencies and energies of the
school team, the educational community
and the social milieu. The cultural partners
should respond to the initiatives of the
educational community and the needs it
expresses in its quest for rich and culturally
diversified learning experiences. Thus,
although the roles of homeroom teachers or
art teachers may vary–cultural broker, heir,
critic or interpreter (Teacher Training:
Orientations, Professional Competencies,
MEQ, 2001)–their actions will be more likely
to bear fruit if they take into account the
components of the QEP and are part of a

PRINCIPLES8 FOR INTEGRATING THE CULTURAL DIMENSION INTO SCHOOL
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“Pedagogy is the effort to adapt culture to students’ needs and capacities and to confront
students with the demands of culture” [translation] (Simard 2001). To make the integration of
the cultural dimension both meaningful and pedagogically effective, teachers should base their
planning, their actions in the classroom and the consideration of their teaching on the
following principles:
Know the history, methods, principles and evolution of the subject taught.
Master the competencies, principles and concepts that are intrinsic to the subject.
Possess a pedagogical knowledge of the subject taught.
Make sure the information given to students is valid.
Diversify human, material and technical or institutional educational resources.9
Avoid both elitism and excessive populism.
Do not be dogmatic or moralistic.
Avoid drawing all cultural references from a single kind of culture (immediate or general).

8. A principle is a fundamental basis for action and a guide for behaviour.
9. See the examples of educational resources below.

TEACHING STRATEGIES10

Certain attitudes on the part of teachers are
especially conducive to the application of the
principles stated above, and thus to the
integration of the cultural dimension. The
following are some examples.

If the way to integrate the cultural dimension
into learning situations in the classroom is
through the use of significant cultural
references, then it is clear that there are
various possibilities for doing this while
taking into account the components of the
QEP. There are a multitude of relevant
teaching strategies, of which the following
are examples.

Use your own cultural resources,
accepting that you do not know
everything and adopting a stance of
curiosity, research and self-questioning.
Take an interest in the students’ cultural
environments, paying attention to their
reactions, references, tastes, positions
and questions.
Show openness toward culture from here
and elsewhere, past and present.
Show and communicate an attitude of
curiosity, passion and desire for learning
toward manifestations of culture.
Communicate in a way that makes cultural
learning interesting, attractive and nonthreatening (do not use an approach that
is too formal).

Reinforce the value of external cultural
resources by reusing them in classroom
learning activities based on the students’
cultural experience.
Find ways that allow the students to be
not only attentive but also active.
Ask questions rather than providing
cultural knowledge that contains all the
answers in advance.
Form research committees on cultural
references.
Use the cultural resources of the
community.
Bring out different points of view on the
same subject wherever possible.

10. A teaching strategy is a set of procedures planned by a teacher to foster student learning.
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TEACHERS’ ATTITUDES
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Contextualize cultural references according to the questions, areas of interest and needs
they are associated with or the problems they provide solutions to.
Encourage students to seek the extraordinary in the ordinary things in life, and, in order to
do so, to explore their environment from a different perspective.
Make students aware of the range of solutions found in the past to life situations comparable
to the ones they themselves face.
Have students make connections between things here and elsewhere, present and past.
Plan times for students to share their discovery of cultural references not provided by
teachers.
Vary teaching techniques (analogies, brainstorming, role plays, lists of attributes, synonyms
and antonyms, multisensory approach, etc.).

EDUCATIONAL RESOURCES

As part of their teaching strategies, teachers should use a variety of human, material, technical
or institutional resources (all associated with culture) in order to integrate the cultural
dimension. These resources may take many forms, of which the following are examples:
Human resources: teachers, students, members of students’ families, seniors, members of
the community, public personalities, artists (in the fields of literature, music, dance, theatre
and visual art)
Material and technical resources: books (prose, poetry, etc.), objects from everyday life,
works of art, sound systems, computers (information and communications technologies),
CD-ROMs, television sets (images and information from the news), magazines
Institutional resources: libraries, concert halls, movie theatres, museums, art galleries,
historical sites, science or technology exhibition centres11
The choice of resources is at the discretion of the teachers and should depend on the students’
level of development, the competencies targeted, the type of task to be carried out, the cultural
references chosen, etc.

11. More resources are suggested in Chapter 4. School cultural committees can be very helpful in organizing
and coordinating visits to these resources.

