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SEXUAL GROWTH AND BODY IMAGE 
Appreciating the body you have as a girl or boy and diversity of body types 

Kindergarten 

 

Educational 
aims 

 
1) Identify the parts of the body of girls and boys 
 
2) Give examples of what you can feel and express with your body 
 

Estimated duration of activity  
60 minutes 

 
 

 

LEARNING ABOUT SEXUAL GROWTH AND BODY IMAGE WITHIN THE BROADER CONTEXT  
OF STUDENTS’ PSYCHOSEXUAL DEVELOPMENT 

CHARACTERISTICS OF CHILDREN 
4 TO 6 YEARS OLD 

 
Children who know the parts of their body, including the sexual organs, are more likely to be proud of their bodies1 and to develop a 
positive body image.2 
 
The approach taken in kindergarten provides the foundation for future sexuality education in Elementary Cycle One. The activities 
should help students develop a positive body image and increase the effectiveness of interventions to prevent sexual assault,3 in 
particular by helping students be more comfortable and accurate in using the correct terms for the parts of the body, including the 
sexual organs4 when expressing their needs and wishes. 

Children 4 to 6 years old:  

 know that they are a girl or a boy and that this will not 
change. 

 are curious about their bodies and what makes girls’ and 
boys’ bodies different. 

 recognize the different parts of the body and can name 
them and say what they do. 

 rarely know the precise term for the genital organs (only 
10% of them know).5 They observe that saying certain 
words related to sexuality or excretory functions elicits a 
reaction from others.6 

 gradually experience modesty and begin to set some 
boundaries. 
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BEFORE THE ACTIVITY 
    

LEARNING CONTENT 
What students learn to do, to distinguish 

 and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF CHILDREN 
Present or read this to the students to aid their understanding. 

1) Identify the parts of the body of girls and 
boys 
 Parts of the body that both girls and 

boys have 
o E.g. arms, lungs, head, heart, brain, 

buttocks 
 Parts of the body specific to girls or boys 

o Outside the body (girls: vulva, 

breasts; boys: penis, scrotum) 

o Inside the body (girls: ovaries, uterus, 
vagina; boys: testicles) 

o Functions of the sexual organs (e.g. 
elimination, reproduction) 

 Differences among girls’ bodies; 
differences among boys’ bodies  

 Importance of taking good care of your 
body (hygiene, appreciating your body) 

 
 
 
 
 
 
 
 
 
 
 

Parts of the body that everyone has  (in children’s words) 

 The human body is composed of thousands of parts (about 7500 in total7). Most are 
shared by all:: arms, legs, head, stomach, heart, lungs, brain, etc.   

 
Parts of the body specific to reproduction (in children’s words) 

 Some body parts are different depending on your gender. Some body parts are located 
outside the body, and you can see them: vulva, penis, scrotum. Other parts, such as 
the ovaries, uterus vagina and the testicles are inside the body. That means you can’t 
see them, just like your heart and your stomach.  

 Unlike other body parts, girls’ breasts begin to develop in adolescence. This happens 
during puberty. Before puberty, girls’ breasts look similar to that of boys. 

 
Functions of the sexual organs (in children’s words) 

 The penis and the vulva play an important role in elimination: each organ is equipped 
with a tiny orifice called the urinary meatus, through which urine from the bladder can 
evacuate. 

 The sexual organs—the testicles, penis, ovaries and uterus—play an important role in 
making babies. 

o The testicles (once the person becomes an “adult”) produce sperm, while 
the  ovaries contain cells called ova. 

o The penis deposits a liquid that contains sperm inside the vagina. When a 
sperm meets an ovum, (one of the little eggs inside one of the  ovaries), a 
baby will begin to grow.  

o The uterus is found inside, underneath the  stomach. The fetus develops in 
the uterus to prepare for birth: the uterus stretches much like a balloon 
that gets bigger and bigger as the fetus grows.  

o In addition to the urinary meatus, the  vulva contains another small 
opening called a vagina. The vagina is a small conduit that leads to the 

Parts of the body 

• I have a penis, and so does my dad.  

• I’m a girl, and I have a vulva.  

• (To complete) 
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BEFORE THE ACTIVITY 
    

LEARNING CONTENT 
What students learn to do, to distinguish 

 and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF CHILDREN 
Present or read this to the students to aid their understanding. 

 
 
 
 
 
 
 
 
 
 
 
2) Give examples of what you can feel and 
express with your body 
 Feeling 

o Five senses: taste, touch, smell, sight, 
hearing 

o Emotions 
o Sensations: pleasant, unpleasant 

 Sharing your needs and wishes with 
others (e.g. friends, adults in your life) 
o When sensations and feelings are 

pleasant; when sensations and 
feelings are unpleasant 

o When you are not sure about 
something, when you need to talk 
with someone 

o Saying when you do not like being 
touched 

o Protecting your private parts 

uterus. When the woman is in labour, the baby leaves the uterus and 
passes through the vagina to be born. 

 
Differences among  bodies (in children’s words) 

 All human beings are unique. Every bodyis different. Some bodies are big, others are 
small. The colour of our eyes and our hair, and many other traits distinguish us from 
one another.  

 
Importance of taking good care of your body (in children’s words) 

 FORTHCOMING...  
 
What you can feel and express with your body (in children’s words) 

 Our five senses (taste, touch, smell, sight, hearing) allow us to feel so many things. Our 
five senses are very useful! 

o Taste allows us to savour the food we love, or causes us to make faces 
when we eat something we don’t like as much.  

o Touch allows us to cuddle someone we love, to appreciate a warm blanket 
when it’s cold.  

o Our sense of smell allows us to be comforted by odours, such as the 
odours of a meal prepared by our parents, and can also help to protect us 
(e.g. recognizing the smell of smoke).  

o Sight allows us to move based on obstacles and distances, to contemplate 
beautiful landscapes.    

o Hearing allows us to dance to music, to talk with our friends.  

 Emotions are the body’s reactions to something we are experiencing (e.g. joy, sadness, 
anger, fear). Emotions can happen at any time, without warning. Our emotions are 
also visible through our expressions and gestures. They can also be heard in our tone 
of voice. Our body reacts to emotions (e.g. blushing when we are embarrassed), and 
we sometimes have no control over our reactions (e.g. we may jump when we are 

 
 
 
 
 
 
 
 
Importance of taking good care of your body 

 I take a bath every day. I don’t like it because it 
means I have to stop playing.  

 My mouth tastes good after I’ve brushed my teeth.  

 My mom says that I’m a girl who’s always on the 
move. I love running.  

 Sometimes, I only pretend to wash, but my mom 
always finds out!  

 
Examples of what you can feel and express with your 
body 

• When I eat blueberries, it tastes sweet.   

• I don’t feel well when I’m sick. I hate having a 
stomach ache! 

• I like it when mom cuddles up to me at night to read 
me my bedtime story.  

• It tickles when an ant walks on my arm. I like it. But 
my brother hates that feeling.  

• I’m happy when I see dad coming to pick me up after 
school.   
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BEFORE THE ACTIVITY 
    

LEARNING CONTENT 
What students learn to do, to distinguish 

 and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF CHILDREN 
Present or read this to the students to aid their understanding. 

startled).  

 Emotions make us take action. They allow us to have appropriate reactions when 
facing different situations (e.g. disgust keeps us from what is not good for us, anger 
gives us the necessary energy to succeed at something or defend ourselves, fear has a 
protective function: when faced with danger, it makes us react and take flight).  

 Emotions can trigger different reactions in our body. Emotions can also be of varying 
intensity (from mild to very strong). The four main emotions and corresponding 
reactions are as follows: 

o Fear: I lose my voice, my pulse gets faster, my knees shake, I get 
goosebumps, etc.  

o Anger: my facial features crunch up, my cheeks get red, my fists clench up, 
I speak in bursts, etc. 

o Joy: I talk more quickly, I jump up and down, I smile, my heart beats faster, 
etc. 

o Sadness: I cry, my throat gets tight, I curl up in a ball, etc.  

 The sensations produced by our body are sometimes pleasant (e.g. a touch, a 
comforting smell, a sweet flavour, physical activity) and sometimes unpleasant 
(e.g. pain after you get hurt from falling off of your bike, sadness when a friend moves 
away).   

 
Sharing your needs and wishes 

 Helping children to develop certain communication skills is crucial (e.g. knowing and 
correctly identifying the parts of their bodies, sharing their feelings). Children who 
have difficulty expressing their feelings and their needs have greater difficulty 
reporting a situation that makes them uncomfortable.  

 Children who understand the importance of communicating their needs and wishes 
are better equipped to look for help when they need it. If a person or situation makes 
them feel uncomfortable, they will be more likely to talk to a trusted adult. 

 FORTHCOMING: explanations concerning the following learning content: “Saying when 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Sharing your needs and wishes 

• Evan knows that he can go see Ms. Sophie if he has a 
problem at school.  

• Julia doesn’t like it when Henry holds her hand while 
they’re waiting in line at school.  

 Nolan doesn’t want Amir to look at him when he 
pees.   

• I talk to my dad when I’m sad. He listens to me. I 
always feel better after.  
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BEFORE THE ACTIVITY 
    

LEARNING CONTENT 
What students learn to do, to distinguish 

 and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF CHILDREN 
Present or read this to the students to aid their understanding. 

you do not like being touched” and “Protecting your private parts” (including content 
“in children’s words”).  
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BEFORE THE ACTIVITY 
 

TAKE TIME TO REFLECT before intervening with students 
Realize the importance of promoting a positive body image in early childhood 

 Teaching children the correct terms for their body parts (including the terms for their genital organs) helps children to be proud of their bodies.8  

 Using the correct terms to speak about genital organs provides the foundation for future sexuality education9 and seems to have a positive impact on the attitudes of children toward their own 
sexuality.10 Using the correct terms for genital organs and teaching children to respect their bodies is crucial for their development.11  

 
Be conscious of the role of this learning content in preventing sexual assault  

 Knowing their body, using the correct terminology and recognizing pleasant and unpleasant sensations help children to protect themselves against sexual assault12 and give children a greater 
vocabulary for asking questions about sexuality.13 

 Children who don’t have sufficient knowledge of sexuality are more vulnerable to sexual assault.14 When children know about sexual organs, they are better equipped to disclose sexual 
assaults15 because they are able to describe the inappropriate actions using the correct words. When children do not know the correct terms for genital organs, they often have more difficulty 
making themselves understood and receiving positive support.16  

 However: Everything does not hinge upon a child’s ability to say no and to report a situation. The people in the children’s life (adults at the school, parents and family) are responsible for 
protecting children and providing them with a safe environment. Among other things, children must have a space where they can speak freely. It is important for a child to be able to rely on the 
helping attitudes of his or her peers, parents, adults and professionals who can provide support and understanding regardless of when an incident is reported. 

 One study found that sexual offenders tend to avoid children who know the correct terms for genital organs, as they are more likely to have received education on personal safety and 
sexuality.17  

 
Understand the notion of gender identity and expression among kindergarten-aged children  

 FORTHCOMING: a short text on gender identity and expression to better understand (because the learning content often refers to “being a girl” and “being a boy”). 

 Some children identify with a different gender than the one they were assigned at birth. (Further explanations will be provided to help the reader have a better understanding of the 
pedagogical practices that should be adopted to ensure that discourse is inclusive and is respectful of everyone’s situation.)  

 
Clearly present the connections between the learning content in this theme and the different competencies in the Québec Preschool Education program  

 The Preschool Education program states that “[a]ctivities related to children’s concerns and interests are by nature cross-curricular. They are rooted in children’s everyday lives and their human, 
physical and cultural environment. They give children the opportunity to discover various means of expression and creation and to become aware of the different languages that support and 
construct learning. In addition, they foster the development of knowledges, behaviours and attitudes that help children do things methodically and exercise elementary forms of critical 
judgment of people and things.”18 

 In kindergarten, the onus is placed on seizing the right moments to propose an activity to children, rather than on planning an activity and learning situation ahead of time, such as in 
elementary school (with a sequence including an introduction and conclusion). The activities must help children achieve the educational aim and understand its content, but in a comprehensive 
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manner that is related to their context (i.e. seize an opportunity to intervene in class based on daily recurring situations).  
 
Possible connections between the competencies of the Preschool Education program and the learning content on Sexual Growth and Body Image  
The teacher can draw on different components of the program, depending on the activities carried out with the children. 
 

