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THE PARTNERS 

INSTITUT PACIFIQUE

The Institut Pacifique is a non-profit organization created in 1976 and devoted to the development 
of programs and services to promote expertise in conflict resolution and mediation among pre-
school, elementary and secondary school students. It has earned a reputation for the quality and 
serious nature of its activities, and now teaches peaceful conflict resolution to more than  
105 000 students every year.

MINISTÈRE DE L’ÉDUCATION, DU LOISIR ET DU SPORT

Preventing and stopping violence and bullying in schools are priorities for the Québec gov-
ernment, as is the safety of students and school staff for the Ministère de l’Éducation, du 
Loisir et du Sport (MELS). School boards and schools, by enforcing the Act to prevent and 
stop bullying and violence in schools, play an important role in achieving these goals. MELS 
supports and assists the school system with this task, by providing funding, expertise from 
regional support officers, and tools and reference documents for school staff.

LINE CHAMBERLAND

Line Chamberland, a trained sociologist, has done extensive research on the subject of homophobic 
attitudes and behaviour in Québec’s secondary schools, and their impact on drop-out rates among 
students of different sexual orientations. Her findings reveal  overlap between homophobia and sex-
ual stereotypes. Homophobic gestures and insults target not only those students whose real or  
perceived sexual orientation does not conform to heterosexual standards, but also those whose  
appearance or behaviour differs from stereotypical gender-related standards. 

SPECIAL CONTRIBUTOR

Our special thanks go to GRIS-Montréal,1 GRIS-Québec, the LGBT Family Coalition and 
the Fondation Émergence for their important contributions during the preparation of this 
document. Their publications, along with the documentation they offer to the general public, 
were extremely valuable as sources of information. We are delighted that this guide and the 
related teaching activities will add to the supply of resources and documentation aimed at 
preventing homophobic behaviour, as a complement to the other resources and activities pro-
posed by the organizations themselves.

1GRIS: Groupe de recherche et d’intervention sociale
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DESCRIPTION 
HOMOPHOBIA AND SEXUAL STEREOTYPING HAVE  
NO PLACE IN OUR SCHOOLS!

The 2014 edition of Anti-Bullying and Violence Awareness Week at School targets homophobia  
and sexual stereotyping. Its slogan is: Homophobia and sexual stereotyping have NO place in  
our schools!

Preventing bullying and violence in schools is a major concern for the general public and a priority 
for the Québec government. Premier Philippe Couillard has announced a forum on the subject, 
to take place on October 2, 2014, for stakeholders in every sphere of society where bullying and 
violence are issues.

Anti-Bullying and Violence Awareness Week at School, launched in 2012 by the Ministère de 
l’Éducation, du Loisir et du Sport, serves as a springboard for initiatives by school boards and 
schools to raise awareness of the impact that bullying and violence in general, and homophobia in 
particular, can have on victims. Teaching and promotional materials are made available to schools 
for this purpose, and can be found on a Web site developed specifically for the Week: 

www.homophobius.com

To be effective, bullying and violence prevention initiatives in schools (including those aimed at 
homophobia) need input from everyone concerned, in their respective communities. 

This guide is a pedagogical tool designed for use by teachers and school staff to:

-	 help them become more aware of homophobia and sexual stereotyping

-	 help them become more aware of the importance of developing social skills in order 
to prevent homophobia and fight sexual stereotyping

-	 provide support for their pedagogical activities on homophobia and sexual stereotyp-
ing (see section on Proposed Pegagogical Activities)
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SOME DEFINITIONS . . .

Before offering activities on the topics of homophobia and sexual stereotyping, it is use-
ful to define some of the more important concepts. 

BISEXUAL PERSON

This term refers to a man or woman who is emotionally and physically attracted to people of 
both sexes.
Gai Écoute  

GENDER NON-CONFORMITY

This term is used to describe a person whose appearance, interests, leisure activities or behav-
iour are not consistent with the feminine norm (for a woman) or the masculine norm (for a man). 

 

HETEROSEXISM

Heterosexism is defined as follows: “Affirmation of heterosexuality as a social norm or the high-
est form of sexual orientation; social practice that conceals the diversity of sexual orientations 
and identities in everyday representations, social relations and social institutions, in particular 
by taking for granted that all people are heterosexual.”
MINISTÈRE DE LA JUSTICE, Québec Policy Against Homophobia (Québec, 2009), 14.

 

HOMOPARENTAL FAMILY

A family is described as homoparental when one parent or both parents are homosexual or lesbian.
Gai Écoute 
 

HOMOPHOBIA

Homophobia is defined as: “psychological and social hostility toward different sexual orienta-
tions, aimed not only at homosexual people, but also at people whose appearance or behaviour 
differs from the prescribed social standards for masculinity or femininity.” 
Conseil permanent de la jeunesse, Recherche-avis – Sortons l’homophobie du placard . . . et de nos écoles secondaires (Québec, 2007), 

8 (translation).
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HOMOSEXUAL PERSON

This term refers to a man or woman who is emotionally and physically attracted to people of 
his or her own sex.
Gai Écoute 

 

HOSTILE BEHAVIOUR

Hostile behaviour includes physical, verbal and social aggression, or aggressive online  
behavior. It conveys disapproval or contempt. Hostile homophobic behaviour consists in denigrat-
ing or showing contempt for people of different sexual orientations or people with gender 
non-conforming attitudes.

 

LGBTI

This abbreviation refers to the lesbian, gay, bisexual, transsexual, transgender and intersexual com-
munities. The letter “Q” (LGBTIQ) is sometimes added to include people who are questioning their 
sexual orientation or gender identity.
 

OPENNESS TO DIVERSITY

To be open means being aware of one’s prejudices and reactions to difference, and then taking 
the time to get to know, listen to, consider and respect the other person as a unique individual.
 