SUGGESTIONS FOR EDUCATIONAL
ACTIVITIES12

The following examples of activities foster
students’ overall education (see level 3 of
Table 2, above). They require students’ active
involvement in their learning. Students
should be encouraged to:
design and use different spaces for
listening,
consulting
international
materials, reading books, magazines and
newspapers, etc.
meet people from the school’s community
for activities dealing with subjects that will
enrich their culture and that use significant
cultural references
participate actively in the cultural life of
the school and the community
go to cultural venues (museums and
economuseums, maisons de la culture,
interpretation centres, concert halls,
sports events, etc.)
share their cultural discoveries with
classes in other cycles, other schools or

12. An educational activity enriches students’ knowledge or skills and contributes to their general development.
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Some types of educational activities are by
nature conducive to the use of significant
cultural references. These activities also
contribute to the harmonious development
of subject-specific and cross-curricular
competencies and may be connected with
various focuses of development in the broad
areas of learning.

other countries in activities based on
themes using cultural references
discover traces of the past in objects of
learning related to the present
look at the same object of learning from
different
perspectives
(aesthetic,
utilitarian, historical, social, etc.)
explore various aspects of the cultures of
different peoples, communities, etc. (e.g.
devote one month of the year to exploring
a country’s music, recreational activities,
food, social organization, stories and
legends, etc.)
consider the differences between the
cultural manifestations of different
peoples (customs, houses, costumes,
history, etc.)
make a timetable of cultural programming
in the media (television, radio, etc.)
create a press review of cultural material
on various subjects for limited or broad
distribution
make a radio or television program on
some aspect of culture (anthropological,
historical, sociological, literary, linguistic,
artistic, geographic, scientific, technological, media-related, etc.) for limited or
broad distribution (intercom, school radio
station, community radio or television
station, etc.)
visit a business that sells products from
other cultures
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correspond with students from another culture
organize a “fair of the senses” made up of things chosen for the sensory or aesthetic
pleasure they provide
imagine the history of an object or a character in a work of art
imagine the history of an ordinary or unusual object
create a time line with various cultural references placed in the different periods as they are
discovered or experienced
study the different ways a specific cultural reference such as a calendar has been used in
different spheres of human activity (fishing and agriculture, religious rituals, astronomy, etc.)
participate in discussion with creators and interpreters in the arts
watch films and evaluate them according to specific criteria
visit the neighbourhood or village to discover the range of architectural styles in the built
heritage

CHAPTER 3

THE CULTURAL
DIMENSION OF THE
QUÉBEC EDUCATION
PROGRAM

Components

By its nature and the synergy of its
components, the QEP shows a good deal of
concern for the cultural dimension.

In a different vein, the QEP, as we know, uses
a competency-based approach, and it
defines a competency as a set of behaviours
based on the effective mobilization and use
of a range of resources (preschool and
elementary education) or the capacity to act
effectively by drawing on a variety of
resources (secondary school education).

It is important to remember that crosscurricular competencies are developed
through contextualization in subject-specific
or multi-subject learning situations. Thus
they are all in varying degrees capable of
making a contribution, depending on the use
of significant cultural references suggested
in the learning situations.
The broad areas of learning deal with
various questions that students are trying to
answer in their personal, physical, social and
cultural environments. Some of the areas are
quite closely associated with values
(Citizenship and Community Life, for
example). Others concern the students’
sociocultural environment (Environmental
Awareness and Consumer Rights and
Responsibilities or Media Literacy).
Whatever their specific characteristics, the
broad areas of learning all have several
focuses of development that allow the use of
cultural references.
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This concern is evident, first of all, in its
orientations, all of which implicitly aim to
help students construct their identities and
world-views. To fulfill such aims, it is
necessary to take into account who the
students are, the physical, family, cultural
and social environment with which they
interact, and the tools they need in order to
benefit from the interaction. At this level,
learning is personally meaningful for
students when it enables them to make
connections with what they know and the
questions they are asking. In addition,
learning is considered socially significant
when it provides students with tools to
better understand the social, cultural and
physical world they belong to. These
observations bring us back to the definitions
of culture provided at the beginning of
Chapter 1 and make more explicit its
contribution to students’ overall education,
as discussed in Chapter 2 (openness to their
immediate environment, openness to reality
beyond their immediate environment, and
personal development).

These resources may take many forms.
Some of them are internal, in that they are
intrinsic to a person and are not necessarily
the result of formal instruction: motivation,
specific aptitudes, interest, previous
learning, experiences, etc. External
resources may also have a cultural
dimension. Whether they are material,
technical, human or institutional, they
expose students to significant cultural
phenomena whose use enables them to
progress in the development of a
competency.

