
Sexual growth 
and body image

 › Parts of the body

 › Expressing needs 
and feelings

Identity, 
gender stereotypes 

and roles, 
and social norms

 › Gender roles 
and stereotypes

 › Respect for 
differences

Sexual growth 
and body image

 › Sexual organs

 › Appreciating your 
body and personal 
hygiene

Identity, 
gender stereotypes 

and roles, 
and social norms

 › Stereotypes in social 
environments and in 
the media

 › Influence of 
stereotypes

Sexual growth 
and body image

 › Main changes 
associated with 
puberty 

 › Feelings about 
growing up

Sexual growth 
and body image

 › Psychological and 
physical changes 
associated with 
puberty

 › Role of puberty 
in growth

Sexual growth 
and body image

 › Understanding the 
changes associated 
with puberty

 › Body image

Emotional 
and romantic life

 › Romantic 
relationships

 › Challenges involved 
in first dating 
relationships

Emotional 
and romantic life

 › Recognizing 
symptoms of 
violence

 › Solutions to 
prevent or deal 
with violence

Emotional 
and romantic life

 › Meaningful 
emotional 
and romantic 
relationships

Sexual growth 
and body image

 › Advantages of having 
a positive body image 

 › Influence that social 
norms can have on 
body image

Identity, 
gender stereotypes 

and roles, 
and social norms

 › Impacts of sexism 
and homophobia

 › Respect for sexual 
diversity and respect 
for rights

Sexual violence
 › Myths and 
prejudices about 
sexual assault

 › Concept of consent

STBBIs 
and pregnancy

 › Steps to take after 
unprotected or 
poorly protected 
sexual relations

 › Development of safe 
sexual behaviours

STBBIs 
and pregnancy

 › Risks of STBBIs 
and pregnancy 
associated with 
different contexts 
of a sexually active 
lifestyle

 › Ethical issues

Identity, 
gender stereotypes 

and roles, 
and social norms

 › Role of puberty in 
consolidating one’s 
identity

Sexual assault
 › Preventing and 
dealing with sexual 
assault in a real 
or virtual context

Identity, 
gender stereotypes 

and roles, 
and social norms

 › Establishing 
egalitarian 
relationships

Emotional 
and romantic life

 › Representations of 
love and friendship

 › Attitudes and 
behaviours in 
interpersonal 
relationships

Sexual assault
 › How to recognize 
different forms 
of sexual assault

 › Preventing 
and dealing with 
sexual assault

General 
understanding 

of sexuality
 › Aspects of sexuality 
(body, heart, mind 
and messages 
conveyed by the 
social environment)

Emotional 
and romantic life

 › Interpersonal 
relationships

 › Expressing feelings

Pregnancy 
and birth

 › The egg 
and the sperm

 › Development 
of a fetus

Sexual assault
 › How to recognize 
a situation of 
sexual assault

 › Reporting an 
incident to an adult

General 
understanding 

of sexuality
 › Aspects of sexuality 
(body, heart, mind)

Emotional 
and romantic life

 › Romantic and sexual 
awakening during 
puberty

STBBIs 
and pregnancy

 › Importance of sexual 
and reproductive 
health

 › Positive attitude 
toward using 
protection

Sexual behaviour
 › Issues related to 
sexual relations in 
adolescence

 › Sustaining 
emotional intimacy 
and sexual intimacy

General 
understanding 

of sexuality
 › Being comfortable 
with one’s sexuality 
all one’s life

Emotional 
and romantic life

 › Feelings of love 
and attraction 

 › Awareness of sexual 
orientation

General 
understanding 

of sexuality
 › Dimensions of 
sexuality (biological, 
psychoaffective, 
socio-cultural, 
interpersonal 
and moral)

Sexual behaviour
 › Sexual behaviour 
during adolescence

 › Respect for choices 
concerning sexual 
behaviour

General 
understanding 

of sexuality
 › Entering adolescence

Pregnancy 
and birth

 › Stages of pregnancy

 › Welcoming 
a new baby

Identity, 
gender stereotypes 

and roles, 
and social norms

 › Reflect in critical 
manner on 
representations 
of sexuality in the 
public space

Emotional 
and romantic life

 › Benefits of a romantic 
relationship based on 
mutuality

 › Managing conflicts 
in a healthy way in a 
romantic relationship

Sexual violence
 › Active role to prevent 
or report sexual assault

 › Helpful attitudes 
toward victims of 
sexual assault

Sexual behaviour

 › Desire and pleasure 
in sexual activity

 › Factors that influence 
sexual relationships

STBBIs 
and pregnancy

 › How protection 
methods work

 › Development of safe 
sexual behaviours

Kindergarten

Summary table
Themes and learning content in sexuality education

I II III IV V
SecondaryElementary

1 2 3 64 5



AN APPROACH TO SEXUALITY EDUCATION  
TAKING FORMAL ACTION THROUGH PLANNED LEARNING AND INFORMAL ACTION TO ANSWER QUESTIONS AND INTERVENE IN DIFFERENT SITUATIONS 

 
 

 

 

 

 

  

FORMAL SEXUALITY EDUCATION 

Students learn 
about puberty 
in Elementary 5 
with their 
teacher and the 
school nurse. 

A formal approach to sexuality education means meeting 
students’ needs by providing them with learning content 
appropriate to their developmental level.  
 
• Help students UNDERSTAND all the physical and psychological 

changes of puberty as well as the role that puberty plays in 
the body’s ability to reproduce.  

• Formal learning allows students to BETTER UNDERSTAND and to 
cope with the impending or ongoing changes of puberty. 

 

A student 
calls another 
student a 
"fag" in the 
school yard. 

Formal learning in the classroom . . .  
• helps students BECOME AWARE of the impacts of homophobic insults 
• helps students UNDERSTAND that this is discrimination on the same 

footing with racism and sexism 
• helps students REFLECT on prejudices and the impacts of 

homophobic insults  
• influences students to TAKE ACTION by asking them to adjust their 

behaviour and to report when they are witnesses or targets 
. . . lays the groundwork for the intervention to put an end to the 
student’s behaviour (consistent action). 
 

Every day, students are 
confronted at school with 
situations related to sexuality.  
 
The experience and the expertise of the 
school team members with 
implementing formal learning will also 
guide them in the more informal action 
they take with: 
 
• Anthony, a kindergarten student, who 

has just met his new baby brother and 
who has asked his teacher where babies 
come from  

• Maude, who has told her childcare 
educator that a student pulled his pants 
down in front of the other students 

• Justin, in Elementary 2, who is in love 
and who has asked his teacher if he can 
have two girlfriends   

• Florence, who has asked the teacher in 
Science class how old a girl has to be to 
take the pill   

• two students making homophobic 
comments in the school yard, 
prompting Allan, the teacher, to 
intervene 

Having an approach to 

sexuality education means 

helping students to 

 

Become aware 
 

Understand 
 

Understand themselves 
 

Reflect 
 

Take action 
 

INFORMAL SEXUALITY EDUCATION 

 

MEES – working document – do not circulate – October 2017 



GIVING SEXUALITY EDUCATION A MORE FORMAL PLACE IN THE SCHOOLS 

Québec schools have a responsibility to continue to provide sexuality education, a responsibility which they first assumed through the Personal and Social Development course (from the 1980s to the early 2000s). 
Since the early 2000s, school staff (teachers and non-teaching professionals) have provided sexuality education through a range of initiatives, supported by training provided by the Ministère (between 2004 and 
2012).  
The reasons for providing sexuality education 40 years ago are still valid today: gain knowledge of the human body, combat gender stereotypes, prevent sexual assault, understand puberty, reflect on romantic 
experiences, prevent sexually transmitted and blood-borne infections (STBBIs). Today, however, there are additional concerns: the pervasiveness of messages about sexuality in the public space, easy access to 
pornography, sexting, an increase in STBBI rates. 
 

LEARNING CONTENT SPECIFIC TO 
EACH GRADE LEVEL TO SUPPORT THE 

DEVELOPMENT OF STUDENTS 
 

The learning content is specific to each grade level while respecting the students’ ages and development levels. 
• It will be covered in 5 to 15 hours, depending on the grade level (e.g. in Elementary Cycle Three, more time will be required because students are approaching or 

experiencing puberty). For example, the learning content on puberty and other topics in Elementary 6 requires more time than the content on pregnancy and birth in 
preschool. 

• It was defined by experts in sexology, health and education and modelled after orientations and recommendations of reputed organizations (UNESCO, the World 
Health Organization, Sexuality Information, the Education Council of the United States and more). 

The school principal and governing board have specific roles that are defined in section 85 and 89 of the Education Act (EA): curriculum planning is carried out by the 
principal in collaboration with the school team, and is approved by the governing board. 

The contributions by teachers and complementary educational services personnel are determined in the planning carried out by the principal in collaboration with 
teachers and non-teaching professionals (psychologist, SLCIA, etc.) (EA, section 89). 

TRAINING, SUPPORT AND GUIDANCE 
FOR THE SCHOOL SYSTEM 

The implementation of the learning content 

• is in line with the Ministère’s orientations (2003 and 2008 guides for the process development, collective planning and teaching philosophy in sexuality education) 
• is supported by material provided by the Ministère to guide the school system:  

- pedagogical frameworks that: 
specify the educational aim and scope of the learning content (how to treat each topic in an age-specific manner ) 

 indicate the knowledge required before the activity (important messages to convey to students, teaching practices to avoid, etc.) 
 suggest relevant resources for implementing the curriculum (e.g. website presenting basic concepts related to STBBIs, etc.) 
 include suggestions for learning activities consistent with the educational aims 

- tools useful in choosing instructional materials (book describing birth, video on romantic awakening, etc.) and services (a talk on violence in romantic 
relationships, workshop on homophobia, etc.) 

- training tools on curriculum planning available by e-conference, for school staff and administrators and in accordance with the roles of each 
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CHECKLIST FOR PLANNING LEARNING IN SEXUALITY EDUCATION  

 
PRESENT LEARNING 

CONTENT TO THE ENTIRE 
SCHOOL TEAM 

IDENTIFY THE STAFF MEMBERS 
WHO WILL PRESENT LEARNING 

CONTENT, BASED ON THEIR 
INTERESTS, CHARACTERISTICS AND 

EXPERTISE 

PLAN WHO DOES WHAT AND HOW 
EACH ELEMENT OF LEARNING 

CONTENT WILL BE INTEGRATED 
INTO THE STUDENTS’ TIMETABLE 

RECEIVE GOVERNING BOARD 
APPROVAL FOR THE PLANNING 

(EA, S. 85) 
 

COMMUNICATE THE PLAN (WHO 
DOES WHAT AND HOW?) 
• TO THE SCHOOL TEAM 
• TO THE PARENTS 

COVER THE LEARNING CONTENT 
WITH THE STUDENTS 

 

REVIEW LEARNING 
 

Useful 
documents  

• Summary Table for 
Learning Content  

• Learning content in 
kindergarten and 
elementary school 
OR in secondary 
school 

• Pyramid of competencies 
• Pedagogical frameworks 
• Possible Connections 

Between the Learning 
Content of Sexuality 
Education and the Québec 
Education Program 

• Possible Connections Between 
the Learning Content of 
Sexuality Education and the 
Québec Education Program  

• 5 Keys for Evaluating Service 
Offers in Sexuality Education 

• Table for Planning Learning in 
Sexuality Education  
(elementary or secondary 
school) 

• Table for Planning Learning 
in Sexuality Education  
(elementary or secondary 
school) 

• Table for Planning Learning 
in Sexuality Education  
(elementary or secondary 
school) 

• Pedagogical frameworks 
• Other tools  

• Assessment of the 
implementation of learning 
content 

When will 
this step be 
performed?  

 
 
 
 
 
 
 

      

Who is 
responsible 

for this step? 

 
 
 
 
 
 
 
 

  

School administration 

   

How will this 
step be 

carried out? 

 
 
 
 
 
 
 

      

COMPLETED   
Comments  

(if applicable) 
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SEXUALITY EDUCATION  
ESTABLISH OBJECTIVES AND METHODS ADAPTED TO THE NEEDS OF STUDENTS AND THEIR PSYCHOSEXUAL DEVELOPMENT 

 

Sexuality education activities proposed at an appropriate time based on the students’ ages help students gain a better understanding of important events in their psychosexual development. The learning 
content in the short and medium term is varied and covers knowledge, attitudes (e.g. respect for sexual diversity) and the development of personal and social competencies (a sense of self-efficacy, 
management of emotions, communication, resistance to peer and media pressure, critical judgment, problem solving and conflict resolution).  

IN GENERAL 

KINDERGARTEN 
EARLY CHILDHOOD 

ELEMENTARY SCHOOL 
CHILDHOOD 

SECONDARY SCHOOL 
ADOLESCENCE 

5 years old 
♦ Awareness and appreciation of their 

gender identity 
♦ Discovery of the different parts of 

their bodies 
♦ Particular curiosity about sexual 

functions 
♦ Curiosity about the body parts of the 

opposite sex  

6-7 years old 
♦ Development of their 

bodies and discovery 
of their bodies’ many 
functions 

♦ Curiosity about 
sexual functions 
 

8-11 years old 
♦ Awareness of the 

physical, emotional, 
psychological and 
social differences 
associated with girls 
and boys  

♦ Greater sense of 
modesty  

♦ First romantic 
feelings 

10-11 years old  
♦ Onset of puberty  
♦ Gradual awakening 

of sexual attraction  

12-14 years old 
♦ Sexual growth and maturity 
♦ Consolidation of their sexual 

identity 
♦ Awareness of their sexual 

orientation (earlier or later 
depending on the person) 

♦ Desire to be accepted by others 
(conformity and loyalty)  

♦ Desire to be close to others 
(friends and romantic partners) 

♦ Romantic and sexual awakening 

15-17 years old 
♦ The place of desire and possible engagement in 

sexual activity 
♦ Development of emotional intimacy and sexual 

intimacy  
♦ Transition from adolescence to adulthood (greater 

responsibility in terms of social and gender roles) 
♦ Affirmation of their sexual orientation 
♦ Feelings of invincibility and magical thinking 
♦ Importance of friend group  
♦ Romantic relationships and first sexual experiences 

 

  

MEES – Working document (appendix to document 5 Keys for Evaluating Service Offers in Sexuality Education) / not linguistically revised – Year 2017-2018 

 
1 



MAIN STAGES OF PSYCHOSEXUAL DEVELOPMENT 
 

SOME CONCEPTS PERTAINING TO DEVELOPMENT 

KINDERGARTEN 
EARLY CHILDHOOD 

ELEMENTARY SCHOOL 
CHILDHOOD 

SECONDARY SCHOOL 
ADOLESCENCE 

Kindergarten students are:  
• naturally curious about the 

differences between boys and girls, 
sexual functions1 and where babies 
come from2 

• able to understand concepts related 
to the phenomenon of pregnancy 
and of birth3 

 
Children without accurate knowledge 
about pregnancy and birth will invent 
their own explanation, often based on 
myths.4 

Becoming aware of and appreciating their gender identity is vital to children’s 
development.5 
 
Family, other adults, peers, school and the media provide guidelines—in some cases, 
stereotypes—regarding the gender roles associated with boys and girls.6 These guidelines 
influence children’s views of what is appropriate regarding appearance, attitudes and 
behaviours for men and women and contribute to constructing their identity as a girl or 
boy7,8 (appearance, attitudes and behaviours for men and women).9 

Peer relationships contribute to the development of self-esteem10 and provide emotional 
and social support.11 Relationships based on reciprocity and mutuality12 allow children to 
express their feelings, to define themselves,13 to develop their capacity for intimacy and 
to manage conflicts.14  
 
Most of the social skills acquired by forming ties of friendship are needed to develop 
romantic relationships15 and are an indicator of the quality of future romantic 
relationships.16 

Adolescence is a period of transition marked by the discovery of feelings and introspection.17 
Sexual identity becomes strengthened and differentiated.18  
• This process of individuation19 is characterized by a distancing from parents, a search for 

independence20 and the growing influence of the peer group.  
 

The emotional experiences (interactions with peers of the same or opposite sex,21 dating, 
romantic relationships) and sexual experiences (fantasies, sexual behaviours) that gradually 
appear contribute to shaping identity and adolescent self-awareness as sexual beings.22  
 
All adolescents are faced with emotions and romantic relationships, but among young 
people of the same age, each individual’s experience is different.23  
 
Regardless of the adolescents’ gender, sexual orientation or culture, such relationships 
provide a learning context in which young people can progressively construct their identity 
as a romantic partner24 and this will be useful to them in future intimate relationships.25 

 

SOME CONCEPTS PERTAINING TO PREVENTION 

KINDERGARTEN 
EARLY CHILDHOOD 

ELEMENTARY SCHOOL 
CHILDHOOD 

SECONDARY SCHOOL 
ADOLESCENCE 

Children under the age of 5 account for 
11% of the cases of sexual assault 
reported to the Québec police forces.26  
 
Sexuality education that teaches safety 
rules allows children to recognize a 
situation involving sexual assault.27  

Certain characteristics specific to the development of children make them more 
vulnerable to a variety of problems such as sexism, homophobia and sexual assault. 
 
Vulnerability to homophobic attitudes and behaviours is increased by:  
• repeated exposure to gender stereotypes, which in turn perpetuate sexist32 and 

homophobic attitudes and beliefs and hinder harmonious relationships  
• the need to conform to conventional behavioural models 

Certain characteristics specific to the development of adolescents make them more 
vulnerable to a variety of problems or difficulties (e.g. sexting, online luring, STBBIs and 
pregnancy, sexual assault). 
 
Their vulnerability is increased by: 
• their curiosity about sexuality, their desire for love, closeness,44 romance and romantic 

relationships,45 their desire for acceptance,46 and feelings of independence,47 which can 

MEES – Working document (appendix to document 5 Keys for Evaluating Service Offers in Sexuality Education) / not linguistically revised – Year 2017-2018 

 
2 



MAIN STAGES OF PSYCHOSEXUAL DEVELOPMENT 
 

 
Children without sufficient knowledge of 
sexuality are more vulnerable to sexual 
assault.28 Also, young children have 
difficulty:  
• using their feelings to judge whether 

touching is appropriate or not29 or 
whether a situation involves sexual 
assault30 

• believing that someone they know 
and like or love could touch them in 
an inappropriate way31 

 

 
As they get older, children become more flexible regarding gender roles,33 but avoid 
behaviours that do not conform to what is considered typical for their gender. Boys are 
more likely to be rigidly gender-typing,34 especially since stereotypical male attributes 
(e.g. strength, power) are considered more acceptable than female attributes 
(e.g. emotiveness, passivity).35 Children who deviate from the norm for their gender 
(especially boys) continue to be more often teased and rejected36 by their peers and be 
the target of violence and insults.37  
 
Victims under the age of 11 make up 33% of the sexual assault cases reported to the 
Québec police forces.38 Children tend to be more vulnerable to sexual assault as they 
gain greater independence,39 which means they come into contact with more people and 
environments,40 have longer periods without supervision,41 and have increased use of 
the Internet, where some have already engaged in what may be considered risky 
behaviours.42 Nonetheless, the majority of cases of sexual assault involving children 
continue to be essentially committed by someone known to the victim.43  

cause some young people to be less inclined to follow safety rules. 
 

More specifically: 
• self-discovery, the search for identity and sexual orientation48 
• discovery of sexuality: their curiosity and desire to explore influence how they plan (or 

do not plan) their sexual relations, negotiating condom use,49 self-assertion in romantic 
and sexual relationships50  

• feelings of invincibility, magical thinking,51 a desire to take risks, thrill-seeking, bravado 
may influence their discovery of sexuality and sexual relations 

• the need to reassure themselves of their sexual maturity52 

 

1 Caron and Ahlgrim, 2012; MEQ, 2003; American Academy of Pediatrics, 2001. 
2 Caron and Ahlgrim, 2012. 
3 Caron and Ahlgrim, 2012. 
4 Caron and Ahlgrim, 2012. 
5 MEQ, 2003; Ruble et al., 2006. 
6 Luecke-Aleksa et al., 1995; Ruble et al., 2006; Harter, 2006. 
7 Graber, Brooks-Gunn and Galen, 1998; Harter, 2006; Pan American Health Organization (PAHO), 2005. 
8 Luecke-Aleksa et al., 1995; Ruble et al., 2006; Harter, 2006. 
9 Graber, Brooks-Gunn and Galen, 1998; Harter, 2006; PAHO, 2005. 
10 Bouchard and Fréchette, 2011. 
11 Rubin, Bukowski and Parker, 2006. 
12 Bouchard and Fréchette, 2011. 
13 Bouchard and Fréchette, 2011. 
14 Claes, 2003. 
15 Furman and Simmon, 1999. 
16 Connolly et al. 2000, cited in Rubin, Bukowski and Parker, 2006. 
17 Cleamans et al., 2010. 
18 Côté, 2009. 
19 Harter, 2006; PAHO, 2005. 
20 Waylen and Wolke, 2004. 
21 Cleamans et al., 2010 
22 PAHO, 2005; Graber, Brooks-Gunn and Galen, 1998. 

MEES – Working document (appendix to document 5 Keys for Evaluating Service Offers in Sexuality Education) / not linguistically revised – Year 2017-2018 

 
3 

                                                           



MAIN STAGES OF PSYCHOSEXUAL DEVELOPMENT 
 

23 Connolly and McIsaac, 2009. 
24 Furman and Simon, 1999. 
25 Connolly and McIsaac, 2009. 
26 Ministère de la Sécurité publique, 2007. 
27 Boyle and Lutzker, 2005; Wurtele, 2002; Wurtele and Owens, 1997; Wurtele, 1998; Croteau et al., 1998. 
28 Kenny and Wurtele, 2008. 
29 Wurtele, 1998. 
30 Boyle and Lutzker, 2005; Croteau et al., 1998; Wurtele, 1998. 
31 Croteau et al., 1998; Tutty, 1994. 
32 Papadopoulos, 2010. 
33 Ruble et al., 2006. 
34 Cleamans et al., 2010; Ruble et al., 2006. 
35 Neff et al., 2007; Ruble et al., 2006. 
36 Ruble et al., 2006. 
37 Cleamans et al., 2010. 
38 Ministère de la Sécurité publique, 2007. 
39 Statistics Canada, 2008. 
40 Statistics Canada, 2005; Statistics Canada, 2008. 
41 Ministère de la Sécurité publique, 2010; Statistics Canada, 2005. 
42 Statistics Canada, 2005. 
43 Statistics Canada, 2008. 
44 MEQ, 2003. 
45 National Center for Missing and Exploited Children, 2006; Wolak, Finkelhor and Mitchell, 2004. 
46 MEQ, 2003.  
47 Statistics Canada, 2005. 
48 Institut de la statistique du Québec (ISQ), 2002; Fernet, Imbleau and Pilote, 2002. 
49 ISQ, 2002; Fernet, Imbleau and Pilote, 2002; Lacroix and Cloutier, 2010. 
50 Lacroix and Cloutier, 2010. 
51 MEQ, 2003; MELS, 2008. 
52 Boileau, 2005; Chouinard, 2005a and 2005b; Garriguet, 2005; Rioux Soucy, 2005a and 2005b; Rotermann, 2005. 
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POSSIBLE CONNECTIONS BETWEEN THE LEARNING CONTENT OF SEXUALITY EDUCATION AND THE QUÉBEC EDUCATION PROGRAM 
 
Sexuality education can be included in students’ schedules in a variety of ways in connection with the Québec Education Program and complementary educational services. There are four types of possible 
connections with the Québec Education Program, mainly with subject areas. 

• Kill two birds with one stone. Make use of subject-specific learning (e.g. use a competency, acquire knowledge) simultaneously and in conjunction with sexuality education learning content 
(educational aim⦋s] and content for a given theme). However, this situation will not arise very often.  

• Make use of prior learning in a subject to teach sexuality education. For example, what students learned about the theme of contraception in science in Secondary Cycle One. 
• Extend prior learning in sexuality education to another subject.  
• Make use of strategies such as reading, writing and discussion in small and larger groups that, in sexuality education, enable students to understand a situation or issue, to become aware of their 

feelings, and to consider the scope of a social phenomenon. The processes related to reading, writing and communication are important tools. Such processes may be used either in the Languages 
subject area (e.g. writing a text, engaging in interactive reading, discussing a text) or in the ERC program when holding a discussion (e.g. engages in dialogue1).  

This document provides an overview of the connections between sexuality education and the Québec Education Program. More specific details about the connections between content, subject-related 
concepts and sexuality education are presented in other complementary documents. 

SUBJECT IN THE QEP Possible connection 
LANGUAGES SUBJECT AREA 

 
ENGLISH LANGUAGE ARTS (ELA) 

FRENCH, SECOND LANGUAGE (FSL) 

The pedagogical frameworks prepared by the Ministry to support the implementation of sexuality education learning content contain many suggestions for carrying 
out activities consisting of reading, writing and communicating. Sexuality education also provides an opportunity to use authentic texts. 
 
Proposals for possible connections  
• Reading 

o Lead a discussion with students based on interactive reading.* 
o Set up a reading group using books based on the theme addressed to develop competency in reading and using language/talk to communicate. 
o Read or have students read excerpts out loud and make comments. Students can work in teams. 

• Writing 
o Have students write about events they have experienced. Let students write in pairs if the event concerns more than one student. 
o Have students write their responses after the reading or telling of a story (orally gather the responses, in other contexts). 

• Communicating 
o Lead discussion groups about the themes addressed. 

 
*Interactive reading is when the teacher reads out loud to students. The reading is interspersed with discussion between students and the teacher, and among 
the students themselves, at various moments. Interactive reading allows students to construct the meaning of a text, and to work in a group to solve problems 
related to understanding and interpretation, through the questions the teacher asks before, during and after the reading. 

 

1 See note about connections that can be made with the competencies of the ERC program below.   
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SUBJECT IN THE QEP Possible connection 
It is up to the teacher to determine the extent to which subject-related knowledge and competencies are called upon and developed in sexuality education activities. 
  
It may be more difficult to make connections with the FSL programs (depending on degree of immersion) at the elementary level. Usually, it is not until students reach 
the secondary level that they possess sufficient learning, particularly in terms of vocabulary, to acquire learning in sexuality education using the second-language 
program as context. 
 
On the Internet, there are suggestions for books in French and in English for elementary and secondary school students. These suggestions also include titles that 
pertain to sexuality education (to be posted shortly). 
 
Livres ouverts 
• Refer to the sexuality education book webs proposed in the “Dossiers pédagogiques” section of Livres ouverts www.livresouverts.qc.ca. 

Book webs are selections of books on the same subject. Each web contains suggested books pertaining to learning content and reading questions for students. 
 

Quebec Reading Connection 
• The MEES educational site Quebec Reading Connection (QRC) will be proposing book webs in English on sexuality education topics (forthcoming) 

http://www.quebecreadingconnection.ca. 
 

INTÉGRATION LINGUISTIQUE, SCOLAIRE ET 
SOCIALE (ILSS) 

There are connections to be made between sexuality education and knowledge of living in society that students acquire in the ILSS program and that form the basis 
for rules, laws and standards. The context of sexuality education can be used to present such situations from a tangible perspective to help students grasp the 
underlying values (e.g. equality between men and women, combating stereotypes, homophobia). 
 
In the ILSS program, as with a second language program, the level of mastery of language often limits the possibilities.  
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PERSONAL DEVELOPMENT SUBJECT AREA 

ETHICS AND RELIGIOUS CULTURE 
(ERC) 

Since reflection in sexuality education and in the ERC program does not always aim to achieve the same goal, care must be exercised in making connections 
between the two programs. 
 
• Competency 1 (Reflects on ethical questions) 

o While it is possible to establish connections between the learning content of sexuality education and certain themes of Competency 1 in ERC, an important 
distinction must be made between the two.  

o Competency 1 aims to help students develop their ability to reflect independently in order to make careful choices in all aspects of their lives. It does not 
aim to ensure that students adopt specific behaviours, but that they make independent choices to take appropriate action and to avoid inappropriate 
action.  

o Although the goals of sexuality education include, in particular, helping students to become aware of and to take responsibility for a variety of issues 
associated with sexuality, the prescribed learning content of sexuality education often defines specific expectations (e.g. develop a positive attitude toward 
condom use, become aware of the importance of managing conflict in a healthy manner).   

o Helping students develop their ability to reflect on ethical issues contributes to sexuality education, but the fundamental distinction between ethical 
reflection and some of the goals of sexuality education makes it necessary to avoid confusing them.  
 

       Few connections between ERC learning content and sexuality education 
o Although some aspects of sexuality education learning content allow for making connections with Competency 1, in fact, very few do so. These are 

explained in the appropriate pedagogical frameworks. 
 
Dialogue: Also useful in sexuality education 
• Competency 3 (Engages in dialogue) 

o Several procedures proposed in the pedagogical frameworks for sexuality education (plenary sessions, discussion) may be conducive to developing 
Competency 3. 

PHYSICAL EDUCATION AND HEALTH 
(PEH) 

Owing to the context in which physical education and health courses are provided, PEH teachers can play an important role in sexuality education. For example, the 
gym and adjacent premises (e.g. locker rooms, showers) are likely to set the stage for a number of situations and interactions between young people that provide a 
window into their reality, in connection with certain aspects of sexuality education (e.g. body image, modesty, homophobic comments, sexual stereotypes). As such, 
these teachers are in a unique position to provide sexuality education on an informal basis. It is therefore important that these teachers are made aware of the 
sexuality education activities planned in the school. 
 
Connections can also be made between sexuality education and the learning content associated with the broad area of learning (BAL) Citizenship and Community 
Life, which is taught in PEH. As this BAL essentially consists of rules, laws and standards, connections can be made between the context of sexuality education and 
PEH to present situations from a tangible perspective in order to help students grasp the underlying values (e.g. equality between men and women, combating 
stereotypes, homophobia) and experience the democratic principles and values that are the basis of equal rights in our society.  
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As students grow and develop, they begin to understand the physical, emotional, social and cognitive changes that go hand in hand with puberty. However, while PEH 
easily lends itself to discussions on physical, emotional and interpersonal changes, PEH learning content only touches the surface of these experiences (competency: 
Adopts a healthy, active lifestyle).  
 
In elementary and secondary education 
Personal hygiene related to physical activity 
 

MATHEMATICS, SCIENCE AND TECHNOLOGY SUBJECT AREA 

SCIENCE AND TECHNOLOGY 
(S&T) 

GENERAL OBSERVATIONS 
 
Essential knowledge in the elementary-level S&T program is not prescribed 
• In elementary school, teachers may choose the knowledge they wish to make use of based on what is proposed in the S&T program. The choice of knowledge is 

therefore determined by the themes and problems under study. The essential knowledge targeted by the program is not obligatory, in contrast to secondary 
education, where the concepts are compulsory. As a result, not all students may have covered certain concepts. 

 
Themes in elementary and secondary education 
• In elementary school, two themes in sexuality education appear to be conducive to establishing connections with certain aspects of knowledge proposed in the 

S&T program:  
o Sexual Growth and Body Image and Living Things A.2.a (see Progression of Learning in Elementary Cycle One) and Pregnancy and Birth 

• In secondary school, the theme STBBIs and Pregnancy in sexuality education provides some common ground with the S&T programs: 
o The Secondary IV S&T programs suggest approaching the content from the perspective of environmental problems. The Secondary V programs 

(optional) propose subject content in chemistry and physics. As a result, these programs have very few or no connections with the learning content of 
sexuality education. 

 
Subjects in elementary education: not at the same time, or at the same level of concept development 
• Sexuality education learning content in preschool and elementary education does not target the same years as S&T learning content and is not quite aligned 

with the expected level of development of a given concept. Note also that several aspects of this learning content go beyond the S&T program outcomes at the 
elementary level. 