PREJUDICE

A prejudice is a preconceived opinion based on a stereotype. Generally speaking, it is an un-
favourable judgment made by an individual about someone he or she does not know, by assigning 
characteristics typical of the group to which the other person belongs.
Institut Pacifique

 

SEXISM

Sexism is a discriminatory attitude toward women. It involves random, rigid, restrictive and re-
current associations of personal characteristics and social roles with one or other of the sexes. 
Sexism limits an individual’s potential for development. 
http://www.mels.gouv.qc.ca/dossiers-thematiques/condition-feminine/sexisme-hypersexualisation-et-stereotypes-sexuels/ 

(French only)
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SEXUAL IDENTITY OR GENDER IDENTITY

When considering issues relating to sexual orientation and homosexuality, it is important to 
begin by defining the notion of sexual identity or gender identity which, in all heterosexual, bi-
sexual or homosexual people, is reflected in the sense of belonging that they may or may not 
feel toward their biological gender. In other words, the conviction of being a man or a woman is 
referred to as sexual identity or gender identity.
Gai Écoute  
 

SEXUAL ORIENTATION

Sexual orientation is defined as an emotional and sexual attraction toward people of the same 
sex or of another sex. It therefore refers to the whole range of human sexuality, and applies equal-
ly to gay, lesbian, bisexual and heterosexual people. It forms an integral part of personal identity, 
i.e. a person’s self-perception and the perception others have of him or her. 
Groupe de travail mixte contre l’homophobie, De l’égalité juridique à l’égalité sociale – Vers une stratégie nationale de lutte contre 

l’homophobie (PDF). Consultation Report, 2007.

 

SEXUAL STEREOTYPE

A stereotype is a simplified representation of a given situation based on one or more character-
istics of an individual or group. It may be associated with either gender. 
http://www.mels.gouv.qc.ca/dossiers-thematiques/condition-feminine/sexisme-hypersexualisation-et-stereotypes-sexuels/ 

(French only).
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HOMOPHOBIA AND SEXUAL STEREOTYPES IN SCHOOLS:  
DID YOU KNOW?

Homophobia and sexual stereotypes have significant consequences for students. The 
negative impact suffered by members of sexual minorities are a direct result of homo-
phobia, not sexual orientation. Moreover, all students are likely to be affected by hostile 
homophobic behaviour or judgments based on sexual stereotypes, which have a proven 
impact on their fulfillment at school, and also on their mental and physical health.

Roughly 79% of Québecers admit hearing 
unpleasant remarks about homosexual people 
or homosexuality in general, often or occa-
sionally, in their everyday lives.1

In all, 88% of incidents involving 
bullying  of the LGBTIQ community 
take place in schools.2

Young people who have a conservative view of gender (male or female) are most likely 
to be uncomfortable with non-standard sexual experiences and to be actively homophobic.3

Young homosexuals who 
are not personally targeted 
by violent behaviour often 
suffer as a result of 
homophobic remarks 
and violence toward 
others.4

Every child is a potential 
target for homophobic 
insults.5

Homophobia can also be 
directed at students whose 
attitudes, behaviour or 
clothing differ from 
traditional standards for 
femininity or virility.4
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Gender non-conformity can be upsetting because it reminds people that there are many  
different ways of being a man or a woman or, simply put, a human being, over and  
above biology, physiology and appearance.6

Sexual orientation is often wrongly re-
ferred to as a “choice.” Clearly, however, 
people do not consciously choose the things 
that attract them. Their sexual orientation and 
love lives develop as a result of their life hist-
ory, needs, expectations and experience.4 For young people, the fear of being regarded 

as gay or lesbian and stigmatized as a result 
is a major source of anxiety, depression and 
suicidal ideation.3

In schools, 76% of teachers and school staff hear homophobic comments.7

In Secondary III and Secondary V, almost 
four students out of ten (38.6%) are  
affected by homophobia, regardless of  
their sexual orientation, gender, language, 
place of birth, where they were educated, 
or school level.

Students who are victims of homophobia or who 
go through a difficult time when they discover 
that they are homosexual or bisexual suffer a 
number of negative consequences, ranging from 
sadness and withdrawal to more significant 
psychological problems such as suicidal idea-
tion, which can lead to attempted suicide.8

1.	 Michel Dorais, De la honte à la fierté, 250 jeunes de la diversité sexuelle se révèlent (Montréal: VLB Éditeur, 2014).
2.	 Combattre l’homophobie, Pour une école ouverte à la diversité [French only]. An initiative by the Minister-President of the French 

Community of Belgium, accessed October 3, 2014, http://www.enseignement.be/index.php?page=25938&id=4851 
3.	 Irène Demczuk, Démystifier l’homosexualité, Ça commence à l’école, teaching guide (GRIS-Montréal, 2011).
4.	 LGBT Family Coalition, accessed October 6, 2014,  http://www.familleslgbt.org
5.	 Michel Dorais, Éloge de la diversité sexuelle (Montréal: VLB Éditeur, 1999).
6.	 Léger Marketing, Fondation Émergence, Sondage d’opinion auprès des Canadiens, Le virus Web de l’homophobie (2013).
7.	 Alain A. Grenier, Jeunes, homosexualité et école, Enquête exploratoire sur l’homophobie dans les milieux jeunesse du Québec, 

[electronic document, French only]  (GRIS-Québec, 2005), accessed October 3, 2014,
	 http://www.colloquehomophobie.org/wp-content/uploads/2012/12/54_Jeunes_homosexualite_ecoles.pdf.
8.	 Line Chamberland, Gilbert Émond, Michaël Bernier, Gabrielle Richard, Marie-Pier Petit, Marilyne Chevrier, Bill Ryan, Joanne Otis 

and Danielle Julien, L’homophobie à l’école secondaire au Québec, Portrait de la situation, impacts et pistes de solution. Research 
Report. (Montréal: Université du Québec à Montréal, 2011), accessed October 3, 2014,

	 http://www.colloquehomophobie.org/wp-content/uploads/2012/12/48-L_homophobie_au_secondaire_au_quebec.pdf. 
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IMPACT ON STUDENTS

Briefly put, boys who are different from other boys and girls who are different from other 
girls, in terms of their choices, preferences, leisure activities or appearance, suffer as a 
result of the hostile attitudes or behaviour directed against them. 