Subject areas
and programs
of study
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The subject areas facilitate the integration of the cultural dimension into teaching and learning.
The areas of Languages; Arts Education; Mathematics, Science and Technology; Social
Sciences; and Personal Development correspond to major components of culture to which
students should be exposed in the course of their education. They are the source of the learning
planned for the various programs of study, whose objective is to make significant dimensions
of culture and important aspects of our social, physical and cultural environment accessible and
understandable.
An analysis of the programs of study shows that some competencies, components and learning
contexts allow connections to be made between significant cultural references and the subjects
in the curriculum. The same is true for many of the essential knowledges (in elementary
education) and much of the program content (in secondary education): a good deal of the
material already consists of significant cultural references, which are used dynamically in the
development of competencies.
The following pages show how each subject in the various subject areas contributes to students’
cultural learning, with cultural references playing their own unique role in each subject.

Languages

FRANÇAIS, LANGUE D’ENSEIGNEMENT

The French language is a fundamental
resource that enables young people in
Québec schools to express their thoughts
and feelings orally and in writing.
Developing competencies in French means
building the future, acquiring a solid
foundation for the full exercise of democratic
power, and integration into the working
world. It also means gaining the intellectual
and cultural capacity to take advantage of a
multitude of literary, documentary and
technological resources.

Assisted by adults with cultural awareness
who act as guides and mediators, students
learn to create their own cultural references
and to construct their identities as cultural
actors. For them, acquiring cultural
references means taking an interest in the
past and being open to the present, and
viewing culture as both a heritage and a
realm of lived experiences.
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There are currently more than 110 million
people in the world who share the French
language and culture. Long a source of
inspiration and a means of communication
for thousands of thinkers and creators in
every area of human knowledge, the French
language is the basis for the construction of
francophone identity.

In French, students embark on a genuine
cultural journey. Appreciating print or digital
literary texts, going on guided visits to
cultural venues and being exposed to
cultural references associated with the
individual subjects and the QEP as a whole
allows students to discover the riches of the
culture and the creative possibilities of the
French language.

ENGLISH AS A SECOND LANGUAGE

Learning English as a second language is essential for better understanding human activity.
Language, the students’ connection with their milieu, and other cultural aspects of their
environment are among the factors that foster students’ personal and social identity.
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Cultural references are an integral part of the English as a Second Language program. They are
at the centre of the development of the three competencies: to interact orally in English, to
reinvest understanding of oral and written texts and to write texts.
Cultural references may be classified in three major categories: aesthetic references concern
film, literature, music and the media; sociological references concern the family, interpersonal
relationships, customs, material conditions, heros and idols, and history and geography;
sociolinguistic references concern social skills, paralinguistic skills, language codes and
humour. The use of a variety of cultural references from different places where English is the
language of communication provides a solid basis for better understanding the world.
Students are asked to contribute to living culture by creating and sharing their own media
presentations. The English as a Second Language program encourages creativity and
empowerment. Learning another language is an opportunity for students to see their own
culture from a different perspective, because it allows them to distinguish between what
cultures have in common and what is specific to each one. Thus students will be able to look
at their values, beliefs and knowledge in a new way, broadening their world-views,
constructing their identities and becoming empowered.
INTÉGRATION LINGUISTIQUE, SCOLAIRE ET SOCIALE

The Intégration linguistique, scolaire et sociale program enables students to learn the French
language and become acquainted with the Québec school system and Québec society as a
whole. When they enter their new school, the students are imbued with their native cultures
and the values of these cultures. They have to quickly become familiar with the cultural aspects

Cultural references are at the centre of the
Intégration linguistique, scolaire et sociale
program. They are used in linguistic
interactions of all kinds and they are
essential for becoming acquainted with
francophone culture here and elsewhere.
They represent the many facets of a new
environment for the students to explore.

FRANÇAIS, LANGUE SECONDE

The aim of the Français, langue seconde,
program is to broaden the world-views of
students in the English sector. By opening
the door to another linguistic community,

the acquisition of French enables them to
have new cultural experiences that change
their perception of the world. The students,
who are already imbued with their own
culture, are encouraged to understand and
appreciate francophone culture here and
elsewhere, which enriches their personal
and cultural identities. In addition, using
French and becoming familiar with the
culture associated with it facilitates students’
participation in life in French in Québec
(basic program) and their integration into the
francophone
community
(enriched
program).
Cultural references enable students to
explore many facets of francophone culture.
By going to cultural venues or reading texts,
they acquire material for use in interactions
and productions in French. An integral part
of the program content of the subject,
cultural references are tools that support the
development of the competencies in the
Français, langue seconde, program.

29
INTEGRATING THE CULTURAL
DIMENSION INTO SCHOOL

of their environment that concern them
directly, such as the school and its culture.
They have to gradually become accustomed
to the cultural values of their new society
and prepare to fully play their role as
responsible citizens taking part in its
development and the development of its
culture.