Competency 1: To perform sensorimotor 
actions effectively in different contexts  

 To broaden his/her repertoire of actions (to pay attention to his/her sensory and bodily reactions)  

 To recognize ways to ensure his/her well-being 

Competency 2: To affirm his/her personality  To increasingly meet his/her physical, cognitive, emotional and social needs 

 To share his/her tastes, interests, feelings and emotions 

 To show autonomy (to make choices on the basis of himself/herself and the environment) 

 To develop self-confidence 

Competency 3: To interact harmoniously with 
others 

 To show interest in others (to recognize their physical, social and cultural characteristics, to recognize his/her differences from and 
similarities to others) 

Competency 4: To communicate using the 
resources of language 

 To show interest in communication (to adhere to the subject of a conversation, to start and maintain a conversation)  

 To understand a message (to express his/her understanding of information received) 

 To produce a message (to organize his/her ideas, to use appropriate vocabulary) 

Competency 5: To construct his/her 
understanding of the world 

 To exercise thinking in a variety of contexts (to observe, to explore, to ask questions, to make and test predictions) 

 To organize information (to express what he/she knows, to seek, select and exchange information)  

 To describe his/her learnings 

Competency 6: To complete an activity or 
project 

 To become involved in the project or activity, drawing on his/her resources 

 To show tenacity in carrying out the project or activity 
 

REFER TO RESOURCES: brief readings and short videos 
The following book suggestions can be useful for the activities in class. If these books are not available, try to choose books that: 

 represent a diversity of body types that are not characterized by stereotypes  

 use the correct terms to talk about body parts and sexual organs (avoid popular slang or euphemisms) 
 
About the human body and sensations:  

o What’s the Big Secret?: Talking About Sex With Girls and Boys, by Laurie Krasny Brown, Little Brown Books, 2000 
o My Body, by Andrea Pinnington, Scholastic, 2012 
o My Five Senses, by Aliki, HarperCollins, 2015 
o I See/I Hear/I Touch/I Smell/I Taste,  Series by Patrick George, 2013 
o Your Fantastic Elastic Brain by Joann Deak, Little Pickle Books, 2010 
o From Head to Toe by Eric Carle, Harper Collins, 1999 
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About hygiene: 
o Soap, by Ginette Anfousse, Heritage, 1981 (Savon, Éditions La courte échelle, 2009): realistic and humorous illustrations depicting how children feel about having to wash themselves 
o The Tale of Georgie Grub, by Jeanne Willis, Andersen Press, 2011: humorous story of a boy who realizes the consequences of not washing 
o Hygiene. . You Stink!, by Julia Cook, Boys Town Press, 2014 
o ABC Doctor by Harriet Ziefert, Blue Apple Books, 2012 

 
About the ways to communicate your needs and wishes to others: 

o Happy, by Mies van Hout, Fish Book Co., 2013 (Aujourd’hui je suis . . . , Éditions Minedition, 2004): simple text that makes eloquent connections with the illustrations 
o The Way I Feel, by Janan Cain, Parenting Press, 2000 

 
For parents:  

 Sexuality education is more effective when there is collaboration between the school and families. Parents have many opportunities to help their children use the correct terms, to add to the 
discussion started in class on the body, on the ways to take care of it and on sharing emotions. It is therefore recommended that you inform parents of the activity carried out in class with their 
children and the words used to talk about body parts with them.   

 Encourage children to talk to their parents about what they learned about the human body during the activity.   

BE PREPARED: gather and create materials, adopt appropriate attitudes 

 

Find an appropriate time to start the activity 

 Take advantage of a meaningful context, in keeping with the principles of the Preschool Education program, to bring up the subject of the human body with students. 

 E.g.: Use an activity that explores the theme of the human body, a question asked by a student, a situation occurring outside the school, a school activity, etc.    
 
Adopt appropriate attitudes: 

 Be attentive to the students’ reactions. Some will be curious and enthusiastic, whereas others may feel nervous and shy. Be ready to listen and reassure the students that their reactions to the 
content are perfectly normal. Create an environment that encourages students to express themselves and respect the feelings of others. 

 Use the correct terms. Some children may use popular slang or euphemisms for sexual organs. If children use these words, take the opportunity to reframe this information by giving them the 
correct terms and explaining why it is important to use them. Similarly, avoid having children name all the words they know to refer to their sexual organs, which could normalize this 
terminology and expand their vocabulary of popular words that they will be tempted to repeat (for laughs or to elicit a reaction). If a child uses one of these terms, simply reformulate the 
sentence using the appropriate term.     

 
Assemble useful materials 

 Consult the anatomical charts (appendix) and prepare to present them to students using the interactive whiteboard. Criteria for choosing illustrations: realistic representations of kindergarten-
aged children that do not have too many details (do not present overly complex anatomical charts; limit the details to the elements covered in the learning content).   

 Assemble relevant books, based on the choices made for the activity.   
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SUGGESTIONS FOR THE ACTIVITY 
 

Talking about the parts of the body and the sexual organs:  

 allows children to satisfy their natural curiosity about their bodies and anatomical differences19 

 gives children the appropriate vocabulary for asking questions about sexuality20 

 equips children to identify inappropriate touching (when children use the correct terms to refer to sexual organs, they are able to make themselves better understood if they need to report a 
sexual assault)21 

 
Key messages: 

 FORTHCOMING 

 

CONTEXTS FOR TRANSITIONING INTO THE ACTIVITY  

 

 A child’s question on the human body, the differences between reproductive organs, girls and boys, etc.  

 A reading on the subject (see the section “Refer to Resources” for examples) 

 A situation related to the subject that is observed or heard during free play 

 Application of prior learning in another activity on the human body and ways to take care of it (e.g. visit from the dental hygienist, school nurse) or on the five senses 

 Observations or daily recurring situations (e.g. child who does not like washing his hands, children who are curious or have questions about the body) 

 

ACTIVITY IDEAS TO IDENTIFY BODY PARTS (educational aim 1)   

 

(activity suggestions to be completed) 
 

Use anatomical charts, body images, illustrated books, posters, etc., to help the children name and compare:  

 the body parts (inside and outside) that everyone has (e.g. heart, buttocks, lungs)  

 the body parts that are specific to reproduction: 
o internal sexual organs (ovary, uterus, vagina/testicles) 
o external sexual organs (vulva, breasts/penis, scrotum)  

 the differences among human  bodies (e.g. height, hair colour, eye shape)  

 functions of the sexual organs (e.g. elimination, reproduction) 
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Start a discussion with the students using the following questions as prompts: 

 Name the different parts of the body. Ask students to identify external body parts (visible) and internal body parts (non-visible). 

 Which parts of the body are similar for everyone? Which body parts are specific to reproduction?  

 What is the purpose of sexual organs? 

 How can you take care of your body? 

 Why is it important to take care of your body? 

 

Use the explanations concerning learning content to describe the parts of the body and explain their functions to students.  

This presentation can be accompanied by books or other visual supports.  

 With students, brainstorm or draw the different ways you can take care of our body and keep it “happy.” Place the drawings or ideas in a bag, and have students mime the drawings or sketch 
the ideas to make the other children guess. 

 
FORTHCOMING: Key messages 

 

ACTIVITIES TO GIVE EXAMPLES OF WHAT THEY CAN FEEL AND EXPRESS WITH THEIR BODY (educational aim 2)  

 

(activity suggestions to be completed) 
The body allows you to feel and express: 

 Use a book (see the section “Refer to Resources”) to present the five senses and the emotions and feelings of children.  

 Have the children identify and role play the various ways you can express feelings and needs to different people (see the section “Examples in the Lives of Children”). 

 Make an analogy between the body and an object (e.g. a car) to illustrate how to take care of it so it continues to work properly. 
 

To help students give examples of what they can feel and express with their body: 

 What makes you feel good? What makes you feel worse?  

 Who can you share your joy with when you experience something that makes you happy? How do you do that?   

 Who can you talk to if you are in a situation that makes you feel uncomfortable?  
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SEXUAL ASSAULT 
Understanding sexual assault 

Elementary 1 

 
Educational 
aims 

 
1) Recognize situations involving sexual assault and ways of protecting yourself 

 
2) Become aware of the feelings that could arise when faced with sexual assault 

Estimated duration of activity 

90 to 100 minutes 

LEARNING ABOUT SEXUAL ASSAULT WITHIN THE BROADER CONTEXT 
OF STUDENTS’ PSYCHOSEXUAL DEVELOPMENT  

CHARACTERISTICS OF CHILDREN 
6 TO 8 YEARS OLD 

Before 18 years of age: 1 girl in 5, 1 boy in 10  
Sexual assault may occur in any family, regardless of socio-economic circumstances. It affects approximately 1 girl in 5 and 1 boy in 10 before the age of 18. The 
vast majority of aggressors are men, although it is estimated that women commit between 10% and 15% of sexual assaults (e.g. a babysitter). 
 
Children and adolescents are the main victims of sexual assault. In 2010, they were the victims of two thirds (66%) of all sexual offences recorded by Québec 
police forces.1 
 
Aggressors are often known to the child 
Children under the age of 112 are most often victims of sexual assault by someone they know,3 often in their immediate or extended family 4 or among their 
acquaintances (e.g. neighbour, coach). A minority of sexual assaults are committed by strangers (around 10%). Sexual assault is usually committed in a private 
residence.5 
 
In Québec, in 2007, 23% of sexual assaults were committed by youths under the age of 18.6 This means there is a need to protect children not only from adults, 
but also from adolescents older than themselves. 
 

Some children are at higher risk 

Children with limited awareness of sexuality, who have a limited social network, whose families are experiencing difficulties (e.g. lack of parental supervision, 
conflicts, separation), or who have a physical or intellectual disability are at higher risk.  
 
False sexual assault allegations are rare 
Sexual assault is difficult to report because children usually do not talk about it. As a result, it is estimated that false allegations of sexual assault are very rare 
and represent less than 7% of reported cases.7 

Young children: 

 have difficulty using their feelings to judge 
whether a situation involves sexual assault8 
or whether touching is appropriate or not9 

 who have learned very little about sexuality 
from their parents and who have limited 
vocabulary for talking about sexuality 
encounter more obstacles to recognizing and 
reporting sexual assault 

 have a level of cognitive, moral and social 
development that may make it difficult for 
them to understand certain preventive 
concepts,10 and to believe that certain adults 
could touch them in an inappropriate way11 

 are able to recognize a situation involving 
sexual assault if they are taught safety rules 
based on abstract concepts that are clearly 
explained and repeated12 
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BEFORE THE ACTIVITY 
   

LEARNING CONTENT  
What students learn to do, to distinguish, 

and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF CHILDREN  
Present or read this to the students to aid their understanding.  

The suggestions for the activity explain how to use these 
examples with students.  

1) Recognize situations involving sexual 
assault and ways of protecting yourself 
 
 Sexual assault 

o Committed by someone you know 
o Committed by someone you do not 

know well 
o Committed by a stranger 

 Self-protection skills 
o Do not go with someone you do not 

know, make sure your parents know 
where you are, remove yourself from a 
place or situation that makes you feel 
uncomfortable, etc. 

 Self-defence skills 
o Say no, scream, run away 

 Reporting an incident 
o Talking about a situation if you are 

unsure about what is happening or has 
happened (knowing that you can talk to 
someone if you do not feel comfortable 
with a situation) 

o Being familiar with the network of 
resources that can help you 

o Asking for help until an adult listens 
and helps 

 
 
 
 
 
 

Sexual assault (government orientations) 

 Sexual assault is an act that is sexual in nature, with or without physical contact, committed 
by an individual without the consent of the victim, or in some cases, through emotional 
manipulation or blackmail, especially when children are involved. It is an act that subjects 
another person to the perpetrator’s desires through an abuse of power, and/or the use of 
force or coercion, and/or implicit or explicit threats.13 

 
 
Sexual assault (in children’s words) 

 Sexual assault is against the law. It’s when someone: 
o shows you his or her sexual organ or asks you to show yours 
o wants you to touch his penis or any other private parts, such as breasts or buttocks 
o wants to touch or kiss your penis, your breasts, your vulva or your buttocks 
o places or rubs his penis or her vulva against you14 
o shows you pictures or videos where you see naked people or people performing sexual 

acts 

 A sexual assault can be committed by someone you know well or not very well. Sometimes, 
sexual assault can be committed by a complete stranger, but this is not usually the case. 

 
Self-protection and self-defence skills 

 Self-protection skills to be developed: 
o Tell an adult in charge where you are and what time you will be coming back. 
o Stay in a group when you go places. 
o Always take the same route. 
o Leave a place or situation that makes you feel uncomfortable, uneasy, or confused. 
o Don’t go anywhere with someone you don’t know, etc. 

 Self-defence skills to be taught to children: 
o Say no, scream (assert yourself).15 
o Run away. 

Sexual assault 

 My stepfather says I have to keep a secret about 
the game he plays when he puts his hand in my 
pants. 

 When my uncle comes to babysit me, he always 
wants to give me a bath. I don’t like it. I don’t 
want him to touch me anymore. 

 Daddy’s friend asked me to touch his penis 
when I was alone with him. 

 My older cousin showed me photos of naked 
people on his computer. I didn’t like it. 

 My neighbour is very nice to me but he asked 
me if he could kiss me on the mouth. That was 
weird. 

 At the park, my brother and I saw a man who 
was showing us his penis while he stared at us. 

 My coach keeps touching my butt. He always 
says he didn’t do it on purpose. 

 My babysitter asked me to touch her breasts. 
 
Self-protection and self-defence skills 

 Daddy explained that I should always tell him 
which friend I’m going to play with. 

 Mommy told me that my private parts are 
underneath my bathing suit. If someone wants 
to touch them, I should say no, even if it’s 
somebody I know, and then go tell another 
adult about it. 
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BEFORE THE ACTIVITY 
   

LEARNING CONTENT  
What students learn to do, to distinguish, 

and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF CHILDREN  
Present or read this to the students to aid their understanding.  