In some cases, hostile homophobic  
behaviour can also have the following  
consequences:

guilt

shame

depression

psychological 

distress 

drug or alcohol abuse 

social isolation 

high-risk sexual behaviour 

suicidal thoughts 

or suicide 

problems with 

self-esteem 

inner conflict 

loss of 
self-confidence 

dropping out of 
school 

anxiety
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HOMOPHOBIA: A PROFILE OF BOTH SIDES OF THE EQUATION

It would not be an exaggeration to suggest that, at some point, all students will become victims 
of heterosexism in our society, either because of their own sexual orientation or that of a family 
member or friend, or because of their gender non-conforming interests, appearance or leisure 
activities. The list below, prepared by teachers, presents the characteristics most likely to trigger 
homophobia among students, along with a profile of the students who are most likely to become 
homophobic.1

CHARACTERISTICS OF STUDENTS 
MOST LIKELY TO BECOME VICTIMS 
OF HOMOPHOBIA	

-	 Lack of self-confidence, shyness and 
timidity

-	 Overly aggressive temperament (girls) 
or not aggressive enough (boys)

-	 Group of friends of the opposite sex

-	 No friends or isolation

-	 Lack of interest in sexuality

-	 Delicate physical appearance (boys)

-	 Late puberty (boys) (no body hair, voice 
not broken)

-	 Harsh gestures (girls) or delicate ges-
tures (boys)

-	 Gender non-conforming clothes

-	 Gender non-conforming skills (e.g. art 
for boys)

-	 Intellectual abilities (boys)

-	 Sense of refinement (boys)

1.	Alain A. Grenier, Jeunes, homosexualité et école, Enquête exploratoire sur l’homophobie dans les milieux jeunesse de Québec  
	 [electronic document, French only] (GRIS-Québec, 2005), accessed October 2, 2014,

http://www.colloquehomophobie.org/wp-content/uploads/2012/12/54_Jeunes_homosexualite_ecoles.pdf

CHARACTERISTICS OF STUDENTS MOST  
LIKELY TO ADOPT HOMOPHOBIC ATTITUDES  
OR BEHAVIOUR

-	 Aggressive or “macho” behaviour

-	 Family context that is conservative and 
closed to or ignorant of sexual diversity

-	 In search of their own identity and insecure 
about their own sexual orientation

-	 Significant need for recognition

-	 In search of power and social status

-	 Behavioural disorders
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THE ROLE OF TEACHERS AND SCHOOL STAFF  
INFORMATION AND PROPOSED INTERVENTIONS

As teachers or school staff members, a few simple words may be all you need to help prevent 
homophobia and fight sexual stereotyping.

Provide everyday support for the students:
-	 In the classroom, in every situation, be aware of any sexual stereotypes conveyed in the ma-

terials used (e.g. in pedagogical guides, examples, stories) and make sure you address them 
(e.g. Can boys do ballet too? Can girls be construction workers too?).

Promote an open attitude to and acceptance of difference by developing the students’  
self-esteem, listening skills and empathy (see pages 29 and 30 of this Guide: Listening: Theory 
and Empathy: Theory).

In daily classroom activities, make the students aware of the following pejorative terms:
fairy, queer, poof, queen, limp-wristed, effeminate, faggot, fruit, drag queen, butch, lesbo, tomboy, 
fruitcake

-	 Always intervene to make the students understand that terms such as these are un-
acceptable.

-	 Tell the students that the terms or the way they are used are hurtful for gay and lesbian 
people (or in more simple terms, for “men who like men” and “women who like women”), 
and that this type of language, used in this way, is always insulting:

-	 Remember that we don’t use hurtful words in this school/classroom. 
-	 This word/expression isn’t acceptable. 
-	 It’s not acceptable to say: “It’s so gay to . . . .”
-	 You may not have intended to be hurtful, but when you use the word “gay” to refer to 

something bad or stupid, that’s exactly what you’re doing. 
-	 What did you mean by that?
-	 Do you know what “gay” means?
-	 Do you understand why what you just said is hurtful?

-	 Explain very clearly that insults like these can also be hurtful for students who have parents, 
brothers, sisters, aunts, uncles and so on who are gay, lesbian or bisexual.

	



12 Homophobia and sexual stereotyping have NO place in our schools! | Reproducible document | © 2014

FACILITATION GUIDE

Always use inclusive language. This will help avoid the assumption that everyone is hetero-
sexual, and hence avoid heterosexism. For example:

-	 Use the term parent instead of dad or mom.

-	 Use the term couple or partners to avoid the assumption that all couples are composed of a 
man and a woman.

-	 Watch what you say in the classroom, and try to include different types of couples, families, 
boys and girls.

Use respectful expressions and phrases that convey acceptance when talking to students who 
present themselves as homosexual or bisexual, or who are questioning their sexual identity.

COMMON PHRASES TO BE AVOIDED	 PHRASES TO USE	

-	 You wouldn’t know by looking at you!
-	 Are you sure?
-	 It’s impossible. It’s just a phase, it’ll pass. 

You’re still young.
-	 It’s your choice!
-	 Have you thought about AIDS?
-	 Have you tried with a girl/boy?
-	 I like you anyway.
-	 You need therapy.	

-	 I’m glad you told me. How do you feel?
-	 I don’t see you any differently.
-	 I liked you before and I like you just the  

same now.

	 Most of what appears on this page was taken from the LGBT Family Coalition Web site (www.familleslgbt.org, accessed on  
October 8, 2014). 
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PROPOSED PEDAGOGICAL ACTIVITIES

Homophobia and sexual stereotyping have NO place in our schools! includes two pedagogical ac-
tivities aimed respectively at elementary and secondary schools. They can be used together 
or separately. The details and aims of the activities are set out below.

1 QUESTIONNAIRE

To access the questionnaire, go to www.homophobius.com and click on “EN,” then 
“YOUNG PEOPLE.”

What	 -	 A questionnaire for elementary school students 
	 -	 The questionnaire includes information and explanations on the themes  
		  addressed, using age-appropriate terminology for the target students. 