A detailed document will be sent to you. 
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CHOOSING THE RIGHT PEOPLE TO PROVIDE SEXUALITY EDUCATION  

 

 

Competencies specific to education. Examples: 

 Self-acceptance (Gaudreau, 1985) 

 Authenticity (Drolet, 1998, Paradis, 2002, in Bérard, 2010) 

 Integration of the values of pedagogical intervention: judgment, sufficient humility to recognize the limits of 
one’s knowledge, the courage to counter received ideas, impartiality, open-mindedness, empathy, 
enthusiasm and imagination (MELS, 2004) 

 Capacity for self-criticism (Drolet, 1998) and self-evaluation (Leconte-Beauport, 1995) 

 Capacity for self-development 

Competencies specific to sexuality education. Examples: 

 Comfort, engagement and self-efficacy with teaching sexuality education (Barr, 2014; Bérard, 2010) 

 Comfort with themes associated with sexuality, ease with talking about sexuality, flexibility, ability to 
encourage exploration of subjects and values related to sexuality (Gaudreau, 1985, in Bérard, 2010) 

 Belief that sexuality is an important, legitimate theme (Graham and Smith, 1984, in Bérard 2010; 
Beaulieu, 2010) 

 Positive view of one’s own sexuality and sexuality in general 

 Basic knowledge of sexuality education content 

Competencies in sexology. Examples: 

 Personal ease with questioning intimacy and scrutinizing sexuality (UQAM, ASQ, RPSQ, 2005, in 
Bérard 2010) 

 Balance and maturity with regard to one’s sexuality 

 Clarification of one’s values with regard to one’s own sexuality and sexuality in general (Bergeron and 
Reid, 1981) 

- An individual is the primary agent of his or her interventions (Drolet, 1998) 

 

COMPETENCIES 

• specific to the field 

of education (not specific to 
sexuality education)

COMPETENCIES

• specific to sexuality 
education

COMPETENCIES

• in sexology
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Seven criteria for guiding the selection of school staff who will play a key role in sexuality educationi 
 

Principles or criteria Description 

Professional disposition 
Comfort, engagement and self-
efficacy with teaching sexuality 

education  

 Ability to communicate the concept that sexual development is an integral 
part of the development of children and adolescents 

 Awareness of one’s personal values, beliefs and prejudices and a distinction 
between them and the position to be adopted in teaching sexuality 
education  

 Comfort and ability in adjusting one’s teaching of sexuality education based 
on the students’ age and stage of development 

 Interest in sexuality education and in developing one’s knowledge of the 
subject  

Diversity and equity 
Respect for individual, family and 

cultural characteristics and 
experiences that may influence 

students’ perception of sexuality  

 Ability to establish a climate of trust in the classroom (positive, safe and 
inclusive, which allows every student to express himself or herself according 
to his or her values) 

 Ability to describe how students’ beliefs, values and prejudices can be 
influenced by the environment and past experiences with respect to 
sexuality and to be sensitive to this 

 Skill in selecting and adapting materials for sexuality education based on the 
characteristics of the students and their community   

Content knowledge 
Knowledge of the biological, 

emotional and social aspects of 
human sexuality and the laws 

pertaining to sexuality and youths  

 Ability to provide a basic description of the elements of content dealing 
with: 

o anatomy and physiology 
o puberty and developments during adolescence 
o sexual orientation, gender identity and their forms of expression 
o pregnancy and reproduction 
o STBBIs and AIDS 
o egalitarian relationships 
o personal safety (self-defence)  

 Ability to find the information required for teaching sexuality education 

Professional ethics 
Decision making based on laws, 

regulations and policies in force as 
well as on professional ethics  

 Based on the laws in force, ability to apply procedures to report any 
situation in which one suspects a student is a victim of sexual assault or 
violence in his or her romantic relationship 

 Knowledge and application of policies and ethics concerning the protection 
of a student’s confidentiality with regard to sexuality or any other matter 
related to a student’s sexual health  

 Ability to request advice when a situation requires further explanations or 
clarifications from an ethical or legal standpoint 

 Ability to differentiate between professional and unprofessional behaviour 
toward students inside and outside the classroom and adoption of ethical 
behaviour at all times 

Planning 
Planning of sexuality education 

based on the students’ age and stage 
of development and based on the 
principles, policies and laws that 
reflect the community’s diversity  

 Application of promising, effective practices that are grounded in research 
on sexuality education  

 Ability to make adjustments that are appropriate to student characteristics  
 Identification and use of appropriate resources and policies that guide 

planning in sexuality education   

Implementation 
Use of a variety of strategies to teach 

sexuality education  

 Implementation of strategies to create a climate in the classroom that is 
positive and respectful of learning by fostering open discussion of the 
diverse topics related to sexuality 

 Classroom management strategies specific to sexuality education  
 Transmission of objective, up-to-date information about sexuality 
 Presentation of meaningful situations for teaching students sexuality 

education  

Evaluation/Report 
Implementation of effective 

strategies to evaluate students’ 
knowledge, competencies and 

attitudes with regard to sexuality  

 Selection of appropriate pedagogical methods and instruments for 
achieving the educational aims established for the learning content  

 Use of diverse strategies for assessing the achievement of the educational 
aims of the learning content proposed to students 

 Drafting of a report on the implementation of learning content and the 
changes required to improve sexuality education  

 Application of the evaluation findings with a view to the ongoing 
improvement of sexuality education  

 

i Adapted from: “Improving sexuality education: The development of teacher-preparation standards,” Journal of School Health 84, no. 6 

(June 2014). 

                                                           



SEXUALITY EDUCATION 
ANSWERING STUDENT QUESTIONS 

 
Answering student questions about sexuality can be quite a challenge. However, there are ways to help you answer them more effectively. The following pages contain information to 
help you better understand the types of questions students ask as well as the strategies for answering them.  
 
A FEW PRINCIPLES TO FOLLOW
Establish ground rules with students for sexuality education  
When you establish ground rules, put in place parameters such as: “If I choose not to answer 
someone’s question, it’s not because it’s a bad question. I may feel that it’s not of interest to all 
students, or related to the class discussion. If you asked a question that wasn’t answered, then 
please see me at the end of the class so we can talk about it together.”  
 
Consult the guide Sex Education in the Context of the Education Reform for the 10 ground rules 
for providing sexuality education in the classroom (pages 39 and 40).  
 
Reassure students about the validity of their questions 
Remember that it can take a lot of courage for students to ask their questions about sexuality. 
Explain to students that asking for information and discussing their concerns is a good way to help 
them make good decisions. 
For example: 

• “Thank you for your question . . .”   
• “I’m happy you asked that question.”  
• “That’s an important point you brought up . . .” “A lot of people have also asked that 

question . . .” “A lot of young people are probably wondering the same thing . . .” 
 

Don’t use the word “normal” 
Avoid using the word “normal” when answering questions. What some people consider normal 
may not be normal for others. Often, students need to be reassured that what they are going 
through or feeling is natural. It is more important to validate students’ experiences and concerns 
than to confirm if something is normal or not. Present the facts related to the subject and 
approach the situation from different perspectives and points of view. This will allow students to 
realize that there are many different ways of living their lives and experiencing situations. 

Be honest about your information or lack of information  
It’s natural to have difficulty answering certain types of questions. When that happens, keep the 
following suggestions in mind:  

• Don’t hesitate to say “I don’t know, but I’ll look into it” or “This is what I can tell you about 
that, but we can dig a little deeper into . . .” 

• Follow through with students. If you told them you would find out for them, keep your 
promise.  

• Get the entire class to help research the answer to the question. This is an excellent 
learning opportunity.  
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FOUR STEPS FOR ANSWERING QUESTIONS 
 
1. Determine the type of question (see the table below for more information on each category) 
Knowing how to recognize the types of questions asked will help you determine the strategy you should adopt: Give information, reframe incorrect information, reassure students, encourage reflection, 
etc.  

• Requests for information 
• “Am I normal?” questions 
• Permission seeking questions or questions related to beliefs and behaviours 
• Shock questions 

 
2. Validate the meaning of the question (don’t assume you know what’s being asked) 

• Rephrase the question in your own words and correct the terms, if applicable. This will allow you to make sure you have understood the meaning of the question.  
• Ask students to help you understand the meaning of the question when it is not clear: “Do you think this question is trying to ask about . . . ?” “That’s a good question. Tell me more about what 

you’d like to know.” or “Sounds like you’ve got a real concern. Can you tell me more about what’s on your mind?” 
 
3. Ask the group 

• It might be interesting to ask the group what they know and see what they can contribute to the answer in terms of information or reflections. This is also an opportunity for you to take stock of 
where they are and what needs to be further developed, reframed and thought out with students.  

 
4. Answer (inform, reframe, reassure, encourage reflection . . . according to student needs)   

• Answer the factual part of the question first: 
o by keeping the information age appropriate and in line with the students’ level of development   
o by keeping answers simple and within the scope of the question   

• Don’t forget to address the feelings that may arise from a question: 
o “I have to admit that this question makes me a little uncomfortable. I’ll try to answer it the best I can.”  
o “We’re all embarrassed sometimes, but it’s important to discuss . . .” 
o “You might feel embarrassed about . . .”  
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TYPES OF STUDENT QUESTIONS AND POSSIBLE ANSWERS  
Student questions about sexuality fall under four general categories. 
 

CATEGORY OF QUESTION DESCRIPTION OR EXAMPLES  HOW TO ANSWER 

1 
Requests for 
information 

As of early childhood, children ask questions to understand 
what they observe and hear about sexuality.  
• How did the baby get into Mommy’s tummy? (5-

6 years old)  
• What does “making love” mean? (7-8 years old) 
• Why do hairs start to grow at a certain age? (9-10 

years old) 
• Is it true that girls have two openings? (11-13 years 

old) 
• What is an orgasm? (14-15 years old) 
• Why do boys have to be circumcised? (16-17 years old)  
• How do you become gay? (16-17 years old) 

If you know the answer, provide the information.  
If you do not know the answer, it’s okay to say “I don’t know.” Tell the students that you will consult the 
resources or your colleagues to find the answer.  
 
The level of detail required depends on the students’ age and level of development. Children and young 
adolescents need simple, concrete answers. Keep the answer limited to the question asked. 
 
You can also refer students to appropriate sources of information or look for the answer yourself and 
come back to the question later. Make sure to follow up with students.   

2 
“Am I normal?” 

questions 

These questions generally focus on adolescent concerns 
about their bodies and the emotional and physical changes 
they are experiencing (or not).   
 
These questions are often a veil for a desire to be 
reassured.   

Validate the importance of their concern, e.g. “Many young people worry that . . .” and provide useful 
information to inform and reassure them and validate their experiences.   
 
In addition to answering their questions, you can suggest that students discuss things further with their 
parents, family doctor, school nurse, community resources, a teacher or school counsellor.  

3 
Permission seeking 

questions or questions 
related to beliefs or 

behaviours 

These questions come in two forms, both seeking 
permission to participate in a particular behaviour. 
For example: 
 
• It is okay to . . . ? 
• Did you . . . when you were growing up?  
• Do you think that people our age should . . .? 

Give students the facts, if applicable.   
 
Underscore the beliefs held in society and shed light on the different ways of thinking and perspectives 
and the possible hypotheses for analyzing a situation or subject.  
 
Refer to “universal values” to steer the discussion with students (reference to notions such as gender 
equality, self-respect and respect for others, self-protection, etc.).    
 
Identify the question’s underlying values and encourage students to further their reflections. For example:  

a. “This question refers to personal choices that can differ from one person and one culture to 
the next.”  
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b. “I can’t give you a definite answer. It might be a good idea for you to talk about this with your 
parents or someone else you trust to help you make this decision.”  

 
Despite establishing ground rules for discussing their private lives (see rule 5 in the 2003 MELS guide, 
pages 39 to 40) to prevent the students from sharing certain types of personal information with the rest of 
the group, students often disclose things spontaneously.  
 
Sample response to a question on whether masturbation is normal:  

• Some people start masturbating in childhood; some people continue masturbating as they grow 
older, whereas others stop. 

• Masturbation does not cause any side effects or create health problems for the people who do it. 
Some myths claim that masturbating can make you blind, but that’s not true!  

• People have different opinions about masturbation. What might some of these be?  
• People can have different beliefs about masturbation. Masturbation is absolutely acceptable and 

natural. Whether or not people choose to masturbate is their choice.  

4 
Shock questions  

These questions may be raised due to embarrassment 
about the topic, an underlying concern, or simply to divert 
attention from the topic.   
 
Students may use vulgar language simply because they 
don’t know the correct terms. Others do it to attract 
attention and show that they are not intimidated or 
embarrassed by the subject.    

Assume positive intent—questions that may seem inappropriate are often a cover for more pertinent 
questions (even if they were not asked in the best way possible).  

• Remind students of the ground rules related to appropriate questions for classroom discussion.   
• Rephrase the question using the correct terms, if needed, especially if you have previously 

established ground rules related to vocabulary.  
• Example: a question such as, “Should your balls hurt for days after being hit?” could be addressed 

by saying, “First, the correct term for balls is testicles. Testicles are very sensitive, and do hurt when 
hit. Pain which lasts for more than a day is cause for concern. If your testicles are sore for more 
than a day, you should see a doctor to rule out any problems.”   

 
Try to address the underlying concern or use part of the question for discussion.   
 
If you are uncomfortable with a question, explain to students that you need more time to answer. Think 
about how to address or reword it, and come back to it later.  
 
If the question is degrading or discriminatory in nature (e.g. homophobic, sexist), it is important that you 
get the facts straight, make students reflect on the importance of respect and complying with the ground 
rules. Whatever you do, do not ignore negative or discriminatory questions or comments, as doing so 
would serve to condone this line of thinking. Whenever a shock question is asked, use it as an 
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opportunity to make students think about the importance of remaining respectful when talking about 
sexuality.  
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SEXUALITY EDUCATION 
 
 

PEDAGOGICAL POSTURE AND ROLES IN SEXUALITY EDUCATION 

 

In sexuality education, creating a climate, fostering dialogue and discussion, instilling values, providing access 

to information and respecting the individual paces and needs of students are of fundamental importance. 

People who offer sexuality education must therefore: 

 be open-minded and have the ability to reassure  

 allow students to ask questions, experience various emotional responses (curiosity, concerns) and 

share information 

 

Role Examples of possible actions  

Create a climate 

 Vary the physical locations (space other than a classroom, library, schoolyard) 
 Set up the room (chairs in a circle, cushions, carpets) 
 Use humour 
 Vary the composition of the group (number, gender) 
 Guide individual and collective expressions 

Foster dialogue 
and discussion 

 Talk to students and listen to them 
 Have the students talk amongst themselves and learn to listen to each other 
 Encourage students to talk with their parents 
 Identify the resource persons in the school 
 Encourage students to respect others’ right to speak 
 Accept personal differences and their expression 

Instill values 

 Recognize the importance of values 
 Identify shared values (e.g. respect, sense of responsibility, sharing, equality) 
 Respect these values in life experiences 
 Raise awareness of the consequences of not respecting these values 
 Embody these values in the classroom and in the school 
 Denounce actions that do not respect others 

Provide access to 
information 

 Convey written and verbal information 
 Invite resource persons 
 Identify sources of information inside and outside the school 

Respect 
individual paces 

and needs 

 Take into account the group’s prior knowledge 
 Use correct, shared language 
 Have students work in groups and in pairs 
 Use a personal and confidential logbook 
 Make individual meetings possible for any student who requires it  
 Refer and help students experiencing difficulties 

 



SEXUALITY EDUCATION 

ASSESSMENT OF THE IMPLEMENTATION OF LEARNING CONTENT1 

IMPLEMENTATION OF THE PROCESS ASSESSMENT 
(COMMENTS, STRENGTHS, WEAKNESSES, LEVEL OF SATISFACTION OF VARIOUS STAKEHOLDERS) 

TO CONTINUE THE PROCESS . . .  
(ELEMENTS TO MAINTAIN, IMPROVE, ELIMINATE, ADD, ETC.) 

What is your overall assessment of the process that was 
implemented? 
What are the factors that contributed the most to its success? 
What were the main obstacles? 

•  •  

How do you rate the execution of the planning process?  
REVIEW OF THE STEPS:  
Present learning content to the entire school team. 
Identify the staff members who will present the learning content.  
Plan who does what and when.  
Obtain governing board approval for the planning.  
Communicate the plan to the school team and parents. 
Present the learning content. 

•  •  

Besides the implementation of learning content, what 
actions/interventions were carried out in the school with 
regard to sexuality education? 

•  •  

Were the activities carried out in keeping with what was 
initially planned? 
If not, why not? 
Were activities added, or only partially carried out?  
If so, which ones?   
Why? 

•  •  

What human, material and financial resources were used?  
Were they adequate? 
Were they in keeping with what was initially planned? 

•  •  

1 Inspired by the process review checklist in the document Sex Education in Schools: Yes, But How? (MELS, 2008).  
                                                           



What information was transmitted to the parents and the 
partners in the community? 

•  •  

Was the calendar of planned activities (learning and other 
activities) respected? 

•  •  

How would you evaluate the coordination of the whole 
process? 
 

•  •  

What information from the implementation review do you 
plan to transmit to: 
• The school team 
• The partners 
• The parents 
• The governing board 

•  •  

 

RESULTS 

Did the process have positive effects? 2 If so, what were they?  
(E.g. achievement of the educational aims, increased awareness and 
responsibility among students, improved school climate, rules of 
conduct, greater comfort and involvement of the students, staff, 
parents, partners) 

•  

Did the process have any negative effects?  
If so, what were they?  
What measures could be taken to reduce or eliminate these 
negative effects? 

•  

What challenges have you overcome this year and how did you 
do it? 
What challenges remain? What potential solution do you 
foresee? 

•  

What did you learn from this year’s experience about the 
training, support and guidance to provide? 
 

•  

 

2 Refer to the evaluation of the extent to which the educational aims at each level were achieved. 
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SEXUALITY EDUCATION 

ANSWERING STUDENT QUESTIONS 
 

Answering student questions about sexuality can be quite a challenge. However, there are ways to help you answer them more effectively. The following pages contain information to 

help you better understand the types of questions students ask as well as the strategies for answering them.  

 

A FEW PRINCIPLES TO FOLLOW
Establish ground rules with students for sexuality education  
When you establish ground rules, put in place parameters such as: “If I choose not to answer 

someone’s question, it’s not because it’s a bad question. I may feel that it’s not of interest to all 

students, or related to the class discussion. If you asked a question that wasn’t answered, then 

please see me at the end of the class so we can talk about it together.”  

 

Consult the guide Sex Education in the Context of the Education Reform for the 10 ground rules 

for providing sexuality education in the classroom (pages 39 and 40).  

 

Reassure students about the validity of their questions 
Remember that it can take a lot of courage for students to ask their questions about sexuality. 

Explain to students that asking for information and discussing their concerns is a good way to 

help them make good decisions. 
For example: 

 “Thank you for your question . . .”   

 “I’m happy you asked that question.”  

 “That’s an important point you brought up . . .” “A lot of people have also asked that 

question . . .” “A lot of young people are probably wondering the same thing . . .” 

 

Don’t use the word “normal” 
Avoid using the word “normal” when answering questions. What some people consider normal 

may not be normal for others. Often, students need to be reassured that what they are going 

through or feeling is natural. It is more important to validate students’ experiences and concerns 

than to confirm if something is normal or not. Present the facts related to the subject and 

approach the situation from different perspectives and points of view. This will allow students to 

realize that there are many different ways of living their lives and experiencing situations. 

Be honest about your information or lack of information  
It’s natural to have difficulty answering certain types of questions. When that happens, keep the 

following suggestions in mind:  

 Don’t hesitate to say “I don’t know, but I’ll look into it” or “This is what I can tell you 

about that, but we can dig a little deeper into . . .” 

 Follow through with students. If you told them you would find out for them, keep your 

promise.  

 Get the entire class to help research the answer to the question. This is an excellent 

learning opportunity.  
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FOUR STEPS FOR ANSWERING QUESTIONS 
 

1. Determine the type of question (see the table below for more information on each category) 
Knowing how to recognize the types of questions asked will help you determine the strategy you should adopt: Give information, reframe incorrect information, reassure students, encourage reflection, 

etc.  

 Requests for information 

 “Am I normal?” questions 

 Permission seeking questions or questions related to beliefs and behaviours 

 Shock questions 

 

2. Validate the meaning of the question (don’t assume you know what’s being asked) 

 Rephrase the question in your own words and correct the terms, if applicable. This will allow you to make sure you have understood the meaning of the question.  

 Ask students to help you understand the meaning of the question when it is not clear: “Do you think this question is trying to ask about . . . ?” “That’s a good question. Tell me more about what 

you’d like to know.” or “Sounds like you’ve got a real concern. Can you tell me more about what’s on your mind?” 

 

3. Ask the group 

 It might be interesting to ask the group what they know and see what they can contribute to the answer in terms of information or reflections. This is also an opportunity for you to take stock of 

where they are and what needs to be further developed, reframed and thought out with students.  

 

4. Answer (inform, reframe, reassure, encourage reflection . . . according to student needs)   

 Answer the factual part of the question first: 

o by keeping the information age appropriate and in line with the students’ level of development   

o by keeping answers simple and within the scope of the question   

 Don’t forget to address the feelings that may arise from a question: 
o “I have to admit that this question makes me a little uncomfortable. I’ll try to answer it the best I can.”  

o “We’re all embarrassed sometimes, but it’s important to discuss . . .” 

o “You might feel embarrassed about . . .”  
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TYPES OF STUDENT QUESTIONS AND POSSIBLE ANSWERS  
Student questions about sexuality fall under four general categories. 

 

CATEGORY OF QUESTION DESCRIPTION OR EXAMPLES  HOW TO ANSWER 

1 
Requests for information 

As of early childhood, children ask questions to understand 
what they observe and hear about sexuality.  

 How did the baby get into Mommy’s tummy? (5-6 years 
old)  

 What does “making love” mean? (7-8 years old) 

 Why do hairs start to grow at a certain age? (9-10 years 
old) 

 Is it true that girls have two openings? (11-13 years old) 

 What is an orgasm? (14-15 years old) 

 Why do boys have to be circumcised? (16-17 years old)  

 How do you become gay? (16-17 years old) 

If you know the answer, provide the information.  
If you do not know the answer, it’s okay to say “I don’t know.” Tell the students that you will consult the 
resources or your colleagues to find the answer.  
 
The level of detail required depends on the students’ age and level of development. Children and young 
adolescents need simple, concrete answers. Keep the answer limited to the question asked. 
 
You can also refer students to appropriate sources of information or look for the answer yourself and come 
back to the question later. Make sure to follow up with students.   

2 
“Am I normal?” 

questions 

These questions generally focus on adolescent concerns 
about their bodies and the emotional and physical changes 
they are experiencing (or not).   

 
These questions are often a veil for a desire to be 
reassured.   

Validate the importance of their concern, e.g. “Many young people worry that . . .” and provide useful 
information to inform and reassure them and validate their experiences.   
 
In addition to answering their questions, you can suggest that students discuss things further with their 
parents, family doctor, school nurse, community resources, a teacher or school counsellor.  

3 
Permission seeking 

questions or questions 
related to beliefs or 

behaviours 

These questions come in two forms, both seeking 
permission to participate in a particular behaviour. 
For example: 
 

 It is okay to . . . ? 

 Did you . . . when you were growing up?  

 Do you think that people our age should . . .? 

Give students the facts, if applicable.   
 
Underscore the beliefs held in society and shed light on the different ways of thinking and perspectives and 
the possible hypotheses for analyzing a situation or subject.  
 
Refer to “universal values” to steer the discussion with students (reference to notions such as gender 
equality, self-respect and respect for others, self-protection, etc.).    
 
Identify the question’s underlying values and encourage students to further their reflections. For example:  

a. “This question refers to personal choices that can differ from one person and one culture to the 
next.”  

b. “I can’t give you a definite answer. It might be a good idea for you to talk about this with your 
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parents or someone else you trust to help you make this decision.”  
 
Despite establishing ground rules for discussing their private lives (see rule 5 in the 2003 MELS guide, 
pages 39 to 40) to prevent the students from sharing certain types of personal information with the rest of 
the group, students often disclose things spontaneously.  
 
Sample response to a question on whether masturbation is normal:  

 Some people start masturbating in childhood; some people continue masturbating as they grow 
older, whereas others stop. 

 Masturbation does not cause any side effects or create health problems for the people who do it. 
Some myths claim that masturbating can make you blind, but that’s not true!  

 People have different opinions about masturbation. What might some of these be?  

 People can have different beliefs about masturbation. Masturbation is absolutely acceptable and 
natural. Whether or not people choose to masturbate is their choice.  

4 
Shock questions  

These questions may be raised due to embarrassment 
about the topic, an underlying concern, or simply to divert 
attention from the topic.   
 
Students may use vulgar language simply because they 
don’t know the correct terms. Others do it to attract 
attention and show that they are not intimidated or 
embarrassed by the subject.    

Assume positive intent—questions that may seem inappropriate are often a cover for more pertinent 
questions (even if they were not asked in the best way possible).  

 Remind students of the ground rules related to appropriate questions for classroom discussion.   

 Rephrase the question using the correct terms, if needed, especially if you have previously 
established ground rules related to vocabulary.  

 Example: a question such as, “Should your balls hurt for days after being hit?” could be addressed by 
saying, “First, the correct term for balls is testicles. Testicles are very sensitive, and do hurt when hit. 
Pain which lasts for more than a day is cause for concern. If your testicles are sore for more than a 
day, you should see a doctor to rule out any problems.”   

 
Try to address the underlying concern or use part of the question for discussion.   
 
If you are uncomfortable with a question, explain to students that you need more time to answer. Think 
about how to address or reword it, and come back to it later.  
 
If the question is degrading or discriminatory in nature (e.g. homophobic, sexist), it is important that you get 
the facts straight, make students reflect on the importance of respect and complying with the ground rules. 
Whatever you do, do not ignore negative or discriminatory questions or comments, as doing so would 
serve to condone this line of thinking. Whenever a shock question is asked, use it as an opportunity to 
make students think about the importance of remaining respectful when talking about sexuality.  
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SEXUALITY EDUCATION 

THE QUESTION BOX 

 

The question box is a commonly used pedagogical strategy in sexuality education.  

The question box allows students to submit anonymous questions that they would like the 

teacher to answer. The box is usually placed in the classroom, but it can also be put in the office 

of another school staff member (nurse, psychologist, psychoeducator, spiritual care and 

guidance and community involvement service animator). The questions may be answered in a 

number of ways: the teacher can answer a few questions during every sexuality education 

activity or every day, or answer them all at once during a period set aside for that purpose.    

ADVANTAGES 

There are several advantages to using this method to complement the formal learning offered 

to students: 

 Allows some students to ask questions they may not have asked in class because they are 

too shy or don’t know how to phrase their question.   

 Promotes the participation of students by encouraging them to identify issues that are 

important to them.   

 Provides an opportunity to clarify or reframe information and respond to needs that may 

not have been possible to address otherwise.   

 Allows students to tell the teacher about their personal difficulties. The student can simply 

write his or her name on the piece of paper to get an answer in private. (Be sure to inform 

students ahead of time that if someone writes his or her name on the paper, you will 

answer the question in private.)   

 

A FEW TIPS FOR ANSWERING QUESTIONS FROM THE QUESTION BOX  

This technique is most effective when the teacher first creates a climate of trust where students 

feel comfortable discussing the subject or when the ground rules for sexuality education have 

already been established in the classroom. The procedure is simple, but each step is important.   

1. Give each student a piece of paper on which to write his or her question(s).  

o Ask everyone to put some thought into their question(s). Tell students that 

everyone must write something. If some students don’t want to ask a question, 

instruct them to write down “I don’t have any questions.” This will protect student 

confidentiality by allowing the students who asked questions to remain anonymous.   

2. Tell students when you will answer the questions (e.g. during the next class or a period 

that has been set aside for that purpose).  

o This will give you time to do your research, prepare your answers and reformulate 

the questions (using the appropriate terms), if needed.   

o Make sure to answer the questions within a reasonable timeframe.  

3. Analyze the questions and categorize them by type or theme.  

o This will allow you to address specific aspects of sexuality education and to provide 

an interesting overview of a subject.   

o You may have to rule out some questions that are not of interest to the entire 

group. Tell students to come see you in private if they did not get the answers to 

their question(s).   

4. Answer the questions (refer to the support document “Answering student questions”). 

o Answers must be accurate, precise and relevant. Answers must also reflect the 

students’ age and level of development.   

o It is possible that a question may signal a situation that requires you to provide 

support to a student in need.   
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WHAT TYPE OF QUESTIONS DO ADOLESCENTS ASK?  

An American study (Stevens et al., 2013) examined the subjects of concern and the information 

needs of young people based on the anonymous questions they asked about sexuality. The 

young people who participated in the study were between the ages of 13 and 17.   

FOUR TYPES OF QUESTIONS  

The authors of this study grouped the youth-generated anonymous questions into 4 categories.   

By order of importance: 

1- Bio-medical (technical) knowledge (82% of questions): questions about physiological facts 

or processes, how something works (e.g. How does a cervical cap work? How do gonorrhea 

symptoms manifest? Can someone get pregnant when they are 10 or 11 years old?), or 

about rates or prevalence of certain phenomena. 

2- Social knowledge (48% of questions): questions about sexual roles, social norms, identity, 

differences, social interaction, etc. (e.g. Do I tell my boyfriend I have an STBBI even though 

it’s curable? Why is love so important?)  

3- Tactical knowledge (13% of questions): questions about how to do something or that 

appear to be seeking direct advice for action (e.g. What should I do when I have an STBBI? 

Who do you talk to if...?). 

4- Pleasure knowledge (7% of questions): questions about experiencing sexual pleasure or the 

workings of sexual pleasure. These questions are about feeling good, having orgasms, being 

horny, being aroused, seeking sexual enjoyment (e.g. What is the best way to please a girl? 

Are there condoms that increase pleasure?).    

 

Note: A number of questions fall under two categories, particularly those relating to bio-medical 

and social knowledge.   

 

SIX SUBJECTS RAISED IN STUDENT QUESTIONS   

SUBJECT EXAMPLES 

THE BODY 
(72%) 

Male and female anatomy, puberty, physiological processes 
(e.g. orgasms), bodily functions (e.g. sperm or breast milk production), 
etc.   

IDENTITY AND 

RELATIONSHIPS  
(48%) 

Sexual norms, identity (masculinity/femininity, sexual orientation) and 
interactions (e.g. communication, trust, power). Example questions: 
“What percentage of women use female condoms?” and “How do you tell 
your parents that you’re bisexual?”  

HEALTH 
(42%) 

Sexual health, protection methods, illness, influence of drug and alcohol 
consumption on sexuality, psychological well-being, etc.   

PREVENTION 
(16%)  

Protection methods (ECP, condoms, dental dam, birth control pills), 
abstinence and testing (PAP smear, STBBI screening, pregnancy test). 
Example question: “Is the Hepatitis A vaccine good for life or do you have 
to get re-vaccinated?” 

REPRODUCTION 
(17%) 

Fertility (e.g. ovulation, conception), fetal development, pregnancy, 
breastfeeding, etc. Example question: “Will a girl get pregnant every time 
a guy ejaculates inside of her?”  

SEX 
(13%) 

Masturbation, oral, anal and vaginal sex, sex toys, lubrication, virginity. 
Example questions: “How many orgasms can a girl have during sex?” and 
“Are sex toys safe?” 

 

References:  
 Calgary Sexual Health Services, Question box, http://teachers.teachingsexualhealth.ca/teaching-

tools/instructional-methods/question-box/ (accessed March 2016). 

 Hedgepeth, Evonne and Joan Helmich, “Chapter 9: Giving and Gathering Information and Examining 
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AN APPROACH TO SEXUALITY EDUCATION  
TAKING FORMAL ACTION THROUGH PLANNED LEARNING AND INFORMAL ACTION TO ANSWER QUESTIONS AND INTERVENE IN DIFFERENT SITUATIONS 

 
 

 

 

 

 

  

FORMAL SEXUALITY EDUCATION 

Students learn 

about puberty 

in Elementary 5 

with their 

teacher and the 

school nurse. 

A formal approach to sexuality education means meeting 
students’ needs by providing them with learning content 
appropriate to their developmental level.  
 
 Help students UNDERSTAND all the physical and psychological 

changes of puberty as well as the role that puberty plays in 
the body’s ability to reproduce.  

 Formal learning allows students to BETTER UNDERSTAND and to 
cope with the impending or ongoing changes of puberty. 

 

A student 

calls another 

student a  

"fag" in the 

school yard. 

Formal learning in the classroom . . .  

 helps students BECOME AWARE of the impacts of homophobic insults 

 helps students UNDERSTAND that this is discrimination on the same 

footing with racism and sexism 

 helps students REFLECT on prejudices and the impacts of 

homophobic insults  

 influences students to TAKE ACTION by asking them to adjust their 

behaviour and to report when they are witnesses or targets 

. . . lays the groundwork for the intervention to put an end to the 

student’s behaviour (consistent action). 