The suggestions for the activity explain how to use these 
examples with students.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2) Become aware of the feelings that could 
arise when faced with sexual assault 
 
 Shame, guilt, etc. 
 Confusion about the possibility that 

someone you know and like or love 
could sexually assault a child 

 Fear about confiding in an adult 

o Know who can help you and ask for help16 (support network). Learn to trust your inner 
alarm system: when you feel confused or uncomfortable, you know what to do. 

o Keep asking for help, and keep talking about it until someone helps you. 
 
Reporting a sexual assault 

 Helping children to develop certain communication skills is crucial (e.g. knowing and 
correctly identifying the parts of their bodies, sharing their feelings). Children who have 
difficulty expressing their feelings and their needs have more difficulty reporting an assault. 

 Reporting a sexual assault can also be difficult because of: 
o the aggressor’s strategies to threaten and manipulate the child (see below) 
o feelings of shame and guilt 
o lack of knowledge about sexuality (vocabulary, private parts, inappropriate touching, 

etc.) 
o the fear that their family will be broken up after they report a situation because the 

aggressor is a family member 
o the sense of responsibility they might feel (potential repercussions of reporting such as 

hurting parents, conflict, etc.) 

 Children must: 
o understand that sexual assault is not acceptable 
o know that they should report any situation involving sexual assault 
o know who they can confide in (support network), for themselves or for a friend: teacher, 

educator, someone close (an aunt, a family friend) or even another child (a school friend, 
a neighbour) 

o keep looking for help until they find someone who believes, listens to and helps them 

 A child will have greater difficulty reporting a situation of sexual assault involving a family 
member. 

 
Feelings of children who have experienced sexual assault 

 Children who have experienced sexual assault react in different ways. The psychological 

 A man at the park said he would give me $5 to 
help him find his dog. I said no and went to find 
my big brother at the skate park close by. I told 
him what happened. We went home to tell our 
parents. 

 The other day, at my friend’s, his father was 
walking around the house naked. I left and went 
home. I didn’t feel right. 

 My parents always tell me to stay with a friend 
when I go places. That way, I’m not alone if I 
need help. 

Reporting an incident 

 When I don’t feel okay about something, it 
helps to talk to my grandmother. She listens to 
me. 

 When Jonathan was babysitting me, I wasn’t 
sure if the kissing game he wanted to play was 
okay. I told Daddy about it. He told me that I did 
the right thing by telling him. 

 
Feelings of children who have experienced sexual 
assault (do not use with students in the classroom: the 

examples are for staff who will teach the sexuality 
education activity) 

 What happened is my fault. That’s what he told 
me. 

 He is so nice with everybody that no one will 
believe me. 

 If I tell someone what my big brother did, I will 
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BEFORE THE ACTIVITY 
   

LEARNING CONTENT  
What students learn to do, to distinguish, 

and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF CHILDREN  
Present or read this to the students to aid their understanding.  

The suggestions for the activity explain how to use these 
examples with students.  

consequences of sexual assault can be felt immediately, a few months later, or only arise in 
adulthood. 

 The consequences of sexual assault can vary a great deal. They are more obvious in some 
children, and less so in others. Symptoms may be internalized (anxiety, depression, isolation) 
or externalized (aggression, opposition, provocation). There are other potential 
consequences: problems at school, problematic sexual behaviours, post-traumatic stress 
symptoms (nightmares, intense fear or anger, avoidance behaviour, irritability, etc.) or 
dissociation (feeling disconnected, losing sense of time).17 
 

Attention: a child who presents one or more of the above symptoms has not necessarily been 
sexually assaulted. It is important to exercise caution when interpreting such symptoms. 

 
Examples of feelings that make reporting more difficult for children. 
Children may feel confused: 

o They have difficulty understanding why someone they like or love would hurt them. 
o Generally, they have learned to obey adults rather than say no.18 

 Children may feel shame, guilt and sadness: aggressors use strategies to manipulate, 
threaten or blackmail a child (promising gifts, making threats, asking to keep something 
secret). 

 Children may feel afraid: of another assault, of not being believed, of reprisals for 
themselves or people they love if they report the situation to someone. 

 Children may feel powerless: 
o When they are faced with someone bigger and stronger than themselves. 
o If they have previously reported the situation and not received the help they expected. 

They must know that they should keep talking to others until they receive help. 

have to move away and live in another house. 
 

 I’ll be punished if I talk. I promised not to tell 
our secret. I’m afraid. 

 I can’t talk about it. Mommy and Daddy will be 
too sad if I tell them what happened. 
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BEFORE THE ACTIVITY 
 

TAKE TIME TO REFLECT before intervening with students  
The objective is to provide children with resources that will help them to protect themselves against sexual assault by giving them the tools they need to assert themselves and by teaching them 
self-defence skills. Should children ever become victims of sexual assault, they must be able to identify the adults they can confide in and who will listen to and help them. 
 
Take stock 

 Clarify your comfort level with carrying out a sexual assault prevention activity. You may experience a degree of discomfort or have concerns about covering this topic with students. Taking stock 
of any worries you might have should give you a better understanding of the origins of your concerns and will not likely compromise your ability to conduct the activity and to guide students in 
dealing with this topic. You can call a toll-free sexual assault helpline that is open 24/7. It can help you find answers to your questions, before or after the activity, and can also be helpful to you 
and to other adults at the school who need support in matters related to sexual assault. 

 
Be aware of the following facts (even though the content will only be explained in further detail to students in Elementary 3) 

 Strategies used by aggressors limit a child’s ability to recognize a situation of sexual assault and to report it. Such strategies must be taken into account to empower children. 

 Aggressors use strategies that they apply gradually and that allow them to groom a child and win the child’s trust. Many situations of sexual assault are never reported (or are only reported 
many years later) because there is often an emotional bond or a relationship of trust or authority between the young victim and his or her aggressor. This type of conditioning usually begins 
with subtle behaviours: 
• The aggressor befriends a child, and tests the child’s limits (e.g. tells the child obscene jokes, enters a room where the child is getting dressed without warning, wrestles with or tickles the 

child). 
• Non-sexual touching gives way to “accidental” sexual touching. Sometimes this occurs in the context of play, so that the child does not think such touching is deliberate or unacceptable. 
• The aggressor manipulates a child using blackmail (e.g. a promised gift), or makes threats (e.g. harm someone the child loves). The aggressor asks the child to keep this secret and 

threatens the child should the child talk about it to anyone (e.g. “If you tell your mother, I will tell her what happened is your fault”). 

 Sexual assault is most often committed by someone who is known to the child. As a result, helping children to develop self-protection skills that only concern safety when going places and 
giving them instructions about how to behave toward strangers is insufficient. For further information, see the downloadable PDF “Kids in the Know” on the website of the Canadian Centre for 
Child Protection at https://www.kidsintheknow.ca/pdfs/KIK_StrangerDanger_en.pdf.    

 Certain factors increase the severity of the after-effects of assault (e.g. the duration and severity of assault, an aggressor who is a close, significant person for the child, the use of force). 

 A child who is a victim may give signs or indications of his or her distress: sudden changes in behaviour and general mood, appearance of unexplained behaviours, a need to withdraw, 
deterioration of concentration and marks at school, anxiety, age-inappropriate sexual behaviours, appearance of explicit sexual elements in drawings or role-playing games. Such indictors may 
also be explained by other events in the child’s life, so caution is required when interpreting such signs. 
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REFER TO RESOURCES: brief readings and short videos  
To learn more about sexual assault: 

 Consult the “Definition,” “Forms of sexual assault” and “Statistics” tabs on the Québec government website about sexual assault (section 01 at the bottom of the home page “Understanding 
sexual assault”) at http://www.agressionssexuelles.gouv.qc.ca. 

 Read “Sexual Abuse of Young People in Sport” under the “Fact Sheets” section of the website of the Institut national de santé publique at https://www.inspq.qc.ca/en/sexual-assault/home. 
 
To find out more about the effects of sexual assault on a child’s behaviour:   

 Consult the website of the Centre d’expertise Marie-Vincent, which provides support to sexually abused children 12 years of age and younger and their parents, at 
http://www.ceasmv.ca/professionals-en/what-are-the-consequences-of-sexual-abuse-on-a-child.php.  

  
Well-designed, age-appropriate books for Elementary 1 students, useful for presenting safety rules to students: 

 Petits mais futés: un guide pour la sécurité des enfants, Marcèle Lamarche and Jean-François Beauchemin, Éditions de l’Homme, 2003. 

 The Secret of the Silver Horse, a story about good and bad secrets, published by the Government of Canada (http://publications.gc.ca/site/fra/9.647350/publication.html).  
o The document is available in several languages at http://www.lespasseurs.com/le_secret_du_petit_cheval.htm. 

 L’étrange voisin de Dominique, the story of a child who is sexually assaulted by a neighbour. The child reports the situation to his parents. Éditions Boréal Jeunesse, 2014.  
 
Know what to do if a student reports a sexual assault:  

 Know the roles and obligations of adults in the school when a student is sexually assaulted. See the document published by the Gouvernement du Québec, Entente multisectorielle relative aux 
enfants victimes d’abus sexuels, de mauvais traitements physiques ou d’une absence de soins menaçant leur santé physique, pages 30 to 34 at 
http://www.msss.gouv.qc.ca/sujets/prob_sociaux/agression_sexuelle/index.php?actions-gouvernementales (downloadable PDF file).  

 See the brochure “Filing a report with the DYP is already protecting a child – When and how to file a report?” published by the Ministère de la Santé et des Services sociaux, 2008, available at 
http://publications.msss.gouv.qc.ca/acrobat/f/documentation/2008/08-838-01A.pdf. 

 Know the resources available in your community (support networks in the school, the family and the community). 

 Know about the toll-free telephone information and referral helpline for sexual assault victims and their family, friends and caregivers, open 24/7 throughout Québec: 1-888-933-9007, or 
514-933-9007 for the Montréal region. 

 

BE PREPARED: gather and create materials, adopt appropriate attitudes 

MAKE SURE THAT STUDENTS KNOW THE BASICS, THEN PLAN THE CONTEXT  

 Make sure that students have been introduced to the following concepts, knowledge and skills: 
o ability to recognize and name their feelings: happy, relieved, worried, embarrassed, sad, proud, angry, frightened, disappointed, ashamed 
o knowledge of the parts of their bodies, including the sexual organs (see the learning content on this theme for kindergarten and Elementary 1) 
o ability to recognize the parts that are private, i.e. the parts underneath a bathing suit: breasts, buttocks, vulva, penis (see the learning content on the theme Sexual Growth and Body 

Image for kindergarten and Elementary 1) 

http://www.agressionssexuelles.gouv.qc.ca/
http://www.ceasmv.ca/professionals-en/what-are-the-consequences-of-sexual-abuse-on-a-child.php
http://www.lespasseurs.com/le_secret_du_petit_cheval.htm
http://www.msss.gouv.qc.ca/sujets/prob_sociaux/agression_sexuelle/index.php?actions-gouvernementales
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 Plan a context for approaching the subject. For example, you might approach sexual assault prevention: 
o following an activity concerning the parts of the body where private parts are reviewed  
o by placing it in the context of broader reflection about safety: e.g. wearing a helmet when biking, skiing, skating; looking both ways before crossing the street; wearing your seatbelt 

in a car; knowing how to evacuate in case of fire, and so forth  
o by making connections with the way to respond when faced with bullying or violence (asserting yourself, reporting an incident) 

 
Make sure that there are people in the school who are informed and prepared to help during and after the activity  

 Ensure that the following persons are informed about the objectives being pursued, when the activities will take place, and the possible reactions of students (reporting, questions, concerns) 
o school principal 
o a non-teaching professional in the school (psychologist or other complementary services professional) 
o other teachers (a student might confide in a teacher from the previous year) 
o daycare coordinator (students might confide in their educator) 

 Make sure that school staff members understand how the school files a report with the DYP (how and who) 
 

INFORM PARENTS 
Preventing sexual assault is more effective when collaboration is established between the school and families. Everything does not hinge upon a child’s ability to say no to assault and to report 
it: The people in the children’s life (adults at the school, parents and family) are responsible for protecting children and providing them with a safe environment. Among other things, children 
must have a space where they can speak freely. It is important for a child to be able to rely on the helping attitudes of his or her peers, parents, adults and professionals who can provide support 
and understanding, regardless of when an incident is reported. 
 