Aims	 -	 To deconstruct the myths surrounding homophobia and sexual stereotyping
	 -	 To help understand homophobia and sexual stereotyping
	 -	 To promote an accepting, open attitude to diversity and difference

How	 -	 An interactive online questionnaire (see the Web site address above), with 		
		  “true or false” responses or choices

Support	 -	 The questionnaire has been designed so that students can complete it with		
		  out help. However, students in the early years of elementary school may need 		
		  help from a teacher or school staff member.

When	 -	 Just before the learning scenario is presented (where applicable)

Duration	 -	 Roughly 15 minutes

Where	 -	 In the classroom or at home 
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2 LEARNING SCENARIOS

Note: There are five learning scenarios, each designed for a specific level (see LEARNING 
SCENARIOS: DESCRIPTIVE TABLE, on page 16).

2.1 INTRODUCTORY ACTIVITY ON THE LEARNING SCENARIOS

What	 -	 A presentation plan for an introductory activity on the learning scenarios 		
		  (see page 17 of this Guide) 

Aims	 -	 To present the themes of homophobia and sexual stereotyping to the students
	 -	 To define the notions of homophobia and sexual stereotyping, along with 		
		  other related terms

Who	 -	 An introductory activity for elementary school students
	 -	 An introductory activity for secondary school students

How	 -	 A presentation given to a group of students, using the presentation plan  
		  and visual tools for Homophobia and sexual stereotyping have NO place in  
		  our schools!

Support	 -	 A teacher or school staff member

When	 -	 Immediately before the learning scenario is presented to the class

Duration	 -	 15 to 20 minutes

Where	 -	 In the classroom

2.2 LEARNING SCENARIOS 

What	 -	 Two learning scenarios for elementary schools and three for secondary 		
		  schools, showing interactions between groups of students, followed by  
		  questions on the interactions, and on homophobia and sexual stereotyping
	 -	 Possible answers for each question (see page 19 of this Guide)

Aims	 -	 To deconstruct the myths surrounding homophobia and sexual stereotyping
	 -	 To help understand homophobia and sexual stereotyping
		  To promote an accepting, open attitude to diversity and difference (see the 		
		  descriptive table for the aims of each learning scenario)

Who	 -	 Elementary and secondary school students (see the descriptive table 			 
		  for details of target classes for each learning scenario)
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How	 -	 The learning scenarios (in PDF) can be projected onto a screen or printed 		
		  and handed out to the students. Go to www.homophobius.com and click on 		
		  “EN,” then “EDUCATORS.”
	 -	 We suggest that the scenarios be presented to the group as a whole, to  
		  promote discussion. However, they can also be used as individual exercises.

Support	 -	 A teacher or school staff member

When	 -	 Following presentation of the introductory activity on the learning scenarios

Duration	 -	 The length of the activity may vary, depending on the discussions. 
		  We suggest at least one classroom period (roughly 50 minutes).

Where	 -	 In the classroom
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INTRODUCTORY ACTIVITY 

Aims:
-	 To present the themes of homophobia and sexual stereotyping to the students.
-	 To understand the notions of homophobia and sexual stereotyping.

What to do:
-	 Show the students the promotional poster for Homophobia and sexual stereotyping have NO 

place in our schools!
-	 Give the students a few minutes to examine the poster and read it.
-	 Ask the students what they see in and understand from the poster.
-	 Then ask the students to answer the following questions. Use the content below as a model 

to encourage discussion.

QUESTIONS		  POSSIBLE ANSWERS

Does Homophobius really exist?

Why is Homophobius described as being a 
threatening species?

Why is Homophobius described as a spe-
cies threatened with extinction?

What type of words and terms does Homo-
phobius use? What type of things does 
Homophobius do?	

-	 Yes and no. There’s no living creature called Ho-
mophobius. On the other hand, there are people 
who correspond to the definition of the term, i.e. 
they are disrespectful of difference. 

	 (Tell the students that the next activity [the lear-
ning scenario] will help them to identify ways of 
not being a homophobius.)

-	 Homophobius says hurtful things and behaves 
in a way that denigrates other people and makes 
them feel bad about themselves. This has a di-
rect impact on their well-being at school.

-	 Students and adults are increasingly open to 
difference. However, it would be even better if 
Homophobius were completely extinct; schools 
would be better places for adults and students 
alike if this were the case.

-	 All homophobic or violent words and actions
	 (e.g. fairy, butch, you’re not a real girl or you’re 

not a real boy, you’re not normal).
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What are all these words and actions called? 
(The answer is on the poster.)	

What is a sexual stereotype?	

What is homophobia?

What is a prejudice?

-	 End the activity by telling the students that they will be better able to understand the notions of 
homophobia, prejudice, hostile behaviour and sexual stereotyping by reading a learning scenario.

-	 Also tell them that the learning scenario will help them understand the impact of Homophob-
ius in school, and what they need to do to avoid becoming one.

-	 All these words and actions are hostile homo-
phobic behaviour.

-	 Hostile behaviour includes physical, verbal and 
social aggression, or aggressive online beha-
vior. It conveys disapproval or contempt. Hostile 
homophobic behaviour consists in insulting 
or denigrating people with different sexual 
orientations or people with gender non-confor-
ming attitudes. 

-	 Sexual stereotyping occurs when roles, be-
haviour or characteristics are attributed to 
someone based on their gender, without regard 
for who they are as individuals.

-	 Homophobia is a contemptuous attitude that de-
nigrates homosexual people (girls who like girls 
or boys who like boys), and those who know or 
are related to homosexual people (parent, bro-
ther, sister, friend, etc.). Homophobia can also 
be directed at people who behave in a different 
way from others of their gender, i.e. those who 
do not look the same, or whose interests or acti-
vities are not the same, as those typically asso-
ciated with boys (for a boy) or girls (for a girl).

-	 A prejudice is a preconceived opinion based on 
a stereotype. Generally speaking, it is an unfa-
vourable judgment made by an individual about 
someone he or she does not know, by assigning 
characteristics typical of the group to which the 
other person belongs. 