 

Every day, students are 
confronted at school with 
situations related to sexuality.  
 
The experience and the expertise of the 
school team members with 
implementing formal learning will also 
guide them in the more informal action 
they take with: 
 
 Anthony, a kindergarten student, who 

has just met his new baby brother and 
who has asked his teacher where babies 
come from  

 Maude, who has told her childcare 
educator that a student pulled his pants 
down in front of the other students 

 Justin, in Elementary 2, who is in love 
and who has asked his teacher if he can 
have two girlfriends   

 Florence, who has asked the teacher in 
Science class how old a girl has to be to 
take the pill   

 two students making homophobic 
comments in the school yard, 
prompting Allan, the teacher, to 
intervene 

Having an approach to 

sexuality education means 

helping students to 

 

Become aware 
 

Understand 
 

Understand themselves 
 

Reflect 
 

Take action 
 

INFORMAL SEXUALITY EDUCATION 
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ACCORDER UNE PLACE PLUS FORMELLE À L’ÉDUCATION À LA SEXUALITÉ À L’ÉCOLE 

L'école québécoise a une responsabilité d'éducation à la sexualité qu’elle a d’abord assumée avec le cours de Formation personnelle et sociale (des années 80 jusqu’au début des années 2000). Depuis le début des 
années 2000, l’éducation à la sexualité est assumée par une variété d'interventions du personnel scolaire (enseignants et professionnels), soutenue par les formations du Ministère (offertes entre 2004 et 2012).  

Les raisons qui justifiaient l’éducation à la sexualité il y a 40 ans valent encore aujourd’hui : connaissance du corps humain, lutte contre les stéréotypes sexuels, prévention des agressions sexuelles, compréhension 
du phénomène de la puberté, réflexion sur le vécu amoureux, prévention des infections transmissibles sexuellement et par le sang (ITSS). D’autres préoccupations s’ajoutent : omniprésence de messages sur la 
sexualité dans l’espace public, accès facile à la pornographie, sextage, augmentation du taux d’ITSS. 

 

DES APPRENTISSAGES CHAQUE 

ANNÉE POUR SOUTENIR 
LE DÉVELOPPEMENT DES ÉLÈVES 

Les apprentissages sont définis avec précision pour chaque année dans le respect de l’âge et du niveau de développement des élèves. 

• Ils nécessitent de 5 à 15 heures par année selon les années (p. ex : au 3e cycle du primaire, le temps nécessaire sera plus important à cause de la puberté). Par 
exemple, les apprentissages de la 6e année sur la puberté et les autres sujets demandent plus de temps que ceux du préscolaire sur la grossesse et la naissance. 

• Ils ont été définis par des experts en sexologie, en santé et en éducation à partir des orientations et des indications d’organisations reconnues (UNESCO, 
Organisation mondiale de la santé, Sexuality Information and Education Council of the United States et d’autres). 

La direction d’école et le conseil d’établissement ont des rôles définis dans la Loi sur l’instruction publique (LIP), aux articles 85 et 89 : la planification des apprentissages 

est faite par la direction avec l’équipe-école et approuvée par le conseil d’établissement. 

La contribution du personnel enseignant et du personnel des services éducatifs complémentaires est déterminée par la planification faite par la direction d’école avec 

les enseignants et les professionnels de l’école (psychologue, AVSEC, etc.) (LIP, article 89). 

DE LA FORMATION, DU SOUTIEN ET 

DE L’ACCOMPAGNEMENT POUR LE 

RÉSEAU SCOLAIRE 

La mise en œuvre des apprentissages 

 s’inscrit en continuité avec les orientations du Ministère (guides de 2003 et de 2008 pour la planification de la démarche, la prise en charge collective et la philosophie 
d’intervention en éducation à la sexualité); 

 est supportée par du matériel fourni par le Ministère pour guider le réseau scolaire:  

 des canevas pédagogiques qui : 

 précisent l’intention éducative et la portée de l’apprentissage (jusqu’où il faut aller pour chaque sujet dans le respect de l’âge des élèves); 

 indiquent ce qu’il faut savoir avant d’animer (les messages importants à transmettre aux élèves, les pratiques pédagogiques à éviter, etc.). 

 suggèrent des ressources pertinentes pour la mise en œuvre des apprentissages (p. ex. : site Web présentant les ITSS de façon simple, etc.); 

 comprennent des suggestions pour l’animation de l’apprentissage, dans le respect des intentions éducatives. 

 des outils visant notamment à guider le choix de matériel (livre racontant la naissance, vidéo sur l’éveil amoureux, etc.) et d’offre de services (conférence 
sur la violence dans les relations amoureuses, atelier sur l’homophobie, etc.). 

 des outils de formation sur une plateforme de télécollaboration sur la planification des apprentissages pour le personnel scolaire et les gestionnaires selon 
les rôles de chacun. 
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Note: See the document Possible Connections between the Content of Sexuality Education and the Québec Education Program for information on how to integrate content into the students’ timetable. 
 

 
Preschool Content 

 

WHO? 
 Person(s) responsible 

for the activity 

 Collaboration  

 (if applicable) 

WHEN? 
 When the activity will 

be carried out with the 
students 

HOW? 
 Methods for integrating  

content into the students’ 
schedule 

 Materials and tools 
selected for the activity 

Other useful information or comments related to the planning 
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1) Identify the parts of the body  

 External parts: arms, head, buttocks, etc. 

 Internal parts: lungs, heart, stomach, brain, etc. 

 External sexual parts: vulva, breasts, penis, scrotum, 
testicles 

 Internal sexual parts: ovaries, uterus, vagina 

 Functions of the sexual organs: elimination, reproduction 

 Concept of private parts 

 Differences in people’s bodies: shape, size, skin colour, etc. 

 Importance of taking care of your body: hygiene, body 
appreciation 

 
 
2) Give examples of what you can express and feel with 

your body 

 Feeling: five senses (taste, touch, smell, sight, hearing), 
emotions, sensations (pleasant or unpleasant) 

 Sharing your needs and wishes with others (e.g. friends, 
adults in your life, etc.): expressing yourself when 
sensations and feelings are pleasant or unpleasant, saying 
no and talking to an adult when you do not like being 
touched or a physical contact, or when you feel 
uncomfortable, talking with someone when you are not 
sure about something or when you feel the need. 
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Preschool Content 

 

WHO? 
 Person(s) responsible 

for the activity 

 Collaboration  

 (if applicable) 

WHEN? 
 When the activity will 

be carried out with the 
students 

HOW? 
 Methods for integrating  

content into the students’ 
schedule 

 Materials and tools 
selected for the activity 

Other useful information or comments related to the planning 
 

P
R
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TH

 

 

1) Explain the steps involved in making a baby 

 Union of an egg and a sperm (the two cells needed for a 
fetus to develop) and implantation in the uterus, multiple 
pregnancy 

 Pregnancy: changes that take place in the mother’s body, 
development of the fetus 

 Childbirth and place of birth 

 
 
 
2) Name ways of welcoming a baby into a family 

 Preparing for the baby’s arrival 

 Needs of a newborn (eating, sleeping, affection, etc.) 

 Different family models: nuclear families , single parents, 
same-sex parents, adoptive parents, blended families 

 Welcoming a baby: at birth or at the time of adoption 

 
 

    

 
 
 



 

Key no. 1 
PROPOSE A COMPREHENSIVE, POSITIVE VIEW OF SEXUALITY 

Sexuality has several dimensions: biological, psychological, emotional, social, ethical and moral. A service 

offer takes several of these dimensions into consideration (comprehensive view). It presents sexuality as an 

important component of a person and his or her identity, which must be explored, expressed and 

appreciated. The view of sexuality conveyed includes equality between women and men, combatting gender 

stereotypes, respect for sexual diversity (including LGBT families), fulfilling romantic relationships, 

authenticity, communication, the concept of pleasure, etc. 

Key no. 5  
PROVIDE SUSTAINABLE LEARNING THOUGH 

MEANINGFUL, ONGOING ACTIVITIES  

In order for students to acquire sustainable learning, every activity must be meaningful and 

help them progressively acquire knowledge, become aware, and develop personal and social 

competencies that will enable them to make choices about their activities in complex 

situations. One activity alone is insufficient; therefore, every activity must be a part of a set 

of activities that enable students to make progress and acquire real learning. Planning sexual 

education activities makes it possible to guide students thanks to the varied expertise of 

teaching staff, complementary education services, community organizations and the health 

network.  

 

 

Key no. 2* 
ESTABLISH OBJECTIVES AND METHODS  

ADAPTED TO THE NEEDS OF STUDENTS 

AND THEIR PSYCHOSEXUAL DEVELOPMENT  

Sexuality education activities are proposed at an appropriate time based on the 

students’ stages of psychosexual development. They help students gain a better 

understanding of important events in their psychosexual development. The learning 

content in the short and medium term is varied and covers knowledge, attitudes 

(e.g. respect for sexual diversity) and the development of personal and social 

competencies: a sense of self-efficacy, management of emotions, communication, 

resistance to peer and media pressure, critical judgment, and problem and conflict 

resolution. The proposed methods enable students to acquire the prescribed 

learning in an ongoing manner. In accordance with the goals of sexuality education, 

students learn to understand their sexuality so that they can integrate it into their 

identity, become aware of and be responsible for the issues that it poses, express 

their sexuality in a way that is respectful of themselves and others, and take 

responsibility for their sexual and reproductive health. 

Key no. 3 
APPLY THE GENERAL PRINCIPLES OF PEDAGOGY  

As is the case with school subjects and other educational activities, a service offer actively 

involves students in their learning. Students become involved because their questions 

and concerns are taken into consideration. Their involvement also stems from respect for 

learning styles and the use of diversified pedagogical methods. Learning is prepared for 

(presentation of pedagogical aims, activation of prior knowledge, etc.), acquired and 

integrated (critical reflection, transfer to other contexts). Students are active because 

they ask questions, engage in debate, construct their knowledge, and participate in role 

plays and scenarios.  

Do not neglect negative impacts on students 
(e.g. excessive fear) 

Isolated activities 
have little impact  

5 KEYS FOR EVALUATING SERVICE OFFERS IN SEXUALITY EDUCATION 
 

WORKING DOCUMENT FOR PILOT SCHOOLS                      MEESR – September 2015 

WHAT IS A SERVICE OFFER? 
ANY PROPOSAL THAT ASSISTS WITH SEXUALITY EDUCATION FOR STUDENTS. 

Examples: a conference on puberty, a workshop given by a community 

organization about respect for sexual orientations, a presentation by a nurse, 

pedagogical materials (posters, games, series of activities to be led by 

teachers or complementary service educational staff). 

Key no. 4 
APPROACH TOPICS WITH CARE, ESPECIALLY THE MOST 

SENSITIVE TOPICS, AND AVOID GETTING OFF-TOPIC 

Every effort has been made to ensure that staff and students show respect, both for 

themselves and for others, are open to and listen to ideas and emotions, are accepting and 

non-judgmental, and respect the confidentiality of what is said during an activity, in keeping 

with the rules that have been established to this effect. The messages transmitted to students 

are explicit, clear, unambiguous and devoid of sensationalism (the messages do not seek to 

frighten, trivialize, dramatize or ridicule). Staff and students use appropriate language 

(precise, respectful, not vulgar). Qualified individuals designed the service offer (content 

specialists, competent pedagogues). It does not have harmful or undesirable effects (for 

example, showing photos of the symptoms of STBBIs may cause adolescents to delay 

consulting a healthcare professional because they will wait for highly visible symptoms to 

appear). The service offer does not expose students to circumstances inappropriate for their 

age or that do not reflect a real, immediate challenge. 

POSSIBLE OPTIONS  

AFTER ANALYSIS OF A SERVICE OFFER 

 Accept and integrate it as is into the planning 

process  

 Adapt it in keeping with the 5 keys (content, 

pedagogy, duration, etc.) 

 Support the school staff who will lead the 

activities  

 Discuss it with those who have the necessary 

expertise (when in doubt) 

 Reject it 

 Create something new and different to respond 

more effectively to the needs of students 

Based on the recommendations of experts 

Service offers should be incorporated as 
part of school planning (in all sexuality 

education activities) 

A lecture or personal testimony may 
raise the students’ awareness, but 

seldom develops their competencies 

Preventing problems is only one 
 aspect of sexuality education 

Sound pedagogical principles also apply 
to sexuality education 

In fact, service offers do not possess all the characteristics described on this 

page. But at the very least, every offer should be part of a process (a series of 

activities) that possesses some of these characteristics, and should ideally be 

part of a planning process that covers all the important themes. 

Students PROGRESSIVELY acquire knowledge and develop competencies through PLANNED activities 

http://www.google.ca/imgres?imgurl=http://www.photos-public-domain.com/wp-content/uploads/2011/02/march-calendar.jpg&imgrefurl=http://www.photos-public-domain.com/2011/02/15/march-calendar/&h=2592&w=3888&tbnid=PiL8Bh-UtJxoLM:&docid=HWj0EQS1Ri-q4M&ei=-Bk5Vv-HIMLXeLfnhsgO&tbm=isch&ved=0CD8QMygZMBlqFQoTCP_joeSM9cgCFcIrHgodt7MB6Q


 

Key no. 1 
PROPOSE A COMPREHENSIVE, POSITIVE VIEW OF SEXUALITY 

Sexuality has several dimensions: biological, psychological, emotional, social, ethical and moral. A service 

offer takes several of these dimensions into consideration (comprehensive view). It presents sexuality as an 

important component of a person and his or her identity, which must be explored, expressed and 

appreciated. The view of sexuality conveyed includes equality between women and men, combatting gender 

stereotypes, respect for sexual diversity (including LGBT families), fulfilling romantic relationships, 

authenticity, communication, the concept of pleasure, etc. 

Key no. 5  
PROVIDE SUSTAINABLE LEARNING THOUGH 

MEANINGFUL, ONGOING ACTIVITIES  

In order for students to acquire sustainable learning, every activity must be meaningful and 

help them progressively acquire knowledge, become aware, and develop personal and social 

competencies that will enable them to make choices about their activities in complex 

situations. One activity alone is insufficient; therefore, every activity must be a part of a set 

of activities that enable students to make progress and acquire real learning. Planning sexual 

education activities makes it possible to guide students thanks to the varied expertise of 

teaching staff, complementary education services, community organizations and the health 

network.  

 

 

Key no. 2* 
ESTABLISH OBJECTIVES AND METHODS  

ADAPTED TO THE NEEDS OF STUDENTS 

AND THEIR PSYCHOSEXUAL DEVELOPMENT  

Sexuality education activities are proposed at an appropriate time based on the 

students’ stages of psychosexual development. They help students gain a better 

understanding of important events in their psychosexual development. The learning 

content in the short and medium term is varied and covers knowledge, attitudes 

(e.g. respect for sexual diversity) and the development of personal and social 

competencies: a sense of self-efficacy, management of emotions, communication, 

resistance to peer and media pressure, critical judgment, and problem and conflict 

resolution. The proposed methods enable students to acquire the prescribed 

learning in an ongoing manner. In accordance with the goals of sexuality education, 

students learn to understand their sexuality so that they can integrate it into their 

identity, become aware of and be responsible for the issues that it poses, express 

their sexuality in a way that is respectful of themselves and others, and take 

responsibility for their sexual and reproductive health. 

Key no. 3 
APPLY THE GENERAL PRINCIPLES OF PEDAGOGY  

As is the case with school subjects and other educational activities, a service offer actively 

involves students in their learning. Students become involved because their questions 

and concerns are taken into consideration. Their involvement also stems from respect for 

learning styles and the use of diversified pedagogical methods. Learning is prepared for 

(presentation of pedagogical aims, activation of prior knowledge, etc.), acquired and 

integrated (critical reflection, transfer to other contexts). Students are active because 

they ask questions, engage in debate, construct their knowledge, and participate in role 

plays and scenarios.  

Do not neglect negative impacts on students 
(e.g. excessive fear) 

Isolated activities 
have little impact  

5 KEYS FOR EVALUATING SERVICE OFFERS IN SEXUALITY EDUCATION 
 

WORKING DOCUMENT FOR PILOT SCHOOLS                      MEESR – September 2015 

WHAT IS A SERVICE OFFER? 
ANY PROPOSAL THAT ASSISTS WITH SEXUALITY EDUCATION FOR STUDENTS. 

Examples: a conference on puberty, a workshop given by a community 

organization about respect for sexual orientations, a presentation by a nurse, 

pedagogical materials (posters, games, series of activities to be led by 

teachers or complementary service educational staff). 

Key no. 4 
APPROACH TOPICS WITH CARE, ESPECIALLY THE MOST 

SENSITIVE TOPICS, AND AVOID GETTING OFF-TOPIC 

Every effort has been made to ensure that staff and students show respect, both for 

themselves and for others, are open to and listen to ideas and emotions, are accepting and 

non-judgmental, and respect the confidentiality of what is said during an activity, in keeping 

with the rules that have been established to this effect. The messages transmitted to students 

are explicit, clear, unambiguous and devoid of sensationalism (the messages do not seek to 

frighten, trivialize, dramatize or ridicule). Staff and students use appropriate language 

(precise, respectful, not vulgar). Qualified individuals designed the service offer (content 

specialists, competent pedagogues). It does not have harmful or undesirable effects (for 

example, showing photos of the symptoms of STBBIs may cause adolescents to delay 

consulting a healthcare professional because they will wait for highly visible symptoms to 

appear). The service offer does not expose students to circumstances inappropriate for their 

age or that do not reflect a real, immediate challenge. 

POSSIBLE OPTIONS  

AFTER ANALYSIS OF A SERVICE OFFER 

 Accept and integrate it as is into the planning 

process  

 Adapt it in keeping with the 5 keys (content, 

pedagogy, duration, etc.) 

 Support the school staff who will lead the 

activities  

 Discuss it with those who have the necessary 

expertise (when in doubt) 

 Reject it 

 Create something new and different to respond 

more effectively to the needs of students 

Based on the recommendations of experts 

Service offers should be incorporated as 
part of school planning (in all sexuality 

education activities) 

A lecture or personal testimony may 
raise the students’ awareness, but 

seldom develops their competencies 

Preventing problems is only one 
 aspect of sexuality education 

Sound pedagogical principles also apply 
to sexuality education 

In fact, service offers do not possess all the characteristics described on this 

page. But at the very least, every offer should be part of a process (a series of 

activities) that possesses some of these characteristics, and should ideally be 

part of a planning process that covers all the important themes. 

Students PROGRESSIVELY acquire knowledge and develop competencies through PLANNED activities 
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HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – ELEMENTARY 2 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018           

 

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the 
highest mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE 

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

SEXUAL 
GROWTH 

AND BODY 
IMAGE 

1) Identify the sexual parts of the 

body and their functions 

 

 
0  1  2  3  4  5  6  7  8  9  10 

 

 
 
 
 
 

   

2) Share your thoughts about the 
importance of appreciating and 
taking care of your body 

 

0  1  2  3  4  5  6  7  8  9  10 
 

    

EMOTIONAL 
AND 

ROMANTIC 
LIFE 

1) Recognize the various feelings 
that can be experienced in 
interpersonal relationships 

 

0  1  2  3  4  5  6  7  8  9  10 
 

 

 

 

 

    



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – ELEMENTARY 2 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018           

 

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the 
highest mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE 

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

2) Discuss the different ways you 

can express your feelings to those 

you love 

 
 

0  1  2  3  4  5  6  7  8  9  10 
 

 

 

 

 

 

   

PREGNANCY 
AND BIRTH 

1) Understand the phenomenon of 
conception 

 

0  1  2  3  4  5  6  7  8  9  10 
 

 
 
 
 
 

   

2) Discuss fetal development in the 
uterus 

 

0  1  2  3  4  5  6  7  8  9  10 
 

    

 



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – SECONDARY II 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018 

 
 

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the 
highest mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE 

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

EMOTIONAL 
AND 

ROMANTIC 
LIFE 

1) Engage in a critical reflection on 
adolescent romantic relationships  

 
0  1  2  3  4  5  6  7  8  9  10 

     

2) Become aware of the challenges 
involved in first dating relationships 

 
0  1  2  3  4  5  6  7  8  9  10 

 
 

 

 

   

SEXUAL 
ACTIVITY 

1) Discuss the characteristics of 
sexual activity in adolescence and 
the motivations behind it 

 
0  1  2  3  4  5  6  7  8  9  10 
 

 

 

 

 

 

   



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – SECONDARY II 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018 

 
 

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the 
highest mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE 

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

2) Recognize what can inform your 
choices concerning sexual activity 
in adolescence 

 
0  1  2  3  4  5  6  7  8  9  10 

 

 

 

 

   

SEXUAL 
VIOLENCE 

1) Reflect on the impact of myths 
and prejudices about sexual assault 

 
0 1  2  3  4  5  6  7  8  9  10 

 
 

 
 
 
 

   

 
2) Understand your own position 
on the notion of consent and its 
application in order to recognize a 
situation of sexual assault 
 

0 1 2  3  4  5  6  7  8  9  10 
 

    

STBBIs AND 
PREGNANCY 

1) Become aware of the 
importance of taking responsibility 
for your sexual and reproductive 
health 

 
0  1  2  3  4  5  6  7  8  9  10 
 

    



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – SECONDARY II 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018 

 
 

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the 
highest mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE 

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

2) ) Adopt a positive attitude 
toward the use of condoms and 
contraception 
 

 
0  1  2  3  4  5  6  7  8  9  10 

    

 



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – ELEMENTARY 4 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018 

           

 

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the 
highest mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE 

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

SEXUAL 
GROWTH 

AND BODY 
IMAGE 

1) ) Understand that the main 
changes associated with puberty 
are part of the process of growing 
up 

 
0  1  2  3  4  5  6  7  8  9  10 

 

 
 
 
 
 

   

2) Share your feelings about 
growing up 
 

 
0  1  2  3  4  5  6  7  8  9  10 

 

    

IDENTITY, 
GENDER 

STEREOTYPES 
AND ROLES, 
AND SOCIAL 

NORMS 

1) Make connections between 
gender inequalities and the 
establishment of harmonious 
relationships  

 
0  1  2  3  4  5  6  7  8  9  10 
 

    

2) Understand the norms that 
guide how you express your 
identity  

 
0  1  2  3  4  5  6  7  8  9  10 

 

    



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – ELEMENTARY 4 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018 

           

 

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the 
highest mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE 

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

EMOTIONAL 
AND 
ROMANTIC 
LIFE  

1) Discuss your representations of 
friendship and love 

 
0  1  2  3  4  5  6  7  8  9  10 

 

 
 
 
 
 

   

2) Understand how certain 
attitudes and behaviours can 
influence interpersonal 
relationships 

 
0  1  2  3  4  5  6  7  8  9  10 

 

    

 



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – SECONDARY IV 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018  

 

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the 
highest mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE 

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

EMOTIONAL 
AND 

ROMANTIC 
LIFE 

1) Recognize the signs of violence 
in a dating relationship  
 

 
0  1  2  3  4  5  6  7  8  9  10 

 

 
 
 
 
 

   

2) Search for solutions to prevent 
or stop violence in the context of a 
dating relationship  

 
0  1  2  3  4  5  6  7  8  9  10 

 

    

SEXUAL 
ACTIVITY 

1) Understand your position on 
different issues related to sexual 
relations in adolescence 

0  1  2  3  4  5  6  7  8  9  10 
 

    

2) Become aware of factors 
important to sustaining emotional 
intimacy and sexual intimacy  
 

 
0  1  2  3  4  5  6  7  8  9  10 

 

    



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – SECONDARY IV 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018  

 

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the 
highest mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE 

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

STBBIs AND 
PREGNANCY 

1) Be familiar with the steps to take 
after unprotected or poorly 
protected sexual relations 

 
0  1  2  3  4  5  6  7  8  9  10 

 
 
 
 

   

 
2) Identify strategies favouring safe 
sexual behaviours based on factors 
that influence your own ability to 
protect yourself  
 
        0  1  2  3  4  5  6  7  8  9  10 

    

 



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – SECONDARY V 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018  

 

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the highest 
mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE 

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

EMOTIONAL 
AND 

ROMANTIC LIFE 

1) Become aware of what supports 
the establishment and 
maintenance of meaningful 
interpersonal and romantic 
relationships 

  
 

0  1  2  3  4  5  6  7  8  9  10 
 

 
 
 
 
 

   

2) Understand how experience 

acquired in previous interpersonal 
and romantic relationships can 
enrich your current relationships 

 
0  1  2  3  4  5  6  7  8  9  10 

 

    

STBBIs AND 
PREGNANCY 

Identify the risks of STBBIs and 
pregnancy associated with 
different contexts of a sexually 
active lifestyle 
 

0  1  2  3  4  5  6  7  8  9  10 
 

    



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – SECONDARY V 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018  

 

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the highest 
mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE 

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

2) Reflect on the ethical issues 
associated with STBBIs and 
pregnancy  
 
 

 

0  1  2  3  4  5  6  7  8  9  10 
 

    

GENERAL 
UNDERSTANDI
NG OF 
SEXUALITY 

1)Become aware of different facets 
of yourself that will help you to 
embrace your sexuality all your life 

 
 

      0 1  2  3  4  5  6  7  8  9  10 
 

 
 
 
 

   

 



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – ELEMENTARY 6 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018 

           

 

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the 
highest mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE 

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

SEXUAL 
GROWTH 

AND BODY 
IMAGE 

1)Discuss the importance of 
adopting a positive attitude toward 
your changing body and the 
diversity of body types 

 

0  1  2  3  4  5  6  7  8  9  10 
 
 
 
 

 
 
 
 
 

   

IDENTITY, 
GENDER 

STEREOTYPES 
AND ROLES, 
AND SOCIAL 

NORMS 

1) Explain how discrimination 
based on gender identity, gender 
expression and sexual orientation 
can affect people  

 

0  1  2  3  4  5  6  7  8  9  10 
 
 
 
 
 

    



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – ELEMENTARY 6 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018 

           

 

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the 
highest mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE 

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

2) Discuss the role that you can 
play in respecting sexual diversity 
and differences 
 

 

0  1  2  3  4  5  6  7  8  9  10 
 
 
 

 

    

EMOTIONAL 
AND 
ROMANTIC 
LIFE 

1) Become aware of the role that 
puberty plays in romantic and 
sexual awakening  

 

0  1  2  3  4  5  6  7  8  9  10 
 

 
 
 
 
 

   

2) Express any questions you have 
about romantic and sexual 
awakening  

 

0  1  2  3  4  5  6  7  8  9  10 
 

    



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – ELEMENTARY 6 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018 

           

 

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the 
highest mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE 

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

GENERAL 
UNDERSTAN-
DING OF 
SEXUALITY  

1) Become aware that sexuality is 
experienced and expressed 
through five dimensions 
 

 

0  1  2  3  4  5  6  7  8  9  10 
 
 
 

    

 



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – PRESCHOOL 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018 

 
 

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the 
highest mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE 

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

SEXUAL 
GROWTH 

AND BODY 
IMAGE 

1) ) Identify the parts of the body  
 

 
 
0  1  2  3  4  5  6  7  8  9  10 

 

 
 
 
 
 

   

2) Give examples of what you can 
express and feel with your body 
 

 

0  1  2  3  4  5  6  7  8  9  10 
 

    

PREGNANCY 
AND BIRTH 

1) ) Explain the steps involved in 

making a baby 
 

 

0  1  2  3  4  5  6  7  8  9  10 
 

 
 
 
 
 

   



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – PRESCHOOL 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018 

 
 

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the 
highest mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE 

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

2) Name ways of welcoming a baby 
into a family 
 
 

 

0  1  2  3  4  5  6  7  8  9  10 
 

    

 



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – ELEMENTARY 3 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018 

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the highest 
mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have 
learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE 

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

IDENTITY, 
GENDER ROLES 

AND 
STEREOTYPES, 
AND SOCIAL 

NORMS 

1. Identify stereotypical 
representations of femininity and 
masculinity in your personal and 
social environments, including the 
media 

0  1  2  3  4  5  6  7  8  9  10 
 

 
 
 
 
 

   

2. Make connections between 
gender stereotypes and the 
development of your identity  

 
0  1  2  3  4  5  6  7  8  9  10 

 

    

SEXUAL ASSAULT 

1. Recognize the different forms of 
sexual assault 

 
0  1  2  3  4  5  6  7  8  9  10 
 

    

2. Develop your ability to apply 
safety rules to prevent a situation 
that puts you at risk or to deal with 
a situation of sexual assault 

 
0  1  2  3  4  5  6  7  8  9  10 

 

    



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – ELEMENTARY 3 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018 

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the highest 
mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have 
learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE 

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

GENERAL 
UNDERSTANDING 

OF SEXUALITY 

1. Become aware that there are 
different aspects to sexuality  

 

0  1  2  3  4  5  6  7  8  9  10 
 

 
 
 
 
 

   

 



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – ELEMENTARY 1 

OBSERVATION CHECKLIST  
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018            

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the highest 
mark) 
Content associated with the educational aims:  

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING 
 Answers / questions / reactions of 

students 

 What I think the students have 
learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE  

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

IDENTITY, 
GENDER ROLES 

AND 
STEREOTYPES, 
AND SOCIAL 

NORMS 

1. Give examples of  gender roles  
 

0  1  2  3  4  5  6  7  8  9  10 
 

 
 
 
 
 

   

2. Become aware of different ways 
of being and behaving, beyond 
gender stereotypes 
 

 

0  1  2  3  4  5  6  7  8  9  10 
 

    

SEXUAL ASSAULT 

1. Recognize situations of sexual 
assault and ways of protecting 
yourself 

 

0  1  2  3  4  5  6  7  8  9  10 
 

    

2. Become aware of the feelings 

that could arise following a 

situation of sexual assault 

 
 

0  1  2  3  4  5  6  7  8  9  10 
 

    



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – ELEMENTARY 1 

OBSERVATION CHECKLIST  
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018            

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the highest 
mark) 
Content associated with the educational aims:  

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING 
 Answers / questions / reactions of 

students 

 What I think the students have 
learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE  

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

GENERAL 
UNDERSTANDING 

OF SEXUALITY 

1. Understand what sexuality is 
 

0  1  2  3  4  5  6  7  8  9  10 
 

 
 
 
 
 

   

 



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – SECONDARY I 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018 

 

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING 
(On a scale of 0 to 10, with 10 being the highest 
mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have 
learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE  

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

SEXUAL GROWTH 
AND BODY IMAGE 

1. Reflect on the advantages of 
having a positive body image  

 
0  1  2  3  4  5  6  7  8  9  10 

 

 
 
 
 
 

   

2. Understand how certain norms 
can influence body image 

 
0  1  2  3  4  5  6  7  8  9  10 

 

    

IDENTITY, GENDER 
ROLES AND 

STEREOTYPES, AND 
SOCIAL NORMS 

1. Recognize the role of puberty in 
consolidating your gender identity  

 
0  1  2  3  4  5  6  7  8  9  10 
 

    

EMOTIONAL AND 
ROMANTIC LIFE 

1. Become aware of the role of 
feelings of love and attraction in 
adolescence  

 
0  1  2  3  4  5  6  7  8  9  10 

    



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – SECONDARY I 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018 

 

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING 
(On a scale of 0 to 10, with 10 being the highest 
mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have 
learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE  

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

2. Understand how feelings of love 
and attraction help you to become 
aware of your sexual orientation 
 
       0  1  2  3  4  5  6  7  8  9  10 

    

GENERAL 
UNDERSTANDING OF 

SEXUALITY 

1. Become aware that during 
adolescence, you will gradually 
adopt new roles and behaviours 
related to your sexuality and 
increasingly make your own 
decisions  
 

 
0  1  2  3  4  5  6  7  8  9  10 

 

 
 
 
 
 

   

 



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – SECONDARY III 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018  

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the highest 
mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE  

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

IDENTITY, 
GENDER ROLES 

AND 
STEREOTYPES, 
AND SOCIAL 

NORMS 

1. Analyze different 
representations of sexuality in the 
public space 
 

 
0  1  2  3  4  5  6  7  8  9  10 

 

 
 
 
 
 

   

2. Explain how representations of 
sexuality in the public space 
influence the expression of your 
sexuality 

 
0  1  2  3  4  5  6  7  8  9  10 

 

    

EMOTIONAL 
AND 

ROMANTIC 
LIFE 

1. Become aware of the benefits of 
a romantic relationship based on 
mutuality 

 
0  1  2  3  4  5  6  7  8  9  10 
 

    

2. Identify the importance of 
healthy conflict management in a 
romantic relationship 

 
0  1  2  3  4  5  6  7  8  9  10 

 

    



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – SECONDARY III 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018  

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the highest 
mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE  

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

SEXUAL 
ACTIVITY 

 

1. Reflect on the importance of 
desire and pleasure in sexual 
activity 

 
0  1  2  3  4  5  6  7  8  9  10 

 
 
 
 

   

2. Become aware of the factors 
that can influence sexual relations 
in adolescence 
 
        0  1  2  3  4  5  6  7  8  9  10 

    

SEXUAL 
VIOLENCE 

1. Become aware of the active role 
you can play in preventing or 
reporting a situation of sexual 
assault  

 
0  1  2  3  4  5  6  7  8  9  10 
 

    

2. Understand the experience of 
people who are victims of sexual 
assault in order to react 
appropriately if a friend confides in 
you 

 
0  1  2  3  4  5  6  7  8  9  10 

    

STBBIs AND 
PREGNANCY 

1. Understand how protection 
methods work  
 
 
       0  1  2  3  4  5  6  7  8  9  10 

    



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – SECONDARY III 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018  

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the highest 
mark) 
 
Content associated with the educational aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE  

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 

 

2. Understand attitudes and 
behaviours to adopt in situations in 
which it may be difficult to protect 
yourself  

 
0  1  2  3  4  5  6  7  8  9  10 

 

    

 



HAVE THE STUDENTS ACQUIRED THE LEARNING ASSOCIATED WITH THE  
EDUCATIONAL AIMS FOR SEXUALITY EDUCATION? – ELEMENTARY 5 

OBSERVATION CHECKLIST 
 

Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018 

PERCEPTION OF THE STUDENTS’ LEVEL OF LEARNING  
(On a scale of 0 to 10, with 10 being the 
highest mark) 
Content associated with the educational 
aims: 

OBSERVATIONS TO EXPLAIN THE LEVEL OF 

LEARNING  
 Answers / questions / reactions of 

students 

 What I think the students have learned 

 General impression 

OBSERVATIONS REGARDING ELEMENTS THAT HAVE 

INFLUENCED LEARNING (POSITIVELY OR 

NEGATIVELY)  
 Classroom atmosphere 

 Moment chosen to present activities 

 Receptiveness / interest of students 

 

OBSERVATIONS REGARDING THE ACTIVITIES 

CARRIED OUT WITH THE STUDENTS 
 Activities that seemed the most pertinent, 

piqued the students’ interest 

 Activities that fostered genuine learning 
by students 

 Activities that seemed less pertinent 

CHANGES THAT COULD BE MADE FOR FUTURE  

ACTIVITIES 
 
* Information that could be useful when 
reviewing the activities implemented 
 

SEXUAL 
GROWTH 

AND BODY 
IMAGE 

1. Become aware of the physical 
and psychological changes 
associated with puberty 

 
0  1  2  3  4  5  6  7  8  9  10 

 

 
 
 
 
 

   

2. Understand the role that 
puberty plays in the body’s ability 
to reproduce 

 
0  1  2  3  4  5  6  7  8  9  10 

 

    

SEXUAL 
ASSAULT 

1. Look at different contexts that 
involve sexual assault with a view 
to preventing them 

0  1  2  3  4  5  6  7  8  9  10 
 

    

2. Become aware that the rules to 
ensure your personal safety can 
apply to different contexts 

 
0  1  2  3  4  5  6  7  8  9  10 

 

    

 



MINISTÈRE DE L’ÉDUCATION, DE L’ENSEIGNEMENT SUPÉRIEUR ET DE LA RECHERCHE 
Working Document, September 2015  Pilot Project in Sexuality Education 
 

COMMUNICATING WITH PARENTS 
 

The vast majority of parents are in favour of sexuality education at school. However, some parents may ask you 
questions or share certain concerns. Determine what you would do or say in the following situations. 