Inform parents in advance (a note in schoolbags or by email) that a sexual assault prevention activity is planned with the children. Your message might contain the objectives of the activity and 
include some of the following resources: 

 To learn more about sexual assault prevention with their child: 
o bulletin no. 2 in the elementary students section of the “École en santé” website of the Institut national de santé publique (INSPQ): http://ecoleensante.inspq.qc.ca/mosaik-

parents.aspx  (in French)     
o “7 Root Safety Strategies,” Canadian Centre for Child Protection’s “Kids in the Know” program,  in the “Parents” section, under the “Free Educational Resources” tab, then under 

“Safety Sheets”: https://www.kidsintheknow.ca/pdfs/KIK_7RootSafetyStrategies_en.pdf (document for children)  
o “Personal Safety: Where to Begin and What to Discuss?” Canadian Centre for Child Protection’s “Kids in the Know” program, available in the “Personal Safety – Where to begin?” 

section for children 4 to 7 years of age at https://www.kidsintheknow.ca/app/en/parents 
o 6 short videos on “keeping kids safe” on the U.S. website “Committee for Children” at http://www.cfchildren.org/families/sexual-abuse-prevention  

 To talk to someone who can be of assistance, ask questions and learn what to do if they suspect their child is now or has been a victim of sexual assault:  
o Québec government’s toll-free sexual assault helpline, open 24/7 throughout Québec: 1-888-933-9007 or 514-933-9007 for the Montréal region 
o school or health professionals can help parents understand the reactions of their child who has experienced sexual assault, deal with their doubts, help them recognize their skills, 

identify their concerns, help them give support to their daughter or son 
o the book L’enfant victime d’agression sexuelle: Comprendre et aider, Frédérique St-Pierre and Marie-France Viau, Éditions du CHU Ste-Justine, 2010 

http://ecoleensante.inspq.qc.ca/mosaik-parents.aspx
http://ecoleensante.inspq.qc.ca/mosaik-parents.aspx
https://www.kidsintheknow.ca/pdfs/KIK_7RootSafetyStrategies_en.pdf
http://www.cfchildren.org/families/sexual-abuse-prevention
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ADOPT APPROPRIATE PEDAGOGICAL PRACTICES 

 Conducting a sexual assault prevention activity requires vigilance and preparation. However, it is possible to approach the subject with students in a simple manner so that they learn how to 
protect and defend themselves and seek help. Sexual assault prevention can be effective as long as:  

o the information shared with children is clear and allows them to recognize a situation of sexual assault 
o prevention is part of a sexuality education process that empowers children (through knowledge of their bodies, their rights and their ability to assert themselves) 

 Recommended tone and attitude: calm and reassuring. Calmly reassure children that they can apply simple safety rules rather than leaving them with a fear of sexual assault. Nevertheless, a 
small number of children might develop fear or anxiety after the activity (less than 15% of children). This is comparable to anxiety experienced after an activity about other situations, such as 
evacuation in the event of fire. Should this occur, let the child express his or her feelings and reassure the child. Over time, and with support, such fears will gradually fade. 

 Tell the children they can come and talk to you after the activity, individually, if they feel the need to do so. 
 
PLAN WHAT TO DO IF A CHILD REPORTS AN INCIDENT  

 Any situation where sexual assault is committed against a child under 18 years of age must be reported to the Director of Youth Protection, pursuant to section 39 of the Youth Protection Act.  
 Have a clear procedure that is known to all staff members in the event an incident is reported.  
 Know WHO in the school is designated to file the report with the Director of Youth Protection. 
 Keep the information you receive confidential to protect the child and his or her privacy. Provide the child with supportive attention and supervision to ensure he or she is protected while 

waiting for intervention on the part of the DYP or the police. 

 If a child reports a sexual assault situation during the activity: 
o If the other students did not hear the disclosure: it is better to talk to the child away from the other students. Tell the child that you take what he or she has just said seriously, and 

that he or she did the right thing by talking to you about it. Ask the child if he or she would like to stay in the classroom for the remainder of the activity or if he or she would rather go 
meet and speak with a school professional who can help. The bond of trust that you have with the students may mean that some of them will prefer to confide only in you. Be open 
and attentive. Although you are not an expert, listening to a child will be helpful. 

o If the other students witness the disclosure, tell the student that you take what she or he has just said seriously and that you would like to talk to him or her alone. If the student does 
not wish to stay for the remainder of the activity, ask another school staff member to come and collect the child. You can then continue the activity with the rest of the children and 
then later, follow up with the student who reported the incident. 

o A report must be filed with the DYP according to the policy in force in the school. 

 If a child reports a sexual assault situation after the activity in the classroom: 
o Tell the student that you believe him or her and that he or she did the right thing by talking about it. Refer to the helping attitudes below. Refer to a school professional or apply the 

school’s established procedure.  
o A report must be filed with the DYP, according to the policy in force in the school. 

 Important attitudes:19 
o Helping attitudes: Show empathy and respect: listen to the child, tell the child you believe him or her and thank the child for trusting you. Listen to what he or she is confiding but do 

not exaggerate or minimize events, emotions or consequences. Emphasize the child’s courage for having spoken and support the child by accompanying him or her to a competent 
resource. 

o Do not ignore the student’s disclosure (by saying it’s none of your business), judging (by asking direct questions, talking too much, or making comments about the aggressor’s 
behaviour), doubting the truth of the facts and events, being dismissive (by minimizing the facts and events), asking leading questions (e.g. Did the person touch you here or there?), 
making the child feel guilty (by asking the child why he or she did not confide in anyone earlier), promising the child you will keep his or her secret (you are obligated, in the child’s 
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best interests, to report the situation to the DYP). 
 Caution: To avoid influencing the child’s description of the event, do not try to obtain further information. Write down what the child says. Professionals are trained to 

interact with children in such situations and they know how to gather the necessary facts. 
o Give parents helping resources: see the “Refer to Resources” section for suggested resources for parents.   

 
 

SUGGESTIONS FOR THE ACTIVITY 
  

Activities aimed at preventing sexual assault should allow children to develop the ability to:  
 recognize a situation involving sexual assault through the use of clear, concrete examples 
 know when and how to use self-protection20 and self-defence skills21  
 identify people they can confide in when they feel their safety may be at risk (be able to identify a support network) 
 
The basics (key messages) 
Sexual assault is never the child’s fault. 
All children have the right to feel safe. 
I have the right to say no to sexual touching. 
I know that I can share my feelings with an adult I trust, who can help me when I need help.  

 

To help students with the educational aims RECOGNIZE SITUATIONS OF SEXUAL ASSAULT AND WAYS OF PROTECTING YOURSELF and BE AWARE OF THE FEELINGS THAT COULD ARISE WHEN FACED WITH SEXUAL ASSAULT  

 

 INTRODUCTION 

Briefly explain the context based on one of the following options: 
 
OPTION A – Safety  

Ask the students how they make sure they are safe (using 2 or 3 situations): 

 When biking (wearing a helmet and kneepads, following road safety rules, etc.) 

 When crossing the street (looking both ways before crossing, following the school crossing guard’s instructions, etc.) 

 In case of fire (following the evacuation plan, crawling along the floor, alerting the firemen, etc.) 

 As a passenger in a car (sitting in the back seat, properly attaching your seatbelt, etc.) 

 When swimming (presence of a lifeguard, wearing a lifejacket, not grabbing on to others, etc.) 

 In case of an accident (find an adult, call 911 if you’re alone) 



 

10 MEESR, 2015 - Working Document - Not for distribution 

 

 

Option B – Parts of the body, including private parts 

Using diagrams of the male and female human body, ask the students to name the parts of the body and to say: 

 which parts of the body are private (for girls, for boys) 

 what they should do if someone touches or asks them to touch these parts or shows them his or her private parts: say no, scream, run away and find help  

 

After introducing the context, explain to the children that the activity is about preventing sexual assault and that they are going to learn about the safety rules that will help them prevent it (self-

protection and self-defence skills). State the educational aims. Using simple language, explain what a sexual assault is (use the “Explanations Concerning Learning Content” section with the 

definition of sexual assault in children’s words). 

 

Activity: Scenario 

In the second part, choose one of the following options: 
 

 Option A – Use the story Madison on Holiday at Her Cousins’ Cottage presented at the end of this document and the accompanying questions. The story specifically covers the learning objectives 

of the activity. This option contains reference points for the teacher that are directly related to the learning content. 

 Option B – Use the book L’étrange voisin de Dominique. Draw on the questions accompanying Madison’s story (below) and adapt them for discussion with the students, making sure to cover the 

learning content. This story is longer than the one suggested in option A. It involves a greater reading challenge but it illustrates several important concepts (recognition of a situation involving 

sexual assault, recognition of feelings, self-protection skills, reporting an incident). 

 

*Additional information 

Regardless of the option chosen, you can use a poster illustrating emotions to help the students properly identify the feelings experienced by the child all throughout the story. 

 
Complement students’ answers by emphasizing the application of self-protection and self-defence skills under the “Explanations Concerning Learning Content” section (page 2) and in the table of 
learning content associated with Madison’s story.  
 
To achieve the educational aim “recognize situations involving sexual assault and ways of protecting yourself,” present some of the situations below and for each situation, ask the students the 

following questions:   

 Does this situation involve sexual assault? Why? 

 If it does, what should the child do to protect herself or himself (self-protection skills and self-defence skills)? To report the situation? 
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The situations IN BOLD type are NOT assaults. The situations involving sexual assault are taken from the “Examples in the Lives of Children” section.  

 

o My older cousin showed me photos of naked people on his computer. 
o Mommy takes my little brother’s temperature with a thermometer that she puts in his bum. (Reason: medical care) 
o My neighbour is very nice to me but he asked me if he could kiss me on the mouth. 
o When my uncle comes to babysit me, he always wants to give me a bath. I don’t like it. I don’t want him to touch me anymore. 
o My stepfather says I have to keep a secret about the game he plays when he puts his hand in my pants. 
o My oldest teenage sister has a boyfriend. Sometimes, he kisses her on the mouth. (Reason: consenting teenagers of the same age) 
o Daddy wraps you up in a big towel when you get out of the bathtub. (Reason: hygiene) 
o My coach keeps touching my butt. He always says he didn’t do it on purpose. 
o Daddy’s friend asked me to touch his penis when I was alone with him.  
o The doctor at the medical clinic examines you to see if you are sick. (Reason: medical care) 
o My babysitter asked me to touch her breasts.  
o At the park, my brother and I saw a man who was showing us his penis while he stared at us. 
o Your grandparents hug you tightly in their arms. They love you and are happy to see you. (Reason: affection and respect for intimacy) 
o Sometimes, after her shower, my mom is naked when she comes out of the bathroom and goes to get dressed in her bedroom. (Reason: daily routine) 
 
 
Key messages for concluding the learning activity: 

 Sexual assault is unacceptable. Sexual assault can be committed by someone you know well, or not very well. Sexual assault can be committed by someone you have never met, but that is not 
usually the case. 

 If someone sexually assaults you (review the definition with the children) or does something that makes you feel confused or uncomfortable and you are not sure if it is okay, you have the right to 

say no. You should report the situation to an adult who will help. 

 
CONCLUSION 
Conclude by reviewing the self-protection and self-defence skills that the students learned and how to protect themselves or to report a situation involving sexual assault. 
 
 To end on a positive note, congratulate the students for knowing how to ensure their safety. 
 To identify the support network, ask the children the following questions:  

o Who would you talk to if you were in a situation that makes you feel uncomfortable or confused, whether or not it involves sexual assault? Besides your parents, write the names of two 
people you trust whom you could talk to if needed (students could also draw them). They could also write down the reasons they chose these people.  

 Give parents a document that will help them review the subject with their child after the learning activity. Make sure the document contains the contact information for helping resources in the 
event of sexual assault (e.g. toll-free helpline, open 24/7 throughout Québec: 1-888-933-9007 or 514-933-9007 for the Montréal region). 

 Remind the children that they can come and talk to you afterwards, privately, one at a time, if they have questions. 
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Madison on Holiday at Her Cousins’ Cottage 

Story (for the students) Content (reference points for the teacher) 

Madison is really happy because the summer holidays are almost here! Finally, there’ll be lots of time for 

playing outside! She can’t wait to go to Aunt Lucy’s cottage and see her two older cousins Liam and Matt 

while her parents work on renovating the kitchen of her house. She will be there for 10 days and will go 

swimming in the lake. 

For the first three days, everything is fine. She has fun with her cousins and helps her aunt with the 

gardening. 

On the fourth day, while she is naked in the bathroom and getting ready to put on her bathing suit, Liam 

opens the door and takes a photo of her. 

Situation involving sexual assault  

 Committed by someone known to the child: Madison’s cousins 

 Being observed naked and having a photo taken  

 

Madison goes to tell Aunt Lucy, who replies: “It’s all right, it’s just that Liam is curious.” Madison feels 

really uncomfortable and thinks her aunt’s answer is a little strange. Madison is not sure whether what 

Liam did was okay or not. 

Feelings that can arise when faced with sexual assault 

Confusion  

 Madison is not sure whether what Liam did is okay. 

 Aunt Lucy says that what happened is all right.  
Reporting 

 Talk about it when you feel unsure.  

 Know that you can talk to someone if you don’t feel comfortable. 

The next day, while they are swimming in the lake, Liam and Matt talk to Madison and say: “Hey, why 

don’t you take your clothes off?” Madison answers that she doesn’t want to do that. Liam and Matt 

continue to insist, and Liam touches her breasts, then tries to take off her bathing suit bottom. 

Situation of sexual assault 

 Being asked to get undressed.  

 Someone touching your breasts, taking off your bathing suit. 
Self-defence 

 Madison refuses to get undressed (say no). 

Madison says “no” again and runs away to find her aunt to tell her what happened. Aunt Lucy answers: 

“Are you certain he touched you? I’m sure he didn’t do it on purpose.”  

Self-defence 

 Madison says no and goes to find her aunt (say no and run away). 

 Madison asks for help and knows who can help her (her aunt, her mother). 
Reporting 

 Madison talks about the situation with her aunt (tell an adult about it). 

Madison decides to phone her mother before she goes to bed. She tells her what happened. Her mother 

says she is glad she confided in her. The next morning, she comes to get Madison at Aunt Lucy’s cottage to 

take her home. Madison feels relieved. She knows that her mother and Aunt Lucy have talked about what 

happened and that it won’t happen again. 