	 Institut Pacifique.
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POSSIBLE ANSWERS: 
LEARNING SCENARIO – SECONDARY CYCLES ONE AND TWO

QUESTIONS		  POSSIBLE ANSWERS

Question 1 
Which of these statements are hostile and 
homophobic and refer to sexual stereo-
types? 

Question 2 
What impact could these statements have 
on Adam? 

Question 3 
How might you react when you hear these 
types of statements?  

All of the statements are hostile and homophobic 
and refer to the following sexual stereotypes:
-	 homosexuals are effeminate and like to per-

form (put on a show)
-	 homosexuals are more sensitive and openly 

emotional than other boys
-	 homosexuals are intellectuals
-	 homosexuals adopt “girl-like” behaviour
-	 homosexual boys are attracted to all other boys

-	 Adam may feel judged, isolated, excluded, re-
jected, alone, hurt, etc.  

-	 Adam may have trouble concentrating and doing 
his work. He may want to stop coming to school, 
or even quit altogether.

-	 Adam may feel like an outsider, which could 
affect his self-esteem and self-confidence, and 
even lead to feelings of depression. It could also 
push Adam to isolate himself or harm himself or 
others (take drugs, drink alcohol; resort to vio-
lence to protect himself, etc.). 

-	 I don’t say anything, even if I don’t agree with 
what they said. I don’t want them to call me a 
“wuss” too. I don’t want to lose my friends. I 
could talk to an adult at the school or a friend. 

-	 I laugh. I often call my friends “gay” or “fags.” 
I didn’t know that someone could take it the 
wrong way, or that it referred to something ne-
gative about homosexuals.   

-	 I go to an adult for help. The word “fag” is a ho-
mophobic derogatory term that berates male 
homosexuality. I don’t know if I’m gay, a homo-
sexual or a lesbian, but if I talk about it, it will 
just make things worse . . .  
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Question 4
In some of the situations above, the 
speaker is clearly uncomfortable with 
homosexuality.  Which statements 
show this?  

Question 5
Is it normal for another student’s sexuality 
to make us uncomfortable?

Question 6
How can I show respect toward Adam . . . 
	 a) if he is my friend?
	 b) if he is my classmate?
	 c) if he is a student at my school?

The following statements point to the speaker’s 
discomfort with homosexuality: 
-	 I better not catch you spying on me in the loc-

ker room!
-	 Move your desk! I don’t want people to think 

I’m a “fag” like you!
-	 Gross, two guys kissing! That’s disgusting! If 

you bring your boyfriend around here, I’ll show 
you what happens to sickos like you!

-	 It’s okay to feel a little uncomfortable about 
another student’s homosexuality, just as we 
can sometimes feel a little uncomfortable 
when faced with other types of differences. 
However, it’s important to become aware of 
this discomfort and our prejudices so that we 
don’t adopt hostile homophobic behaviour. 
When we can recognize our discomfort and 
our prejudices, it will be that much easier for 
us to show an interest in other people and try 
to understand what they are going through—
that is, be more open-minded and empathetic.  

a)	 If he is my friend:
It’s okay if it makes me a little uncomfortable 
to learn that Adam is gay. However, it’s impor-
tant that I become aware of this discomfort 
and share this with my friend. If, when I tell 
Adam that his homosexuality makes me un-
comfortable, I listen to what he has to say, 
and show interest in what he is going through, 
my empathy will help him feel accepted. By 
empathizing with and listening to Adam, I will 
help Adam through the tough times, when he 
is dealing with hostile homophobic behaviour 
on a daily basis. We will remain friends, re-
gardless of how I feel about his homosexuality.
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b)	 If he is my classmate:
It’s okay if it makes me a little uncomfortable 
to learn that Adam is gay. However, it’s impor-
tant that I become aware of this discomfort 
so I don’t express it through violence. By 
treating Adam with respect, by not criticizing 
his choice of clothing, leisure activities or 
interests and by agreeing to be on his team, I 
am directly participating in his well-being at 
school. What’s more, by refusing to take part in 
the violence against him and by speaking out 
against it, I am also helping to create a climate 
of respect for the differences of others at  
my school.   

c)	 If he is a student at my school:
It’s okay if it makes me a little uncomfortable 
to learn that Adam is gay. However, it’s impor-
tant that I become aware of this discomfort so 
I don’t express it through violence. By treating 
Adam with respect, for instance by refusing 
to take part in the violence against him and by 
speaking out against it, I am also helping to 
create a climate of respect for the differences 
of others at my school.
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POSSIBLE ANSWERS:
LEARNING SCENARIO – SECONDARY CYCLE ONE

QUESTIONS		  POSSIBLE ANSWERS

Question 1 
Why does Karim act in this way?   

Question 2 
Why do people worry about being labelled 
gay or lesbian?

Question 3 
Is it okay for Karim to feel uncomfortable 
in these situations? Why does Karim feel 
uncomfortable? 

-	 Karim is scared that he’ll be called a homo-
sexual, which in his mind could mean:

-	 being rejected by his male friends (Se-
quence 1)

-	 being a victim of violence or bullying (Se-
quence 2)

-	 getting turned down by girls (Sequence 3)
-	 Karim feels uncomfortable about differences.

-	 Because it may scare us to be seen as different 
from other people. Even though we want to be 
unique, and have our own preferences and inte-
rests, it can be hard to feel different. 

-	 It is okay to be afraid about being called a 
homosexual, to be considered different from 
other people. Fear is an emotion that can’t be 
controlled or understood rationally. 

-	 Unfortunately, the fear of being labelled gay or 
lesbian is also associated with the fear of being 
the victim of verbal or physical violence, of being 
insulted or threatened. Persons who are labelled 
homosexual or who are different from most 
other people of the same sex because of their 
preferences, clothing, interests or leisure acti-
vities are often subject to hostile homophobic 
behaviour. 

-	 Yes, Karim may feel uncomfortable in these 
situations because of his prejudices against 
the boy who looks feminine or the boys in the 
theatre company.

-	 Karim could be thinking about his own sexual 
orientation, and feel troubled by his own doubts. 
Because of this, he may feel uncomfortable in 
situations that evoke homosexuality. 
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Question 4
What does Karim say that shows  
he is making judgments based on  
sexual stereotyping? 