SECONDARY ENGLISH LANGUAGE ARTS
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The Secondary English Language Arts (SELA) program places culture at the centre of language
use. The language and texts used cannot be neutral: all messages and all meaning are part of
a cultural context. This means that language and the texts to which it gives meaning and form
are part of a matrix of values, beliefs and customs, the basic knowledge of culture. For the same
reason, language and texts are part of a cultural understanding of the past and present, and
those from two centuries ago have been renewed or adapted or have become obsolete.
The forms of language and its different modes (speech, writing and media) are also examples
of the influence of culture on language. Knowing when to use a particular type of text and the
codes and conventions that make the text a means of communication requires cultural as well
as linguistic knowledge. Similarly, language may be used in formal or informal situations, and
the choice of register depends on cultural and contextual elements rather than linguistic ones.
The SELA program therefore requires the teaching of the context as well as the forms and
functions of the language, since the context is part of cultural understanding.
The SELA program, by stressing young adult literature, a cooperative approach and the use of
the media, explicitly embeds culture in its tradition. In using young adult literature, teachers
should seek a balance between female and male protagonists and authors, as well as in the
settings. We live in a multicultural community and the texts used should respect this reality.
The use of the media in the SELA program shows the role of culture in language and texts
because the media clearly demonstrate the deliberately non-neutral nature of messages and
understanding. Because the media aim to shape our views of the world and of problems and
events in general, and our conception of democratic life and our participation in it, the SELA
program makes the media an important part of critical literacy.

Mathematics, Science
and Technology

MATHEMATICS

As part of the cultural heritage of humanity,
mathematics, and especially its modes of
expression and its representations, is a basic
element of culture.

Mathematical
culture
depends
on
developing competencies and acquiring
concepts and processes in the different areas
of mathematics: arithmetic, algebra,
geometry, probability and statistics. Thus
mathematical culture enables students to
take part in various spheres of human
activity and to grasp the omnipresence and
the uses of mathematics.

Cultural references enable students to
appreciate the presence of mathematics in
everyday life, its place in human
development and the contributions of
researchers and scholars to its evolution.
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Mathematical culture is universal, but each
person has his or her own, which differs
from other people’s in its basis, scope and
depth. It is useful in education and influences
our interpretation of reality and our
decisions in everyday life.

The historical dimension of mathematics
should always be part of the teaching of the
subject, so that students can better grasp its
meaning and uses. They will discover how
its development and the creation of its tools
are directly or indirectly related to needs in
society. The history of mathematics should
make students realize that knowledge in the
field is the result of long and arduous work
by devoted mathematicians, philosophers,
physicists, artists and others. Because it
opens up perspectives on the past, present
and future, the epistemological dimension
should be made part of instruction in
mathematics. The cultural references
provided include some suggestions for
doing so.

SCIENCE AND TECHNOLOGY
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Science and technology are marked by the historical, cultural and political contexts in which
they originated. They in turn contribute decisively to societies and their cultures. Science and
technology are developing quickly today and playing an ever-larger role in our lives and our
society. Citizens are confronted with complex and changing systemic problems, whose
solutions require the rigorous and responsible development of a scientific and technological
culture rooted in young people’s social and cultural reality. The Science and Technology
program takes this need into account.
The introduction of the cultural dimension into the program depends on certain essential
elements. First of all, the emphasis is on the development of three competencies, which are
related to complementary aspects of the subject, through content based on an integrated
approach to the sciences and technology. Acquiring a set of standardized, socially shared
knowledge and methods fosters students’ scientific and technological literacy. Secondly, the
program encourages students to make connections with the other subjects and with learning
that may constitute especially rich cultural references. There are many possibilities; the list of
suggestions is not exhaustive, but it shows several aspects of how students’ culture may be
constituted. Thus, by considering the historical development of scientific concepts or
techniques associated with many individuals, the context of large and small scientific
achievements, and certain complex problems that exist today and that challenge their values,
students continue to develop their culture and construct new, dynamic, critical representations
that take into account the connections between science, technology and culture in society.

Social Sciences

GEOGRAPHY

In the Geography program, cultural
references are associated with types of
territories so as to enable students to
recognize significant features of the
territories. These cultural references are

chosen for their relevance to a type of
territorial organization. They may consist of
individuals who have played a role in that
organization, artists whose works reflect its
elements, place names, major geographic
cultural references, extraordinary infrastructures that are emblematic of a territory,
or other elements that represent the
territory.
These cultural references enrich the
students’ learning environment. They are in
no way objects of study or memorization and
are not subject to evaluation. They are used
to familiarize students with important
features of territories here or elsewhere,
present or past.