Reporting 

 Madison phones her mother (keep asking for help until someone listens to you and 
helps you). 
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Questions to ask students in connection with the educational aims  

 

1) While Madison was naked in the bathroom, Liam opened the door and took a photo of her. What is wrong with what Liam did?  

 It is inappropriate not to respect Madison’s privacy when she is putting on her bathing suit, to look at her and to take her photo.  

 Liam might be curious, as Aunt Lucy said, but that does not give Liam the right to look at Madison when she is naked and take her photo. Being curious does not give anyone the right to look at 
or watch someone when he or she is naked. Also, taking a photo of a naked child is against the law. 

 If Liam had opened the door by accident, he would probably have closed it right away and apologized to Madison. He would have been just as embarrassed as Madison. He would not have taken 
any photos. 

 

2) What are the other things that the boys did in the story that you think are wrong? Why? 

 The cousins said to her: “Hey, why don’t you take your clothes off?”  

 Liam touched her breasts and tried to take off her bathing suit bottom.   
Key messages: 

 What happened with the boys is a situation involving sexual assault. It is unacceptable to ask someone to get undressed, and to touch his or her private parts.  
 

3) At the time, Madison did different things to protect herself, to react to what happened. Can you name them? (self-defence) 

 She told the boys that she did not want to get undressed. 

 She said no again and ran away to tell her aunt what happened. 
 

4) How did Madison feel about the things her cousins did? 

 Possible answers: Uncomfortable, embarrassed, sad, angry, worried, surprised that people she loves and knows well acted in this way toward her. 

 Maybe she felt mixed up (confused): she was not sure that what the boys did was inappropriate. Aunt Lucy’s reaction made her feel even more unsure.  

 Worried: she did not know what Liam was going to do with the photo. Was he going to show it to others or keep it?  

 Fear: afraid of having her bathing suit taken off, that the boys would touch her, hurt her, or do these things again. 
Key messages: 

 Sometimes, you can feel confused or not really know whether the situation is acceptable or not. Sometimes, an adult might say or do something that makes you feel even more unsure. That 
does not mean that Madison wasn’t right. Madison did the right thing by listening to her own feelings. 

 

5) It is important that you report a situation involving sexual assault (that you talk about what happened). What did Madison do to report the situation? (Content: reporting) 

 She told her aunt that Liam looked at her and took a photo of her when she was naked in the bathroom. 

 She told Aunt Lucy that the boys asked her to get undressed and tried to take off her bathing suit. 

 She phoned her mother to tell her what happened. 
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6) When Madison talked to her aunt about the photo that Liam took of her, Aunt Lucy told her it was all right. The next day, Aunt Lucy said that the boys had not done it on purpose. Madison was 
right to want to report the situation to an adult: What the boys did was inappropriate. Madison kept trying to find help. What did she do? 

 She phoned her mother to talk about the situation. Her mother believed her and came to pick her up the next day. 
Key messages: 

 You should keep asking for help until someone listens to you and helps you. It may happen, for all sorts of reasons, that an adult doesn’t know what to do and doesn’t help you right away. If 
that happens, you should go see someone else whom you trust, until you get help and the situation stops.  

 The boys asked Madison to get undressed and tried to take off her bathing suit. This was a situation involving sexual assault. It was not an accident, even if Aunt Lucy thought that perhaps they 
didn’t do these things on purpose. Madison did the right thing by telling another adult. She chose to confide in her mother.  

 It is up to adults to protect children. Madison’s mother listened to her and did what she had to do to help Madison. Madison’s mother probably talked to Aunt Lucy to make sure she 
understood the situation and to make sure that someone would intervene with the cousins so that the situation would not happen again. The boys must understand that what they did was 
inappropriate.  

Additional information 

The students might be inclined to say that Aunt Lucy was not “nice” to Madison because she did not believe her or help her. Sometimes, it is difficult for adults to listen to a 

confidence like the one Madison needed to share, or to accept that such a situation could have happened or to provide help. Avoid focusing discussion on Aunt Lucy’s attitude. 

Use the observation to explain to the children that there are reasons that could explain her attitude. Explain to them that Madison did the right thing by continuing to seek 

help by phoning her mother. Point out that it is adults who are responsible and who must take care of children. Madison’s mother will most likely talk about the situation with 

Aunt Lucy and take appropriate action.  
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GENERAL UNDERSTANDING OF SEXUALITY 
Understanding sexuality 

Elementary 1 

 

Educational 
aim 

 
1) Understand what sexuality is 

Estimated duration of activity 
 

60 minutes 

 

CULTIVATING A GENERAL UNDERSTANDING OF SEXUALITY  
WITHIN THE BROADER CONTEXT OF STUDENTS’ PSYCHOSEXUAL DEVELOPMENT 

CHARACTERISTICS OF CHILDREN  
6-7 YEARS OLD 

 
Sexuality, which is present right from birth, is natural and develops throughout our lives, through the different stages involved in the overall 
development of children, adolescents and adults.1  
 
Sexuality encompasses, but is not limited to, genitality and sexual behaviour.2 It comprises a number of dimensions3 (e.g. biological,4 affective,5 
interpersonal,6 social,7 psychological,8 cultural,9 ethical,10 moral,11 physical,12 mental,13 emotional14 and economic15) that are expressed in different 
ways depending on the person’s age and level of development.16  
 
Students in elementary school have access to different sources of information about sexuality (e.g. peers, family, the media).17 The information 
conveyed is sometimes contradictory,18 sometimes inaccurate19 and most often related to the genital aspect of sexuality. Children and adolescents 
therefore need sexuality education that presents them with a positive view20 of sexuality in all its dimensions.21  
 
 

 
Children 6 to 8 years old: 
 

 are aware that their bodies are developing 
and discover their bodies’ many functions   

 are especially curious about conception, 
pregnancy and birth 
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BEFORE THE ACTIVITY 
   

LEARNING CONTENT 
What students learn to do, to distinguish, 

 and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
 To understand 

EXAMPLES IN THE LIVES OF CHILDREN 
Present or read this to the students to aid in their understanding 

 
1) Understand what sexuality is 
With your mind 

 You know things: how you were 
born, the parts of your body (you 
can name them)   

 You ask questions: to better 
understand what sexuality is 

 You assert your identity: as a boy, 
as a girl, through your preferences 
and interests 

With your heart 

 Emotions (joy, sadness, grief, 
anger) and feelings (happiness, 
pride, disappointment, worry, 
enthusiasm)  

 You learn to recognize, to express 
and to manage your emotions and 
feelings 

 You have likes and dislikes, you can 
say it, you know how 

With your body 

 You observe: the characteristics of 
your girl’s or boy’s body, 
differences in body types, 
differences in how children grow  

 You feel: the five senses 

 You express yourself: you run, you 

 
Sexuality 

 Sexuality is expressed during every phase of life. Sexuality is a core aspect of each person’s 
identity, interpersonal relationships, personal fulfillment and well-being. Sexuality is not 
limited to genitality, and must not be confined to sexual conduct or practices; rather, it 
revolves around emotions and relationships.  

 Sexuality has several dimensions: biological, psychoaffective, socio-cultural, interpersonal 
and moral. Sexuality therefore consists of your sexual identity, the roles you adopt, the 
ways you express yourself (e.g. tenderness, friendship, love).22  

 
Sexuality in the words of children (Elementary 1 students) 

 Note: Give children a simple definition of sexuality, approach sexuality from three 
perspectives (as opposed to defining each dimension of sexuality): understanding sexuality 
with your mind, with your heart, and with your body. 

 Sexuality is present from birth, and is a part of you for life. Sexuality is not only about 
learning how babies are made. Rather, sexuality concerns your body, your feelings, your 
emotions, the way you see yourself, how you compare yourself to other people of your 
own gender or the opposite gender, being proud of who you are.   

 Sometimes people feel embarrassed to talk about sexuality. This is why some people may 
make jokes or use slang to talk about sexuality.  

 
Understanding sexuality with your mind: what you know, who you are  

 Children already know different things about sexuality (e.g. about their birth, the parts of 
their body). They are naturally curious and have different questions about sexuality. They 
have different perceptions, some based on stereotypes, about women and men, girls and 
boys. Understanding sexuality with their mind also touches on how they express or affirm 
themselves as sexual beings.  

 

 
 
 
 
 
 
 
 
 
Understanding sexuality with your mind 

 I really like playing soccer and dancing. Those 
activities are totally me.   

 I want to be a cop, like my mom! 

 I learned that I was born by c-section. What’s a  
c-section?  

 My parents showed me the ultrasound picture 
from when I was in my mom’s belly. They told 
everyone they were going to have a little boy, 
even before I was born.  

 My dad said I had to wash my wee-wee really 
well. I told him it was a penis, not a wee-wee!  

 Why are there twins?  

 How did my parents know they loved each other?  
 
Understanding sexuality with your heart 

 I love cuddling with my mom at night for story 
time.   

 Naomi asked me if I wanted to be her boyfriend. I 



3 Working document for pilot schools. MEES 2016. Not for distribution.   

 

   

LEARNING CONTENT 
What students learn to do, to distinguish, 

 and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
 To understand 

EXAMPLES IN THE LIVES OF CHILDREN 
Present or read this to the students to aid in their understanding 

move around, you laugh, you 
cuddle   

 You take care of your body: 
hygiene, modesty, protection  

 
Understanding sexuality with your heart: what you feel, what you express  

 Emotions and feelings play an important role in the lives of children. Every day, children 
express their feelings to loved ones. Through their different social interactions, children 
learn to recognize, express, regulate and experiment with their feelings and emotions. They 
are increasingly capable of expressing their feelings and emotions using words and body 
language. Children learn about love in early infancy, and they express this feeling 
spontaneously with their loved ones. 

 
Understanding sexuality with your body: what you observe on your body and the body of 
others, what your body allows you to feel and express   

 Your body allows you to move, to run, to laugh. Children realize that although the bodies of 
boys and girls are very similar, they have different genitals. Children also notice the 
diversity of body types of girls and boys. Each person has a unique body, and develops at 
his or her own pace.  

 Children explore their senses (hearing, sight, touch, smell, taste).  

 Their daily routine includes taking care of their body: moving, washing themselves, 
disinfecting injuries, appreciating their body and the wonderful things it can do. Their 
motor skills continue to become more refined.   

 Starting at the age of 5 or 6 years, children gradually develop a sense of modesty. Children 
also gradually learn to express this need for privacy and make sure it is respected by others.  

said yes, but told her not to tell anyone.   

 Yesterday, my parents told me and my sister that 
they were getting a divorce. That made me sad.  

 My aunt Sophie is going to have a baby. When I 
put my ear on her stomach, I can hear it and feel it 
move. I love my cousin already.   

 I feel embarrassed when I see two people kissing 
on TV. They hold hands and kiss on the mouth. I 
don’t like seeing that.   

 
Understanding sexuality with your body 

 I don’t like it when someone comes into the 
bathroom when I’m taking a bath. I’d rather be 
alone.   

 Juliette is taller than Sophie, even though they are 
both in grade 1. Why is Juliette taller?  

 I love it when my dad wraps me up in a towel after 
my bath.  

 I don’t like brushing my teeth, but my parents 
make me.   

 I told my mom I don’t like having to give people a 
kiss when they come over to visit.  

 I love holding my little brother! I love him a lot, 
and I tell him that every day!  
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BEFORE THE ACTIVITY 
 

TAKE TIME TO REFLECT before intervening with students 
 
PLAN THE CONTEXT 

 Children are naturally curious and ask different questions about sexuality. Some raise their questions on the spur of the moment, whereas others are shyer about it. To ensure a good class 
environment to discuss sexuality and a safe space for children to ask their questions, you should establish some ground rules. To that end, consult the following Ministère document, which 
suggests ground rules for providing sexuality education on pages 39-40: http://www.education.gouv.qc.ca/fileadmin/site_web/documents/dpse/adaptation_serv_compl/19-7048a.pdf.  

 The theme General Understanding of Sexuality presents an overview of sexuality that serves as an interesting introduction or conclusion for the learning content provided throughout the year. 
The teacher can adjust the message of the activity’s introduction or conclusion, depending on when the theme is covered in the school year.   

 
Clearly present the vision of sexuality and sexuality education proposed through the learning content.   

 Sexuality is comprehensive: Sexuality happens in your mind, in your heart and in your body. It has several dimensions: biological, psychoaffective, socio-cultural, interpersonal, moral.  

 Sexuality plays a positive role in our lives: It is a source of personal fulfillment, pleasure, new encounters, an appreciation of life, etc. 

 Sexuality is human potential: Sexuality begins at birth (sexual beings) and is a lifelong human force.   

 Sexuality cultivates curiosity: Curiosity about sexuality is part of the human experience and is present throughout our lives, at all ages.  

 Understand that: sexuality is who we are, whereas sex is what we do. The Elementary 1 learning content about sexuality is adapted to the children’s age and level of development, and provides a 
comprehensive overview of sexuality.   

 Sexuality education contributes to personal and social development: It is a process by which we can understand, integrate and search for meaning about our own sexuality.23 The learning 
content under General Understanding of Sexuality therefore aims to expand children’s understanding of sexuality and orient their reflection.  

 
BE AWARE 

 Sexuality is present in our social and media environment. As a result, children regularly witness images or messages related to sexuality (e.g. advertisement that shows a couple in each other’s 
arms, a romantic movie, advertisement that uses sexual innuendo or references to one’s sex life to sell a product). 