Question 5 
What is the hostile homophobic behaviour 
adopted by Karim? 

-	 It’s okay to have a first impression, to ask ques-
tions and to be curious when faced with diffe-
rences. Sometimes we may feel ill at ease and 
thrown off balance. 

-	 Karim may feel uncomfortable because he 
thinks that a boy who does theatre isn’t a “real 
man.” It’s a myth to believe that girls won’t be as 
interested in him because he does theatre. Ka-
rim is a “real man,” regardless of the activities 
he does or the movies he watches.

Sequence 1
-	 Assuming that girls would go see a romantic mo-

vie and cry is a judgment based on a sexual stereo-
type that girls prefer emotions over action and that 
they are more emotional than boys. Not all girls are 
the same and they don’t all react in the same way 
when they watch a romantic film. 

Sequence 2
-	 Assuming that a boy who looks feminine and 

has a high voice is homosexual is a judgment 
based on the sexual stereotype that all homo-
sexuals look feminine and have a high voice, 
which isn’t true. This judgment is also based on 
the sexual stereotype that a boy has to have a 
deep voice and wear masculine clothes.

Sequence 3
-	 Insinuating that the boys in a theatre company 

will wear tights is a judgment based on the 
sexual stereotype that men who do theatre look 
feminine and are therefore homosexual. 

-	 Finding it strange for boys to discuss books and 
culture is a judgment based on the sexual stereo-
type that only girls enjoy intellectual activities. 

Sequence 2
-	 Using the term “fag” is homophobic verbal 

violence because it refers to homosexual men 
negatively. 

-	 Encouraging pushing and shoving also contri-
butes to physical violence and bullying. 
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Question 6 
What is the impact of Karim’s thoughts 
and actions ON HIMSELF? 

 

Question 7 
What impact do Karim’s actions have ON 
OTHER PEOPLE? 

Sequence 3
-	 Asking the boys in a theatre company to kiss 

constitutes homophobic verbal violence be-
cause it assumes that boys who do theatre are 
gay. This assumption is based on the sexual ste-
reotype that theatre is practised mostly by girls. 
Also, goading two people to kiss is a violent act.  

-	 You contribute to discrimination based on 
sexual stereotyping when you say that all boys 
who do theatre are gay. 

Sequence 1
-	 He stops himself from doing an activity with his 

female friends.
-	 He may be rejected by his female friends because 

he has judged them. 
Sequence 2
-	 He may be disciplined because his violent ac-

tions have contributed to a bullying situation.
Sequence 3
-	 He denies himself the opportunity to do an acti-

vity he enjoys. 

To sum up, sexual stereotyping and homopho-
bic comments harm Karim by limiting his po-
tential and reducing his self-esteem. 

Sequence 1
-	 Diane and Olivia may feel insulted, frustrated and 

disappointed. 
Sequence 2
-	 The boy who was pushed into the girls’ was-

hroom may feel humiliated, rejected, excluded, 
judged or powerless. The fact that Karim encou-
raged the violence being committed against the 
boy may mean that the boy becomes a victim of 
violence again, feels discouraged or becomes 
even more of an outsider.  

Sequence 3
-	 The boys in the theatre company may feel judged, 

excluded, insulted or angry. After being targeted 
by Karim’s verbal violence, some of them may ex-
perience insecurity and the fear of being labelled 
homosexual and they may wonder if they should 
keep participating in the theatre company. 
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Question 8 
How can we act respectfully toward  
ourselves and others when we feel  
uncomfortable in the face of differences? 

 

-	 The assumption by the girls that all the boys 
in the theatre company are gay is reinforced 
because Karim expresses this same belief. The 
girls may pose other acts of verbal violence. 

-	 Become aware of your fears and discomfort so 
that you can overcome your prejudices. 

-	 Accept your discomfort so that you don’t ex-
press them by acting in a discriminatory way 
toward other people. 

-	 Show empathy by trying to understand people’s 
experiences, asking them questions, and beco-
ming interested in them.

-	 Act confidently and assert yourself peacefully 
in order to defend your interests and the ac-
tivities that you enjoy, no matter what other 
people think. 

-	 Participate, directly or indirectly, in efforts to 
prevent acts of violence or bullying (e.g. by de-
nouncing it anonymously). 
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POSSIBLE ANSWERS:
LEARNING SCENARIO – SECONDARY CYCLE ONE

QUESTIONS		  POSSIBLE ANSWERS

Question 1 
In the preceding discussion, which charac-
ters talk like a homophobius (exhibit hos-
tile homophobic behaviour)?

Question 2 
How is hostile homophobic behaviour evi-
dent in this discussion? 

-	 Thomas
-	 Alicia
-	 Ashley
-	 William

-	 Thomas and Alicia conclude that Ashley and 
Jane are attracted to girls because they play a 
sport that girls aren’t usually involved in. 

-	 Thomas and Alicia conclude that Jane is a les-
bian simply because she wears “boy’s clothes,” 
has never had a boyfriend and has short hair.

-	 Thomas uses the word “dykes,” a pejorative 
term for lesbians.  

-	 Ashley insinuates that the other girls on the 
hockey team are lesbians simply because they 
play a sport played mostly by boys.

-	 Ashley uses a “puke” emoticon to describe 
Jane’s supposedly same-sex relationship, and 
this is very offensive to gay people.

-	 When William assumes that his sister is hete-
rosexual, he can’t imagine her being lesbian. 
It’s “heterosexist” to think that couples must be 
made up of a male and a female.

-	 Although Alicia seems to show openness at 
the end of the conversation, she shows that she 
is homophobic by acting as if the relationship 
between Ashley and William doesn’t exist, and 
by assuming that Ashley is lesbian simply be-
cause she plays hockey. She openly calls into 
question the relationship between Ashley 
and William.
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Question 3 
How will Jane feel at the end of this dis-
cussion . . .
	 a)	if she is heterosexual? 
	 b)	if she is lesbian or bisexual? 
	 c)	if she is unsure about her sexual 		
		  orientation?
	 d)	if she is in love with Ashley?