Examples Ideas 

A parent asks a question about 
learning content dealing with: 

 sexual orientation in 
Secondary I 

OR 

 sexual assault prevention 
in elementary school  

 

 
 
 
 
 
 
 
 
 

 
A parent requests that her child 
be exempt from sexuality 
education  

 

 
 
 
 
 
 
 
 
 
 

A parent says that sexuality 
education should be left to 
families to deal with and 
expresses his opposition to the 
pilot project  

 

 

A question/situation that could 
arise in your school: 
 
 

 

 

 



COMMUNICATING WITH PARENTS 
 

The vast majority of parents are in favour of sexuality education at school. However, some parents may ask you 
questions or share certain concerns. Determine what you would do or say in the following situations. 

Examples Ideas 
A parent asks a question about 
learning content dealing with: 

• sexual orientation in 
Secondary I 

OR 
• sexual assault 

prevention in 
elementary school  

 

 
 
 
 
 
 
 
 
 

 
A parent requests that her child 
be exempt from sexuality 
education  

 

 
 
 
 
 
 
 
 
 
 

A parent says that sexuality 
education should be left to 
families to deal with and 
expresses his opposition to the 
pilot project  

 

 

A question/situation that could 
arise in your school: 
 
 
 

 

 

MEES – WORKING DOCUMENT/ NOT LINGUISTICALLY REVISED – YEAR 2017-2018 
 



MEESR, September 2015 1 

GIVING SEXUALITY EDUCATION A MORE FORMAL PLACE IN THE SCHOOLS  
 
In November 2014, a report by the Committee on Culture and Education of the National Assembly recommended that the Ministère follow through with its proposal to implement a pilot project in 

sexuality education. The recommendation came in response to a presentation by the Ministère to the Committee tasked with examining a petition calling for bringing back sexuality education to schools. 

The Ministère then announced its intent to: 

 make this learning content compulsory every year, from kindergarten to the end of secondary school, for all students, following implementation in pilot schools during the 2015-2016 and 
2016-2017 school years 

 provide training and support to the school network for the implementation of this learning content  
On November 18, 2014, the Minister of Education, Recreation and Sports confirmed his intention to move forward with the pilot project and to follow up on it with the Committee.  

 

LEARNING CONTENT  
EVERY YEAR 
TO SUPPORT 

THE DEVELOPMENT OF STUDENTS 

• The learning content will be accurate and will respect the students’ level of development and their needs. 

• The learning content will be covered from 5 to 15 hours per year, depending on the grade level (e.g. in Elementary Cycle Three, more time will be required 
because students are approaching or experiencing puberty). 

• The learning content was developed by experts following the consultation, in the fall of 2010, of the education network (union groups, management associations 
and other partners of the Ministère). During this consultation, the partners asked that the Ministère clarify and define the learning content that would be covered 
every year, without creating a new subject.  

ENRICHMENT 
OF THE SEXUALITY EDUCATION 

THAT SCHOOLS HAVE BEEN PROVIDING 

FOR  40 YEARS  
 

Québec schools have a responsibility to continue to provide sexuality education, a responsibility which they first assumed through the Personal and Social Development 
course (from the 1980s to the early 2000s).   
Since the early 2000s, school staff (teachers and non-teaching professionals) have provided sexuality education through a range of initiatives, supported by training provided 
by the Ministère (between 2004 and 2012).  
As pedagogues, teachers continue to contribute to sexuality education even after the elimination of the Personal and Social Development course.  

LEARNING AND SUPPORT TO BRIDGE 

THE DIFFERENCES BETWEEN SCHOOLS  

According to the data collected by the Ministère in 2012 and 2013, sexuality education varied from one school to the other:   
• 19.3% of schools (16.5% in 2012) provided planned, coordinated sexuality education that covered at least four of the nine themes identified by the Ministère. 
• Half of all schools (51.2%) did not have any structured planning as established in the 2003 ministerial orientations, but introduced students to four of the nine themes 

proposed (44% of elementary schools and 62% of secondary schools). 

SEXUALITY EDUCATION MORE 

NECESSARY THAN EVER 

• The reasons for providing sexuality education 40 years ago are still valid today:  

• gaining knowledge of the human body, combating gender stereotypes,  preventing sexual assault, understanding puberty, reflecting on romantic experiences, 
preventing sexually transmitted and blood-borne infections (STBBIs) 

• However, today, there are additional concerns: 

• the pervasiveness of messages about sexuality in the public space, easy access to pornography, sexting, increase in STBBI rates 

PETITIONS AND PARLIAMENTARY COMMITTEES. Many citizens highlighted the necessity of providing sexuality education in the schools and called for “bringing back” 
sexuality education in the schools. In 2010 and 2014, two petitions, containing 6 850 and 5 785 signatures respectively, were tabled at the National Assembly and studied by a 
parliamentary committee. 
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The table on the pages below allow you see whether the pedagogical methods planned in a service offer meet the 

learning objectives covered in sexuality education.  

 

These learning objectives (knowledge, competencies, etc.) are grouped into five main categories:  

 Become aware  

 Understand 

 Understand themselves 

 Reflect 

 Take action  

 

To meet the goals of sexuality education, activities conducted with students must cover the five major categories of 

objectives.  

GOALS  

OF SEXUALITY EDUCATION 

 
 To understand human sexuality so as to 

integrate it into their identity as girls or boys  

 Express their sexuality in a way that is 

respectful of themselves and others  

 Take responsibility for their sexual and 

reproductive health  

 Become aware of and be responsible for the 

diverse issues associated with sexuality  

 

Key no. 2  ESTABLISH OBJECTIVES AND METHODS ADAPTED TO THE NEEDS OF 

STUDENTS AND THEIR PSYCHOSEXUAL DEVELOPMENT  

Sexuality education activities are proposed at an appropriate time based on the students’ stages of psychosexual 

development. They help students gain a better understanding of important events in their psychosexual development. The 

learning content in the short and long term is varied and covers knowledge, attitudes (e.g. respect for sexual diversity) and 

the development of personal and social competencies: a sense of self-efficacy, management of emotions, communication, 

resistance to peer and media pressure, critical judgment, problem and conflict resolution. The proposed methods enable 

students to acquire the prescribed learning in an ongoing manner.  

Examples of objectives and methods often associated 

with each category are presented for information 

purposes. 



Key 

no. 2 
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METHODS 
 LEARNING OBJECTIVES 

(What we want to encourage students to do) 

Examples  What students do Examples  Examples (STBBI theme)  

 Conference 

 Personal testimony 

 Video 

 Poster 

 Kiosk 

 Quiz 

 
BECOME 

AWARE 

Students acquire cursory knowledge of a situation or 
issue and are interested in hearing more about it. 

 Learn that gender stereotypes exist. 
 

 Become aware that sexually 
transmitted and blood-borne 
infections (STBBIs) can be transmitted 
during sexual relations (without 
knowing all the infections or their 
modes of transmission).  

 Be interested in knowing more. 

 Lecture, question and discussion periods 

 Activation and questioning of prior 
knowledge  

 Internet research to document a subject 

 Creation of a concept network 

 Students who explain in their own 
words, who use simple language (to 
explain to one another)  

 Quizzes to prompt detailed explanations 
from an adult  

 Caricatures and comic strips (as an aid 
for discussion or a summary)  

 

UNDERSTAND 

 explain 

 develop a 

comprehensive, 

positive view of 

sexuality  

Students acquire an understanding of this situation or 
issue, which they need in order to: 

 deal with the challenges specific to their age group 
(that all children and young people must face in 
their development)   

 cope with difficulties and prevent problems 
 
Students can reject myths about sexuality by relying on 
accurate knowledge. 
 
Students develop a comprehensive, positive view of 
sexuality (they understand that sexuality happens in 
the body, the mind and the heart).   

 Explain the concept of sexual 
orientation and respectful attitudes 
toward diverse sexual orientations.  

 Explain the basic safety rules for the 
prevention of sexual exploitation. 

 Explain what the sexualization of 
public space is and how it influences 
their behaviours. 

 Become aware of the importance of 
interpersonal relationships for a rich 
emotional life (family, friends, school 
staff, personal environment).  

 Explain STBBIs in their own words: 
o the ways they are transmitted  
o the consequences for health 

 Position STBBI prevention in the 
context of fulfilling romantic and 
sexual relationships (in connection 
with a positive view of sexuality).   

 Know the resources in the community 
for pregnancy and STBBI prevention. 

 Know the methods of preventing 
STBBIs.   

 Know what to do if they think they 
have been exposed to an STBBI. 

 Journal 

 Personal answers to questions 

 Sharing of real-life situations 
 

UNDERSTAND 

THEMSELVES 

 know themselves 

 value themselves 

Students are clear in their minds about: 

  who they are (identity—especially in elementary 
school—and sexual orientation, values, 
etc.) 

 what they want 

 what they feel 

 Gradually be at ease with and accept 
their changing body image during 
adolescence. 

 Express their questions, perceptions, 
fears, disappointments and hopes 
about love.  

 Become aware that their desire to 
please and/or not displease someone 
could lead them not to use a method 
of contraception. 



Key 

no. 2 
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METHODS 
 LEARNING OBJECTIVES 

(What we want to encourage students to do) 

Examples  What students do Examples  Examples (STBBI theme)  

 Dialogues, analyses, debates that deal 
with:  
o Real-life situations 
o ideas or messages about sexuality, 

love, and other things conveyed in 
the media, in a group of friends 

and that make it possible to: 
o distinguish between facts, opinions, 

prejudices and preconceived ideas 
o identify the issues 
o etc. 

 REFLECT 

Students exercise critical judgment to guide their 
actions.  
They learn:  

 to consider the facts  

 to assess the issues  

 to overcome stereotypes 

 about prejudices  

 about preconceived ideas and myths 

 about intuitive notions 

 Demonstrate critical thinking with 
regard to stereotypical 
representations of women and men 
in the media. 

 Critically reflect on responsible 
behaviours in their romantic and 
sexual relationships. 

 Question certain norms arising from 
perceived or real pressure.   

 Distinguish facts from preconceived 
ideas in all messages that are 
conveyed about STBBIs.   

 Identify the negative preconceptions 
about condoms that may deter 
people from using them.  

 Problem solving, scenarios (real-life 
situations) 
 

 Role play 

 

TAKE ACTION 

 know what to do 

 develop social skills 

 develop self-

protection skills to 

avoid and prevent 

problems  

 react 

Students learn: 

 to deal with normal events in their development  

 to prevent problems 

 to react when problems arise  
 

To do so, they: 

 use and apply acquired knowledge 

 develop strategies 

 learn  
o to communicate effectively 
o to manage their emotions 
o to resist pressure from peers and the media 
o to resolve problems and conflicts 
o to ask for help from resources available to them 

(testing, etc.) 

 adopt appropriate attitudes 

 develop a sense of self-efficacy 

 Learn to assert themselves as boys 
or as girls, while respecting 
differences and diversity among the 
people in their environment.  

 Acquire the ability to break the 
silence if they are victims of sexual 
harassment or exploitation.  

 Learn the attitudes and behaviours 
that foster respect for their limits 
and those of others in the 
expression of their sexuality. 
 

 Know how to talk about the need to 
use  a condom with their partner.  

 

To achieve the goals of sexuality 

education, activities with the students 

must cover all the objectives: become 

aware, understand, understand them-

selves, etc.  

 

Here, for example, all of the STBBI 

objectives contribute to the goal: 

take responsibility for their sexual and 

reproductive health. 
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LEARNING CONTENT AND PEDAGOGICAL FRAMEWORKS  

 

 

 Ideas 

Make a list of the fears and forms 

of resistance expressed by school 

staff with regard to sexuality 

education. 

 

Make a list of what the school staff 

members require to carry out 

learning activities with students 

(reflection, knowledge, materials, 

etc.). 

  

Identify elements of the 

pedagogical frameworks that might 

help to dissipate fears, overcome 

resistance and provide staff 

members with what they need to 

carry out a learning activity.  
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OBSTACLES TO SEXUALITY EDUCATION IN THE SCHOOLS 
Information Sheet for Pilot Schools  

 
The reservations or resistance that some people may experience or express, often based on fears or prejudices1 
they may have with regard to the nature, the purpose or the impacts of quality sexuality education,2 may create 
obstacles to providing sexuality education in the schools.3 
 
The table below may help schools address a number of concerns that might be expressed with regard to 
sexuality education in schools. 
 

 
 
 

Schools and families play 
complementary roles in sexuality 

education. 
 

The complementary nature of 
these roles reinforces and 

optimizes the efforts of both in 
educating children. 

Parents play a crucial role in educating their children about sexuality and have 

many opportunities to contribute to their children’s well-being, while respecting 
their values and taking their needs into account. It is in the family that children 
first become aware of the different ways men and women live and express 
themselves. They learn: 

 to understand themselves as boys or as girls  

 to interact with a variety of different people 

 to give and receive affection, love and empathy 
 

The school is a place of learning that contributes to each student’s 

development. In addition to providing instruction and granting qualifications, the 
school’s mission is to help students get along with others, that is, to socialize 
them. Thus, the school’s responsibility for providing sexuality education is part of 
its mission. Furthermore, the school offers a framework for learning in which all 
students receive the same information. It is a place of reflection where children 
can engage in discussion with their peers in a respectful climate. 

 

Concern or obstacle* Explanations 

Parents will object to sexuality 
education being taught in schools. 

- Parents are often supporters of quality sexuality education in schools:4   
- 85% of Canadian parents agree that sexuality education should be 

taught at school.5 
- 93% of adults surveyed in the United States in 1999 agreed with the 

sexuality education being taught in schools.6 
- Although several Canadian provinces allow parents to request that their 

children not take part in sexual health education, less than 2% of parents 
choose to do so.7 

Some people say: 
It is the role of parents and the 

family to educate our young 
people about sexuality. 

Parents play the primary role in providing their children with sexuality 
education.8  
- They are a source of information and support.9   
- They have many opportunities to intervene, in accordance with their values 

and taking into consideration their child’s personality.10 
 
However, it has also been demonstrated that it is important for young people to 
receive sexuality education beyond what their parents provide.11 
- Many parents are uncomfortable with talking about sexuality with their 

children.12  
- Generally speaking, parents who teach their children about sexuality at 

                                                           
* The concerns and obstacles are adapted from the table “Common concerns about the provision of sexuality education” (UNESCO, 2009). 
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Concern or obstacle* Explanations 
home do not cover all of the important topics,13 which may mean that 
children lack information, making them more vulnerable to a variety of 
problems (e.g. STBBIs, pregnancy, sexual violence).14  

- During adolescence, young people start to distance themselves from their 
parents and are less inclined to turn to their parents to talk about sexuality.15 
 

The school’s role is complementary to that played by parents. Sexuality 
education at school:16 
- provides learning situations in a formal context, where discussion can be 

held on topics that address the needs of children and adolescents and that 
are likely to be of most concern to them, either immediately or in the near 
future17 

- provides a healthy and safe learning environment along with tools and 
materials designed to support learning18  

- calls for cooperation and collaboration with various stakeholders, including 
parents19  

Some people say: 
Sexuality education robs children 

of their innocence. 
 
 

Sexuality education may be good 
for adolescents, but not for 

children. 

- All children are sexual beings and have needs that must be met through 
sexuality education. Sexuality is a central aspect of every phase of life and is 
part of the overall development of children, adolescents and adults.20 
Children:  

- discover their senses, become aware of their gender identity,21 

learn about female and male social roles,22 have social 

interactions,23 etc.  

- have questions that reflect their experience, their concerns and 
their level of psychosexual development24  

- have many, often conflicting sources of information (e.g. peers, 
media)25 

- Providing accurate information, appropriate to the age of children, as part of 
a phased, formal process can only be of benefit to all children and young 
people.26 

- One common fear is that of saying too much and offending the sensibilities 
of children or adolescents.27 The learning content that is covered with 
students from kindergarten to secondary school has been chosen based on 
the students’ age and level of development. The materials that the Ministère 
makes available to the schools (pedagogical frameworks) will guide school 
staff in covering the learning content and determining how in-depth they 
should go, while respecting the students’ needs. 

- Sexuality in the context of children and adults is different and the sexuality of 
children and young people should not be considered from our “adult” 
perspective.28  

Some people say: 
Sexuality education leads to sex at 

an early age.   

- Sexuality education does not encourage young people to engage in sexual 

activity.29 On the contrary, it reduces risk behaviours, delays first sexual 

relations, reduces the frequency of sexual activity and the number of 
partners and/or increases the use of condoms30 and other methods of 
contraception.31 The average age for the first sexual relation is about 15 to 
16 years of age.32 

- The sexual activity of adolescents today (e.g. age at first sexual relation, 
number of partners, use of contraception) is similar to that of previous 
generations33 in the 1960s and 1970s.34  

Teachers are uncomfortable, lack - It is true that teachers express a number of fears about providing sexuality 
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Concern or obstacle* Explanations 
the skills or are afraid to teach 

sexuality education.  

education (e.g. discomfort with the subject, fear of saying too much, 
embarrassment when asked certain questions, dealing with controversial 
topics, displaying ignorance in front of students due to insufficient 
knowledge, etc.).35 

- Teachers are at the forefront of implementing an approach to sexuality 
education36 and they possess the skills to do so: they understand the 
students’ psychosexual development, maintain a meaningful relationship 
with students,37 possess pedagogical expertise, have experience with 
sensitive topics, have the ability to create a respectful climate for 
discussion,38 know their subject areas and are able to find the right moments 
to intervene in sexuality education.39  

- Teachers who are motivated,40 well prepared and who receive support can 
play a key role in providing quality sexuality education.41  

Some people say: 
Sexuality education at school is 
against our culture or religion. 

 
Sexuality education should 

promote values.   

- Sexuality education takes into account the recommendations of 
international experts and best practices in the field of sexuality education42 
based on the principle that it must be accessible to all people and should be 
provided in an age-appropriate, culturally sensitive manner43 that is 
respectful of an individual’s right to make informed choices about sexual and 
reproductive health.44 

- Sexuality education is based on a philosophy that respects the fundamental 
values and principles of a democratic society.45 It conveys the values of 
equality between men and women, respect for differences, sexual diversity 
and inclusiveness.46 

- Sexuality education is to be provided to all students in Québec. It is 
beneficial for all by virtue of the values it promotes, the development it 
fosters, and the problems it prevents. The values it promotes include 
equality between men and women, respect for differences, respect for 
individuals’ physical and psychological integrity and romantic relationships 
based on reciprocity.  

- Sexuality education serves to prevent sexual assault, violence in romantic 
relationships, sexually transmitted and blood-borne infections and 
unplanned pregnancies.  
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WHAT I KNOW ABOUT SEXUALITY EDUCATION  
PERSONAL REFLECTION 

 
Knowing that sexuality education deals with sexual growth, stereotypes, romantic life, sexual 

behaviour, etc., drawing on my experience, and understanding that I will only share my answers 

if I wish to do so:   

Questions Possible answers 

1. What has sexuality 
education in my home, at 
school, on television or 
elsewhere taught me of 
value? 

 

 
 
 
 
 
 
 
 
 
 

 
2. What was I never taught 

that would have been 
beneficial to me?  

 
 

 
 
 
 
 
 
 
 
 
 

 
3. Are the students 

exhibiting behaviours and 
asking questions that lead 
me to believe it would be 
beneficial for them to 
receive sexuality 
education about (a given 
topic)?   
 

 
 
 
 
 
 
 
 
 
 

 
4. How do I define sexuality 

education? 
 

 
 
 
 
 
 
 
 
 
 

 



WHAT I KNOW ABOUT SEXUALITY EDUCATION  
PERSONAL REFLECTION 

 
Knowing that sexuality education deals with sexual growth, stereotypes, romantic life, sexual 
behaviour, etc., drawing on my experience, and understanding that I will only share my answers 
if I wish to do so:   

Questions Possible answers 

1. What has sexuality 
education in my home, at 
school, on television or 
elsewhere taught me of 
value? 

 

 
 
 
 
 
 
 
 
 
 

 
2. What was I never taught 

that would have been 
beneficial to me?  

 
 

 
 
 
 
 
 
 
 
 
 

 
3. Are the students 

exhibiting behaviours 
and asking questions that 
lead me to believe it 
would be beneficial for 
them to receive sexuality 
education about (a given 
topic)?   
 

 
 
 
 
 
 
 
 
 
 

 
4. How do I define sexuality 

education? 
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Note: See the document Possible Connections Between the Content of Sexuality Education and the Québec Education Program for information on how to integrate content into the students’ timetable. 
 

 
Content in Elementary 2 

 

WHO? 
 Person(s) responsible 

for the activity 

 Collaboration  
(if applicable) 

WHEN? 
 When the activity will 

be carried out with the 
students 

HOW? 
 Methods for integrating 

content into the students’ 
schedule 

 Materials and tools 
selected for the activity 

Other useful information or comments related to the planning 
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1) Identify the sexual parts of the body and their functions 

 Internal sexual parts: ovaries, uterus, Fallopian tubes, 
vagina, urethra 

 External sexual parts: vulva, breasts, penis, scrotum, 
testicles, anus 

 Functions 
o Reproduction 
o Pleasure 
o Elimination 

 
2) Share your thoughts about the importance of 
appreciating and taking care of your body 

 Knowing your body 

 Appreciating individual differences 

 Using the correct terms for the parts of the body 

 Pleasant or unpleasant actions and sensations: moving, 
dancing, playing, getting hurt, falling, etc. 

 Bodily needs: hygiene, safety, food, physical activity, sleep, 
etc.  
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Content in Elementary 2 

 

WHO? 
 Person(s) responsible 

for the activity 

 Collaboration  
(if applicable) 

WHEN? 
 When the activity will 

be carried out with the 
students 

HOW? 
 Methods for integrating 

content into the students’ 
schedule 

 Materials and tools 
selected for the activity 

Other useful information or comments related to the planning 
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1) Recognize the various feelings that can be experienced in 
interpersonal relationships 

 Range of feelings toward the people in your life: parents, 
family, friends, others 

 Positive feelings: love, trust, respect, loyalty, solidarity, etc. 

 Negative feelings: jealousy, disappointment, sadness, guilt, 
etc. 
 

2) Discuss the different ways you can express your 
feelings to those you love 
 Depending on the person 

 Depending on the feelings 

 Actions and attitudes that express feelings 
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Content in Elementary 2 

 

WHO? 
 Person(s) responsible 

for the activity 

 Collaboration  
(if applicable) 

WHEN? 
 When the activity will 

be carried out with the 
students 

HOW? 
 Methods for integrating 

content into the students’ 
schedule 

 Materials and tools 
selected for the activity 

Other useful information or comments related to the planning 
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N
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1) Understand the phenomenon of conception 

 Organs that produce ovum (ovaries) and sperm 

(testicles) 

 Union of egg and sperm: sexual intercourse, assisted 
reproduction 

 Implantation in the uterus 
 
 

 
2) ) Discuss fetal development in the uterus 

 First signs of pregnancy 

 Duration of pregnancy 

 Development and needs of the fetus: nourishment, 
growth, movement 
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Content in Elementary 4 

 

WHO? 
 Person(s) responsible 

for the activity 

 Collaboration  
(if applicable) 

WHEN? 
 When the activity will 

be carried out with the 
students 

HOW? 
 Methods for integrating 

content into the students’ 
schedule 

 Materials and tools 
selected for the activity 

Other useful information or comments related to the planning 
 

SE
X

U
A

L 
G

R
O

W
TH

 A
N

D
 B

O
D
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A

G
E 

1) Understand that the main changes associated with 
puberty are part of the process of growing up 

 Growing up: moving from childhood to adolescence 

 Main physical and psychological signs of puberty 

 Individual variations with respect to the timeline of 
changes  

 
2) Share your feelings about growing up 

 Positive feelings: pride, excitement, independence 

 Concerns or negative feelings: unease, embarrassment, 
shame 

 Sharing of feelings with people you trust 
 

    

ID
EN
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1) Make connections between gender inequalities and the 
establishment of harmonious relationships  

 Signs of gender inequality 

 Positive attributes associated with each gender 

 Negative attributes associated with each gender 

 Double standard associated with gendered attitudes 
 
2) Understand the norms that guide how you express your 
identity  

 Personal preferences: tastes, interests, aspirations, etc. 

 Norms and outside influences: peer relationships and the 
social environment (e.g. role models, influences, etc.) 
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1) Discuss your representations of friendship and love 

 Definition and perceptions of friendship and love 

 Characteristics of a friend and the importance of 
friendships 

 Differences between camaraderie, friendship, love, 
attraction 

 
2) Understand how certain attitudes and behaviours can 
influence interpersonal relationshipsi 

 Behaviours that make it easier to get along with one 
another: acceptance of diversity, concern for others, 
empathy, commitment, responsibility, respect, mutual 
assistance, communication, management of 
misunderstandings and conflicts 

 Behaviours that make it harder to get along with one 
another: rumours, bullying, jealousy, control 

 Aspirations for your interpersonal relationships 
 

    

 
 
 
                                                           
i UNESCO, 2009. 
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1) Discuss the importance of adopting a positive attitude 
toward your changing body and the diversity of body types 

 Understanding the changes that will take place throughout 
puberty 

 Individual variations in puberty  

 Individual differences in body types  

 Factors that determine your appearance: genes, heredity, 
diet, environment, lifestyle habits 
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1) Explain how discrimination based on gender identity, 
gender expression and sexual orientation can affect people 

 Definition and manifestations of sexism, homophobia and 
transphobia 

 Feelings of people who are discriminated against because 
of their gender or because they do not conform with 
gender stereotypes 

 
2) Discuss the role that you can play in respecting sexual 
diversity and differences 

 Respect for individual differences, rights and freedoms 

 Ways of respecting or not respecting someone  

 Empathy toward others 

 Concept of equality as a social value 

 Denouncing discrimination or inequalitiesi by those 
experiencing or witnessing these incidentsii 

 Seeking help and mutual assistance 
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1) Become aware of the role that puberty plays in romantic 
and sexual awakening 

 Puberty: influence of hormones 

 Romantic awakening: romantic daydreaming and 
attraction, changes in interpersonal relationships, first 
overtures and first dates 

 Sexual awakening and physiological 
manifestations: vaginal lubrication, erection, ejaculation 

 
2) Express any questions you have about romantic and 
sexual awakening 

 Attitudes and feelings about these new phenomena: 
individual variations  

 Images and messages from your social environment and 
the media 
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1) Become aware that sexuality is experienced and 
expressed through five dimensions 

 Biological dimension: puberty, ability to reproduce 

 Psychoaffective dimension: feelings and emotions, 
romantic awakening, body image, need for independence 

 Socio-cultural dimension: norms, rules for living together, 
expectations, stereotypes  

 Interpersonal dimension: interpersonal relationships, 
communication, mutuality 

 Moral dimension: values, beliefs, choices 
 

    

 
 
 
                                                           
i WHO, 2010. 
ii WHO, 2010 
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 Gender roles associated with girls and boys; activities, 
interests, personality traits, appearance and 
temperament 

 Concept of gender stereotyping  
 
2. ) Become aware of different ways of being and 
behaving, beyond gender stereotypes  

 Observation of the different models of girls, boys, men 
and women 

 Individual choices: activities, preferences, interests, etc. 

 Respect for differences  
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1. Recognize situations of sexual assault and ways of 
protecting yourself 
 Definition of sexual assault 
 Situations of sexual assault: committed by someone 

you know, by someone you do not know well or by a 
stranger 

 Self-protection skills: do not go with someone you do 
not know, make sure your parents know where you 
are, remove yourself from a place or situation that 
makes you feel uncomfortable, etc. 