 Some images or messages present children with a representative and diversified view of sexuality and gradually bring children to reach their own conclusions about sexuality (even if they don’t 
necessarily have the words to express these thoughts). Seeing two people walk hand in hand down the street, sitting next to a pregnant woman while waiting to see a doctor, watching a movie 
where two people fall in love, etc., are all different situations and images that allow children to gradually construct their views and understanding of what sexuality is. 

 However, in a context where sexualized images are increasingly present in our media environment, it is possible that some children may have been exposed to more or less explicit, adult sexual 
content (e.g. music video that imitates sexual movements, nudity, pornography). If a child mentions such images, it is important to tell him or her that these images represent adult sexuality and 
explain the context of these images.  

 
 

http://www.education.gouv.qc.ca/fileadmin/site_web/documents/dpse/adaptation_serv_compl/19-7048a.pdf
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BE OPEN TO ANSWERING STUDENT QUESTIONS  

 The questions children ask about sexuality often have to do with birth, body parts, sexual roles and sexual stereotypes. By answering their questions simply and honestly, you are doing two things: 
you are acknowledging their concerns and helping them find the answers, and you are also encouraging open discussions on sexuality.   

 When adults answer the children’s questions, it encourages children to turn to a trusted adult to find the answers and support they need. It also increases the possibility that children will obtain 
accurate and age-appropriate information about sexuality.  

 To adequately prepare yourself to answer questions, consult the document “Answering Student Questions,” which provides guidelines on how to construct the answers you give students. Among 
other things, this document recommends sticking to the questions asked in order to keep the information in line with the student’s level of development. The document also gives four (4) steps to 
answer a question: determine the type of question, validate the meaning of the question, ask the group, and answer the question by informing, reframing, reassuring or giving food for thought. 

REFER TO RESOURCES: brief readings and short videos 
 
To understand the way children think about sexuality, watch the capsules “Comment on fait des bébés” and “Tomber en amour” before viewing them together as a class: 

 Video capsules from the series “Conseils de famille,” from the show “Format familial” (in French). Children explain, in their words, how they understand different aspects of sexuality.   
http://formatfamilial.telequebec.tv/emissions/18/la-paternite/665/tomber-en-amour  
http://formatfamilial.telequebec.tv/emissions/15/mere-monoparentale/665/comment-on-fait-des-bebes  

 These videos could also be used as a basis for further discussion: 
Love lesson, Life’s Big Questions Unscripted, by the Jubilee Project, https://www.youtube.com/watch?v=1czDASTpH9M  
Kids on LOVE!, by SoulPancake, https://www.youtube.com/watch?v=QbgoCXXF-7U  
Parents Explain the Birds and the Bees – Episode 1: All Kids, https://www.youtube.com/watch?v=a3MyLt6l5n0  
 

To consult reading materials on sexuality that can be used with Elementary 1 students: 

 Ma sexualité: de 0 à 6 ans and Ma sexualité: de 6 à 9 ans, by Jocelyne Robert, contain content and activities that cover several dimensions of sexuality. For example, they propose the following 
activities to children: draw your body, draw a way you like to be cuddled, and draw what you looked like inside your mom’s womb (source of inspiration for one of the activities). 

 It’s Not the Stork! A Book about Girls, Boys, Babies, Bodies, Families and Friends, by Robie H. Harris offers factual information about reproduction in a friendly, relaxed and highly accessible way. 

 What Makes A Baby? by Cory Silverberg explains clearly the process of conception, gestation and birth in a gender-neutral, non-sexual way that is respectful of family diversity. 

 The documentation produced by the Ministère de la Santé et des Services sociaux as part of the Mosaïk project to involve parents in their children’s sexuality education: the Bulletins at 
http://publications.msss.gouv.qc.ca/msss/en/document-001666/?&txt=mosaik&msss_valpub&date=DESC and the Capsules at http://publications.msss.gouv.qc.ca/msss/en/document-
001667/?&txt=mosaik&msss_valpub&date=DESC.  (Documents may take a few seconds to load). 

 Consult the Quebec Reading Connection at http://www.quebecreadingconnection.ca/ (advanced search) as well as Livres ouverts website (keyword search) at www.livresouverts.ca and the 
“Dossier pédagogique” on sexuality education at https://www.livresouverts.qc.ca/index.php?p=dp&ss=eds,  

 

BE PREPARED: gather and create materials, adopt appropriate attitudes 

 
Every adult who plays a significant role in the life of a child or adolescent has a role to play in sexuality education. This includes the parents and members of the school staff.  

http://formatfamilial.telequebec.tv/emissions/18/la-paternite/665/tomber-en-amour
http://formatfamilial.telequebec.tv/emissions/15/mere-monoparentale/665/comment-on-fait-des-bebes
https://www.youtube.com/watch?v=1czDASTpH9M
https://www.youtube.com/watch?v=QbgoCXXF-7U
https://www.youtube.com/watch?v=a3MyLt6l5n0
http://publications.msss.gouv.qc.ca/msss/en/document-001666/?&txt=mosaik&msss_valpub&date=DESC
http://publications.msss.gouv.qc.ca/msss/en/document-001667/?&txt=mosaik&msss_valpub&date=DESC
http://publications.msss.gouv.qc.ca/msss/en/document-001667/?&txt=mosaik&msss_valpub&date=DESC
http://www.quebecreadingconnection.ca/
http://www.livresouverts.ca/
https://www.livresouverts.qc.ca/index.php?p=dp&ss=eds
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For parents: 
 
Sexuality education is better consolidated when there is collaboration between the school and families. One of the strategies to support the role of parents in their child’s education is to inform 
them ahead of time of the sexuality education learning content for the school year and invite them to talk with their child about what was covered in class by sending them a short note or letter 
after the activity.    
 
Parents are the first to teach their children about sexuality. The home is where children first become aware of how sexual beings live and express themselves, and where they learn to: 

 get to know themselves, interact with different people, give and receive affection, love, empathy   
 
Parents can play an active role in:  

 creating a climate of trust that will allow their children to ask questions about the issues that are of concern to them.  

 seeking out the information and support they need, especially by participating in information sessions and drawing on the resources of the school or its partners (e.g. health care system).  

 acting as role models and influencing their children’s attitudes and conduct. They are in a position to fulfill their responsibility with regard to sexuality education in a straightforward and honest 
manner.  

 adding to the discussion begun in school by talking to their children about the content covered in class. The complementary nature of the educational roles played by the school and the family 
reinforces and optimizes their respective contributions in this area. 

 
Parents can use the following supports to break the ice or continue the conversation on sexuality with their child.  

 The book by Frédérique Saint-Pierre and Marie-France Viau: My Child’s Sexuality, Montréal, Éditions du CHU Sainte-Justine, 2009, 76 pages (Que savoir sur la sexualité de mon enfant? 2008, 
80 pages): it follows a question/answer format.  

 The documentation produced by the Ministry of Health and Social Services as part of the Mosaïk project to involve parents in their children’s sexuality education: this capsule provides 
some guidelines on how parents can answer their children’s questions about sex and can be handed out after the activity:  
http://publications.msss.gouv.qc.ca/msss/fichiers/mosaik/capsules/15-314-08WA_Capsule2.pdf  (English) and http://publications.msss.gouv.qc.ca/msss/fichiers/mosaik/capsules/15-
314-08W_Capsule2.pdf (in French).   (Documents may take a few seconds to load). 

 
Adopt appropriate pedagogical practices 

 Promote a general and positive view of sexuality (take all the dimensions into account: psychoaffective, biological, socio-cultural, interpersonal, moral).    

 Take the time to listen, rephrase (use the correct terms), tune into the students’ reactions (e.g. laughter, embarrassment, curiosity), encourage students to ask their questions, and create a 
climate of respect.   
 

 Select appropriate pedagogical approaches. For example, avoid brainstorming-type strategies to define the concept of sexuality when engaging Elementary Cycle One students. Instead, use an 
inductive approach where students, using examples provided by the teacher, become aware that sexuality is experienced with their mind, their heart and their body. By choosing the examples to 
use as a springboard for the activity, the teacher ensures that the ensuing reflection and discussion will be age appropriate and in keeping with the students’ level of development.    

 

http://publications.msss.gouv.qc.ca/msss/fichiers/mosaik/capsules/15-314-08WA_Capsule2.pdf
http://publications.msss.gouv.qc.ca/msss/fichiers/mosaik/capsules/15-314-08W_Capsule2.pdf
http://publications.msss.gouv.qc.ca/msss/fichiers/mosaik/capsules/15-314-08W_Capsule2.pdf
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Prepare the materials 

 Create an image bank to use when introducing the activity.   

 View the videos that will be presented in class.  

 On a large sheet of Bristol board, write the word SEXUALITY. Divide the space into 3 parts (i.e. like a puzzle): Mind, Heart, Body (see the section “Suggestions for the Activity” to learn how to 
use it).   
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SUGGESTIONS FOR THE ACTIVITY 
  

The approach taken in elementary school should:  
- allow students to develop a positive view of sexuality which goes beyond genitality to encompass all of its dimensions  
- emphasize the positive role that sexuality plays in our lives24 and not only focus on the “risks” associated with it or the preventive aspect25 
- prepare students for the learning content that will be covered under other themes in sexuality education 
- establish a climate of trust that is conducive to sharing and discussions 
Key messages 
Sexuality is a part of life: humans are sexual from the time they are born. We experience sexuality with our minds, our hearts and our bodies.   

 

INTRODUCTION 

 

Present the educational aim of the activity to students. Briefly explain the context of the learning content: 

 If this sexuality education activity is the first to be carried out during the school year, inform students of the other sexuality education learning content that will be covered during the year 

and specify the themes.    

 If this is not the first such activity, take some time to review with the students what they have learned about sexuality during the activities that explored other themes during the year 
(e.g. Identity, Gender Stereotypes and Roles, and Social Norms; Sexual Assault). 

 
ACTIVITY: Discussing sexuality  

 
The videos provided in the Refer to Resources section can be used for this activity. Explain to students that the videos show children talking about love and sexuality. 
 
Discussion questions for students: 

 What subjects did the children discuss with their parents in these videos? Have students write out or draw their answers (depending on the students’ reading level) on the board. Without 

distinguishing between sections, try to group the students’ answers under the mind, heart and body sections on the board.  

o Possible answers: the cells needed to make a baby, feelings of love, when two people love each other, the thing that adults do to make a baby, sperm, egg,  . . .   

 What did you notice about the children’s reactions when talking about love and sexuality: 

o Possible answers: They were embarrassed, they giggled, they didn’t really know how to answer, etc.   

 Why do you think the children reacted this way?  

 



9 Working document for pilot schools. MEES 2016. Not for distribution.   

 

Explain that the children in these capsules touched on several aspects (or dimensions) of sexuality. Explain that sexuality is experienced with the mind, the heart and the body.   

 
Define sexuality “in the words of children” (see “Explanations Concerning Learning Content”). The teacher can draw a head, a heart and a body on the board so the main ideas stay with the students 

for the rest of the activity. Make connections between the definition of sexuality and the elements identified by students in the video(s).   

 
ACTIVITY: Experiencing sexuality with your mind, your heart, your body  

 
The puzzle (refer to the section “Be Prepared” for the materials) 
 
Associate different illustrations with one of the three categories comprised in the definition of sexuality (mind, heart, body):   

 On a large sheet of Bristol board, write the word SEXUALITY. Divide the space into 3 parts (i.e. like a puzzle): Mind, Heart, Body. 

 Present photos, images or drawings adapted to the age of the children that represent the different dimensions of sexuality (e.g. a mother who is breastfeeding, two people kissing, a 

pregnant woman, a child who is taking his bath, a parent who is kissing or cuddling with her child, two friends who are holding hands)  

o You can also use the section “Examples in the Lives of Children” (write them out on pieces of paper before the activity and read them out one by one to students).   

 Ask students to place each photo, image or drawing in one of the parts of the puzzle: mind, heart, body.  

 Ask students to explain why they associate each image or situation with that particular category.   

o NOTE: The categories of mind, heart and body sometimes overlap; it may be difficult to categorize certain images or situations (e.g. “My aunt Sophie is going to have a baby” may 

refer to the body when thinking about the fetus growing inside its mother’s belly, but it can also refer to the heart when thinking about the affection you feel toward the future 

baby).      

 

CONCLUSION 

 
Ask each student to draw himself or herself at the centre of a piece of paper and illustrate an element representing each of the three parts of the puzzle around him or her (mind, heart, body).  

 With my mind: (illustrate) 

o something I know about my birth, or  

o a question I would like to have answered (about sexuality, birth, parts of the body, feelings) (NOTE: The questions may be collected and answered later on.) 

 With my heart: (illustrate) 

o someone I love, or  

o a gesture I make to express my affection to someone I like  

 With my body: (illustrate) 

o my body that I love, because it lets me move, feel (e.g. my legs allow me to run quickly, my sense of smell allows me to appreciate the food prepared at home), or  
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o something I do to take care of my body (e.g. take my bath, eat well, do sports)   

 
OR use the suggestion inspired by the book written by Jocelyne Robert, presented in the section “Refer to Resources” (draw your body, draw a way you like to be cuddled, and draw what you 
looked like inside your mom’s belly).  
  