Question 4 
What effects could this discussion have on 
these people and their relationships?

 

a)	 If Jane is heterosexual, she may feel sad, be-
trayed or judged. She may be afraid of being 
labelled lesbian because she plays on the girls’ 
hockey team and wears “boys clothes.” She may 
also fear that her brother and Ashley will 
think she is lesbian and that this could affect 
their relationship.

b) et d) 
	 If Jane defines herself as lesbian or bisexual,  

the comments of Thomas, Alicia and Ashley  
may hurt her and make her feel sad. She may 
feel judged, excluded, misunderstood, or like 
an outsider. 

c)	 If Jane is unsure about her sexual orienta-
tion, she may eventually come to believe that 
the others are right and that she is a lesbian 
because she likes hockey, has never had a 
boyfriend and likes to wear “boy’s clothes.” 
The homophobic comments of Thomas and 
Ashley may lead her to fear that she is a les-
bian, and she may conclude that, if this is the 
case, she won’t tell anyone. She may end up 
withdrawing from others and feeling isolated 
or uneasy.    

-	 William may question the sexual orientation of 
his girlfriend and sister. The mutual trust that 
exists between him and his girlfriend could be 
undermined and doubt could lead to a break-up. 
William might also feel betrayed and angry.

-	 Jane might feel betrayed and hurt by Ashley’s 
comments and their friendship could suffer as  
a result.

-	 Ashley might feel uneasy and hurt to be labelled 
a lesbian. She and Jane may not want to be la-
belled lesbians out of a fear of being subjected 
to homophobic insults. They might then be reluc-
tant to sign up for hockey again, and might even 
consider changing the way they look, letting 
their hair grow longer and wearing more “femi-
nine” clothing, even if they are comfortable with 
the way they look now. 
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Question 5 
How does Thomas feel when 
he learns that Ashley and Jane 
have signed up for the girls’  
hockey team?

Question 6 
How could these people show 
openness in this situation?

-	 Ashley could get angry and want the others to believe her 
when she says that she is in a relationship with William.

	 Another possible activity for the students: Imagine a 
sequel to the story.

-	 Thomas assumes that Ashley and Jane are a couple. This 
assumption seems to make him uncomfortable, which 
could be why he says that he would not like to have a sister 
who is a lesbian and that lesbians are “gross.”  

-	 By becoming aware of the prejudice behind his belief that 
all female hockey players are lesbians, Thomas could take a 
first step in becoming open to diversity. He could also be-
come aware of the fact that he is uneasy with homosexua-
lity. He might then be in a position to stop exhibiting hostile 
homophobic behaviour and adopt attitudes of openness 
and empathy toward Ashley and Jane. He might, for exa-
mple, ask them to talk to him about women’s hockey and 
about how the players act around each other.

-	 Alicia might realize that her way of thinking is shaped by 
sexual stereotyping, which espouses the view that girls who 
play hockey, who do not seem to be interested in boys and 
who wear “boy’s clothing” must be lesbian. Instead of taking 
it for granted that Ashley and Jane are lesbians, she could ask 
them, become interested in getting to know them better and 
find out how they actually define themselves. 

-	 William could become aware of the possibility that the 
people around him may be gay and not take it for granted 
that his sister is heterosexual. He could then show that he 
is open to diversity and, if he is comfortable doing so, he 
could offer to listen to his sister and give her his support, 
regardless of her sexual orientation. 

-	 A healthy level of self-esteem might enable Ashley to feel 
less worried and thrown off balance by Thomas and Alicia’s 
assumption that she is gay. Then she might not feel the need 
to put down the supposedly romantic relationship between 
herself and Jane, or claim that she is not like the other girls 
on the team (who, according to her prejudiced way of thinking, 
are all lesbians). She could then offer her support to her 
friend Jane (regardless of Jane’s sexual orientation), overco-
me her prejudices regarding the other girls on the team, and 
treat each one as a unique individual.
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SOCIAL SKILLS: PREVENTING HOMOPHOBIA 
AND FIGHTING SEXUAL STEREOTYPING

In society, sexual stereotypes and heterosexism are conveyed not only by the media but in every-
day interactions too. Some students may be affected by the pervasive presence of the heterosexist 
discourse. For example, young lesbians, gays and bisexuals, and students who are questioning 
their sexual identity, may feel isolated, ignored or even excluded, since their personal situation 
(or this particular facet of their identity) is never acknowledged or valued by the people around 
them. The homophobic violence, rejection and insults that typically occur in the interactions of 
some students have negative consequences not only for the students who are their direct victims, 
but also for those who witness them—hence the need to focus on the students’ social skills when 
attempting to prevent homophobia and fight sexual stereotyping. An individual’s social skills 
strongly influence his or her relationships with other people, and  actions and reactions toward 
them. By working on some of these skills, we can help students to develop a more open attitude 
and react respectfully to difference, regardless of whether there is a connection with homophobia 
and sexual stereotyping. 

 
LISTENING: THEORY

Listening as a social skill involves not only hearing what someone says, but also listening to the 
person, being open, and accepting the person as he or she is, without judging. Listening is 
therefore the first step toward empathy.

Listening, homophobia and sexual stereotyping 

-	 Difference related to sexual orientation or non-conformity with sexual stereotypes is intrin-
sically linked to identity. A student who is listened to and whose difference is accepted in a 
non-judgmental way will therefore feel a sense of self-worth about his or her identity and who 
he or she really is. This self-worth can then become a springboard for healthy fulfillment and 
healthy self-esteem.

-	 It is important to remember that it is okay to be uncomfortable with difference, and that stu-
dents who are thrown off balance by difference and who react in a homophobic way also need 
the same type of acknowledgement. If someone truly listens to them, they may feel less need 
to act out their discomfort or insecurity, since it will have been acknowledged.

-	 The following steps should be suggested to the students:
-	 Take time to think before you act. 
-	 Stop and reflect on how you feel about the person’s difference, or about how he or she 

behaves, so as not to adopt an attitude that conveys disapproval or contempt. 