 Self-defence skills: say no, scream, run away, look for 
help 

 Reporting an incident: talking to someone if you do not 
feel comfortable with a situation, being familiar with 
the network of resources that can help you, asking for 
help until an adult listens and helps 

 
2. Become aware of the feelings that could arise following 
a situation of sexual assault 
 Shame, guilt, etc. 
 Confusion about the possibility that someone you 

know and like or love could sexually assault a child 
 Fear about confiding in an adult 

 

    



TABLE FOR PLANNING IN SEXUALITY EDUCATION – ELEMENTARY SCHOOL 
 

 Ministère de l’Éducation et de l’Enseignement supérieur (MEES) - Septembre 2018            
 

 
Content in Elementary 1 

 

WHO? 
 Person(s) responsible 

for the activity 

 Collaboration  
(if applicable) 

WHEN? 
 When the activity will 

be carried out with 
the students 

HOW? 
 Methods for integrating  

content into the students’ 
schedule 

 Materials and tools 
selected for the activity 

Other useful information or comments related to the planning 
 

G
EN

ER
A

L 

U
N

D
ER

ST
A

N
D

IN
G

 O
F 

SE
X

U
A

LI
TY

 

1. Understand what sexuality is 

 With your mind  

 With your heart 

 With your body 
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1. Reflect on the advantages of having a positive body 
image  

 Feelings about your own body  

 Attitudes and behaviours related to appreciating your 
own body 

 Influence of body perception on the expression of 
sexuality 

 Advantages of having a positive body image 
 
2. Understand how certain norms can influence body 
image 

 Standards and messages about the body from the 
people in your life (peers, family), society and the 
media 

 Influence of these standards and messages on people’s 
body image 
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1. Recognize the role of puberty in the consolidation of 
your gender identity 

 Events at the beginning of adolescence: physical and 
psychological transformations of puberty, evolution of 
relations with peers, romantic and sexual awakening  

 Exploration of new sexual values and norms, some of 
which reflect stereotypes (peers, social environment, 
media)  

 Influence on your gender identity 
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1. Become aware of the role of feelings of love and 
attraction in adolescence  

 Similarities and differences between feelings of 
friendship, love and attraction 

 Manifestations of feelings of love and attraction: inside 
yourself and in your attitudes and behaviours 

 Variations as to for whom and when these feelings 
arise  

 Importance of these feelings in your life 

  
2. Understand how feelings of love and attraction help you 
to become aware of your sexual orientation 

 Sexual orientation: definition and continuum 

 Gradual nature of the discovery of your sexual 
orientation 

 Situations that can give rise to questions about your 
sexual orientation 

 Feelings associated with the discovery of your sexual 
orientation 

 Factors that can help and factors that can act as 
obstacles to accepting your sexual orientation 
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1. Become aware that during adolescence, you will 
gradually adopt new roles and behaviours related to your 
sexuality and increasingly make your own decisions  

  Sexuality and its dimensions: biological, psychoaffective, 
socio-cultural, interpersonal, moral 

 Construction of a vision and personal choices: wishes, 
needs, limits and the ability to consider those of others, 
whether or not to follow various gender stereotypes and 
social norms, strategies for finding information and help 
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1) Engage in a critical reflection on adolescent romantic 
relationships 

 Characteristics of the couples around you and 
those presented in the media 

 Influence of these models of couples on your 
representations of romantic relationships 

 Characteristics of romantic relationships in 
adolescence 

 Importance attributed to being in a romantic 
relationship 

 
2) Become aware of the challenges involved in first dating 
relationships 

 Nature and intensity of feelings of friendship, love 
and attraction 

 Issues involved in sharing your feelings: 
requited/unrequited, fear of rejection  

 Social pressures: positive or negative pressures 
from the people around you and influence of the 
media 

 Approaching the other person: appropriate and 
inappropriate ways of seeking attention and 
approaching the other person 

 The relationship itself: divergent expectations, 
needs, motivations and limits of the partners 

 Challenge of breaking up and heartbreak: feelings 
experienced and situations that arise after the 
breakup 

 Search for help and solutions to meet the 
challenges: people around you, school personnel, 
health professionals 
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1) Discuss the characteristics of sexual activity in 
adolescence and the motivations behind it 

 Sexual desire and physiological manifestations of sexual 
arousal 

 Role of emotional commitment: first sexual contact is 
often experienced with a romantic partner 

 Exploratory and progressive nature of sexual behaviour: 
sequence of sexual behaviours, from exploratory activities 
(kissing, touching) to genital sexual relations 

 Norms of adolescent sexual behaviour: perpetuated myths 
about the precocious nature of adolescent sexual 
behaviour, contradictory nature of certain norms  

 
2) Recognize what can inform your choices concerning 
sexual activity in adolescence 

 Knowing yourself: attitudes toward sexual behaviours (e.g. 
masturbation, touching, kissing, embracing), feelings, 
motivations, expectations, needs and limits  

 Relationship with your partner: nature and intensity of 
shared feelings, comfort and trust felt with your partner, 
ability to respect the needs and limits of your partner 

 Anticipation of positive or negative implications concerning 
situations of sexual behaviour, including those involving 
the use of technology  

 Self-assertion and negotiation 

 Real or perceived pressure from peers and the media, 
including sexually explicit material 
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1) Reflect on the impact of myths and prejudices about 
sexual assault 

 Myths and prejudices: about the person who is a victim or 
a perpetrator, girls, boys, the context of sexual assault (e.g. 
drugs, alcohol), consent 

 Impact of myths and prejudices: diminished ability to 
recognize a situation of sexual assault, attribution of blame 
(shame, guilt and confusion felt by people who are 
victims), obstacles to reaching out for social support 
(difficulty of reporting the assault), isolation 

 
2) Understand your own position on the notion of consent 
and its application in order to recognize a situation of 
sexual assault 

 Notion of consent: age difference, reasons for accepting or 
refusing a sexual behaviour, validity of consent and 
situations in which consent is not possible, real or 
perceived sexual pressure, in the virtual world 

 Contexts: situations (e.g. isolation, drug or alcohol 
consumption, relationship of authority that makes refusal 
difficult, fear of upsetting the person), rights 

 Notion of consent  

 Contexts  
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1) Become aware of the importance of taking responsibility 
for your sexual and reproductive health 

 Portrait of STBBIs and pregnancy among young people 

 STBBIs and modes of transmission 

 Pregnancy and the window of fertility 

 Methods of protection: condoms, hormonal contraceptive, 
emergency contraceptive 

 
2) Adopt a positive attitude toward the use of condoms and 
contraception 

 Perception of the risk of STBBIs and pregnancy and of the 
severity of the consequences of unprotected or poorly 
protected sexual relations: immediate, short-term and 
long-term consequences 

 Advantages of using protection: avoiding the consequences 
of STBBIs and pregnancy in adolescence  

 Protection factors: perception of the risk of STBBIs and 
pregnancy, perception of shared responsibility, 
postponement of sexual relations, positive attitudes to 
protection, planning of sexual relations, access to condoms 
and contraception 

 Personal options: attitudes toward the use of condoms and 
contraception, proper use of protection methods, access to 
resources, confidentiality starting at 14 years of age  
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1. Analyze different representations of sexuality in the 
public space 

 Messages and images in media: advertising, reality TV, 
movies, music, social media and other interactive 
technologies, Internet, sexually explicit material 

 Comparison of messages in the media and those conveyed 
by the people around you (peers, family, school) 

 
2. Explain how representations of sexuality in the public 
space can influence the expression of your sexuality 

 Norms and values conveyed in the public space and by the 
people around you 

 Personal norms and values 

 Expression of your sexuality in the public space (expressing 
your identity, relationships), intimate space (shared with a 
few chosen people) and private space (personal feelings 
and experiences) 
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1. Become aware of the benefits of a romantic relationship 
based on mutuality 

 Consideration of each partner’s needs: to love and be 
loved, to assert yourself and be listened to, to recognize 
the other and be recognized, to feel safe, to have space 
for yourself and leave space for your partner in the 
relationship, to respect your sexual needs and those of 
your partners 

 Emotional intimacy: reciprocal feelings of sharing, caring 
for your partner and feeling cared about, trust and 
emotional closeness 

 
2. Identify the importance of healthy conflict management 
in a romantic relationship 

 Difficulties in a romantic relationship: sharing time 
between your friends and your partner, difficulty in 
assuming your sexual orientation, jealousy, cheating, 
violence 

 Behaviours that promote conflict resolution: listening, 
communication of feelings, proposal of mutually 
satisfying solutions, compromise, seeking of help from 
the people around you and from school personnel 

 Strategies to adopt when conflicts persist: seeking help 
from the people around you, school personnel and health 
professionals 

 Separation: reasons to separate and ways of separating 
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1. Reflect on the place of desire and pleasure in sexual 
activity 

 Questions and concerns regarding sexual behaviours 

 Place of desire and romantic and sexual fantasies 

 Place of psychological and physical pleasure: positive 
feelings that go with sexual behaviours (feelings of 
closeness, intimacy, well-being), sexual response (desire, 
arousal, orgasm, relaxation) 
 

 
2. Become aware of the factors that can influence sexual 
relations in adolescence 

 Context: romantic involvement or non-committed 
relationship (casual sex, friendship with benefits, one-
night stand), planned or spontaneous, protected or 
unprotected relations, relational dynamics 
(interdependence or control), consent  

 Internal motivations: to express your sexual desire, feel 
pleasure, release sexual tension, express love, explore, 
satisfy curiosity 

 External motivations: to keep up with your peers in terms 
of experimentation, to escape from your problems, to 
keep your partner, to please someone else, to impress 
others, to be popular, to reject parental norms, to acquire 
social status, to avoid conflict 

 Conditions for enjoyable sexual relations: to express your 
needs and limits (sense of self-efficacy), to respect them 
and respect those of the other person, to confront 
obstacles (perception of control: being able to stop sexual 
relations at any time if they are no longer desired), to be 
able to talk about it with someone you trust (people 
around you, school personnel, health professional), as 
needed 
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1. Become aware of the active role you can play in 
preventing or reporting a situation of sexual assault  

 Situations requiring the use of self-protection skills: with a 
friend, an acquaintance, a romantic partner or ex-partner, 
a stranger in the real world or virtual world 

 Factors of vulnerability in each situation 
 
2. Understand the experience of people who are victims of 
sexual assault in order to react appropriately if a friend 
confides in you 

 Helpful attitudes: listening, empathy, non-judgmental 
attitude, believing the person, confidentiality, not insisting 
on hearing details of the assault, referral to a person who 
may be able to help (person at school or an organization) 

 Resources that can help: at school, in the community 
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1. Understand how protection methods work  

 Action of hormonal contraceptives in the body 

 Correct use of condoms 

 Effectiveness of methods 

 Proper use of methods (practice) 

 Double protection (STBBIs and pregnancy) 
 
2. Understand attitudes and behaviours to adopt in 
situations in which it may be difficult to protect yourself  

 Perception of control and sense of self-efficacy: in refusing 
or stopping an unwanted or unsafe sexual relation, in 
negotiating the use of a condom, in feeling able to assert 
yourself when needed 

 Obstacles to safe sexual behaviours: unfavourable 
attitudes of peers, partner or family toward sexual 
relations and safe behaviours, consumption of alcohol or 
other drugs, belief that the partner is not infected or is 
infertile or that the pill protects against STBBIs 

 Personal options: protection methods adapted to your 
needs, context and planning of sexual relations, ability to 
assert yourself and negotiate the use of a condom, 
strategies for accessing protection methods, strategic 
place and time for prevention counselling (emergency oral 
contraception, testing for and treatment of STBBIs, 
vaccination)  
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1. Identify stereotypical representations of femininity and 
masculinity in your personal and social environments, 
including the media 

 Images and messages conveyed by family, peers, and the 
media regarding attitudes, preferences, appearance and 
activities  

 Stereotypes conveyed about girls and boys 
 
2. Make connections between gender stereotypes and the 
development of your identity 

 Influence of stereotypes on the behaviours to adopt: 
beliefs about preferences and behaviours to adopt 
according to gender, conformity with expectations 
regarding peer acceptance, greater division between 
genders  

 Influence of the group of friends 

 Influence of values and personal preferences 
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1. Recognize the different forms of sexual assault 
 Definition of sexual assault 
 Forms of sexual assault: sexual contact or inviting sexual 

touching, exhibitionism and voyeurism, exposure to 
sexually explicit material  
 

 
2. Develop your ability to apply safety rules to prevent a 
situation that puts you at risk or to deal with a situation of 
sexual assault 
 Applying self-protection and self-defence skills: assert 

yourself, say no, scream, run away, look for help  
 Difficulty applying safety rules in certain situations 
 Seeking solutions: strategies to help you apply safety 

rules, identifying the people you could confide in 
 Reporting an incident: talking to someone if you do not 

feel comfortable with a situation, being familiar with 
the network of resources that can help you, asking for 
help until an adult listens and helps 
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1. Become aware that there are different aspects to 
sexuality  

 Within you (mind, body and heart) 

 Around you: interpersonal relationships, awareness of 
messages in your environment on sexuality, awareness of 
rules and expectations that can influence your decisions, 
personal choices, search for adequate information on 
sexuality 
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 Content in Secondary IV 

 

WHO? 
 Person(s) responsible 

for the activity 

 Collaboration  
(if applicable) 

WHEN? 
 When the activity will 

be carried out with the 
students 

HOW? 
 Methods for integrating  

content into the students’ 
schedule 

 Materials and tools 
selected for the activity 

Other useful information or comments related to the planning 
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1) Recognize the signs of violence in a dating relationship 

 Warning signs: feeling that something is not right, feeling 
controlled or manipulated, feeling cut off from the outside 
world 

 Occurrences of violence: verbal, psychological, sexual, 
physical  

 Mutual violence 

 People concerned, regardless of gender: victims, 
perpetuators or witnesses of violence  

 
2) Search for solutions to prevent or stop violence in the 
context of a dating relationship  

 Social support: seeking help from people close to you, 
listening to a friend who confides in you, reporting a 
situation of violence 

 Empowerment: listening to yourself and trusting your 
intuition, taking your time before entering into a 
relationship, considering ending a relationship, ending the 
relationship  
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WHO? 
 Person(s) responsible 

for the activity 

 Collaboration  
(if applicable) 
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1) Understand your position on different issues related to 
sexual relations in adolescence 

 New socio-sexual realities: non-committed relationship, 
use of social media to express your sexuality, sexting, 
sexualization of public space 

 Alcohol and drug consumption 

 Slander of reputation and double standards in the 
perceptions of girls and boys who engage in sexual 
behaviour 

 Consent  

 Differences between the expectations and motivations of 
partners 

 Dealing with social pressures and norms: from partner, 
peers, parents and media, including sexually explicit 
material, and performance anxiety  

 
2) Become aware of factors important to sustaining 
emotional intimacy and sexual intimacy  

 Emotional intimacy between partners: sharing your 
secrets, communicating, trusting the other person, sharing 
activities and interests, sharing points of view, taking care 
of yourself and of the other person, ability to be assertive 
and to negotiate 

 Capacity for sexual intimacy: sexual relations considered as 
a measure of a relationship, ability to learn from past 
experiences, decisions about how to express your 
sexuality, comfort with your sexuality, whether or not you 
are in a couple, whether or not you are sexually active 
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1) Be familiar with the steps to take after unprotected or 
poorly protected sexual relations 

 Emergency oral contraception: consultation process 

 Possible outcomes of pregnancy (abortion, continuing with 
the pregnancy with the intention of keeping the baby or 
giving the baby up for adoption): impacts and 
responsibilities of adolescent parenthood 

 Testing for STBBIs: consultation process, physical and 
psychosocial consequences of STBBIs  

 
2) Identify strategies favouring safe sexual behaviours 
based on factors that influence your own ability to protect 
yourself  

 Risk factors: peer and social pressure and norms, nature of 
the sexual activity with the partner, questions regarding 
your own sexual orientation, difficulty accessing resources 

 Protection factors: individual responsibility, desire to adopt 
and maintain safe sexual behaviours, shared responsibility 
(to protect yourself and to protect the other person), 
personal values (self-care and care for the other person, 
safety, equality, exclusivity) 
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WHO? 
 Person(s) responsible 

for the activity 

 Collaboration  
(if applicable) 

WHEN? 
 When the activity will 

be carried out with 
the students 

HOW? 
 Methods for integrating 

content into the students’ 
schedule 

 Materials and tools 
selected for the activity 

Other useful information or comments related to the planning 
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1. Become aware of the physical and psychological 
changes associated with puberty 

 Role of hormones  

 Five stages of physical puberty 

 The needs of a changing body: hygiene, food, sleep, 
physical activity 

 Psychological changes: individuation, need for 
independence and intimacy, moodiness, exploration of 
values and norms in your peer group 

 Feelings about puberty and strategies for coping with 
these changes 

 
2. Understand the role that puberty plays in the body’s 
ability to reproduce 

 Growing up: becoming an adult 

 Fertility: ovulation and menstrual cycle, sperm production 

 Phenomenon of conception: organs involved, fertility, 
fertilization 
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1. Look at different contexts that involve sexual assault 
with a view to preventing them 
 Real-world situations involving someone you know well, 

not very well or not at all (recreational activities, outings 
or activities with friends, people around you, public 
places, etc.) 

 Virtual-world situations: someone you know and spend 
time with, someone you do not know, using the Internet 
with friends 

 
2. Become aware that the rules to ensure your personal 
safety can apply to different contexts 
 Using self-protection and self-defence skills appropriate to 

the situation: identifying strategies used by aggressors, 
determining what information can be safely shared in the 
real or virtual world, avoiding meeting with someone you 
do not know in the real or virtual world, reacting against 
sexual solicitation in the real or virtual world. 

 Seeking solutions: asking trusted adults for help, 
protecting your friends by preventing or telling an adult 
about a situation of sexual assault in the real or virtual 
world 
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1. Become aware of what supports the establishment and 
maintenance of meaningful interpersonal and romantic 
relationships 

 Balance between the dimensions of dependence and 
autonomy and of the importance attributed to 
interpersonal and romantic relationships 

 Capacity for emotional intimacy: maintenance of your 
identity and a self-image consistent with your values and 
personality, openness about yourself and acceptance of 
the other person, reciprocal feelings, self-care and care 
for the other person, commitment, expression of your 
needs, trust 
 

2. ) Understand how experience acquired in previous 
interpersonal and romantic relationships can enrich your 
current relationships 

 What you learned about interpersonal relationships 

 What you learned about romantic relationships 

 Applying your past experience to your present 
relationships 
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1. ) Identify the risks of STBBIs and pregnancy associated 
with different contexts of a sexually active lifestyle 

 Context of sexual relations: nature of the relationship with 
the partner, choice and number of partners, frequency of 
sexual relations, meeting places, risk level of sexual 
behaviours, consumption of alcohol and other drugs 

 Measures of protection/testing: importance, frequency 
and times to consult a health professional and be advised 
on safe sexual behaviours 

 
2. Reflect on the ethical issues associated with STBBIs and 
pregnancy  

 Sense of civic responsibility concerning STBBIs: using a 
protection method when you have an STBBI or abstaining 
from sexual relations, notifying an exposed partner, 
completing the treatment, respecting the wishes of the 
other person to use protection or to not engage in sexual 
relations  

 Unplanned pregnancy: analyzing the situation and making 
a decision based on possible pregnancy-related issues 

 Stigmatization and judgment of others 
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1. Become aware of different facets of yourself that will 
help you to embrace your sexuality all your life  

 Be able to make decisions, assert yourself, articulate 
your needs and wishes 

 Be able to examine your expression of your sexuality, 
including your sexual behaviours 

 Have a positive body image from a sexual point of view 
(consider yourself attractive) 

 Be able to obtain sexual pleasure alone and with a 
partner 

 

 
 
 
 
 
 
 

 

   

 
 
 



MINISTÈRE DE L’ÉDUCATION, DE L’ENSEIGNEMENT SUPÉRIEUR ET DE LA RECHERCHE 
Working Document, September 2015  Pilot Project in Sexuality Education 
 

PLANNING SEXUALITY EDUCATION  
 

Based on the documents: 

 Choosing the right people to provide sexuality education  

 Table of learning content and educational aims  

 Possible connections with the QEP  

 Planning tool 

Which of the following models most closely reflects the way in which sexuality education has been provided in your school 
in recent years? 

 Members of the school team provide activities based on their interests or their concerns. 

 There is no comprehensive planning, but some staff members work together to carry out activities.  

 All staff members take part in planning and some of the school’s teachers and professionals are involved in 
implementation. 

 There is no comprehensive planning, but activities are carried out when a concern or a problem arises. 

 None of the above (specify): 

 

Questions/tasks Possible answers 

What is the nature of your 
school’s challenge with respect 
to planning (major, minor?) 

 
 
 
 
 
 
 
 

Identify three (3) different 
learning themes of your choosing 
as well as two (2) or three (3) 
adults in the school who could 
introduce each learning theme to 
students. 
State why you would choose 
these individuals.  

 

 
 
 
 
 
 
 
 
 

Define the role of adults in the 
school who do not teach this 
learning content to students. 
How do you see their role? 
(Other teachers and individuals 
in complementary services, 
librarian, support and childcare 
staff, etc.) 
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POSSIBLE CONNECTIONS BETWEEN THE LEARNING CONTENT OF SEXUALITY EDUCATION AND THE QUÉBEC EDUCATION PROGRAM  
For pilot schools 

 

Sexuality education can be included in students’ schedules in a variety of ways in connection with the Québec Education Program and complementary 

educational services. There are four types of possible connections with the Québec Education Program, mainly with subject areas.  

 Kill two birds with one stone: Make use of subject-specific learning (use a competency, acquire knowledge) simultaneously and in conjunction with 

sexuality education learning content (educational aim[s] and content for a given theme). However, this situation will not arise very often.  

 Make use of prior learning in a subject to teach sexuality education. For example, what students learned about the theme of contraception in science, 

in Secondary Cycle One. 

 Extend prior learning in sexuality education to another subject.  

 Make use of strategies such as reading, writing and discussion in small and larger groups that, in sexuality education, enable students to understand a 

situation or issue, to become aware of their feelings, and to consider the scope of a social phenomenon. The processes related to reading, writing and 

communication are important tools. Such processes may be used either in the languages subject area (e.g. writing a text, interactive reading, discussing 

a text) or in the ERC program when holding a discussion (engages in dialogue1).  

This document provides an overview of the connections between sexuality education and the Québec Education Program. More specific details about the 

connections between content, subject-related concepts and sexuality education are presented in other complementary documents.  

SUBJECT IN THE QEP Possible connection 

LANGUAGES SUBJECT AREA 

FRANÇAIS, LANGUE 

D’ENSEIGNEMENT (FLE) 

 

ANGLAIS, LANGUE SECONDE (ALS) 

 

 

ENGLISH LANGUAGE ARTS (ELA) 

The pedagogical frameworks prepared by the Ministère to support the implementation of sexuality education learning content 
contain many suggestions for carrying out activities consisting of reading, writing and communicating. Sexuality education also 
provides an opportunity to use authentic texts. 
 
Proposals for possible connections  

 Reading 
o Lead a discussion with students based on interactive reading.* 
o Set up a reading group using books based on the theme addressed to develop competency in reading and using 

language/talk to communicate.  
o Read or have students read excerpts out loud and make comments. Students can prepare in teams.  

 Writing 
o Have students write about events they have experienced. Let students write in pairs if the event concerns more 

than one student.  

                                                           
1 See note about connections that can be made with the competencies of the ERC program below.  
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SUBJECT IN THE QEP Possible connection 

o Have students write about their responses after a story is read or recounted (verbally gather the responses, in other 
contexts). 

 Communicating 
o Lead discussion groups about the themes addressed. 

 
*Interactive reading is when the teacher reads out loud to students. The reading is interspersed with discussion between 
students and the teacher, and among the students themselves, at various moments. Interactive reading allows students 
to construct the meaning of a text, and to work in a group to solve problems of understanding and interpretation, 
through the questions the teacher asks before, during and after the reading. 

 
It is up to the teacher to determine the extent to which subject-related knowledge and competencies are called upon and 
developed in sexuality education activities. 
 
It may be more difficult to make connections with the ALS and FSL programs (depending on degree of immersion) at the 
elementary level. Usually, it is not until students reach the secondary level that they possess sufficient learning, particularly in 
terms of vocabulary, to acquire learning in sexuality education using the second-language program as context. 
 
On the Internet, there are suggestions for books in French and in English for elementary and secondary school students. These 
suggestions also include titles that pertain to sexuality education (to be posted shortly).  
 
Livres ouverts 

 Refer to the book networks in sexuality education proposed in the “Dossiers pédagogiques” section of Livres ouverts 
www.livresouverts.qc.ca. 
The book networks are selections of books on the same subject. Each network contains suggested books pertaining to 
learning content and reading questions for students.  
 

Quebec Reading Connection 
The MEESR educational site Quebec Reading Connection (QRC) will be proposing book networks in English on sexuality 
education topics (forthcoming) http://www.quebecreadingconnection.ca. 

INTÉGRATION LINGUISTIQUE, 
SCOLAIRE ET SOCIALE (ILSS) 

There are connections to be made between sexuality education and knowledge of living in society that students acquire in the 
ILSS program and that form the basis for rules, laws and standards. The context of sexuality education can be used to present 
such situations from a tangible perspective to help students grasp the underlying values (e.g. equality between men and 
women, combatting stereotypes and homophobia).  
 
In the ILSS program, as with a second language program, the level of mastery of language often limits the possibilities.  

PERSONAL DEVELOPMENT SUBJECT AREA 

http://www.livresouverts.qc.ca/
http://www.quebecreadingconnection.ca/
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SUBJECT IN THE QEP Possible connection 

ETHICS AND RELIGIOUS CULTURE 
(ERC) 

Since reflection in sexuality education and in the ERC program does not always aim to achieve the same goal, care must be 
exercised in making connections between the two programs. 
 

 Competency 1 (Reflects on ethical questions) 
o While it is possible to establish connections between the learning content of sexuality education and certain themes of 

Competency 1 in ERC, an important distinction must be made between the two.  
o Competency 1 aims to help students develop their ability to reflect independently in order to make careful choices in all 

aspects of their lives. It does not aim to ensure that students adopt specific behaviours, but that they make 
independent choices to take appropriate action and to avoid inappropriate action.  

o Although the goals of sexuality education include, in particular, helping students to become aware of and to take 
responsibility for a variety of issues associated with sexuality, the prescribed learning content of sexuality education 
often defines specific expectations (e.g. develop a positive attitude toward condom use, become aware of the 
importance of managing conflict in a healthy manner).  

o Helping students develop their ability to reflect on ethical issues contributes to sexuality education, but the 
fundamental distinction between ethical reflection and some of the goals of sexuality education makes it necessary to 
avoid confusing them.  
 

 Few connections between ERC learning content and sexuality education 
o Although some aspects of sexuality education learning content allow for making connections with Competency 1, in 

fact, very few do so. These are explained in the appropriate pedagogical frameworks. 
 
Moral dialogue: Also useful in sexuality education  

 Competency 3 (Engages in dialogue) 
o Several procedures proposed in the pedagogical frameworks for sexuality education (plenary sessions, discussion) may 

be conducive to developing Competency 3. 
 

MATHEMATICS, SCIENCE AND TECHNOLOGY SUBJECT AREA 

SCIENCE AND TECHNOLOGY 
(S&T) 

GENERAL OBSERVATIONS 
 
Essential knowledge in the elementary-level S&T program is not prescribed. 

 In elementary school, teachers may choose the knowledge they wish to make use of based on what is proposed in the S&T 
program. The choice of knowledge is therefore determined by the themes and problems under study. The essential 
knowledge targeted by the program is not obligatory, in contrast to secondary education, where the concepts are 
compulsory. As a result, not all students may have covered certain concepts.   
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SUBJECT IN THE QEP Possible connection 

Themes in elementary and secondary education 

 In elementary school, two themes in sexuality education appear to be conducive to establishing connections with certain 
aspects of knowledge proposed in the S&T program:  

o Sexual Growth and Body Image and Living Things A.2.a (see Progression of Learning in Elementary Cycle One) and 
Pregnancy and Birth 

 In secondary school, the theme STBBIs and Pregnancy in sexuality education provides some common ground with the S&T 
programs: 

o The Secondary IV S&T programs suggest approaching the content from the perspective of environmental problems. 
The Secondary V programs (optional) propose subject content in chemistry and physics. As a result, these programs 
have very few or no connections with the learning content of sexuality education. 

 
Subjects in elementary education: not at the same time, or at the same level of concept development  

 Sexuality education learning content in kindergarten and elementary education does not target the same years as S&T 
learning content or is not quite aligned with the expected level of development of a given concept. Note also that several 
aspects of this learning content go beyond the S&T program outcomes at the elementary level. 

A detailed document will be sent to you. 

 BROAD AREAS OF LEARNING  

Forthcoming 
 



Centre  
Relations sexuelles à l’adolescence Sexual relations in adolescence 

Ce qui influence mes choix et colore mes 
expériences 

Influences on my choices and experiences 

 

Branche orange  
Quelles conditions je me donne pour que ça 
se passe bien? 

How can I prepare for this? 

Exprimer, respecter Express, respect 

Besoins Needs 

Limites Limits  

De l’autre The other person’s 

À moi My own 

Savoir faire face aux obstacles Be able to overcome obstacles 

Avoir une personne de confiance à qui parler Have a trusted person I can talk to 

Consentement Consent 

Mutuel Mutual 

Le droit de cesser une relation sexuelle The right to stop sexual relations 

 

Branche verte  
Ai-je des motivations extérieures? Do I have any ulterior motives? 

Plaire To please 

Me sentir bien dans un moment difficile To escape my problems 

Impressionner To impress others 

Être populaire To be popular 

Rejeter les normes de mes parents To defy my parents 

Acquérir un statut social To acquire social status 

Ne pas être en retard sur les autres To keep up with my friends 

Éviter un conflit To avoid conflict 

Garder mon partenaire To keep my partner 

 

Branche rouge 
Comment suis-je engagé? How committed am I? 

Je suis en amour I am in love. 

C’est une relation non romantique This is a non-romantic relationship. 

C’est un(e) ami(e) avec bénéfices We are friends with benefits. 

Ce sera sans lendemain This is a one-night stand. 

 

  



Branche bleue 
Qu’y at-t-il en moi? What do I feel? 

Désir sexuel Sexual desire 

Amour Love 

Besoin d’explorer Need to explore 

Curiosité Curiosity 

Tension sexuelle Sexual tension 

Anticipation du  Anticipation of 

Plaisir sexuel Sexual pleasure 

Psychologique : sentiments positifs Psychological: positive feelings 

Intimité Intimacy 

Partage Sharing 

Bien-être Well-being 

Proximité Closeness 

Physique Physical 

Désir Desire 

Excitation Arousal 

Orgasme Orgasm 

Détente Relaxation 

Fantasmes Fantasies 

Rêves éveillés Daydreams 

Sexuels ou amoureux Sexual or romantic 

 



  

SEXUALITY EDUCATION  
IN PRESCHOOL, ELEMENTARY AND SECONDARY SCHOOL 

ROLES AND RESPONSIBILITIES OF THE EDUCATION SYSTEM 
 

Who defines the learning content in sexuality education?  
The Minister of Education (EA, s. 461). 
 

Who plans and delivers learning content for sexuality education?   
The school principal and school staff are responsible for planning the learning content for sexuality education. The 
governing board is responsible for approving the school’s plans (EA, ss. 85 and 89).  
 
Student learning is assured by teachers and other members of the school team, in collaboration with professionals 
from the health and social services system (HSSS) and community organizations, in keeping with school planning 
and the service offer of the HSSS.    

This planning: 
• strives to make sure that students acquire the prescribed learning   
• identifies the people tasked with providing the learning content  
• includes ways to keep parents informed   
• is structured to ensure a continuum of learning  
• is the result of concerted efforts: the school administration ensures that the expertise and competencies of 

the school team (teachers and professionals) and the HSSS collaborators benefit students 
• determines the pedagogical mechanisms: the pedagogical tools and processes (among those suggested or 

created by the Ministère and the school board, as well as by the HSSS, community organizations or other 
partners)    

 

Who reports on sexuality education? 
The school (administration, teachers, complementary educational services personnel).  

The following people or groups may contribute to this process:   
• governing board 
• collaborators from the integrated health and social services centre (CISSS) who work in close collaboration 

with those who planned, designed or offered sexuality education activities   
• students (secondary school) 
• parents 

 
The reporting covers: 
• the relevance of the proposed activities  
• the impact on students  
• improvements to make to the activities for the following school year 
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What contributions can the health and social services system and community organizations potentially make 
to sexuality education?  
Stakeholders from the HSSS and community organizations are important collaborators for implementing sexuality 
education in schools. They can work with the school and school board during the planning, implementation and 
reporting stages.  

The collaboration mechanisms must be established between the school boards or schools, the HSSS and 
community organizations, and must be in keeping with the respective roles, responsibilities, priorities, available 
resources and missions of all parties.1  
 
Who is responsible for training the school staff involved in sexuality education?  
The school board. However, the school board may create partnerships with different actors to complete or 
improve the sexuality education program offered in its schools, based on its needs.  
 
Who informs parents regarding the sexuality education provided at the school? 
The school. 
 
What are the roles of the Ministère de l’Éducation et de l’Enseignement supérieur? 