33
INTEGRATING THE CULTURAL
DIMENSION INTO SCHOOL

The Geography program acquaints students
with different territories in the world. The
features of these territories constitute
cultural references that reinforce the aims of
the QEP. The cultural references prescribed
by the Geography program as representative
of a territory are obviously not exhaustive;
they are examples. The study of geography
enriches the knowledge students acquire in
secondary school.

HISTORY AND CITIZENSHIP EDUCATION
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The History and Citizenship Education program contributes a great deal to the integration of
culture into school and to students’ cultural development. The nature of the subject makes it
particularly rich in cultural learning. The History and Citizenship Education program fosters
students’ social literacy, that is, their learning of the body of knowledge shared by a
community, without which citizens would be like foreigners in their own society. This subject
also enables students to become acquainted with the cultural heritage of communities that
make up the cultural diversity of the world. Because of its temporal perspective, the History and
Citizenship Education program allows students to observe humanity in action and to take part
in their turn, enterprisingly, imaginatively and in solidarity with others, in the ongoing creation
of the world.
Without specifically being objects of study, cultural references are used in the classroom to
enable students to acquire cultural knowledge produced by earlier generations. This
knowledge constitutes the essence of the world they live in. The program content in the History
and Citizenship Education program includes examples of cultural references from the cultures
of societies of the past and of elsewhere for each of the social phenomena studied. In
examining them from a historical perspective, students consider the context, actors and
witnesses and the beliefs, attitudes and values–the culture–they are imbued with. As examples,
cultural references show different aspects of that culture: people, architecture, founding texts
and literary works, territorial references, musical works, iconographic and material documents,
currents of thought, etc. The cultural references in the History and Citizenship Education
program may also be related to heritage materials, and thus become sources for the students.

Arts Education

DRAMA, VISUAL ARTS, DANCE AND MUSIC

Visual, musical, choreographic or dramatic
works introduce students to a shared
heritage and enable them to understand the
role of art in society. These works have
meaning and thus they symbolize worldviews, expressing traditions as well as
artists’ visions of universal or contemporary
problems or social currents.
Moreover, creating an image, a dramatic
work, a dance or a musical work requires
knowledge, skills, behaviours, approaches
and processes specific to the art form
involved. These are tools that have been

refined by men and women over time.
Artists seek to inscribe themselves in human
history and art history through a quest for
the absolute, expressing unconventional
values or new ideas through their handling
of their material. Students undertaking to
produce artistic works will make these tools
their own in order to translate their
perceptions of reality and express their
world-views through symbolic language.
Their creations are in a sense traces of their
own ways of inscribing themselves in the
human world and reflecting on the problems
they face.
Active, lively meetings and direct
relationships with artists and creators and
exposure to their works and cultural
environment are other ways of placing
students at the centre of their culture. These
activities help them become aware of the
underlying basis of the practice of art and
the related trades and the richness of their
cultural environment, and enable them to
understand artistic works.
Arts education that is rooted in culture gives
students opportunities to create tools based
on the significant elements of their
immediate culture or general culture so as to
inscribe themselves in it with judgment,
autonomy and creativity.
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Students who study any of the four arts
education subjects taught in school use
many cultural references to increase their
knowledge of the subject and enrich their
relationship to culture. The objects of study,
which are works of art to be appreciated,
interpreted and created, provide ideal
possibilities for integrating the cultural
dimension into school. These works, to
which students are exposed through their
interpretation and appreciation, offer
students a range of models of expression
and communication that allow them to
realize the value of various artistic languages
from the cultural heritage here and
elsewhere, past and present.

Personal
Development

INTEGRATING THE CULTURAL
DIMENSION INTO SCHOOL

36

PHYSICAL EDUCATION AND HEALTH

The Physical Education and Health program involves learning associated with many cultural
references: the evolution of clothing, policies, customs and lifestyles, safety, levels of practice
(professional and amateur), important personalities, objects, tools and equipment, events
(exhibitions, shows, games and festivals), architecture, the diversity of practices (recreation,
tourism and sports), techniques and methods, human performances, rules of ethics and rules
of games, social values and the influence of the media on the promotion of physical activity.
These cultural references enable students to enrich their thinking and better understand the
relationships that influence the choices of a constantly changing society that is open to
the world.
The use of distinctive cultural references in the Physical Education and Health program allows
students to better understand the factors that influence the world they live in and to construct
their identities. Beyond these considerations, these cultural references help students to grasp
the importance of certain choices that women and men have made in the past and to
understand how a society tries to answer questions that arise and thus ensure its survival
and development.
The cultural references suggested in the Physical Education and Health program offer teachers
rich and varied opportunities to put the program content and the meaningful contexts they try
to create into perspective. The cultural references acquire their full meaning when connections
are made with other subject areas through their application in real situations or their relation
to the past or to recent events (here or elsewhere). This enables students to think in ways that
use a variety of spiritual, philosophical, social, historical, scientific, economic or artistic
references.