-	 We suggest developing simple active listening techniques. For example, asking questions or 
reformulating what a classmate says in order to understand what they mean can help foster con-
structive discussion and create friendships.
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EMPATHY: THEORY

What is empathy?

Empathy is the ability to perceive and understand another person’s experiences. It involves put-
ting oneself in the other person’s shoes to understand what they feel, without being judgmental.

Empathy, homophobia and sexual stereotyping

-	 One way to help prevent homophobia and fight sexual stereotyping is to encourage students 
to develop their empathy, so that they will not adopt hostile behaviour. The impact of empathy 
can therefore be enhanced by working with students who exhibit hostile behaviour and those 
who are their targets. However, it is important to remember that some students may play both 
these roles at different times.

-	 Empathy helps people to understand the impact their words and actions may have on 
others. Students who develop empathy are better able to understand the impact of 
hostile homophobic behaviour on other people, regardless of whether or not they were 
the intended targets. 

-	 It can be difficult to put oneself in someone else’s shoes, especially when the other person is 
obviously different, as in the case of gender non-conformity or a different sexual orientation 
(and even when both people have many other things in common). It is not always easy to show 
empathy, but it is a skill that can be worked on and developed.

-	 It can be difficult to be open to others if we ourselves feel oppressed or judged. It may 
therefore be constructive to acknowledge a student’s discomfort and resistance to difference, 
point out that such feelings are okay, and make a distinction between these reactions and un-
acceptable hostile behaviour.

-	 The following suggestions should be considered as a means of developing empathy in students:
-	 Question the student about the potential impact of his or her behaviour. Where 

possible, make sure he or she has an opportunity to tell the other student how he or 
she feels, with adult support. This promotes respectful dialogue.

-	 Ask the student how he or she would feel in the other person’s shoes.  
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OPENNESS TO DIVERSITY: THEORY

In any approach designed to prevent homophobia and fight sexual stereotyping, it is essential 
that students learn openness, so that they can acknowledge, understand and accept difference 
and become aware of how it makes them feel. They will then be better able to react respectfully to 
difference. Openness to sexual diversity means not only tolerating difference but also accepting 
it, and conveying that acceptance by adopting respectful attitudes and behaviour.

Openness to diversity, homophobia and sexual stereotyping

-	 It is normal to react to difference. Before students can develop an open attitude, they must 
therefore begin by being aware of their own reactions, thoughts, prejudices and feel-
ings about difference. 

-	 Once they have accepted their own resistance and prejudice, students will feel less threat-
ened and can begin to take an interest in the other person and his or her difference. By asking 
questions and showing empathy, they can not only understand the other person’s difference, 
but also get to know him or her as an individual, and not simply as someone who is dif-
ferent. It then becomes easier to respect him or her as an individual, despite being uncom-
fortable or thrown off balance.

SELF-ESTEEM: THEORY

Germain Duclos1 (2000) defines self-esteem as awareness of the value people ascribe to them-
selves in different spheres of life. It is influenced among other things by their connection with the 
people around them, their experience, and their successes and failures. 

Self-esteem, homophobia and sexual stereotyping

-	 Self-esteem influences not only a student’s behaviour toward others, but also his or her 
thoughts and reactions to difference. Good self-esteem allows students who are targets 
of hostile behaviour and those who adopt that behaviour to react to difference in a more 
thoughtful way. It also allows them to express themselves peacefully and resist  
being influenced by others. These are significant skills that will benefit all interactions 
between students.

1. Germain Duclos, L’estime de soi, un passeport pour la vie (Montréal: Éditions de l’Hôpital Sainte-Justine, 2000).
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The following table presents the impact different types of self-esteem will have in interactions 
with other students:

A student with healthy
self-esteem	

-	 asserts personal choices 
peacefully

-	 expresses personal identity 
or difference peacefully

-	 is emotionally stable

-	 is less quick to react to  
comments or perceptions  
of other people

-	 is not affected by the per-
ceptions of others

	

Différents, mais pas indifférents, Institut Pacifique.

In the specific context of preventing homophobia and fighting sexual stereotyping: 
-	 Encourage students who use respectful, inclusive language.
-	 Remind students of the impact their insulting remarks may have on the other person’s 

self-esteem, and intervene quickly if a student becomes violent.
-	 Encourage students who value difference.
-	 Encourage students who assert any difference peacefully.

A student with low 
self-esteem	

-	 reacts more quickly to  
provocation, comments or 
perceptions of other people

-	 uses confrontation or 
contempt

-	 is more likely to react nega-
tively to and be affected by 
heterosexist or homophobic 
remarks

-	 conforms to the majority, is 
influenced by others

A student with inflated
self-esteem (often a camou-
flage for low self-esteem)

-	 finds it hard to accept 
	 criticism

-	 finds it hard to accept share 
of personal responsibility

-	 uses confrontation or 
contempt

-	 finds it hard to take res-
ponsibility for personal  
actions

-	 asserts personal identity or 
difference in a non-peaceful 
way
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REFERENCES

In Québec and throughout the world, there are countless resources on the subject of sexual 
diversity. We invite you to visit the following Web sites, which will not only refer you to other 
community resources available in Québec and elsewhere, but will also suggest readings, 
movies, textbooks and electronic resources designed for sexual minority members of all ages 
and the people around them, including teachers. Enjoy!

LGBT Family Coalition
	 http://www.familleslgbt.org/

Fondation Émergence
	 http://www.fondationemergence.org/ (French only)

Gai Écoute
	 http://www.gaiecoute.org/ (French only)

GRIS-Montréal
	 http://www.gris.ca/english/

Centrale des syndicats du Québec
	 http://www.diversite.lacsq.org (French only)

Commission des droits de la personne et des droits de la jeunesse
	 http://www.cdpdj.qc.ca/en/Pages/default.aspx

Institut national de santé publique 
	 http://www.inspq.qc.ca/english/

École en santé
	 http://ecoleensante.inspq.qc.ca/mosaik.aspx (French only)
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APPENDIX 1: TERMS

Fag: A homosexual person (pejorative term).

Fairy: A boy whose spoken and gestural language is more feminine than masculine  
	 (pejorative term).

Gay: A homosexual person.