1. Support and guide the school system with the implementation of sexuality education, in particular with 
respect to:  
• acquiring knowledge 
• consolidating the skills of school staff to provide sexuality education, address the inherent challenges of 

certain topics (e.g. sexual assault) and take the necessary precautions  
• fostering expertise sharing regarding the conditions and procedures for integrating sexuality education 

in the educational services provided to students (e.g. school organization) (EA, s. 85)   
• selecting service offers that are grounded in best practices 
• informing and reassuring parents  

2. Promote collaboration between the main stakeholders.  

3. Monitor the delivery of learning content in sexuality education throughout the school system.   
 

How does the learning content defined by the Ministère fit into the sexuality education activities, 
service offer and available resources?  

• Prescribed learning content in sexuality education for all students and school interventions to support 
learning, including communications with parents (coherence of messages and activities)   

• Other actions in the school: interactions on the playground, application of code of conduct, promotion-
prevention actions (with or without the collaboration of the HSSS and community organizations)  

• Youth clinic-type services (potential service offer will be defined in a complementary document) 
  

1  The possible contributions that may be made by the HSSS will be defined in a complementary document produced by the Ministère de 
la Santé et des Services sociaux (MSSS). 

It is possible to collaborate on and across different levels with respect to 
sexuality education, in keeping with the roles and responsibilities of 
everyone involved.   

Direction des services éducatifs complémentaires et de l’intervention en milieu défavorisé 2 
MEES – working document/ not linguistically revised - April 2018 

                                                           



  

PROMOTION – PREVENTION ACTIONS 
 
Who plans and implements promotion-prevention actions?  
The school board must establish a program for complementary educational services in promotion-prevention, as 
provided for in the Basic school regulation (EA, s. 224 and BSR, s. 4). The school will determine how to implement 
this program (EA, ss. 88 and 89).  
 
The planning and implementation of effective promotion and prevention actions are also provided for in the 
Agreement on the Complementarity of Services Between the Health and Social Services Network and the 
Education Network, Two Networks, One Objective: The Development of Youth, which was renewed in 2003. The 
Healthy Schools approach is the preferred method for implementing the promotion-prevention component of this 
Agreement.     
 

What is the relationship between the content of the framework for promotion-prevention (ÉKIP) and 
the learning content in sexuality education?  
Some of the learning content in promotion-prevention has the same aims as in sexuality education. Other learning 
in promotion-prevention contributes to the topic of sexuality, but is not included in the learning content for 
sexuality education (e.g. development of social skills).  
 

How does sexuality education in schools fit in with the Healthy Schools approach and the Agreement 
on the Complementarity of Services Between the Health and Social Services Network and the 
Education Network?  

Example for topics of sexuality, diet and physical activity:    
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The ministerial orientations in sexuality education (in continuum with the 2003 orientations and the 2008 
implementation guide) promote the same principles put forth by the Healthy Schools approach: to take planned, 
concerted action in the school and with partners that are supported by the school administration both in terms of 
learning content and the measures used in the school environment.  
 
This is the same approach used in violence prevention and academic and vocational counselling.  

Promotion-prevention Promotion-prevention MEES 

SB 

SCHOOLS 

MSSS 

CISSS 

Community 
organizations 

 

Agreement on the 
Complementarity of Services 

Between the HSS Network and the 
Education Network  

Sexuality education 
Learning content established 
by the Minister and actions 
in the school environment 

Clinical and prevention 
services adapted to the 
needs of young people  

 
Promotion-prevention 

component 
(learning that contributes to 

sexuality, diet and physical activity  
and actions taken in students’ 

environments)  

Sexuality 

Diet 

Physical activity 

Framework policy Going 
the Healthy Route at 

School  

Physical Education 
and Health courses 
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SUPPORT FOR SCHOOL STAFF 
 

How do you see your role? 
Planning of the implementation 
 

 Ideas 

Ensure that the learning content 
is complied with and covered. 

  

Guide school staff so they can 
make choices that foster best 
practices. 

 

Make the necessary distinctions 
between formal and informal 
sexuality education. 
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 Ideas 

Showcase the competencies 
that the adults in the school 
already possess. 

 

Share strategies, tools, and 
pedagogical suggestions, etc. 
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Adapted from: Columbia University Health Service, Sexual Violence Prevention and Response’s Traffic Lights for Sexual Consent, 
taken from the Action Canada for Sexual Health and Rights website, http://srhweek.ca/healthy-sexuality-healthy-
relationships/navigating-consent/. 

 
 

Traffic lights   

for sexual consent         

 

 

 

 

Green: Keep communicating 

 Partners clearly express (with words and gestures) their consent and their comfort with 
the situation.   

 Partners show concern for one another and both partners are enjoying themselves. 

 Partners have a shared understanding of how far to go.  

 Partners know that they can change their mind at any point and that, if this happens, 
the other person will respect their decision to stop or not take things further. 

Yellow: Time to pause and check in 

 Partners are not sure what the other person wants to do or is comfortable doing.  

 Partners assume that they will do the same things as the last time.  

 One partner feels as though he or she is getting mixed signals (e.g. the other person says 
everything is okay but then gets tense, has a change in attitude, does not appear to 
want to continue).  

Red: Time to stop 

 One partner hopes the other person won’t say anything and will just let it happen.  

 One partner is asleep, intoxicated or unconscious.  

 One partner has consumed too much (alcohol or drugs) to gauge the situation or give 
consent.   

 One partner stops or is no longer responsive (he or she freezes up, stops moving or 
becomes distant).  

 One partner intends to have sexual relations by any means (e.g. manipulate, intimidate, 
inebriate or force the other person).   

 

http://srhweek.ca/healthy-sexuality-healthy-relationships/navigating-consent/
http://srhweek.ca/healthy-sexuality-healthy-relationships/navigating-consent/


SEXUALITY EDUCATION 
 
 

PEDAGOGICAL POSTURE AND ROLES IN SEXUALITY EDUCATION 

 

In sexuality education, creating a climate, fostering dialogue and discussion, instilling values, providing access 
to information and respecting the individual paces and needs of students are of fundamental importance. 
People who offer sexuality education must therefore: 

• be open-minded and have the ability to reassure  
• allow students to ask questions, experience various emotional responses (curiosity, concerns) and 

share information 
 

Role Examples of possible actions  

Create a climate 

 Vary the physical locations (space other than a classroom, library, schoolyard) 
 Set up the room (chairs in a circle, cushions, carpets) 
 Use humour 
 Vary the composition of the group (number, gender) 
 Guide individual and collective expressions 

Foster dialogue 
and discussion 

 Talk to students and listen to them 
 Have the students talk amongst themselves and learn to listen to each other 
 Encourage students to talk with their parents 
 Identify the resource persons in the school 
 Encourage students to respect others’ right to speak 
 Accept personal differences and their expression 

Instill values 

 Recognize the importance of values 
 Identify shared values (e.g. respect, sense of responsibility, sharing, equality) 
 Respect these values in life experiences 
 Raise awareness of the consequences of not respecting these values 
 Embody these values in the classroom and in the school 
 Denounce actions that do not respect others 

Provide access to 
information 

 Convey written and verbal information 
 Invite resource persons 
 Identify sources of information inside and outside the school 

Respect 
individual paces 

and needs 

 Take into account the group’s prior knowledge 
 Use correct, shared language 
 Have students work in groups and in pairs 
 Use a personal and confidential logbook 
 Make individual meetings possible for any student who requires it  
 Refer and help students experiencing difficulties 

 

Adapted from Faire l’éducation sexuelle à l’école, MP Desaulniers, 1995. 
MEES - Working document 
2017-2018 
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SEXUALITY EDUCATION 

BETTER UNDERSTANDING THE ISSUE OF COMFORT 
 

Being comfortable with sexuality education is “the ability to communicate naturally, warmly and effectively, both verbally and non-verbally, on the subject of sexuality.”1 Verbal comfort makes it possible to find 
the right words without being embarrassed or tongue-tied. Physical comfort is displayed though various behaviours and attitudes in front of the students (tone of voice, gestures or movements, etc.). Students 
can easily detect this comfort or lack thereof, which may prove to be an additional source of embarrassment for stakeholders.2 

Many reasons may account for the discomfort associated with sexuality education: not using the right terminology, having to discuss sensitive topics, the feeling of not knowing how to approach an issue, the 
fear of saying too much or of interfering with the students’ personal lives.3 Forming a positive attitude of one’s own sexuality, moving beyond preconceived notions of sexuality and more-or-less accurate 
knowledge acquired though the accumulation of personal experiences, and moving beyond implicit biases about sexuality are among the qualities to be developed.4 
 

“WE WANT TO BE COMFORTABLE BEFORE WE SPEAK, BUT WE NEED TO SPEAK TO BECOME COMFORTABLE.”5 

Being a good sexuality education teacher is not simply about comfort 
While comfort is important, it is insufficient for formal and explicit sexuality education; additional qualities are essential.6 Various types of attitudes make up the skill set one looks for in sexuality education 
teachers. These attitudes are individual (self-knowledge, self-confidence, flexibility, patience, room for error, refinement, spontaneity, etc.), collective (openness, reconciliation, belonging, benevolence, etc.) 
and philosophical (critical judgment, ethics, enthusiasm, effectiveness, humility, engagement, etc.).7  
 

 
Feeling able to communicate naturally and effectively.  
Focusing on the educational aim, age and development levels, and needs of the students. 
Trusting one’s expertise as an educator or stakeholder and agreeing to call upon resources (personal 
or external) to address students’ questions.  
Being comfortable with one’s own sexuality and with sexuality in general.  
Demonstrating flexibility, both on a personal and professional level. 

Feeling unsure of one’s ability to communicate naturally and effectively on the topic. 
Hesitating with regard to actions and attitudes toward the terminology to be used and the 
management of the students’ reactions, and not believing in the necessity of participating in the 
students’ overall development. 
Having difficulty seeing how one’s expertise as an educator or experience as a stakeholder can 
support interventions.  
Having limited knowledge of class, group and student management strategies. 

  

BEING

COMFORTABLE
BEING LESS

COMFORTABLE
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THE DISTINCTIVE FEATURES OF SEXUALITY EDUCATION IN RELATION TO OTHER PROGRAM CONTENT TAUGHT IN THE CLASSROOM 
 
The ability to create a warm, respectful environment, to facilitate the expression of needs, to recognize the diversity of values and to have the ability to reassure parents are key skills; however, they are not 
specific to sexuality education. 8 The following points on the particularities of sexuality education compared with the teaching of other subjects were raised by teachers in an American study:9 
 

The necessity of communicating with parents 

The school communicates with the parents on many issues. In sexuality education, this communication is crucial to ensure a shared understanding of educational aims and to reinforce and optimize the 
efforts of both parties. The school and the family play complementary roles in sexuality education. In sexuality education, it is essential to confirm this through concrete action.  

 

The importance of administrators’ support and commitment to sexuality education in the schools  

The fear of not having the support of the administration is common. Teachers often feel more comfortable leading sexuality education when they know it was planned by the school and approved by a 
decision-making structure (e.g. school board, governing board, etc.).  

 

Responding to the personal concerns of students: an additional challenge 

Teachers have confirmed that preparing to address students’ questions and concerns regarding sexuality requires more time and effort than any other subject. The quality of the teacher/student 
relationship is a positive factor that facilitates intervention but contributes to more personal confidences and questions on their part. Being open to discussing sexuality with the students is therefore an 
advantage. However, it requires that stakeholders respond effectively and with sensitivity to those who are more comfortable confiding in open and available individuals. Teachers who took part in the 
study maintain that support would be of great help in carrying out this role. 

 

Managing a sensitive topic in the classroom: another challenge 

The importance granted to class management in sexuality education is greater than for other subjects, due to the sensitive nature of the learning content. Creating a climate conducive to sexuality 
education helps to minimize any potential embarrassment or controversy. Teachers have also expressed concern that their comments may be misinterpreted by students, especially in a multicultural 
context. Particular attention must be paid to the choice of words, manner of expression and attention given to respecting everyone’s point of view. 

 

The need to constantly update and implement participatory pedagogical strategies  

Possessing accurate, up-to-date information is a constant hurdle to overcome, according to the teachers queried. They believe that a lack of sexuality education exposes students to risks. Consequently, 
they hope to provide the information necessary to help students protect themselves (e.g. safe practices to protect young people from sexual assault, information on contraception and STBBIs, etc.). The 
teachers interviewed for the study take great care to present current, adapted information on these issues. They want to respond to the needs of their students using material from reliable sources, 
which require them to stay abreast of the modern realities of sexuality. Ensuring that participatory teaching practices are implemented is especially important for developing competencies.  
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DOES COMFORT MOTIVATE PEOPLE TO DEVELOP THEIR SEXUALITY EDUCATION SKILLS, OR IS IT THE REVERSE?  
 
The answer to this question has yet to be found. Nevertheless, here are some positive solutions to the issue of comfort in sexuality education that may serve as a guide for potential training, support and 
accompanying activities. 
 
Being familiar with and understanding the sexuality education learning content 

Familiarity with the learning content and modern realities related to sexuality is key to the comfort of the sexuality education stakeholder.10 This understanding of the learning content is congruent with an 
essential humility that enables stakeholders to recognize their limitations and to consult professionals as needed, especially when responding to students’ questions. Moreover, feeling comfortable expressing 
one’s limitations is one way of leading by example. In education, a lack of information can spur significant learning.  
 
Developing the skills to deal with surprising questions and situations  

Broaching sensitive or even controversial topics is a common fear of teachers. Those who consider themselves prepared to engage in a frank discussion of sexuality with young people may be taken aback if 
asked explicit questions (e.g. a question about masturbation).11 Stakeholders must have, therefore, the training they need to address any question that may naturally arise. Certain questions posed by students 
may provoke embarrassment, though this discomfort should not be denied, fought or, even worse, hidden. When a situation is embarrassing, it is better to simply say so. This can be a welcome opportunity to 
humanize sexuality education.12 
 
Displaying interest, motivation and other required qualities 
The desire to contribute to the students’ development, a non-judgmental attitude (respect for different points of view and feelings), trustworthiness (respect and confidentiality), openness and honesty (both 
with students and in relation to the topics covered), humility (it is impossible to know everything), the ability to listen (to the needs of students), a sense of comfort with the topics discussed and one’s own 
sexuality, the quality of the relationship with students, and the capacity to respect students’ right to make their own decisions/choices are all attitudes that are particularly positive with regard to sexuality 
education.13 
 

Instituting class rules for sexuality education helps to foster a forum for discussion and reduce feelings of discomfort in both the stakeholder and the students.14 Respect for the beliefs and opinions of others, 
the confidentiality of in-class discussions, the awareness and recognition of diversity, the use of the correct terminology, the possibility of not answering a question, and the right to feel uncomfortable with or 
embarrassed by certain issues are examples of criteria that a class can establish to ensure everyone’s comfort. 
 

“IT’S NOT THE SUBJECT TAUGHT THAT MATTERS IN EDUCATION, RATHER IT’S THE QUALITY OF THE RELATIONSHIP BETWEEN THE LEARNER AND THE TEACHER, DRIVEN, FIRST AND FOREMOST, BY THE LATTER’S PERSONALITY.”15 

 
Drawing on one’s experience as an educator or stakeholder 

Interventions unrelated to sexuality occur spontaneously, and solutions involving stopping the behaviour, leading discussions or initiating mediation are put in place. Occasionally, when matters of sexuality 
arise, so do additional concerns, and some stakeholders feel they lack strategies for handling the situation.  
 
Knowledge of the learning content, of an array of teaching strategies and of class management are prerequisites for effective teaching. The ability to make use of one’s educational knowledge, successfully 
resolve difficult problems in complex situations, adequately intervene in light of students’ emotional and cognitive reactions in their learning are different sought-after teaching skills. These skills, along with the 
ability to react quickly in the face of the diversity of in-class learning situations,16 can be harnessed in sexuality education.  
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 SEXUALITY EDUCATION   5 KEYS FOR EVALUATING SERVICE OFFERS IN SEXUALITY EDUCATION 
Based on the recommendations of experts 

Key no. 1  
PROPOSE A COMPREHENSIVE, POSITIVE VIEW OF SEXUALITY 
Sexuality has several dimensions: biological, psychological, emotional, social, ethical and moral. A service offer 
takes several of these dimensions into consideration (comprehensive view). It presents sexuality as an 
important component of a person and his or her identity, which must be explored, expressed and appreciated. 
The view of sexuality conveyed includes equality between women and men, combatting gender stereotypes, 
respect for sexual diversity (including LGBT families), fulfilling romantic relationships, authenticity, 
communication, the concept of pleasure, etc. 

Key no. 5  
PROVIDE SUSTAINABLE LEARNING THOUGH MEANINGFUL,  
ONGOING ACTIVITIES  
In order for students to acquire sustainable learning, every activity must be meaningful 
and help them progressively acquire knowledge, become aware, and develop personal 
and social competencies that will enable them to make choices about their activities in 
complex situations. One activity alone is insufficient; therefore, every activity must be a 
part of a set of activities that enable students to make progress and acquire real learning. 
Planning sexual education activities makes it possible to guide students thanks to the 
varied expertise of teaching staff, complementary education services, community 
organizations and the health network. 
 

Key no. 2  
ESTABLISH OBJECTIVES AND METHODS ADAPTED TO THE NEEDS OF 

STUDENTS AND THEIR PSYCHOSEXUAL DEVELOPMENT 
Sexuality education activities are proposed at an appropriate time based on the 
students’ stages of psychosexual development. They help students gain a better 
understanding of important events in their psychosexual development. The learning 
content in the short and medium term is varied and covers knowledge, attitudes (e.g. 
respect for sexual diversity) and the development of personal and social 
competencies: a sense of self-efficacy, management of emotions, communication, 
resistance to peer and media pressure, critical judgment, and problem and conflict 
resolution. The proposed methods enable students to acquire the prescribed 
learning in an ongoing manner. In accordance with the goals of sexuality education, 
students learn to understand their sexuality so that they can integrate it into their 
identity, become aware of and be responsible for the issues that it poses, express their 
sexuality in a way that is respectful of themselves and others, and take responsibility 
for their sexual and reproductive health. 

Key no. 3  
APPLY THE GENERAL PRINCIPLES OF PEDAGOGY  
As is the case with school subjects and other educational activities, a service offer 
actively involves students in their learning. Students become involved because their 
questions and concerns are taken into consideration. Their involvement also stems from 
respect for learning styles and the use of diversified pedagogical methods. Learning is 
prepared for (presentation of pedagogical aims, activation of prior knowledge, etc.), 
acquired and integrated (critical reflection, transfer to other contexts). Students are 
active because they ask questions, engage in debate, construct their knowledge, and 
participate in role plays and scenarios.  

Isolated 
activities have 
little impact  

 

WHAT IS A SERVICE OFFER? 
ANY PROPOSAL THAT ASSISTS WITH SEXUALITY EDUCATION FOR STUDENTS.  

Examples: a conference on puberty, a workshop given by a community organization about 
respect for sexual orientations, a presentation by a nurse, pedagogical materials (posters, 
games, series of activities to be led by teachers or complementary service educational staff). 

Key no. 4  
APPROACH TOPICS WITH CARE, ESPECIALLY THE MOST SENSITIVE TOPICS, 
AND AVOID GETTING OFF-TOPIC 
Every effort has been made to ensure that staff and students show respect, both for themselves 
and for others, are open to and listen to ideas and emotions, are accepting and non-judgmental, 
and respect the confidentiality of what is said during an activity, in keeping with the rules that 
have been established to this effect. The messages transmitted to students are explicit, clear, 
unambiguous and devoid of sensationalism (the messages do not seek to frighten, trivialize, 
dramatize or ridicule). Staff and students use appropriate language (precise, respectful, not 
vulgar). Qualified individuals designed the service offer (content specialists, competent 
pedagogues). It does not have harmful or undesirable effects (for example, showing photos of 
the symptoms of STBBIs may cause adolescents to delay consulting a healthcare professional 
because they will wait for highly visible symptoms to appear). The service offer does not expose 
students to circumstances inappropriate for their age or that do not reflect a real, immediate 
challenge. 

Service offers should be incorporated as 
part of school planning (in all sexuality 

education activities) 
 

A lecture or personal testimony may 
raise the students’ awareness, but 

seldom develops their competencies 
 

Preventing problems is only one 
 aspect of sexuality education 

Sound pedagogical principles also apply 
to sexuality education 

In fact, service offers do not possess all the characteristics described on this page. But at 
the very least, every offer should be part of a process (a series of activities) that possesses 
some of these characteristics, and should ideally be part of a planning process that covers 
all the important themes. 

Students progressively acquire knowledge and develop competencies through planned activities 

Do not neglect negative impacts on 
students (e.g. excessive fear) 

POSSIBLE OPTIONS 
AFTER ANALYSIS OF A SERVICE OFFER 

• Accept and integrate it as is into the planning process  
• Adapt it in keeping with the 5 keys (content, pedagogy, duration, 

etc.) 
• Support the school staff who will lead the activities  
• Discuss it with those who have the necessary expertise (when in 

doubt) 
• Reject it 
• Create something new and different to respond more effectively 

to the needs of students 
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KEY NO. 2  ESTABLISH OBJECTIVES AND METHODS ADAPTED TO THE NEEDS OF STUDENTS AND THEIR PSYCHOSEXUAL DEVELOPMENT 

EXAMPLES OF METHODS AND SERVICE OFFERS 
                                                                                             OBJECTIVES 

   EXAMPLES OF STUDENT TASKS 

• Conference 
• Personal testimony 
• Video 
• Poster 
• Kiosk 
• Quiz 

 BECOME 
AWARE 

Students acquire cursory knowledge of a situation or issue and are interested in 
hearing more about it. 

• Learn that gender stereotypes exist. 
 

• Lecture, question and discussion periods 
• Activation and questioning of prior knowledge  
• Internet research to document a subject 
• Creation of a concept network 
• Students who explain in their own words, who use simple language (to 

explain to one another)  
• Quizzes to prompt detailed explanations from an adult  
• Caricatures and comic strips (as an aid for discussion or a summary) 

 
UNDERSTAND 
• explain 
• develop a comprehensive, 

positive view of sexuality 

Students acquire an understanding of this situation or issue, which they need in order 
to: 
• deal with the challenges specific to their age group (that all children and young 

people must face in their development)   
• cope with difficulties and prevent problems 

 
Students can reject myths about sexuality by relying on accurate knowledge. 
 
Students develop a comprehensive, positive view of sexuality (they understand that 
sexuality happens in the body, the mind and the heart).   

• Explain the concept of sexual orientation and respectful attitudes 
toward diverse sexual orientations.  

• Explain the basic safety rules for the prevention of sexual 
exploitation. 

• Explain what the sexualization of public space is and how it 
influences their behaviours. 

• Become aware of the importance of interpersonal relationships 
for a rich emotional life (family, friends, school staff, personal 
environment). 

• Journal 
• Personal answers to questions 
• Sharing of real-life situations 

 
UNDERSTAND 
THEMSELVES 
• know themselves 
• value themselves 

Students are clear in their minds about: 
• who they are (identity—especially in elementary school—and sexual orientation, 

values, etc.) 
• what they want 
• what they feel 

• Gradually be at ease with and accept their changing body image 
during adolescence. 

• Express their questions, perceptions, fears, disappointments and 
hopes about love. 

• Dialogues, analyses, debates that deal with:  
o Real-life situations 
o ideas or messages about sexuality, love, and other things conveyed 

in the media, in a group of friends 
o and that make it possible to: 
o distinguish between facts, opinions, prejudices and preconceived 

ideas 
o identify the issues 
o    etc. 

 REFLECT 

Students exercise critical judgment to guide their actions.  
They learn:  
• to consider the facts  
• to assess the issues  
• to overcome stereotypes 
• about prejudices  
• about preconceived ideas and myths 
• about intuitive notions 

• Demonstrate critical thinking with regard to stereotypical 
representations of women and men in the media. 

• Critically reflect on responsible behaviours in their romantic and 
sexual relationships. 

• Question certain norms arising from perceived or real pressure.   

• Problem solving, scenarios (real-life situations) 
 

• Role play 
 

TAKE ACTION 
• know what to do 
• develop social skills 
• develop self-protection 

skills to avoid and prevent 
problems  

• react 

Students learn: 
• to deal with normal events in their development  
• to prevent problems 
• to react when problems arise  

 
To do so, they: 
• use and apply acquired knowledge 
• develop strategies 
• learn  

o to communicate effectively 
o to manage their emotions 
o to resist pressure from peers and the media 
o to resolve problems and conflicts 
o to ask for help from resources available to them (testing, etc.) 

• adopt appropriate attitudes 
• develop a sense of self-efficacy 

• Learn to assert themselves as boys or as girls, while respecting 
differences and diversity among the people in their environment.  

• Acquire the ability to break the silence if they are victims of 
sexual harassment or exploitation.  

•      Learn the attitudes and behaviours that foster respect for their 
limits and those of others in the expression of their sexuality. 
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SEXUALITY EDUCATION  
ESTABLISH OBJECTIVES AND METHODS ADAPTED TO THE NEEDS OF STUDENTS AND THEIR PSYCHOSEXUAL DEVELOPMENT 

 

Sexuality education activities proposed at an appropriate time based on the students’ ages help students gain a better understanding of important events in their psychosexual development. The learning 

content in the short and medium term is varied and covers knowledge, attitudes (e.g. respect for sexual diversity) and the development of personal and social competencies (a sense of self-efficacy, 

management of emotions, communication, resistance to peer and media pressure, critical judgment, problem solving and conflict resolution).  

IN GENERAL 

KINDERGARTEN 
EARLY CHILDHOOD 

ELEMENTARY SCHOOL 
CHILDHOOD 

SECONDARY SCHOOL 
ADOLESCENCE 

5 years old 

 Awareness and appreciation of their 
gender identity 

 Discovery of the different parts of 
their bodies 

 Particular curiosity about sexual 
functions 

 Curiosity about the body parts of the 
opposite sex  

6-7 years old 

 Development of their 
bodies and discovery 
of their bodies’ many 
functions 

 Curiosity about 
sexual functions 
 

8-11 years old 

 Awareness of the 
physical, emotional, 
psychological and 
social differences 
associated with girls 
and boys  

 Greater sense of 
modesty  

 First romantic 
feelings 

10-11 years old  

 Onset of puberty  

 Gradual awakening 
of sexual attraction  

12-14 years old 

 Sexual growth and maturity 

 Consolidation of their sexual 
identity 

 Awareness of their sexual 
orientation (earlier or later 
depending on the person) 

 Desire to be accepted by others 
(conformity and loyalty)  

 Desire to be close to others 
(friends and romantic partners) 

 Romantic and sexual awakening 

15-17 years old 

 The place of desire and possible engagement in 
sexual activity 

 Development of emotional intimacy and sexual 
intimacy  

 Transition from adolescence to adulthood (greater 
responsibility in terms of social and gender roles) 

 Affirmation of their sexual orientation 

 Feelings of invincibility and magical thinking 

 Importance of friend group  

 Romantic relationships and first sexual experiences 
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SOME CONCEPTS PERTAINING TO DEVELOPMENT 

KINDERGARTEN 
EARLY CHILDHOOD 

ELEMENTARY SCHOOL 
CHILDHOOD 

SECONDARY SCHOOL 
ADOLESCENCE 

Kindergarten students are:  

 naturally curious about the 
differences between boys and girls, 
sexual functions1 and where babies 
come from2 

 able to understand concepts related 
to the phenomenon of pregnancy 
and of birth3 

 
Children without accurate knowledge 
about pregnancy and birth will invent 
their own explanation, often based on 
myths.4 

Becoming aware of and appreciating their gender identity is vital to children’s 
development.5 
 
Family, other adults, peers, school and the media provide guidelines—in some cases, 
stereotypes—regarding the gender roles associated with boys and girls.6 These guidelines 
influence children’s views of what is appropriate regarding appearance, attitudes and 
behaviours for men and women and contribute to constructing their identity as a girl or 
boy7,8 (appearance, attitudes and behaviours for men and women).9 

Peer relationships contribute to the development of self-esteem10 and provide emotional 
and social support.11 Relationships based on reciprocity and mutuality12 allow children to 
express their feelings, to define themselves,13 to develop their capacity for intimacy and 
to manage conflicts.14  
 
Most of the social skills acquired by forming ties of friendship are needed to develop 
romantic relationships15 and are an indicator of the quality of future romantic 
relationships.16 

Adolescence is a period of transition marked by the discovery of feelings and introspection.17 
Sexual identity becomes strengthened and differentiated.18  

 This process of individuation19 is characterized by a distancing from parents, a search for 
independence20 and the growing influence of the peer group.  

 
The emotional experiences (interactions with peers of the same or opposite sex,21 dating, 
romantic relationships) and sexual experiences (fantasies, sexual behaviours) that gradually 
appear contribute to shaping identity and adolescent self-awareness as sexual beings.22  
 
All adolescents are faced with emotions and romantic relationships, but among young 
people of the same age, each individual’s experience is different.23  
 
Regardless of the adolescents’ gender, sexual orientation or culture, such relationships 
provide a learning context in which young people can progressively construct their identity 
as a romantic partner24 and this will be useful to them in future intimate relationships.25 

 

SOME CONCEPTS PERTAINING TO PREVENTION 

KINDERGARTEN 
EARLY CHILDHOOD 

ELEMENTARY SCHOOL 
CHILDHOOD 

SECONDARY SCHOOL 
ADOLESCENCE 

Children under the age of 5 account for 
11% of the cases of sexual assault 

reported to the Québec police forces.26  
 
Sexuality education that teaches safety 
rules allows children to recognize a 
situation involving sexual assault.27  

Certain characteristics specific to the development of children make them more 
vulnerable to a variety of problems such as sexism, homophobia and sexual assault. 
 
Vulnerability to homophobic attitudes and behaviours is increased by:  

 repeated exposure to gender stereotypes, which in turn perpetuate sexist32 and 
homophobic attitudes and beliefs and hinder harmonious relationships  

 the need to conform to conventional behavioural models 

Certain characteristics specific to the development of adolescents make them more 
vulnerable to a variety of problems or difficulties (e.g. sexting, online luring, STBBIs and 
pregnancy, sexual assault). 
 
Their vulnerability is increased by: 

 their curiosity about sexuality, their desire for love, closeness,44 romance and romantic 
relationships,45 their desire for acceptance,46 and feelings of independence,47 which can 
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Children without sufficient knowledge of 
sexuality are more vulnerable to sexual 

assault.28 Also, young children have 

difficulty:  

 using their feelings to judge whether 
touching is appropriate or not29 or 
whether a situation involves sexual 
assault30 

 believing that someone they know 
and like or love could touch them in 
an inappropriate way31 

 

 
As they get older, children become more flexible regarding gender roles,33 but avoid 
behaviours that do not conform to what is considered typical for their gender. Boys are 
more likely to be rigidly gender-typing,34 especially since stereotypical male attributes 
(e.g. strength, power) are considered more acceptable than female attributes 
(e.g. emotiveness, passivity).35 Children who deviate from the norm for their gender 
(especially boys) continue to be more often teased and rejected36 by their peers and be 
the target of violence and insults.37  
 
Victims under the age of 11 make up 33% of the sexual assault cases reported to the 
Québec police forces.38 Children tend to be more vulnerable to sexual assault as they 
gain greater independence,39 which means they come into contact with more people and 

environments,40 have longer periods without supervision,41 and have increased use of 

the Internet, where some have already engaged in what may be considered risky 

behaviours.42 Nonetheless, the majority of cases of sexual assault involving children 

continue to be essentially committed by someone known to the victim.43  

cause some young people to be less inclined to follow safety rules. 
 