MORAL EDUCATION

The Moral Education program enhances
students’ ability to perceive, think and
express themselves concerning different
ways of life, events, practices, values and
other cultural references that influence
people’s actions. Dialogue on these subjets
enables students to listen to others and,
especially, to try to understand them. This is
an important step towards the transformation of students into agents in their
own culture, and it involves not only thinking
about what fosters community life in our
society, but putting the values and attitudes
that make it possible into action.
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The Moral Education program is concerned
with the distinctive ways of life, beliefs,
customs, traditions, norms and values
shared by members of a social milieu. It
places students at the centre of a diversity of
cultures: their own, those of people they
come in contact with every day and those of
people who live elsewhere in the world.

In a more general perspective, the Moral
Education program encourages students to
broaden their world-views. By considering
other cultural contexts when analyzing
problems, students discover different ways
of thinking about certain cultural references
associated with morality. Placing these
moral references in cultural contexts of the
past enables students to better understand
certain current phenomena. The history of
people who have contributed to the
advancement of humanity by promoting
values or defending rights enriches students’
representations. The Moral Education
program thus contributes to the improvement of cultural content in various ways: by
making students aware of the many moral
references that influence the actions of the
members of a society in different life
contexts and periods, by enabling them to
create a meaningful set of references that
allow them to deal with the cultural reality
here and by considering prominent people in
human history.

CATHOLIC RELIGIOUS AND MORAL
INSTRUCTION
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The Catholic Religious and Moral Instruction
program contributes in many ways to the
improvement of cultural content. Through its
objects of study, it enables students not only
to know themselves better and to better
understand other people and the world they
live in, but also to broaden their culture.
For example, by exposing students to the
historical, geographic, semantic and
symbolic richness of Biblical narratives, the
Catholic Religious and Moral Instruction
program gives them keys that make them
better able to decode the stained glass
windows of cathedrals, paintings by the old
masters and the messages of great works of
literature and film.
The Catholic Religious and Moral Instruction
program also enables students to enrich

their cultural knowledge of the world of
science by discovering that the authors of the
Book of Genesis did not possess our modern
knowledge of the origin of the world. It thus
teaches them that science provides a
particular view of the origin of the world and
of life, which is complemented by the views
of believers in various religious traditions.
Because it draws on the universal religious
heritage as well as that of Québec, the
Catholic Religious and Moral Instruction
program opens other cultural horizons for
students. The great works of architecture,
sculpture and iconography that fill churches,
chapels, pilgrimage sites, abbeys and
monasteries are references that contribute to
their cultural development. Finally, the
meanings of certain common expressions
that come from the Judeo-Christian tradition
are another important source of cultural
content.

PROTESTANT MORAL AND RELIGIOUS
EDUCATION

Through the analysis of Biblical texts, the
Protestant Moral and Religious Education
program enables students to enrich their
understanding of the cultural heritage
around them. This subject helps students
recognize the active role they play in the
evolution of their culture and thus
contributes to the construction of their
identities. It also encourages students to
discover in their environment cultural
references that allow them to make
connections between the values of the Bible
and the expression of these values by people
whose works are still present in our society.
Students who explore religion have the
opportunity to open up to the cultural,
religious and spiritual diversity that

Solving ethical problems allows students to
examine a situation in light of social, cultural
and religious references from various
sources. The students are made aware of the
diversity of answers, their changing nature
and the role of the period and the cultural
environment in their choice of solutions.
The cultural dimension is clearly part of the
QEP. The very spirit of the program
encourages us to pay particular attention to
this dimension. Teachers who are aware of
this will be able to use the program to
advantage by making connections between
the essential elements of the program and
significant cultural references in learning
situations designed to integrate the cultural
dimension into teaching and learning.
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To fully understand and appreciate Western
culture, a person must be able to grasp the
scope of the Biblical heritage and its
influence on such varied spheres as the arts,
architecture, literature, language, values and
laws.

characterizes the society they live in.
Becoming familiar with the various forms of
religious expression and the cultural
references of the religions studied enriches
students’ culture and transforms their worldviews. They learn to act with respect and
appreciation for diversity.