At the end of the activity, you can ask for volunteers to present their portrait. Sexuality encompasses different parts, which make me who I am.   

 
Conclude with these key messages:  

 Sexuality is a part of life: humans are sexual from the time they are born.  

 We experience sexuality with our minds, our hearts and our bodies (refer to “Explanations Concerning Learning Content” to illustrate this message).   

 

                                                           
1 WHO, 2010; Goldfarb, 2009. 
2 Schroeder, 2009; UNESCO, 2009; INSPQ, 2010. 
3 UNESCO, 2009; WHO, 2010; Schroeder, 2009, INSPQ, 2010; MEQ, 2003; MELS, 2008; Desaulniers, 1990; Hedgepeth and Helmich, 1996. 
4 INSPQ, 2010; MEQ, 2003. 
5 INSPQ, 2010; MEQ, 2003. 
6 MEQ, 2003. 
7 Goldfarb, 2009; INSPQ, 2010; MEQ, 2003. 
8 Goldfarb, 2009; INSPQ, 2010; MEQ, 2003. 
9 MEQ, 2003. 
10 INSPQ, 2010. 
11 INSPQ, 2010; MELS, MEQ. 
12 Goldfarb, 2009. 
13 Goldfarb, 2009. 
14 Goldfarb, 2009. 
15 Goldfarb, 2009. 
16 WHO, 2010. 
17 UNESCO, 2009; Hetch and Eddington, 2003. 
18 UNESCO, 2009; Hetch and Eddington, 2003. 
19 Hetch and Eddington, 2003. 
20 INSPQ, 2010; Goldfarb, 2009; Hetch and Eddington, 2003; Hedgepeth and Helmich, 1996. 
21 Elia and Eliason, 2009; Schroeder, 2009; Goldfarb, 2009; WHO, 2010; UNESCO, 2009; INSPQ, 2010; Desaulniers, 1990; Hetch and Eddington, 2003; Hedgepeth and Helmich, 1996. 
22 Robert, J. (1999). Parlez-leur d’amour et de sexualité, Les éditions de l’homme, 185 pages. 
23 Desaulniers, 1995. 
24 Goldfarb, 2009. 
25 INSPQ, 2010; Goldfarb, 2009. 
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EMOTIONAL AND ROMANTIC LIFE Elementary 2 

 

Educational 
aims 

 
1)  To recognize the various feelings that can be experienced in interpersonal relationships 
 
2)  To share, in your own words, the different ways you can express your feelings to those you love 

 

Estimated duration of activity 
75 minutes  

(or more depending on the number of 
children’s books used) 

 

 

LEARNING ABOUT EMOTIONAL AND ROMANTIC LIFE IN THE BROADER CONTEXT  
OF STUDENTS’ PSYCHOSEXUAL DEVELOPMENT 

CHARACTERISTICS OF CHILDREN  
7 TO 8 YEARS OLD 

Peer relationships contribute to the development of self-esteem1 and provide emotional and social support.2  Relationships based on reciprocity 
and mutuality3 allow children to express their feelings, to define themselves,4 to develop their capacity for intimacy and to manage conflicts.5  
 
Most of the social skills acquired by forming ties of friendship are needed to develop romantic relationships6 and are an indicator of the quality of 
future romantic relationships.7 
 
Between 6 and 12 years of age, children’s interactions with peers diversify and become more complex.8 Children of this age: 

 recognize the importance of trust in friendships,9 value getting along with same-sex peers and become increasingly concerned with peer 
acceptance.10 

 develop their capacity for mutual assistance and cooperation11 as well as their ability to regulate their emotions around their peers.12 

 experiment with new forms of aggression related to bullying or victimization.13 This verbal and psychological aggression (insults, exclusion, 
threats, rumours) gradually replace the direct physical aggression of early childhood.14 

 mostly interact with peers of the same sex,15 but open up to friendship with the other sex as they move toward adolescence. 
  
In spite of their ability to have strong feelings for a peer,16 it is not until puberty that these feelings are accompanied by sexual desire that leads 
to interaction with a potential partner.17 

Children who are 7 and 8 years of age view 
friendship in terms of costs and benefits 
(friends are people they enjoy being with, 
whereas it is difficult or boring to be with 
people who are not friends).  
 
Children of this age choose their friends for 
practical reasons (e.g. they live nearby), for 
their toys or interesting belongings, and based 
on shared expectations regarding play 
activities.18 
 
Early on in childhood, positive peer 
interactions: 

 are a source of entertainment and 
camaraderie. 

 support the development of social skills 
and sense of social competence.19 
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BEFORE THE ACTIVITY 
    

LEARNING CONTENT 
What students learn to do and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF CHILDREN 
Present or read this to the students to aid in their understanding 

 
1) Recognize the various feelings that can 
be experienced in interpersonal 
relationships 

 The range of feelings toward the 
people in your life 

o Parents, family, friends, others 

 Positive feelings 
o Love, trust, respect, loyalty, 

solidarity, etc. 

 Negative feelings 
o Jealousy, disappointment, 

anger, aggression, etc. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Before starting: some nuances on feelings versus emotions 

 Feelings occur in the mind, whereas emotions are experienced in the body. We can 
observe how emotions manifest in the body. The four main emotions and the physical 
reactions generally associated with them are: 

o fear: my voice trembles, my pulse quickens, my knees shake; I have goose 
bumps, etc.  

o anger: my muscles tense up, my face turns red, my fists clench, I speak in a jerky 
way, etc. 

o joy: I talk faster, I jump up and down, I smile, my heart beats faster, etc. 
o sadness: I cry, my throat gets tight, I curl up into a ball, etc. 

 Contrary to feelings, emotions tend to be strong and short lived. An emotion can be of 
varying intensity (from very light to very intense). 

 Feelings can sometimes give rise to an emotion or the other way around; for example, 
joy can lead to happiness. 

 
Feelings in interpersonal relationships (in children’s words) 

 We experience all sorts of feelings in our relationships with others, be they with our 
parents, our family or our friends. We experience feelings within ourselves and these 
feelings continue over time (e.g. our love for our parents).  

 Some feelings are considered more positive: 
o happiness, pride, love, trust, enthusiasm, excitement, empathy, compassion, 

admiration, calmness, cheerfulness, etc. 

 Some feelings are considered more negative: 
o disappointment, sadness, uncertainty, distrust, regret, embarrassment, hatred, 

worry, etc. 

 Other feelings are more difficult to describe. The way we experience them depends on 
the situation we are in: surprise, bewilderment, nervousness.  

 We can also experience conflicting feelings in the same situation (e.g. being angry at 
someone we love).  

 

Feelings in interpersonal relationships 

 When I called Lili to come play with me, she was 
already at a friend’s house. That bothered me.  

 I like playing with Henry. He’s funny.  

 Victor says that Lu isn’t our friend anymore 
because he’s not allowed to play soccer with us 
after school. I don’t get it. Lu will always be my 
friend. 

 The other day, I smiled at the new kid at my 
school. He looked at me in a weird way.  

 Sandra needs more time to put on her snowsuit in 
the winter. I wait for her before going out for 
recess because I don’t like to leave her all alone. 
The other day she told me she was happy I did 
that. 

 The dance recital is next Saturday. We will be 
performing for our parents. I’m nervous. I’m 
scared I will make a mistake.  

 Sometimes I fight with Amanda even if she’s my 
best friend. I don’t feel good when that happens.  

 My mother tells me she loves me a lot. Do you 
think she still loves me even when I get into 
trouble?  

 My brother got a present from his godmother, but 
I didn’t. I’m disappointed. 
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BEFORE THE ACTIVITY 
    

LEARNING CONTENT 
What students learn to do and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF CHILDREN 
Present or read this to the students to aid in their understanding 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2) Share, in your own words, the different 
ways you can express your feelings to 
those you love 

 Depending on the person 

 Depending on the feelings 

 Actions and attitudes that express 
feelings 

Emotions (in children’s words) (to help children understand the nuance between feelings 
and emotions since the activity will broach the difference a bit) 

 An emotion is a reaction of the body that expresses what we are experiencing (joy, 
sadness, anger, fear, etc.). We can feel emotions at any time, without any warning. Our 
emotions are visible through our expressions and our actions. We also communicate our 
emotions through our tone of voice. Our bodies react to our emotions (e.g. we turn red 
when we are embarrassed) and we sometimes have no control over our reactions 
(e.g. we jump when we are startled).  

 Emotions make us take action. They allow us to have the proper reaction in situations 
that we experience (e.g. disgust keeps us away from something that is not good for us, 
anger can give us the energy needed to succeed at something or to defend ourselves, 
fear makes us protect ourselves because in the face of danger, it provides the “fight or 
flight” response).  

 Identifying the emotions of others allows us to adapt our attitudes: this is important 
when communicating with others (e.g. sadness creates a bond by getting attention from 
those around us).20   

 
Expressing feelings 
Expressing feelings depending on the person 

 Children experience various feelings in their relationships with their family, friends and 
other people in their lives (coaches, babysitters, neighbours, etc.). These feelings can be 
expressed in different ways: the type of relationship and the level of intimacy influences 
how feelings will be expressed. The same feeling can be expressed differently depending 
on whether a child is dealing with a parent, teacher or friend.  

o These nuances in ways of expressing feelings are important as they allow a 
certain distance between the child and people the child is less familiar with.  

o We don’t always express all of our feelings. We keep some of them to ourselves. 
At times, some feelings that we do not express clearly come out in other ways 
(e.g. I don’t say that I’m angry, but I’m in a bad mood.) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Expressing feelings  

 My parents kiss a lot. You can tell they’re in love.  

 I told my mom I wanted her to come snuggle with 
me so we could read a story together.  

 My grandmother tells me that she loves me a lot. I 
already know that but I feel good hearing her say 
it. 

 “MY NEW TOY! I am . . . MAD! I am mad and 
sad!”21  

 I was so happy . . . I started jumping and 
screaming.  

 I was so mad that I broke Cathy’s game. I’m sorry I 
did that. I wouldn’t like it if she did the same thing 
to me. I don’t know how to tell her that.  
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BEFORE THE ACTIVITY 
    

LEARNING CONTENT 
What students learn to do and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF CHILDREN 
Present or read this to the students to aid in their understanding 

o Our feelings (as well as our emotions) can also tell us how we should act 
(e.g. I don’t trust that person, I don’t feel comfortable with him.) If someone 
makes me feel uncomfortable, it is important that I share that with a trusted 
adult.  

Ways of expressing different feelings 

 Feelings can be expressed through words, attitudes or actions. They can be expressed 
differently depending on the person and context (with our parents, with other family 
members, with friends, etc.).  

 Some feelings may cause emotional reactions that appear to be the opposite of what we 
actually want to express (e.g. crying with joy or laughing out of nervousness).  

Actions and attitudes to express feelings to those we love 

 There are different ways of expressing our feelings and emotions with those we love:  
o Some ways are more appropriate than others. Getting angry instead of 

expressing our feelings with words interferes with our ability to get along. When 
we use the correct words to express our feelings, others are more likely to 
understand our message and act appropriately as well. When we express 
ourselves in a respectful manner, we take care of the people we love. 

o Some actions and attitudes are only for those who are close to us. Physical 
demonstrations of friendship, love and attachment are most often used with 
family. Hugs between friends are a sign of affection.  

 Some feelings are more difficult than others to express with words. We may be shy to 
communicate our feelings. 

 Feelings that we do not express clearly are often misinterpreted by the other person. It 
is possible to check that the other person has actually understood what we have said by 
asking the question directly.  

 My dad tells me when he’s proud of me, and each 
time, he gives me a hug and a kiss. 

 The neighbour asked me to hug her before 
leaving. I like her, she’s nice, but I don’t want to 
get that close to her.  

 Can you love someone without being “in love”?  

 I got the giggles when I started my oral 
presentation.  

 I gave my teacher a Christmas card to thank him 
for teaching me all kinds of things. I was too shy to 
say it to his face.  

 My coach asked me to kiss him after he 
congratulated me for playing a good game. I 
found that weird so I told my mom. 

 I know when my dad is mad: his ears get all red! 
When I get mad, I stomp off to my bedroom. 

 Why do some people cry when they’re happy? 

 I invited my friend Xavier to my birthday party. I 
told him it was because he was my friend and I 
like him a lot.  
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BEFORE THE ACTIVITY 
 

TAKE TIME TO REFLECT before intervening with students 
 
Situate the learning content in a context of developing social skills and as part of other orientations and measures that provide structure to school life 

 The relationships that children have with family members and others in their lives allow them to develop social skills22 that are useful for interacting respectfully and effectively with others. 
As children grow older, these skills are transferred to relationships with their peers,23 and eventually, in adolescence, to a romantic partner. Children who have good relationships with their 
family are more likely to experience good relationships with others in their lives, their friends and eventually (in adolescence) a romantic partner.  

 School staff play an important role in how children manage their emotions. They are role models and can help students recognize their feelings and emotions, understand what they are 
experiencing and express these feelings and emotions appropriately. 

 Encouraging children to verbalize their positive and negative emotions increases the effectiveness of sexual assault prevention activities. It may be easier for children to ask for help if the 
importance of sharing a feeling of unease to a trusted adult has been conveyed. Refer to the Elementary 1 Sexual Assault pedagogical framework for other useful information. 