More specifically: 

 self-discovery, the search for identity and sexual orientation48 

 discovery of sexuality: their curiosity and desire to explore influence how they plan (or 
do not plan) their sexual relations, negotiating condom use,49 self-assertion in romantic 
and sexual relationships50  

 feelings of invincibility, magical thinking,51 a desire to take risks, thrill-seeking, bravado 
may influence their discovery of sexuality and sexual relations 

 the need to reassure themselves of their sexual maturity52 

 

                                                           
1 Caron and Ahlgrim, 2012; MEQ, 2003; American Academy of Pediatrics, 2001. 
2 Caron and Ahlgrim, 2012. 
3 Caron and Ahlgrim, 2012. 
4 Caron and Ahlgrim, 2012. 
5 MEQ, 2003; Ruble et al., 2006. 
6 Luecke-Aleksa et al., 1995; Ruble et al., 2006; Harter, 2006. 
7 Graber, Brooks-Gunn and Galen, 1998; Harter, 2006; Pan American Health Organization (PAHO), 2005. 
8 Luecke-Aleksa et al., 1995; Ruble et al., 2006; Harter, 2006. 
9 Graber, Brooks-Gunn and Galen, 1998; Harter, 2006; PAHO, 2005. 
10 Bouchard and Fréchette, 2011. 
11 Rubin, Bukowski and Parker, 2006. 
12 Bouchard and Fréchette, 2011. 
13 Bouchard and Fréchette, 2011. 
14 Claes, 2003. 
15 Furman and Simmon, 1999. 
16 Connolly et al. 2000, cited in Rubin, Bukowski and Parker, 2006. 
17 Cleamans et al., 2010. 
18 Côté, 2009. 
19 Harter, 2006; PAHO, 2005. 
20 Waylen and Wolke, 2004. 
21 Cleamans et al., 2010 
22 PAHO, 2005; Graber, Brooks-Gunn and Galen, 1998. 
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23 Connolly and McIsaac, 2009. 
24 Furman and Simon, 1999. 
25 Connolly and McIsaac, 2009. 
26 Ministère de la Sécurité publique, 2007. 
27 Boyle and Lutzker, 2005; Wurtele, 2002; Wurtele and Owens, 1997; Wurtele, 1998; Croteau et al., 1998. 
28 Kenny and Wurtele, 2008. 
29 Wurtele, 1998. 
30 Boyle and Lutzker, 2005; Croteau et al., 1998; Wurtele, 1998. 
31 Croteau et al., 1998; Tutty, 1994. 
32 Papadopoulos, 2010. 
33 Ruble et al., 2006. 
34 Cleamans et al., 2010; Ruble et al., 2006. 
35 Neff et al., 2007; Ruble et al., 2006. 
36 Ruble et al., 2006. 
37 Cleamans et al., 2010. 
38 Ministère de la Sécurité publique, 2007. 
39 Statistics Canada, 2008. 
40 Statistics Canada, 2005; Statistics Canada, 2008. 
41 Ministère de la Sécurité publique, 2010; Statistics Canada, 2005. 
42 Statistics Canada, 2005. 
43 Statistics Canada, 2008. 
44 MEQ, 2003. 
45 National Center for Missing and Exploited Children, 2006; Wolak, Finkelhor and Mitchell, 2004. 
46 MEQ, 2003.  
47 Statistics Canada, 2005. 
48 Institut de la statistique du Québec (ISQ), 2002; Fernet, Imbleau and Pilote, 2002. 
49 ISQ, 2002; Fernet, Imbleau and Pilote, 2002; Lacroix and Cloutier, 2010. 
50 Lacroix and Cloutier, 2010. 
51 MEQ, 2003; MELS, 2008. 
52 Boileau, 2005; Chouinard, 2005a and 2005b; Garriguet, 2005; Rioux Soucy, 2005a and 2005b; Rotermann, 2005. 



LEARNING CONTENT AND PEDAGOGICAL FRAMEWORKS  
 

 

 Ideas 

Make a list of the fears and forms 
of resistance expressed by school 
staff with regard to sexuality 
education. 

 

Make a list of what the school staff 
members require to carry out 
learning activities with students 
(reflection, knowledge, materials, 
etc.). 

  

Identify elements of the 
pedagogical frameworks that 
might help to dissipate fears, 
overcome resistance and provide 
staff members with what they 
need to carry out a learning 
activity.  
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TALKING ABOUT SEXUALITY 
Sexuality is a part of life: it is often the focus of discussions in both one’s personal and professional lives. To what extent does one’s level of comfort discussing 
sexuality vary depending on the situation or context? 

 
How would you rate your comfort level when talking about sexuality in 
general with the following people: 

 Very 
high 

High Medium Low 

your spouse     

your friends     

your children     

the students     

 
 
 
How would you rate your comfort level in class when talking with students 
about: 

 Very high High Medium Low 

names for their sexual 
organs  

    

puberty and body image     

romantic and sexual 
awakening 

    

masturbation and sexual 
desire 

    

sexual relations     

pregnancy and birth     

sexual pleasure and 
orgasm 

    

STBBIs and birth control     

homosexuality and 
bisexuality 

    

sexual assault and 
violence 

    

Questions for reflection:  

 How would you describe your comfort level when talking about 
sexuality in general?  

 In what context(s) does your level of comfort vary? In your opinion, 
what causes these variations? 

 Did you talk about sexuality with your family while you were growing up? 

 Did you receive sexuality education at school? 

 In your opinion, why are you comfortable (or uncomfortable)? 

 How can you become more comfortable talking about sexuality with the 

different people listed in the table? 

 
 
Questions for reflection:  

 How would you describe your comfort level with the subjects to be 
taught in sexuality education in class? 

 What similarities or differences have you noticed in your comfort level 
when talking about sexuality inside and outside of class? 

 What resources could a teacher use to become more comfortable 
addressing these subjects? 

 How would you rate your students’ level of comfort when talking about 
sexuality in class?  

 Being too comfortable can also be an impediment. How can being too 
comfortable become an impediment when teaching sexuality 
education?
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Sexuality Education  
Ministère de l’Éducation et de l’Enseignement supérieur 

 

 

 

SUPPORTING SCHOOLS IN THE 

IMPLEMENTATION OF SEXUALITY EDUCATION 

  
 

 

 

 

 

 

Guide for planning the implementation of sexuality education: 

For consultants 

School boards and private educational institutions 
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KNOWLEDGE AND SHARING 
 
Become familiar with the learning content and implementation processes 

1) Understand the importance, vision and purpose of sexuality education in school. 
2) Become familiar with the major phases of psychosexual development. 
3) Know the roles and responsibilities of the education system in curriculum implementation. 
4) Know the approaches (formal and informal), themes and learning content (educational aims, content and 

sub-content). 

 

 Documents  

 The Importance of Sexuality Education in Schools 
 Overview of Sexuality Education (definition, vision, purpose, etc.) 
 Giving Sexuality Education a More Formal Place / An Approach to Sexuality Education  
 Roles and Responsibilities of the Education System 
 Main Stages of Psychosexual Development 
 Learning Content in Sexuality Education (Summary Table, Kindergarten, Elementary and Secondary School)  

 
Plan the implementation of the sexuality education curriculum 

1) Anticipate the challenges and conditions in order to facilitate implementation and mobilization. 
2) Inform and mobilize the school team: learning content, implementation processes, stakeholder roles, and 

available training and support.  
3) Inform the parents.  

 

Documents 
 Checklist for Planning Learning in Sexuality Education 
 Obstacles to Sexuality Education in the Schools 
 Choosing the Right People To Provide Sexuality Education 
 Better Understanding the Issue of Comfort 
 Possible Connections Between the Learning Content of Sexuality Education and the Québec Education 

Program 
 5 Keys for Evaluating Service Offers in Sexuality Education 
a. Key No. 2 : Establish Objectives and Methods Adpated to the Needs of Students and their Psychosexual 

Development 
 Standard Letters for Parents (Elementary and Secondary School) 
 Tables for Planning Learning in Sexuality Education (Elementary and Secondary School) 
 Have the Students Acquired the Learning Associated with the Educational Aims for Sexuality Education 
   Table for Planning Learning Content in Sexuality Education 
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IMPLEMENT 
1) Become familiar with the pedagogical frameworks and establish the resulting implementation practices. 
2) Support the school administration in planning the implementation process.  
3) Coordinate with partners who can collaborate on the implementation of learning content. 
4) Train the staff involved in the implementation. 
5) Make the resources available. 
6) Prepare and offer activities to students. 

 

Documents 
 Posture et rôles en éducation à la sexualité [French only] 
 Règles de fonctionnement de classe [French only] 
 Better Understanding the Issue of Comfort 
 Possible Connections Between the Learning Content of Sexuality Education and the Québec Education 

Program 
 Teaching Methods in Sexuality Education 
 Pedagogical Frameworks 
 Answering Student Questions 
 The Question Box 
 Using Literature in Class for Sexuality Education 
 QRC Book Web 

 

Thematic checklist 
 Prévention de l’agression et de la violence sexuelle [French only] 
 Identity, Gender Stereotypes and Roles, and Social Norms 
 STBBIs and Pregnancy 
 Comportements sexualisés en milieu scolaire [French only] 
 Nouveaux défis en éducation à la sexualité [French only] 

 

REPORT 
 

1) Provide an update on the learning content offered to students. 
2) Anticipate follow-up measures and adjustments (planning and implementation). 

 

Documents 
 Have the Students Acquired the Learning Associated with the Educational Aims for Sexuality Education ........  
 Table for Planning Learning Content in Sexuality Education 

 



Training in Sexuality Education

Training for person(s) responsible for 
providing support for their school board 

or private educational institution
Spring 2018



Agenda for the 2-day workshop

• Welcome

• Introduction of facilitators and participants

• Sexuality education in schools

• Learning content and frameworks

• Planning

• Support role for schools

• Informing parents



Sexuality 
education

•Ministerial orientations:

•Place and relevance of 
sexuality education in school

•Founding principles and 
objectives

•Legal and regulatory 
foundations

•Complementarity of the school 
and the family in sexuality 
education

•Contribution of sexuality 
education to 
promotion/prevention

Planning

•Curriculum planning: roles and 
responsibilities

•Identification and training of 
school staff

•Communications with parents

•Challenges linked to the school 
environment and how to 
overcome them

•Links with other frameworks

•Collaboration with the health 
system and other partners

Content

•Educational aims and learning 
content

•Complementary materials 
produced by the Ministère 
(explanations concerning 
learning content, facilitator 
preparation, connections to 
other subject areas, guidelines 
for sensitive topics, etc.)

Pedagogy

•Pedagogical posture – formal 
(learning content) and informal 
(answers to questions and 
situations) intervention

•Points of reference for choosing 
relevant pedagogical 
approaches and tools



Personal 
reflection . . .

• What has sexuality education, 
whether at home, at school, on 
television or elsewhere, taught 
me of value?

• What was I never taught that 
would have been beneficial to 
me?

• What student behaviours and 
questions lead me to believe it 
would be beneficial for them to 
receive sexuality education 
about (a given topic)?

• How do I define sexuality 
education? 



Sexuality

A fundamental dimension of human beings, 
sexuality is at the heart of a person’s identity, 
relationships, personal development and well-

being.

Sexuality encompasses a person’s psychological, 
emotional, relational, moral and social aspects. 



THEMES

SEXUAL GROWTH AND BODY IMAGE

IDENTITY, GENDER STEREOTYPES AND ROLES, AND SOCIAL NORMS

EMOTIONAL AND ROMANTIC LIFE

SEXUAL ASSAULT

PREGNANCY AND BIRTH

GENERAL UNDERSTANDING OF SEXUALITY

SEXUAL BEHAVIOUR

SEXUAL VIOLENCE

STBBIS AND PREGNANCY 



Sexuality education in 2018
Identified needs that remain 
unmet

 Knowledge of the human 
body, combatting gender 
stereotypes, puberty, 
romantic life

 Prevention of different 
problems (e.g. sexual 
assault, STBBIs)

New realities to take into 
account

 Greater openness to and 
acceptance of sexual 
diversity and recognition of 
rights

 Easier access to images and 
messages about sexuality 
and to pornography



Why give sexuality education a more 
formal place in schools? 



Roles and responsibilities 
according to the EA



Roles and responsibilities 
according to the EA

• In collaboration with the 
school staff, the principal 
develops the annual 
planning in sexuality 
education (when and by 
whom the learning content 
is offered to students). 

• The governing board 
approves the planning for 
learning in sexuality 
education pursuant to 
section 85.



Roles and responsibilities 
according to the APE

• Private educational 
institutions must 
allow students to 
acquire the learning 
in general education 
established by the 
Minister under 
section 461 of the EA 
(APE, section 32). 



Many 
stakeholders 
with different 
roles



Why mobilize several members
of the school team?

To intervene with a 
diversity of students

Because a diversity of stakeholders 
and experts is required

To intervene on 
different 

aspects of 
sexuality



Vision and objectives
UNESCO video

https://www.youtube.com/watch?v=eV92ALv-TGw

Sexuality 

• Is comprehensive and 
positive

• Is human potential

• Provokes curiosity

Sexuality education

• Covers a variety of 
subjects

• Is inclusive

• Is formal and informal

https://www.youtube.com/watch?v=eV92ALv-TGw


Objectives of sexuality education
for students, based on their age and level of development

• Understand human sexuality so as to 
seamlessly integrate it into their identity. 

• Express their sexuality in a way that is 
respectful of themselves and others.

• Take responsibility for their sexual and 
reproductive health.

• Become aware of and take responsibility for 
the diverse issues associated with sexuality.



LEARNING CONTENT





Workshop on learning content

• Take note of the learning content for themes 
from elementary through secondary school.

• Highlight a few observations on the 
progression of the educational aims and 
learning content.

• Briefly present observations to the entire 
group.



• The learning content is defined 
based on the students’ age and 
level of development.

• Understanding and developing your 
ability to explain the learning 
content makes it possible to:
• Mobilize and guide the school team 

with planning and implementation

• Inform parents and answer their 
questions

Learning 
content



Workshop on 
learning content

• What you find useful to tell 
parents about this learning 
content

• What will enable you to 
answer their questions

• What is likely to gain 
support from the school 
staff

• What will facilitate the 
planning (who does what?)

• What is part of your school’s 
current activities

Based on the learning 
content and the 
frameworks explored, 
identify . . .



Pedagogical frameworks

• Learning within the broader context of students’ 
psychosexual development

• “Before the activity” section
• Explanations concerning learning content

• Examples in the lives of students

• “Take time to reflect” section

• “Refer to resources” section

• “Be prepared” section

• Suggestions for leading the activity



• Understand the learning 
content and the manner in 
which to address it with 
students based on their age 
and level of development

• Identify the scope of the 
learning content (how far to 
go)

• Identify the best pedagogical 
posture and the relevant 
pedagogical approaches

• Receive suggestions for 
teaching activities in order 
to meet the educational 
aims

Pedagogical 
frameworks
to . . .



COMFORT
• What fosters a sense of comfort in sexuality 

education

• Characteristics of sexuality education

http://www.lesoir.be/872756/article/selection-abonnes/2015-05-08/comment-parler-sexe-avec-votre-ado

http://www.lesoir.be/872756/article/selection-abonnes/2015-05-08/comment-parler-sexe-avec-votre-ado


• Feeling able to communicate naturally 
and effectively. 

• Focusing on the educational aim and the 
age, level of development and needs of 
all the students.

• Trusting one’s expertise as an educator or 
stakeholder and agreeing to call upon
resources (personal or external) to 
address students’ questions. 

• Being comfortable with one’s own 
sexuality and with sexuality in general. 

• Demonstrating flexibility, both on a 
personal and professional level.

• Feeling unsure of one’s ability to 
communicate naturally and effectively on 
the topic.

• Hesitating with regard to actions and 
attitudes toward the terminology to be 
used and the management of students’ 
reactions, and not believing in the 
necessity of participating in the students’ 
overall development.

• Having difficulty seeing how one’s 
expertise as an educator or stakeholder 
can support interventions. 

• Having limited knowledge of class, group 
and student management strategies.

BEING COMFORTABLE
BEING LESS COMFORTABLE



Factors that can influence comfort in 
sexuality education

• Sense of comfort with and interest in the 
learning content

• Personal beliefs about the learning content

• Personal beliefs about sexuality in general

Source: M.A. Perez, R. Luquis and L. Allison, “Instrument Development for Measuring 
Teachers' Attitudes and Comfort in Teaching Human Sexuality,” American Journal of Health 
Education 35, no. 1 (2004): 24-29.



Transfer of effective practices

Strategies for developing a general sense of comfort 
are useful in developing comfort in sexuality education.

Exercise: 

• Identify an aspect of your job with which you previously 
experienced discomfort. Why did you feel this way?

• What strategies did you adopt to deal with this situation?

• How could this strategy be transferred to the implementation 
of sexuality education?



PLANNING



Planning steps

• Inform and educate school staff about the role they can play in 
sexuality education.

• Identify the people who will provide the learning content.
• Determine when the students will take part in the activities.
• Submit the curriculum planning to the governing board (or board of 

directors).
• Prepare: train, support and guide the school team.

• Learning (content, posture, etc.)
• Informal sexuality education (answer students’ questions, conducive 

environment, access to resources, etc.)

• Keep all adults in the school informed of the adults and students’ 
experience (how sexuality education is going in our school this 
year).  continuously



TRAINING, SUPPORT, GUIDANCE



Workshop on 
support

• What is already in place in 
terms of sexuality education 
at your school board or 
private educational 
institution?
– What adjustments are 

expected?

• How will you support your 
schools or private 
educational institution?

• How can you make sure to 
reach every student?

• How will you plan learning 
content for a group of 
students of different ages?

Based on the 
documents available 
to you, answer the 
following questions:



COMMUNICATIONS
WITH PARENTS



Role of the school
• An authority responsible for implementing an approach to sexuality 

education that helps students to:
• Understand human sexuality so as to integrate it into their identity as girls or boys

• Express their sexuality in a way that is respectful of themselves and others

• Take responsibility for their sexual and reproductive health

• Become aware of and be responsible for the diverse issues associated with 
sexuality

• An environment whose mission is partly to “socialize,” and to establish 
and apply the rules and codes of conduct for living together in society 
(e.g. everyday events that require the intervention of school staff) 

• A place that can provide help and support to students who need it 
(complementary educational services prescribed in the Basic school 
regulation)



Role of the parents
• Sexuality education begins at home. This is where children first become aware of 

the ways that men and women live and express themselves, and where they learn 
to:
• know themselves

• interact with various people

• receive and express affection, love and empathy

• Parents can play an active role in the education of their children while respecting 
their own values and taking each child’s personality into account. To do so, they 
can:
• create a climate of trust that will allow their children to ask questions about the issues that are of 

concern to them

• seek out the information and support they need, especially by participating in information sessions 
and drawing on the resources of the school or its partners in the health care system

• Parents act as models and influence their children’s attitudes and conduct. They 
are in a position to fulfill their responsibility with regard to sexuality education in a 
straightforward and honest manner.



Workshop on
communication with parents



“Sexual education affects all adults and may exist in any 

place where young people and adults interact significantly, 
including at school.
(. . .)
Because young people also socialize at school, they discover 
and talk about sexuality with their friends.
(. . .)
All young people need a place outside of the family circle 
where they can reflect on their sexual and emotional lives 

during adolescence.” [Translation]

Marie-Paule Desaulniers (1995). 

Faire l’éducation sexuelle à l’école.



End of 2-day workshop

• Please share your observations about your 
participation in this training session and the 
subsequent implementation.

• Think about the first step you will take 
following the workshop to implement the 
learning content. What will it be?
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SEXUALITY EDUCATION 

TEACHING METHODS IN SEXUALITY EDUCATION 
 
Before carrying out a sexuality education learning activity with students, it is important to have a good understanding of the pedagogical aims and learning content that are being targeted as well as to 

plan for adapted instruction.  

 

A number of teaching methods can be used to achieve the pedagogical aims in sexuality education.  

Some methods, however, are more appropriate than others. Some learning content appeals more to the affective domain (reflecting, discussing, becoming aware of . . .), while other content focuses 

more on the cognitive domain (knowing, understanding, analyzing). The choice of teaching method must take this into account. Also, a teaching method can contribute to achieving an educational aim 

only if it is implemented properly: 

 For example, if the educational aim is to have students reflect, questions used to facilitate discussion should elicit students’ opinions and the issues at stake as well as allow students to exercise 

their critical judgment.  

 A lecture on the safety rules for preventing sexual assault may not be the most effective way of helping students develop their ability to apply them. In this context, using case studies would give 

students the opportunity to understand how safety rules can prove useful by giving them concrete, realistic examples and the opportunity to discuss tangible ways of how they can apply these 

rules.  

 

The teaching methods presented in the following pages are not exhaustive, but include those most likely to be used in sexuality education (where the learning context calls on the emotional and cognitive 

domains). The methods are grouped into five categories and are presented according to their goal. Information has been provided on the contexts in which these methods work best, with a view to 

ensuring that the means proposed allow students to acquire the prescribed learning to lasting effect.   

FIVE MAIN CATEGORIES 
 Give and gather information and examine concepts, facts and ideas 

 Develop skills and have the students practise what they have learned  

 Take stock (become aware of the relevance, of the importance of an issue) 

 Reflect on attitudes, feelings, values and beliefs 

 Address various aims: multi-purpose methods (versatile) 
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TAKE STOCK (E.G. BECOME AWARE OF THE RELEVANCE, OF THE IMPORTANCE OF AN ISSUE) 

Method How to use this method 
In which context does this method 

work best? Any specific 
considerations? 

Suggestions for using this method 

Focus 
writing 
 

Individually, students write about a given topic or case study.  
 
A specific amount of time is allotted for the activity; for example, “You have 
3 minutes. Write until I tell you to stop.” Then, have the students share what 
they wrote in teams of two or three or as a class. 

This method can be used at the beginning 
of an activity to help the students gather 
their thoughts on a topic.  
 
 

Related to educational aim 1 of the learning content for 
the theme of Identity, Gender Stereotypes and Roles, 
and Social Norms in Elementary 4: 

 Which attributes are considered masculine? 

 Which attributes are considered feminine? 

 Why do you think these attributes are associated 
with one gender or the other? 

Stem 
sentences 

Have the students complete a series of sentences on a given topic.  
 
These sentences should encourage students to explore their beliefs, feelings 
and values. The students complete the sentences alone, verbally or in writing 
(depending on the personal nature of the content being covered). 

This method will elicit a variety of 
opinions and feelings.  
 
This activity can be a personal reflection 
or can be used as the basis for discussions 
in teams of two or three or as a class. 

To work on the theme of Sexual Growth and Body 
Image in Elementary 6: 

 The part of my body that I like most is . . .  

 I am happy that I am physically able to . . . 
 
Questions can start with: I believe that, I feel that, I 
think that, people who . . . are . . ., etc. 

Guided 
imagery 

 

The students listen to a story that is told to them slowly.  
 
The goal is to help the students articulate their feelings through self-
reflection. Ask questions or give suggestions during the narrative to 
encourage the students to:  

 remember (allows students to make connections with their own lives) 
OR 

 imagine (students can visualize themselves in a hypothetical situation)  
 
Guided imagery may be visual (publicity, video), kinesthetic (body 
movements, mimicking), verbal (sounds or words) or memory related (smell 
or taste).  
 
Students could then write a personal reflection that they could share in teams 
of two or three or as a class. 

This method is used to clarify values and 
feelings, to develop the ability to make 
future decisions.  
 
Arrange the room so as to reduce 
distractions. Some students may have 
more difficulty with this type of method.  
 
It is important not to evaluate or interpret 
the students’ experiences.  

Tell the story about how babies are born using books 
appropriate for kindergarten students.  
 
 
*This method should not be used with sensitive topics so as 

to avoid stirring up emotions that may be difficult for some 
students to handle (e.g. sexual assault prevention). Short 
stories or discussions based on the content being covered are 
more suitable to such sensitive topics. 
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OTHER METHODS THAT CAN BE USED FOR TAKING STOCK: Questionnaire to be answered / Drawing (for younger students) / Reactions to an image or an advertisement / Personal journal 

GIVE AND GATHER INFORMATION AND EXAMINE CONCEPTS, FACTS AND IDEAS 

Method How to use this method 
In which context does this method 

work best? Any specific 
considerations? 

Suggestions for using this method 

Lecture Before beginning a lecture, ask the students a question related to the topic 
being presented.  
 
Ten rules for giving a good presentation in sexuality education 
 
1. Be well-prepared, clear, concise, precise, relevant and honest. 
2. Evaluate the environment and adjust it, as required.  
3. Build your presentation around key concepts and stick to them. 
4. Remember that what you say is not necessarily what the students will 

perceive or understand. 
5. Emphasize the positive. 
6. Clearly state that diverse values and beliefs are welcome. 
7. Use clear language and anticipate alternative vocabulary in case it is 

needed. 
8. Remember that certain topics can stir up emotions related to personal 

experiences in some students.  
9. Consider other learning styles that are not visual (e.g. auditory, 

kinesthetic). 
10. Plan activities where the students can apply what they have learned 

during the lecture.  

Students are less actively engaged during 
a lecture. They will have fewer 
opportunities to analyze, discuss, ask 
questions and hear the responses or 
opinions of other students.  
 
You must therefore be attentive and 
adjust your presentation depending on 
the students’ reactions, as well as plan 
some open-ended questions during the 
lecture in order to encourage 
participation. It is preferable to plan short 
lectures or to break up a longer one with 
discussions or other methods that will 
more actively engage students. 
 

Refer to the suggested activity “Videos to identify the 
main changes associated with puberty” for the theme of 
Sexual Growth and Body Image in Elementary 5. 

Worksheets 
 

After exploring a specific topic, divide the class into small groups. 
 

Provide the students with a number of items of information and ask them to 
group these items into different categories.  
 
This method allows the students to analyze information by examining it, 
asking questions, evaluating it, categorizing it, extrapolating from it, making 
generalizations, summarizing the information and comparing it.  
 

This method lets students express their 
own opinions and draw conclusions based 
on the information provided (therefore 
also calls into play the affective domain).   

To work on educational aim 1 for the theme of 
Pregnancy and Birth in Elementary 2: 
Hand out stickers (with words or pictures) and ask the 
students to: 

 put them in order to represent the phenomenon of 
conception 

 group them into categories that they will decide on 
in teams 
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Method How to use this method 
In which context does this method 

work best? Any specific 
considerations? 

Suggestions for using this method 

You could also use the suggested activity “Create a 
visual display depicting the influence of representations 
of sexuality in the public space” for the theme of 
Identity, Gender Stereotypes and Roles, and Social 
Norms in Secondary III.  

Task group 
 

A question or task is put to the class and the goal is to discuss the students’ 
reactions to a specific topic and to share information in small groups.  
 
Then, one student per group presents the group’s results to the class. 
Students may ask questions or react to the results presented.  
 
This method also helps students develop their interpersonal skills.  
 

Observe the students working together 
and clarify the instructions, as needed.  
 
You can also play a more active role by 
proposing resources and suggestions; by 
clarifying, encouraging and answering 
questions; and by playing the mediator. 

The poster-making activity suggested for the theme of 
STBBIs and Pregnancy in Secondary III could also be 
used.  
  

OTHER METHODS THAT CAN BE USED TO GIVE AND GATHER INFORMATION AND EXAMINE CONCEPTS, FACTS AND IDEAS: Use of videos / Question box / Use of youth literature and other written 

documents / Readings, research and presentations done by students / Surveys / Field research 
 

 

REFLECT ON ATTITUDES, FEELINGS, VALUES AND BELIEFS 

Method How to use this method 
In which context does this method 

work best? Any specific 
considerations? 

Suggestions for using this method 

Discussion Four steps: 
1. Present a situation that gives students the opportunity to reflect on a 

common experience and to add information, share feelings or reactions, 
give their opinion, define some terms and share their point of view. The 
situation may be presented by using a news item, viewing a video, 
observing a role play or listening to a speaker.  

 

A discussion during which students’ 
questions and reflections are aimed at 
you will serve primarily to clarify 
information.  
 
The discussion will be more effective if 
students discuss amongst themselves 
with you present.  
 

The scenarios proposed for the theme of STBBIs and 
Pregnancy in Secondary III could be used. 
  
Numerous examples of discussions that could take place 
are included in the pedagogical frameworks on:  

 Sexual Assault 

 Emotional and Romantic Life 

 STBBIs and Pregnancy Prevention, etc. 



5 
Ministère de l’Éducation et de l’Enseignement supérieur – Working document for pilot schools – Not for distribution 

Method How to use this method 
In which context does this method 

work best? Any specific 
considerations? 

Suggestions for using this method 

2. Summarize the elements of the situation and the themes identified in the 
first step. Analyze, compare and categorize the information. Ask general 
questions about key concepts. 

 
3. Asking the question “so how does this apply to your life?” will help 

students see how this information relates to “real life” or other similar 
situations. Ask the students what they have learned. 

 
4. Each student sees how the elements discussed can or could apply to his or 

her own life. You could ask the class to think about some actions that they 
could take as a group. You could propose some role playing or problem-
solving activities.   

 
This method allows students to work on different social skills: listening, 
respect of and open-mindedness toward differing opinions, etc.  

To make the discussion more concrete, 
encourage students to use “I” statements 
and ask for clarifications or examples 
when students make generalizations or 
vague statements.  
 
Help the students discriminate between 
inferences, values, opinions and facts.  
 
Encourage diversity of opinion. 
 
Establish clear rules that must be 
followed during discussions.  
 
State the attitudes that will not be 
tolerated. 

Whip  
 

Ask a question that will elicit opinions or feelings in the students.  
 
Ask each student to respond quickly in turn. The class discusses the 
similarities and differences in the responses.  
 
Then, have students answer the question individually, in writing or by drawing 
(depending on the topic and the age of the students).  
 
Have volunteers share their reflection with the class. 
 
Conclude the activity by reviewing the key concepts related to the initial 
question. 

 For educational aim 2 of the theme of Emotional and 
Romantic Life in Elementary 2: 
Questions: 

 How can we express our feelings to those we 
love? 

 A good friend is someone who is . . . 

Interview An individual is asked a series of questions, which he or she answers 
according to his or her personal perspective.  
  

The questions must stem from a real 
intent to explore problems and different 
solutions. 

For the learning content related to STBBIs in 
Secondary IV, interview a nurse on what to do to obtain 
contraception. 
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Method How to use this method 
In which context does this method 

work best? Any specific 
considerations? 

Suggestions for using this method 

The interview may take place in or out of the classroom. The person being 
interviewed may be the facilitator, a student volunteer, a guest or a family 
member.  
 
The questions may be prepared individually, in small groups or by the class as 
a whole through a brainstorming activity. 
 

 
Questions may be asked about feelings, 
opinions and values; however, they 
should not require respondents to reveal 
any personal behaviours or experiences 
that have taken place or that they might 
be planning.  
 

 

Fishbowl This is a structured group discussion where a certain number of students sit in 
the centre and discuss a topic while the remaining students silently observe 
around them. These observers take note of what is being discussed (a specific 
question may be used to guide their observations). At any time, an observer 
may replace a participant.  
 
The discussion lasts approximately 20 minutes. Begin by asking a question. 
You may also ask other questions during the activity in order to keep the 
students talking.  
 
After the discussion, summarize the main statements and ask the observers to 
share their comments about the topic discussed.  
 
Conclude with the key messages.  
 
This activity may be followed by an introspective writing exercise. 

The goal of this activity is to observe a 
small group that is interacting. The 
observers provide feedback and may be 
asked for input in order to keep the 
discussion going.  
 
This type of activity works best when 
there is a good classroom environment 
and when students feel comfortable 
participating and interchanging roles. 
Students who prefer playing a more 
passive role can observe and still be 
actively engaged in the activity.  
 
This method makes good use of the 
points of view of the positive leaders in 
the classroom. 

To work on educational aim 2 of the theme of STBBIs 
and Pregnancy in Secondary IV: 
http://casexprime.gouv.qc.ca/en/magazine/numero/25/ 
(available in English and French) 

OTHER METHODS THAT CAN BE USED TO REFLECT ON ATTITUDES, FEELINGS, VALUES AND BELIEFS: Continuum / Stories and case studies 

 
DEVELOP SKILLS AND HAVE THE STUDENTS PRACTISE WHAT THEY HAVE LEARNED 

http://casexprime.gouv.qc.ca/en/magazine/numero/25/
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Method How to use this method 
In which context does this method 

work best? Any specific considerations? 
Suggestions for using this method 

Skits Unlike role plays, which are improvised, skits are short stories that are 
planned out, written and acted.  
 
Skits give students the opportunity to take on a role in order to 
“experience” what they think they would do in a specific situation (going 
to the pharmacy to buy condoms, talking about sexuality with their 
parents, etc.). 
 
Before writing the skits, the students could brainstorm as a group to 
highlight the elements brought up previously. After the skit, the actors 
stay in character to answer questions from the rest of the class. A class 
discussion is recommended to review the elements targeted by the 
activity. 

Writing skits according to specific 
instructions will enhance what the students 
will learn about the topic proposed.  

To work on educational aim 2 of the theme of Identity, 
Gender Stereotypes and Roles, and Social Norms in 
Elementary 6: 

 Tell the students that they will be doing skits that 
illustrate what it means to respect differences. 

 Divide the students into small groups. 