CHAPTER 4

THE SCHOOL’S
CULTURAL
PARTNERS
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An agreement on
education and culture

By integrating the cultural dimension into its educational project, the school enhances
students’ general education. In addition, by drawing on such resources as the organizations,
institutions, businesses, groups and individuals cited in this chapter, it gives students a variety
of opportunities for cultural learning that is essential to their development. It also helps
students to open up to the world and integrate into their immediate environment and the
broader society. Finally, it gives them tools that will enable them to better construct their
identities, because in knowing their own culture, they will know themselves better and be more
open to the cultures of others.
Schools are increasingly expected to show openness and cooperation with their cultural
environment in order to fully integrate culture into their educational mission. To do so, they can
count on a substantial network of partners: the Ministère de l’Éducation, the Ministère de la
Culture et des Communications, the Ministère du Développement économique et régional and
its organizations, and provincial and regional cultural resources, as well as local resources in
the school’s immediate environment. In addition, the actions of school cultural committees also
contribute to the achievement of what may be called the school’s cultural mission.

Several years ago, the Ministère de l’Éducation and the Ministère de la Culture et des
Communications formed a partnership to “generate, stimulate and develop adapted and
innovative collaborative actions in education and culture” [translation] (Protocole d’entente
entre le ministère de la Culture et des Communications et le ministère de l’Éducation
[memorandum of understanding between the Ministère de la Culture et des Communications
and the Ministère de l’Éducation], 1997). Under the terms of this collaboration, they:
“foster instructional activities requiring participation by partners…
plan and develop measures to raise awareness of culture in educational institutions in order
to encourage direct contact among teachers, students, creators and works in all fields
referred to in the agreement…
jointly support the public promotion of events and projects that enrich education in the fields
referred to in the agreement, enhance students’ cultural life and increase collaboration
between the education community and the arts and culture community…

The Ministère de l’Éducation and the
Ministère de la Culture et des
Communications
publish
information
documents and forms for the programs and
measures related to the agreement every
year for use by schools.
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encourage and support the creation of
mechanisms for coordination and
collaboration among educational institutions, cultural organizations and
municipal bodies, and the establishment of
measures and activities that encourage
students to go to cultural venues and
become acquainted with works of art…
encourage initiatives to guide young
people toward francophone and cultural
content on the information highway and
in multimedia products
encourage municipal bodies and the
education community to carry out projects
drawing on their skills and resources in
the area of libraries and other cultural
establishments
bring together partners from the
education community and the arts and
culture community to seek and develop
solutions and measures related to
problems concerning the fields referred to
in the agreement” [translation]

Provincial
cultural resources
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There are many provincial cultural resources
that offer valuable services for teachers and
students. Through Web sites, directories of
artists or activities designed for young
people, they collaborate in achieving the
school’s cultural mission. Their expertise is
in the areas of Native culture, science and
technology, media literacy, heritage,
museums, cultural activities, performing
arts, literature and reading, visual arts, film,
dance, music, theatre, etc.

SCIENTIFIC AND TECHNOLOGICAL CULTURE

Science and technology are increasingly
present in the lives of people of all ages and
social
backgrounds.
Scientific
and
technological advances now affect many
aspects of our lives.

One of the mandates of the Ministère du
Développement économique et régional is to
support the development of scientific and
technological culture and to foster an open
and critical attitude to science and
technology. Hence, the ministry has, since
1997, provided the Aide à la relève en science
et en technologie program to help students in
science and technology by encouraging the
creation of links between schools and
businesses. This program is consistent with
the spirit of the reform in that it supports
projects to promote careers in science and
technology and to encourage young people
to acquire concrete competencies, as well as
supporting innovative pedagogical projects at
all levels of education. There are many tools
that have been developed that are worth
finding out about.13

It follows that citizens have to increase their
knowledge and competencies in science and
technology in order to better understand the
world around them and participate in the
exercise of democracy in a context in which
new laws and major social endeavours are
increasingly based on scientific and
technological phenomena.

13. For further information on actions by the Ministère du Développement économique et régional in this area,
see the Web site <www.mderr.gouv.qc.ca>.

Regional cultural
resources15

At the regional level, schools have access to
a variety of shows involving dance, music,
theatre or several fields in the arts. Some
hundred organizations that produce such
shows are listed in the Répertoire de
ressources culture-éducation. There are also
museums, archives and companies
producing shows and cultural events that
provide activities designed for school
groups.

The immediate
environment of
the school

The immediate environment of the school
may offer unexpected cultural resources that
support the educational project. The school
should encourage participation by local
partners (parents, professionals in various
fields, public personalities, artists, etc.). It
should also take advantage of historical sites

in the area or local cultural activities. Some
companies, depending on their areas of
activity, can also offer possibilities for
meaningful cultural learning.
The school’s governing board is responsible
for cultural events as well as for the
adoption, implementation and evaluation of
the educational project. If the actions of the
school cultural committees and their
association are taken in a spirit of close
collaboration and support for the governing
board, they can lead to the integration of the
cultural dimension into the heart of the
school’s educational mission and, more
specifically, its educational project.

14. In a follow-up document to this one, information will be provided on these Web sites, magazines, workshops
and activities.
15. For information on regional and provincial resources and actions taken by the Ministère de l’Éducation
and the Ministère de la Culture et des Communications, see the “MEQ–réseaux” and “MEQ–autres
ministères” pages of the “Pédagogie” section of the Ministère de l’Éducation Web site:
<www.meq.gouv.qc.ca/pedagogi/pedagogie.htm>.
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This ministry also supports partner organizations, which play a key role at the regional
and provincial levels. This important
network develops and provides activities
and tools for teachers and students, such as
Web sites, magazines, workshops and a
great many activities throughout Québec,
and thus stimulates young people’s interest
in science and technology and increases the
range of products of scientific and
technological culture available to them14.

School cultural
committees
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The cultural committees have formed the Association québécoise des comités culturels
scolaires, one of whose objectives is to promote the formation of cultural committees and
support them in various ways. It also encourages exchanges among the cultural committees
and provides other services. Its actions increase the visibility and the credibility of cultural
committees, and it represents the schools in dealings with cultural and government
organizations.
School cultural committees can do a great deal to accomplish the school’s cultural mission.
Their objectives are:
to make schools aware of the importance of their cultural mission
to inform the arts and culture community of cultural policies adopted by school boards and
the school’s cultural mission
to see that school boards adopt their own cultural policies
to encourage cooperation between the arts and culture community and the school16
These committees bring together schools in the same geographic area. Their territories do not
necessarily correspond to those of the school boards. While they are independent of the school
boards in their ways of functioning, the types of partnerships they establish and the activities
they carry out, their goal is the same: to promote artistic and cultural activities in the school.
Their actions contribute in various ways to integrating the cultural dimension into the school.
School cultural committees:
enable students to go to cultural venues of quality and take part in interesting cultural
activities
enable students to attend cultural activities suited to their age and level of development
provide opportunities for students to develop certain cultural competencies

16. Association québécoise des comités culturels scolaires, Objectifs des comités scolaires et de leur
association, available on the Web site <www.culture-jeune-public.org>.

17. It should be noted that the members of the executives of cultural committees are generally from the schools.
However, they may also include people from the arts and culture community.
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provide a connection between the
education community and the arts and
culture community, acting as liaisons with
regional cultural councils, municipalities,
public sector organizations, etc. (since a
cultural committee may include from 15 to
20 schools, representatives of the arts and
culture community do not have to contact
every school when activities are
organized; the committee can coordinate
the activities)17
promote a genuine concern for arts and
culture within the school board:
by providing support for governing
boards, school administrations and
teachers in the preparation of their
yearly programming of cultural
activities
by coordinating cultural activities
by designing documents for organizing
cultural activities or applying learning
related to them
by providing support for schools taking
part in the Artists in the Schools and
Writers in the Schools programs
help schools choose from among the
productions and workshops offered, by
working closely with the cultural partners
help schools with various tasks related to
organizing and presenting artistic and
cultural activities

CONCLUSION
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The fundamental advantage of integrating the cultural dimension into school is that it exposes
students to a variety of works, ideas, inventions and solutions “that help us to live, to think, to
love, to find answers and to experience pleasure… to look at the world in a way that is not
passive but that enables us to participate in the difficult task of becoming better human beings”
[translation] (Zakhartchouk, 1999). This can be done only through the analysis of cultural
references and through pedagogical practices that use these references in a coherent and
dynamic way.
In this way, conditions may be created for teachers to integrate the cultural dimension into
school on an everyday basis.

See Tables 2 and 3 for how to use this checklist.

IMMEDIATE
CULTURE

GENERAL
CULTURE

NATURE OF
THE CULTURAL
REFERENCE

PEDAGOGICAL
VALUE
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REFERENCE
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Openness to
their immediate
environment

Openness to
reality beyond
their immediate
environment

Personal
development

CONTRIBUTION TO STUDENTS’
EDUCATION

APPENDIX

CHECKLIST FOR RECORDING THE RESULTS OF
THE ASSESSMENT OF CULTURAL REFERENCES

TABLE 4
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