 Have the students plan a skit on one of the themes 
proposed.  

 After the skits have been presented, have a class 
discussion. 

Examples of questions for the class discussion: 

 What behaviours or words demonstrate respect or lack 
of it? 

 How was empathy shown in the skits? 

 What did the skits reveal as problems or difficulties? 
How did the skits show this? 

 What did you learn by participating in this skit? 

Problem 
solving 

With this method, students work in either small groups or as a class and 
consider a difficult interpersonal situation with potential negative 
consequences in order to find a solution or make a decision.  
 
Three steps are involved in problem solving: 
1. Analyze the problem individually. (What is the problem? How would 

I define it? How do I feel about this problem?)  
2. Start clarifying the various perspectives of the situation. We must 

hear and understand others’ points of view (listening to others does 
not mean that we agree with them). 

3. Discuss and share in order to suggest solutions (make sure this step 
does not start before the first two steps have been completed). 

 
This method is useful for developing social skills: listening, being open to 
opinions, seeking win-win solutions and consensus, etc. 

It is important to protect the confidentiality 
and privacy of students by allowing them to 
choose a problem to resolve so that they 
can be as comfortable as possible with the 
activity.  
 
Never put students in a position where they 
are required to share information about 
their personal lives. 

To work on educational aim 2 of the theme of STBBIs and 
Pregnancy in Secondary IV: 
Other aspects that could be involved in problem solving: 
One person in a couple: 

 wants to have sex but the other does not 

 is unable to talk about her feelings   

 refuses to wear a condom 
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OTHER METHODS THAT CAN BE USED TO DEVELOP SKILLS AND HAVE THE STUDENTS PRACTISE WHAT THEY HAVE LEARNED: Role play / Field research (research at the library, pharmacy, etc.) 

 

ADDRESS VARIOUS AIMS: MULTI-PURPOSE METHODS (VERSATILE) 

Method How to use this method 
In which context does this method 

work best? Any specific 
considerations? 

Suggestions for using this method 

Brainstorming Guidelines to follow: 

 Briefly present the topic or question for the brainstorming 
session.  

 Do not criticize or judge students’ responses. 

 Reformulate responses to be sure that you understood correctly. 

 Using a point-form summary will help you take notes quickly 
without interfering with the flow of ideas (you could also have 
someone else take notes). 

 Provide students with additional information only at the end of 
the brainstorming session so as not to interfere with the flow of 
ideas.  

 Bring the students back to the brainstorming if they start 
engaging in a discussion.  

 Propose a different angle in order to stimulate the flow of ideas.  

 Determine when it is best to end the brainstorming session so as 
to keep the class’s attention.  

Can be used to: 

 prepare for discussing a topic or 
concept 

 identify the students’ needs, 
knowledge, interests and beliefs 

 encourage students to express their 
feelings, values, attitudes and beliefs  

 find solutions to a problem or verbal 
and non-verbal behaviours 
appropriate for a situation  

 

 

Guest speaker A person from outside the school (community group, expert, etc.) 
could be invited to speak to the students about a specific topic.  
 
As a specialist on a specific topic or in a certain field, the guest 
speaker can present information to students in a lecture format.  

Listening to a guest speaker will often 
pique students’ interest about a specific 
topic but does not allow them to 
become aware of the aspects related to 
their personal lives nor to develop the 
skill to take a certain action or make 
decisions.  
 
Ensure that the guest speaker’s content 
and process are in line with the 
educational aims and learning content 
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Method How to use this method 
In which context does this method 

work best? Any specific 
considerations? 

Suggestions for using this method 

being covered (see methods adapted to 
objectives). Plan for a review after the 
activity.  

Debate A debate is a formal discussion of differing sides of an issue in order 
to explore different viewpoints.  
 
Volunteers who participate in the debate do not need to represent 
their own point of view but rather a viewpoint that they feel they can 
defend.  
 
Conclude a debate by reviewing the definitions and concepts that 
were brought up.  
 
You must know your class well to use the debate method, must have 
planned out the questions and know how to get things back on track 
if necessary.  

This method has some risks associated 
with it:   

 You must clearly explain the ground 
rules for debating, the attitudes that 
are expected and those that will not 
be tolerated. 

 Plan a certain amount of time for 
students to present their cases and 
their rebuttals and summaries.   

 Make sure the students do not make 
any accusations or defamatory 
statements. Make sure no student 
feels personally targeted by the topic 
or discussion. 

 Sensitive topics should be avoided as 
there is a risk of polarizing the 
discussion instead of making the 
nuances which are important in the 
context of sexuality education. 

A debate will be more constructive when different roles 
regarding the same topic are assigned to 3 or 4 teams 
(this approach is less polarizing).  
For example, the topic is teen sexuality and the 
students are divided into teams of: 

 parents of teens 

 16-year-old teens 

 health professionals 

 screenwriters of teen comedies 

 comic book writers 
 
Ask each team to put themselves in the shoes of the 
group they are representing and to write a short text 
that depicts their point of view. Have the students 
present their texts. Compare the points of view, and 
highlight similarities and differences in the concerns of 
each group.  

OTHER METHODS THAT CAN BE USED TO ADDRESS VARIOUS AIMS: MULTI-PURPOSE METHODS (VERSATILE): Peer education / Writing and performance of plays / Games  

   

REFERENCES   
Gouvernement du Québec. (2003). Sex Education in the Context of Education Reform (pp. 39-40). Québec: Ministère de l’Éducation du Québec. 

Hedgepeth, Evonne and Joan Helmich. (1996). Chapter 9: Giving and Gathering Information and Examining Concepts, Facts and Ideas. In Teaching About Sexuality and HIV: Principles and Methods for Effective Education 

(pp. 155-158). New York: New York University Press. 
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Some sort of education about sex is inevitable . . . Teachers and 
parents act as though the time and circumstance under which a 
child receives sex education were determined entirely by them. 
Instead of keeping children “innocent,” the net result of this 
attitude is to leave their entire education to inaccurate and 
pernicious sources.” 

 
-Lester Kirkendall, Sex Education and Human Relations, 1950 

Sexuality 
 

SEXUALITY IS COMPREHENSIVE 
Sexuality happens in the body, the mind 
and the heart. It has several dimensions: 
biological, psychoaffective, interpersonal, 
socio-cultural, moral. 

 

SEXUALITY IS POSITIVE 
Sexuality plays a positive role in our lives. 
It leads to personal fulfillment, pleasure, 
new encounters, an appreciation of life, 
etc.  

 

SEXUALITY IS HUMAN POTENTIAL 
As sexual beings, sexuality begins at birth. 
Sexuality is a lifelong human force.  

 

SEXUALITY CULTIVATES CURIOSITY  
Curiosity about sexuality is part of the 
human experience. It is present 
throughout our lives, at all ages.   

 

OUR SEXUALITY IS WHO WE ARE. 
SEX IS WHAT WE DO. 

 

Goals 

ENRICH THE PERSONAL AND SOCIAL LIVES OF STUDENTS 
The purpose of sexuality education is not only to prevent problems (e.g. 
STBBIs, sexual assault, unwanted pregnancies). It also serves to help people 
feel comfortable with who they are and with their relationships.   

 UNDERSTAND HUMAN SEXUALITY TO SEAMLESSLY INTEGRATE IT INTO THEIR 

IDENTITY   

 EXPRESS THEIR SEXUALITY IN A WAY THAT IS RESPECTFUL OF THEMSELVES AND 

OTHERS 

 BECOME AWARE OF AND BE RESPONSIBLE FOR THE DIVERSE ISSUES ASSOCIATED 

WITH SEXUALITY  

 TAKE RESPONSIBILITY FOR THEIR SEXUAL AND REPRODUCTIVE HEALTH  
 

View of sexuality education 
 
 
SEXUALITY EDUCATION IS INTERDISCIPLINARY AND PROMOTES A POSITIVE, COMPREHENSIVE VIEW OF 

SEXUALITY 
Sexuality education targets attitudes, behaviours and values, rather than knowledge alone. 

https://youtu.be/eV92ALv-TGw 
 

SEXUALITY EDUCATION IS INCLUSIVE 
It takes into account the diversity of individuals and their respective realities. It helps individuals grow in a way that 
respects their identities, the way they express their gender, and the way they are.    

 

SEXUALITY EDUCATION TOUCHES ON A RANGE OF SUBJECTS 

Sexuality education is a lifelong process. It addresses sexuality in all its dimensions: identity, emotional life, 
intimacy, etc.   
 

SEXUALITY EDUCATION IS FORMAL: IT HAS A NECESSARY STRUCTURED, PROGRESSIVE APPROACH  
Sexuality education accompanies student development. It sets the basic framework for all human interactions at 
the very beginning of schooling.  
 

SEXUALITY EDUCATION IS INFORMAL 
Sexuality education can be provided in different contexts and using different media (agents of sexuality education).  
 

SEXUALITY EDUCATION CAN ALSO BE ACHIEVED THROUGH “OSMOSIS”  
Young people learn a great deal from their peers and in the media—though, over time, these sources and 
messages can sometimes expose them to contradictory messages. Some information may result in confusion. More 
importantly, however, these messages are not delivered in a formal setting with clear intentions and concern for 
their development. 

Values  

Anchor educational actions and contribute to the goals 
of sexuality education. 

VALUES GUIDE STUDENTS: THEIR DEVELOPMENT, THEIR 

BEHAVIOURS   
Values are ideals that shed light on the ways to be and to act.  
  

VALUES GUIDE EDUCATIONAL ACTIONS 
Adults must have a clear view of these values and beliefs and 
understand how they influence the sexuality education 
provided to students. One or more of the following values are 
at stake in the real-life situations analyzed with students or in 
the decisions they make. 

 
EQUALITY BETWEEN MEN AND WOMEN     RESPECT FOR DIVERSITY      

RESPONSIBILITY     PERSONAL FULFILLMENT, BALANCE, WELL-BEING     

PLEASURE 
    RESPECT FOR PHYSICAL AND PSYCHOLOGICAL INTEGRITY    HEALTH 

Teachers must be more passionate about education than about sexuality. They 
must be able to distinguish between their own sexuality and that of their students 
to avoid projecting their concerns onto them.” 

-Marie-Paule Desaulniers, 1988 

Many teachers rely on their intuition, their experiences and even 
their role as teachers as effective tools for leading potentially 
sensitive interventions.” 

-Gabrielle Richard, 2013 

In sexuality education, knowledge is critical, 
but insufficient if we do not also reflect on 
sexuality in general, as well as on ourselves, 
our own sexuality, our sexual values, the 
sexuality education we received and how we 
act as females and males.” 

-Marie-Paule Desaulniers, 1988 

https://youtu.be/eV92ALv-TGw
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SEXUALITY EDUCATION . . . 

PROMOTES AN UNDERSTANDING OF HUMAN SEXUALITY AND ONE’S OWN SEXUALITY  

 

VIEW SEXUALITY AS A DEVELOPMENTAL TASK  

DEVELOPMENT AND CONSTRUCTION OF IDENTITY 

Sexuality contributes to identity development 
in stages. Indeed, sexuality is developed and 
constructed through life experiences.  

As such, encourage students to take some 
distance from themselves and their 
experiences to gain new perspectives (achieve 
a better understanding of sexuality in general 
to gain new awareness of MY sexuality).   

THE LEARNING PROCESS INVOLVES: learning, making 
errors, learning, making more errors.  

This involves acknowledging the role that 
making mistakes can play (in the classroom and 
in real life).   

 

UNDERSTAND THE CHILD AND THE ADOLESCENT  
Listen to students with kindness, understanding, 
open-mindedness and sensitivity, and answer their 
questions clearly and honestly.   
 
Situate the child and adolescent within the context of 
their environment.  
 
Understand their wants, their needs and their desire 
to experiment, which may be concealed behind the 
risks they take. The influence of their friends, family 
and acquaintances, their need to be with other 
people, the efforts they make to accept themselves 
and be accepted by others, their capacity to evaluate 
the consequences of their choices.   

 GIVE THE STUDENTS SPACE TO DISCUSS WHAT THEY FEEL IS 

IMPORTANT 

 HELP STUDENTS THINK ABOUT THEIR DECISIONS (before 
and after the fact) 

 

INVEST IN THE QUALITY OF INTERVENTIONS AND THE 

EDUCATIONAL RELATIONSHIP   

Sexuality education may be provided in 
different ways, drawing on a variety of 
teaching methods and resources. 

Consider the situation with empathy (from the 
student’s perspective). Adopt appropriate 
teaching methods to that end.  

 CREATE A FAVOURABLE TEACHING ENVIRONMENT 
By creating an environment where 
students can share their points of view, 
you are giving them space to forge their 
values 

 

PRESENT REALITY OBJECTIVELY 

Shed prejudices and inaccurate knowledge and see beyond 
your own personal choices in order to be able to present reality 
in an objective manner.   

 DO NOT SHY AWAY FROM SENSITIVE TOPICS THAT CONTRIBUTE TO THE 

STUDENTS’ DEVELOPMENT  
Not everything is delicate and controversial in sexuality 
education. However, when certain topics need to be 
addressed to benefit student development, you simply need 
to face the challenge head on.  

 OPT FOR NUANCE INSTEAD OF SENSATIONALISM: Sexuality is rife 
with nuance and subtlety. Sensationalism plows over useful 
nuances that are key to understanding reality. Convey the 
complexity of sexuality and personal experiences without 
trying to impress students with examples that have shock 
value. Sexuality education is not meant to be entertaining. 
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Some sort of education about sex is inevitable . . . Teachers and 
parents act as though the time and circumstance under which a 
child receives sex education were determined entirely by them. 
Instead of keeping children “innocent,” the net result of this 
attitude is to leave their entire education to inaccurate and 
pernicious sources.” 

 
-Lester Kirkendall, Sex Education and Human Relations, 1950 

Sexuality 
 

SEXUALITY IS COMPREHENSIVE 
Sexuality happens in the body, the mind 
and the heart. It has several dimensions: 
biological, psychoaffective, interpersonal, 
socio-cultural, moral. 

 

SEXUALITY IS POSITIVE 
Sexuality plays a positive role in our lives. 
It leads to personal fulfillment, pleasure, 
new encounters, an appreciation of life, 
etc.  

 

SEXUALITY IS HUMAN POTENTIAL 
As sexual beings, sexuality begins at birth. 
Sexuality is a lifelong human force.  

 

SEXUALITY CULTIVATES CURIOSITY  
Curiosity about sexuality is part of the 
human experience. It is present 
throughout our lives, at all ages.   

 

OUR SEXUALITY IS WHO WE ARE. 
SEX IS WHAT WE DO. 

 

Goals 

ENRICH THE PERSONAL AND SOCIAL LIVES OF STUDENTS 
The purpose of sexuality education is not only to prevent problems (e.g. 
STBBIs, sexual assault, unwanted pregnancies). It also serves to help people 
feel comfortable with who they are and with their relationships.   

 UNDERSTAND HUMAN SEXUALITY TO SEAMLESSLY INTEGRATE IT INTO THEIR 

IDENTITY   

 EXPRESS THEIR SEXUALITY IN A WAY THAT IS RESPECTFUL OF THEMSELVES AND 

OTHERS 

 BECOME AWARE OF AND BE RESPONSIBLE FOR THE DIVERSE ISSUES ASSOCIATED 

WITH SEXUALITY  

 TAKE RESPONSIBILITY FOR THEIR SEXUAL AND REPRODUCTIVE HEALTH  
 

View of sexuality education 
 
 
SEXUALITY EDUCATION IS INTERDISCIPLINARY AND PROMOTES A POSITIVE, COMPREHENSIVE VIEW OF 

SEXUALITY 
Sexuality education targets attitudes, behaviours and values, rather than knowledge alone. 

https://youtu.be/eV92ALv-TGw 
 

SEXUALITY EDUCATION IS INCLUSIVE 
It takes into account the diversity of individuals and their respective realities. It helps individuals grow in a way that 
respects their identities, the way they express their gender, and the way they are.    

 

SEXUALITY EDUCATION TOUCHES ON A RANGE OF SUBJECTS 

Sexuality education is a lifelong process. It addresses sexuality in all its dimensions: identity, emotional life, 
intimacy, etc.   
 

SEXUALITY EDUCATION IS FORMAL: IT HAS A NECESSARY STRUCTURED, PROGRESSIVE APPROACH  
Sexuality education accompanies student development. It sets the basic framework for all human interactions at 
the very beginning of schooling.  
 

SEXUALITY EDUCATION IS INFORMAL 
Sexuality education can be provided in different contexts and using different media (agents of sexuality education).  
 

SEXUALITY EDUCATION CAN ALSO BE ACHIEVED THROUGH “OSMOSIS”  
Young people learn a great deal from their peers and in the media—though, over time, these sources and 
messages can sometimes expose them to contradictory messages. Some information may result in confusion. More 
importantly, however, these messages are not delivered in a formal setting with clear intentions and concern for 
their development. 

Values  

Anchor educational actions and contribute to the goals 
of sexuality education. 

VALUES GUIDE STUDENTS: THEIR DEVELOPMENT, THEIR 

BEHAVIOURS   
Values are ideals that shed light on the ways to be and to act.  
  

VALUES GUIDE EDUCATIONAL ACTIONS 
Adults must have a clear view of these values and beliefs and 
understand how they influence the sexuality education 
provided to students. One or more of the following values are 
at stake in the real-life situations analyzed with students or in 
the decisions they make. 

 
EQUALITY BETWEEN MEN AND WOMEN     RESPECT FOR DIVERSITY      

RESPONSIBILITY     PERSONAL FULFILLMENT, BALANCE, WELL-BEING     

PLEASURE 
    RESPECT FOR PHYSICAL AND PSYCHOLOGICAL INTEGRITY    HEALTH 

Teachers must be more passionate about education than about sexuality. They 
must be able to distinguish between their own sexuality and that of their students 
to avoid projecting their concerns onto them.” 

-Marie-Paule Desaulniers, 1988 

Many teachers rely on their intuition, their experiences and even 
their role as teachers as effective tools for leading potentially 
sensitive interventions.” 

-Gabrielle Richard, 2013 

In sexuality education, knowledge is critical, 
but insufficient if we do not also reflect on 
sexuality in general, as well as on ourselves, 
our own sexuality, our sexual values, the 
sexuality education we received and how we 
act as females and males.” 

-Marie-Paule Desaulniers, 1988 

https://youtu.be/eV92ALv-TGw
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SEXUALITY EDUCATION . . . 

PROMOTES AN UNDERSTANDING OF HUMAN SEXUALITY AND ONE’S OWN SEXUALITY  

 

VIEW SEXUALITY AS A DEVELOPMENTAL TASK  

DEVELOPMENT AND CONSTRUCTION OF IDENTITY 

Sexuality contributes to identity development 
in stages. Indeed, sexuality is developed and 
constructed through life experiences.  

As such, encourage students to take some 
distance from themselves and their 
experiences to gain new perspectives (achieve 
a better understanding of sexuality in general 
to gain new awareness of MY sexuality).   

THE LEARNING PROCESS INVOLVES: learning, making 
errors, learning, making more errors.  

This involves acknowledging the role that 
making mistakes can play (in the classroom and 
in real life).   

 

UNDERSTAND THE CHILD AND THE ADOLESCENT  
Listen to students with kindness, understanding, 
open-mindedness and sensitivity, and answer their 
questions clearly and honestly.   
 
Situate the child and adolescent within the context of 
their environment.  
 
Understand their wants, their needs and their desire 
to experiment, which may be concealed behind the 
risks they take. The influence of their friends, family 
and acquaintances, their need to be with other 
people, the efforts they make to accept themselves 
and be accepted by others, their capacity to evaluate 
the consequences of their choices.   

 GIVE THE STUDENTS SPACE TO DISCUSS WHAT THEY FEEL IS 

IMPORTANT 

 HELP STUDENTS THINK ABOUT THEIR DECISIONS (before 
and after the fact) 

 

INVEST IN THE QUALITY OF INTERVENTIONS AND THE 

EDUCATIONAL RELATIONSHIP   

Sexuality education may be provided in 
different ways, drawing on a variety of 
teaching methods and resources. 

Consider the situation with empathy (from the 
student’s perspective). Adopt appropriate 
teaching methods to that end.  

 CREATE A FAVOURABLE TEACHING ENVIRONMENT 
By creating an environment where 
students can share their points of view, 
you are giving them space to forge their 
values 

 

PRESENT REALITY OBJECTIVELY 

Shed prejudices and inaccurate knowledge and see beyond 
your own personal choices in order to be able to present reality 
in an objective manner.   

 DO NOT SHY AWAY FROM SENSITIVE TOPICS THAT CONTRIBUTE TO THE 

STUDENTS’ DEVELOPMENT  
Not everything is delicate and controversial in sexuality 
education. However, when certain topics need to be 
addressed to benefit student development, you simply need 
to face the challenge head on.  

 OPT FOR NUANCE INSTEAD OF SENSATIONALISM: Sexuality is rife 
with nuance and subtlety. Sensationalism plows over useful 
nuances that are key to understanding reality. Convey the 
complexity of sexuality and personal experiences without 
trying to impress students with examples that have shock 
value. Sexuality education is not meant to be entertaining. 
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L’ÉDUCATION À LA SEXUALITÉ  

RÔLES ET RESPONSABILITÉS DU RÉSEAU DE L’ÉDUCATION  

 

Qui définit les apprentissages en éducation à la sexualité?  
Le ministre de l’Éducation, du Loisir et du Sport (LIP, art. 461). 

 

Qui planifie et fait l’éducation à la sexualité?  
La planification est faite par la direction et le personnel de l’école. Le conseil d’établissement est, quant à lui, 
chargé d’approuver la planification faite par l’école (LIP, art. 85 et 89).  
 
Les apprentissages des élèves sont pris en charge par le personnel enseignant, les autres intervenants de l'équipe-
école, avec la collaboration des professionnels du réseau de la santé et des services sociaux (RSSS) et des 
organismes communautaires. Cette prise en charge est faite selon la planification établie par l’école et en 
cohérence avec l’offre de services du RSSS.  

Cette planification : 

 vise à ce que les élèves fassent les apprentissages obligatoires; 

 identifie les personnes chargées de faire faire les apprentissages; 

 prévoit les façons d’informer les parents; 

 est structurée, pour assurer la continuité dans les apprentissages; 

 est concertée : la direction d’école veille à ce que l’expertise et les qualités des membres de son équipe-école 
(enseignants et professionnels), soient mises à contribution ainsi que celles des collaborateurs du RSSS; 

 détermine les modalités pédagogiques : les moyens et les outils pédagogiques (parmi ceux proposés ou 
créées par le Ministère et la commission scolaire, de même que ceux du réseau de la santé et des services 
sociaux, des organismes communautaires ou d’autres partenaires) 

 

Qui fait le bilan de l’éducation à la sexualité? 
L’école (direction, enseignants, personnel des services éducatifs complémentaires). 

Les personnes ou groupes suivants peuvent y contribuer : 

 le conseil d’établissement; 

 les collaborateurs du centre intégré de santé et de services sociaux (CISSS) qui travaillent étroitement avec 
ceux qui ont planifié, conçu ou réalisé des activités d’éducation à la sexualité; 

 les élèves (au secondaire); 

 les parents. 
 
Le bilan porte sur : 

 la pertinence des activités proposées; 

 les effets sur les élèves; 

 les améliorations à apporter aux activités de l’année suivante. 
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Quelle peut être la contribution, en éducation à la sexualité, du réseau de la santé et des services 
sociaux et des organismes communautaires? 
Les acteurs du RSSS et les organismes communautaires sont des collaborateurs importants dans la mise en œuvre 
de l’éducation à la sexualité en milieu scolaire. Ils peuvent collaborer avec l’école et la commission scolaire aux 
étapes de planification, de mise en œuvre et de bilan. 

Les modalités de collaboration doivent être convenues entre les commissions scolaires ou les écoles, le RSSS et 
les organismes communautaires, dans le respect des rôles, des responsabilités, des priorités, des ressources 
disponibles et des missions de chacun1.  
 

Qui a la responsabilité de former le personnel des écoles qui contribue à l’éducation à la sexualité? 
La commission scolaire. Toutefois, elle peut s’associer à différents acteurs pour compléter ou bonifier son offre 
de formation aux écoles en fonction de ses besoins. 
 

Qui informe les parents de ce qui se fait en éducation à la sexualité à l’école? 
L’école. 
 

Quels rôles joue le ministère de l’Éducation et de l’Enseignement supérieur? 

1. Accompagne et soutient le réseau scolaire dans la mise en œuvre de l’éducation à la sexualité, notamment 
en l’aidant à : 

 s’approprier les apprentissages; 

 consolider les habiletés du personnel scolaire pour faire l’éducation à la sexualité et aussi faire face aux 
défis que présentent les thématiques qui requièrent certaines précautions (ex : agressions sexuelles); 

 favoriser le partage d’expertise sur les conditions et modalités d’intégration de l’éducation à la sexualité 
dans les services éducatifs dispensés aux élèves (organisation scolaire, etc.) (LIP, art. 85); 

 faire des choix d’offres de services basés sur les meilleures pratiques; 

 informer et rassurer les parents. 

2. Réseaute les principaux responsables. 

3. Assure le suivi du déploiement des apprentissages en éducation à la sexualité dans le réseau scolaire. 
 

Comment les apprentissages définis par le Ministère s’inscrivent-ils dans l’ensemble des actions en 
éducation à la sexualité et dans l’offre de services et de ressources? 

 Apprentissages obligatoires en éducation à la sexualité pour tous les élèves au primaire et au secondaire 
et interventions dans l’école pour soutenir ces apprentissages, incluant la communication avec les 
parents (cohérence des messages et des actions). 

 Autres actions dans l’école : interactions dans la cour de récréation, application du code de vie, actions 
de promotion-prévention (avec ou sans la collaboration du RSSS et des organismes communautaires). 

 Services de type clinique jeunesse (les services pouvant être offerts seront précisés dans un autre 
document). 

  

                                                           
1  La contribution possible du RSSS sera précisée ultérieurement dans un document produit par le ministère de la Santé et des Services 

sociaux (MSSS). 

En résumé, des collaborations sont possibles à plusieurs niveaux et à tous 
les paliers au regard de l’éducation à la sexualité, et ce dans le respect des 
rôles et des responsabilités de chacun. 
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EN PROMOTION – PRÉVENTION 

 

Qui planifie et met en œuvre les actions de promotion-prévention? 
La commission scolaire établit un programme pour les services éducatifs complémentaires de 
promotion-prévention inscrit au régime pédagogique (LIP, art. 224 et RP, 4) et l’école détermine la mise en œuvre 
de ce programme (LIP, art. 88 et 89). 
 
La planification et la mise en œuvre d’interventions efficaces de promotion et de prévention s’inscrit également 
dans l’Entente de complémentarité entre le réseau de la santé et des services sociaux et le réseau de l’éducation, 
Deux réseaux, un objectif : le développement des jeunes, renouvelée en 2003. L’approche École en santé constitue 
le moyen privilégié pour mettre en œuvre le volet promotion-prévention de cette Entente. 
 

Quelle est la relation entre les contenus du référent commun en promotion-prévention (ÉKIP) et les 
apprentissages en éducation à la sexualité? 
Quelques savoirs identifiés en promotion-prévention ont les mêmes intentions que certains apprentissages en 
éducation à la sexualité. D’autres savoirs en promotion-prévention sont contributifs à la thématique sexualité, 
mais ne sont pas collés aux apprentissages en éducation à la sexualité (ex. : développement d’habiletés sociales).  
 

Comment l’éducation à la sexualité à l’école s’inscrit-elle dans l’approche École en santé et l’Entente 
de complémentarité des services entre le réseau de la santé et des services sociaux et le réseau de 
l'éducation? 

Exemple présenté pour les sujets sexualité, alimentation et activité physique :  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Les orientations ministérielles en éducation à la sexualité (en continuité avec celles de 2003 et le guide de mise 
en œuvre de 2008) véhiculent les mêmes principes que ceux de l’approche École en santé : une action planifiée et 
concertée dans l’école et avec les partenaires, soutenue par la direction d’école autant dans les contenus à couvrir 
(apprentissages) que dans les mesures à offrir dans le milieu de vie qu’est l’école.  
 
Cette façon de faire est la même en prévention de la violence et en orientation scolaire et professionnelle. 

Promotion-prévention Promotion-prévention MEESR 

CS 

ÉCOLES 

MSSS 

CISSS 

Organismes 
communautaires 

Entente de complémentarité  
des services SSS-Éducation 

Éducation à la sexualité 
Apprentissages établis par  
le ministre et actions dans 
l’environnement scolaire 

Offre de services cliniques 
et préventifs adaptés aux 

besoins des jeunes 

Volet promotion-prévention  

(savoirs contributifs à la sexualité, 
l’alimentation et l’activité physique 
et actions à mettre en œuvre dans 

les milieux de vie du jeune) 

Sexualité 

Alimentation 

Activité physique 

Politique-cadre Pour un 
virage santé à l’école 

Éducation physique  
et à la santé 
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Ten Ground Rules for _ _ _

Providing Sex Education
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Be sensitive and respectful of the feelings of
.. others. Listen closely to what others say.

(Example for adolescents: "Everyone has their own
opinion regarding seguality, regardless of their sex, age,
religion, social background, etc. You can have a point of
view without ever being involved in a romantic rela-
tionship or having a sexual experience. Therefore, you
should feel confortable sharing your thoughts and

comments with the group'~

j You have the right to pass, that is, not to

answer a question. Personal behaviour should

not be discussed in class. ('This reassures students who

may be afraid or hesitant about taking sex education

courses.) Similarly, whenever a teacher feels that a ques-

tion is too personal, he/she may remind students of the

ride and encourage them to discuss the pros and cons

of a particular behaviour or situation by referring, if

necessary, to different points of view: social, moral,

biolobical, emotional, legal, interpersonal, religious, etc.).

Do not make any heavy-handed or categorical

~...,. comments. Avoid making students feel ridicu- Try to use proper ternis. If students do not
• lous or insulting them alter they have asked a question ._._.....,„ imow the right word, they should use expres-

or made a çonunent that seems_outlandish. _ sions that they know and the teacher will tell them the

appropriate terni.
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Do not personalize questions or situations.

-- - - .' Avoid saying "My aunt told me Chat .. " or °If

my broflier watches porn movies, does it mean ...?" Say

rather, "Someone told me that . . " (Children and pre-

adolescents easily disclose information about their

private lives or those of oû~ers. This strategy should

keep any information diat is too personal or not rele-

vant froin being revealed.)

--- Avoid telling other students outside the class-

room about coirunents made by fellow members

of the clans. (Disaetion is important. T1~is ride is some-

what idealistic given that cl~ildren and adolescents

usually tell others everything and enjoy doing so.

Nevertheless, it is important to remind them that discre-

fion is a sign of respect. This will corne with titre. Simi-

larly, educators should also respect the cule of confiden-

tiality, except when required by law, such as in a case of

sexual exploitation,)

All questions are welcomed and vâlid

(Example adapted for adolescents: 'At your age,

sometimes you think that you are the only one

concerned by a certain aspect of sexuality—worrying

about emotional and physical changes, feelings of being

in love, etc.—when, in fast, many of your friends are

asking themselves the saule questions and are expe-

riencing the saine feelings. We are afraid of others

judging us, we are afraid of not being ̀ normal.' These

classes will ~ ve you the opportuniry to discuss your

concerns as well as the issues and joys of adolescence.

Therefore, you should feel comfortable askùig what is

on your mind. However, if you submit an anonymous

question that I choose not to answer, it's not because it's

not 'acceptable' 1t may just be that I dont think it's in

the best interests of the class or I dont feel ready to

have a general discussion on the topic. In that case,

corne and see me individually and I will try to answer

}gour question" Of course, all questions of substaizce

should rot be ignored just because they risk sparking a

debate of ideas and opinions.)

Perhaps it would be useful to talk to your

--` _ pazents about the points discussed in dans. Be

specific when telling them about your classroom experi-

ence and dont e~ggerate the content. (To facilit~te this,

the educator should summarize the subject at the end

of the clans, especially for very young students.)

-- Speak for yourself. Use the pronoun "I" to state

_ your opinions and feelings.

If you or somebody you know han a problem

with the class, tome directiy to ire. (The

purpose of this tale is to ininimize rumours and to

teach children and adolescents to talk about their

dissatisfactious or concerns. Of course, it is important to

accept the criticism and rot punish the person who

çaine to you.) _.
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