 The Book Web Activity proposed further on in this pedagogical framework allows students to acquire learning related to both sexuality education and language of instruction. The activity 
contains proposals for incorporating the language of instruction competencies (write, read, appreciate literary works and talk), reading strategies, as well as the four dimensions of reading 
(understand, interpret, react, appreciate).   

 The objectives of preventing and dealing with bullying and violence at school emphasize different actions intended to promote a safe, positive and welcoming school climate. In particular, 
these actions focus on positive, respectful and responsible communication at school. Refer to the various tools produced by the Ministry, especially those related to Anti-Bullying and 
Violence Awareness Week at School (Facilitation Guide: Words Matter: Send a Positive Message at School, 
http://www.education.gouv.qc.ca/fileadmin/site_web/documents/dpse/adaptation_serv_compl/VV-Guide_animation_en.pdf).  

 
Understand the importance of friendship in children’s development and in learning how to manage and express their feelings24 

 Friendship provides support and comfort. In their friendships, children can: 

 express their feelings and feel understood 

 socialize and have fun 

 develop their language skills and practise various social skills: assert themselves, cooperate, discuss, negotiate, debate, etc.  

 Because these competencies develop less easily in children who have disruptive behaviours, activities that aim at teaching all students how to respectfully express feelings are all the more 
important.  

 
 
 
 
 
 
 

http://www.education.gouv.qc.ca/fileadmin/site_web/documents/dpse/adaptation_serv_compl/VV-Guide_animation_en.pdf
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REFER TO RESOURCES: brief readings and short videos 
 
To better understand the role of friendship in the lives of children, refer to: 

o the first two pages of the article “Enfants: ces amitiés qui les font grandir,” by Laurence Lemoine, available at http://www.psychologies.com/Famille/Enfants/Epanouissement-de-l-
enfant/Articles-et-Dossiers/Enfants-ces-amities-qui-les-font-grandir (in French) 

o “Children’s Growing Friendships: How Children’s Understanding of Friendship Changes and Develops With Age,” by Eileen Kennedy-Moore, Psychology Today, 
https://www.psychologytoday.com/blog/growing-friendships/201202/childrens-growing-friendships 

 
For books that can be used in carrying out activities with students, refer to the book web at Quebec Reading Connection : http://www.quebecreadingconnection.ca/  
for this Elementary 2 theme, or Livres ouverts (https://www.livresouverts.qc.ca/Documents/EdS/2e_vie_affective_etre_en_relation.pdf) and the following books: 

o Janan Cain, The Way I Feel, Parenting Press, 2000 
o Jo Witek, In My Heart : A Book of Feelings, Abrams Appleseed, 2013 
o Keith Negley, Tough Guys (Have Feelings Too), Flying Eye Books, 2015 
o Shona Innes, Friendship Is Like A Seesaw, Barrons, 2014 
o Samantha Berger, Crankenstein, Little, Brown & Co, 2013 
o Maryann Cocca-Leffler, Theo’s Mood, Albert Whitman & Co, 2013 
o Heather Hartt-Sussman, Noni Is Nervous, Tundra, 2013 

 
o The following books can also be used: 

 

o Mo Willems, I Love My New Toy!, New York, Hyperion Books for Children, 2008 
o Molly Bang, When Sophie Gets Angry—Really, Really Angry, Scholastic Inc., 2004; When Sophie’s Feelings Are Really, Really Hurt, Scholastic Inc., 2015 
o Rebecca Bender, Giraffe and Bird, Dancing Cat Books, 2010 
o Jeremy Tankard, Grumpy Bird, Scholastic Canada, 2007 
o Peggy Rathmann, Ruby the Copycat, Scholastic, 2006 
o Mo Willems, Leonardo the Terrible Monster, Hyperion Books for Children, 2005 
o Kelly Di Pucchio, The Sandwich Swap, Disney/Hyperion, 2010 
o Irena Kobald, My Two Blankets, Houghton Mifflin Harcourt, 2014 
o other selections at Quebec Reading Connection http://www.quebecreadingconnection.ca/  

For parents:  
Sexuality education is more effective when there is collaboration between the school and families. Parents can play a complementary role in the reflection process undertaken at school regarding 
feelings experienced in interpersonal relationships and the different ways of expressing feelings to those we love. It is recommended that parents be informed about the learning activities carried 
out with students so that there can be some continuity in the home. A selection of books inspired from those mentioned earlier could be proposed to further the discussions about feelings.  
 

http://www.psychologies.com/Famille/Enfants/Epanouissement-de-l-enfant/Articles-et-Dossiers/Enfants-ces-amities-qui-les-font-grandir
http://www.psychologies.com/Famille/Enfants/Epanouissement-de-l-enfant/Articles-et-Dossiers/Enfants-ces-amities-qui-les-font-grandir
https://www.psychologytoday.com/blog/growing-friendships/201202/childrens-growing-friendships
http://www.quebecreadingconnection.ca/
https://www.livresouverts.qc.ca/Documents/EdS/2e_vie_affective_etre_en_relation.pdf
http://www.quebecreadingconnection.ca/
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BE PREPARED: gather and create materials, adopt appropriate attitudes 

 
Materials to be gathered:  

 Books useful for the activity:  
o From the books suggested in the book web, from your library or from the proposed reading lists, choose some complementary texts that deal with a range of feelings and different 

ways of expressing them.   
o The number of books you select is up to you. Set aside some time to read each book chosen. Ideally, in order to allow for a more in-depth exploration of the theme, a greater 

variety of examples and topics and for an effective book web, three or more books should be chosen. However, reading even just one book can give rise to stimulating discussions 
that will help achieve the educational aims. 

 Classroom reading chart 

 Other materials (depending on the activity planned) 
 
Understand the nuances between feelings and emotions without spending too much time on distinguishing between the two with the students 

 Although the learning content focuses on feelings, it may be helpful if you are clear about the distinction between feelings and emotions before the activity so that you can better guide 
the students (and so that the activity does not end up focusing on emotions). Emotions are experienced on a physical level and expressed through our bodies, whereas feelings occur in 
our thoughts (see the “Explanations Concerning Learning Content” and “Examples in the Lives of Children” sections for concrete examples).  

 Reference can be made to emotions during the activity providing that you keep in mind that the ultimate goal is to help students recognize what they are feeling and express these 
feelings to others. 

  
Attitudes to adopt 

 Help students to focus on both verbal and non-verbal cues of feelings and emotions, as well as to discover and learn appropriate ways of expressing these feelings.  

 Give students time to interpret the cues received (mimed, read, expressed), to discuss with their peers (in teams of two or three) before beginning a class discussion.  

 Make the most of examples from the books so that students can transfer what they learn to their everyday lives: are there any similarities in the experiences? Which ones? What do 
these books teach us about feelings and how to express them? What can we observe about the relationships between the characters when feelings are expressed in a respectful way? 
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SUGGESTIONS FOR THE ACTIVITY 
  

The approach taken in Elementary Cycle One should help students:  

 to recognize, manage and express their feelings in their interpersonal relationships25 
 
Key messages: 

 We experience different feelings in our everyday lives. Some are positive and some are negative. We can also experience two feelings at the same time that may appear to be 
contradictory. 

 We can express our love toward our parents, family and friends.26 There are different ways to express our feelings to those we love in order to show our affection and to feel good.27 
 

 
INTRODUCTION 

 
 Present the educational aims of the activity to the students. 

 Activate prior knowledge: ask students to give some examples of feelings and write them on the board. 
o Students may mix up feelings and emotions. Write their answers on the board regardless of which category they fall under. You do not have to make the distinction between 

feelings and emotions; what matters is that students can discuss feelings and how to express them during the activity.  
o You could also write emotions on one side of the board and feelings on the other. Then, referring to the “Explanations Concerning Learning Content” section, you could show how 

feelings and emotions can resemble each other yet still be slightly different. 

 Present the definition of feelings (and emotions), using children’s words, by referring to the “Explanations Concerning Learning Content” section. 

 
Book Web Activity  

 
Using book webs 
 
Go to Quebec Reading Connection, http://www.quebecreadingconnection.ca/ or use the book web and its suggestions for questions and activities at Livre ouverts, 
https://www.livresouverts.qc.ca/ (when it becomes available for Emotional and Romantic Life at the Elementary 2 level. Until then, refer to the English books proposed further on).  
 
Read the books as a class using an interactive reading approach (the teacher reads out loud to students who participate in various ways).  
Begin by setting a reading intention for the activity with the students by referring to the title of the book and its front and back covers. (Why are we reading this book? What do we want to 
discover?) 
 

http://www.quebecreadingconnection.ca/
https://www.livresouverts.qc.ca/index.php?p=dp&ss=eds
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While reading the book to the students, plan for some strategic stops:  

 Direct the students’ attention to certain pages (e.g. In Giraffe and Bird, stop reading when the scary storm happens – this is an important event that causes a shift in the situation. Ask the 
students how weather can play a role in the mood of a story). 

 Ask students questions (e.g. In Sophie Gets Really Angry, why does Sophie climb a tree? – her way of dealing with her anger). 

 Invite students to interact (e.g. in pairs, students discuss how Piggie feels when Squirrel reveals that the toy is not broken but is a break-and-snap toy – implicit information to be inferred 
based on the story, text and illustrations).  

 Ask students to predict what will happen (e.g. In Noni Says No, what will Noni do if her friend continues to be bossy? – anticipation of what will happen next in the story).  

 Etc.  
 
The activity deals specifically with the story and its structure, text and illustrations. The complementary nature of the text and images is highlighted. Implicit information is clarified. The approach 
involves modelling reading and helping students become aware of reading strategies (anticipating, identifying important information, dealing with difficulties, making connections with their own 
personal experience, relating the information to other stories, etc.) while guiding students in making sense of the story. The activity is intended to enrich the reading experience, without breaking 
up or changing the rhythm of the story.)   
  
Read one book per period. 
 
After you finish reading the book, divide the students into smaller groups to talk about the book, its meaning and its interpretation. Encourage the students to share their thoughts about the book 
and their reactions to it. Then, hold a class discussion to make sure that the students have fully understood the book.  
 
Fill out a classroom reading chart. The chart could be a large sheet of paper or cardboard visible to all students, on which students answer different questions, such as: 

 What is the main character feeling?  

 How do we know that the main character has these feelings? (verbal and non-verbal cues, clues in the illustrations) 

 Which of the feelings expressed by the characters are positive and which are negative? What is the difference between positive and negative feelings?  

 How do the characters express their feelings? Are there better ways they could express their feelings?  

 How do the feelings expressed affect a situation or the relationship between the characters? 
  
This chart can be used as a memory aid to keep track of the books in the book web that have been read in class and can be used to guide discussions. Students are encouraged to refer to the text a 
number of times when formulating their answers. See the example of a classroom reading chart in the appendix. 
  
Once all the books in the book web have been read, you can do a summary activity to review the different ways of expressing feelings and emotions. Make connections between the students’ 
personal experiences and their behaviours (this allows students to transfer the conclusions of the book analysis to their everyday lives with friends and family). 
 
Other ideas for activities that can replace or complement the Book Web Activity: 
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If you opted for the Book Web Activity, you can choose some complementary activities from the suggestions below.  
 
If you will not be carrying out the Book Web Activity, the following suggestions may be useful in achieving the educational aims. You will most likely need to supplement the activity with some of 
the questions proposed in the Book Web Activity in order to help students integrate the learning.  
  

 Reading group – students who are able to read on their own can each read a different book in small groups. Then, different books are shared on the classroom reading chart and students 
are asked to compare their books and how the characters express themselves and behave.  

 Use the “Examples in the Lives of Children” section for role-playing or miming with students, especially to demonstrate how feelings can be expressed differently depending on the level of 
intimacy with the other person (parent, friend, teacher, stranger, etc.) 

 Have the students express feelings in front of a mirror to show that some feelings are more difficult to express than others. 

 Have the students decode feelings expressed through verbal and non-verbal cues. Use typical examples: sports teams (pride in having won, disappointment in having missed the ball), 
birthday parties (happy at being invited, sad at not being invited), classroom activities (being shy, embarrassed, confident, jealous). 

 Use Paul Merlo’s book Jeux de groupe pour mieux vivre ensemble, Casterman, 2006, to carry out some activities that will give students the opportunity to experiment with different ways 
of expressing feelings. As a springboard for general discussion about feelings, refer also to The Great Big Book of Feelings by Mary Hoffman, Quarto, 2013, and Friends, Mies van Hout, 
Lemniscaat, 2013. 

 To explore even further, debate whether or not girls and boys have feelings that are specific to their gender. Take the opportunity to debunk stereotypes about how girls and boys express 

feelings (e.g. girls are “scaredy cats” and boys don’t cry): emotions and feelings are not gender specific. 

Conclusion 
 

Propose a self-reflection activity where students identify how they express their feelings. On an activity sheet, write some sentences to be completed, such as: 

 When I’m afraid, I . . . / When I’m worried, I . . . / When I’m angry, I . . .  

 When I’m confident, I . . . / When I’m happy, I . . . / I’m happy when . . . / When I’m proud, I . . . 

 ___ makes me feel proud. 

 I’m shy when . . . 
 

You could do a review with the students on ways of expressing feelings. In which circumstances do they have more difficulty expressing their feelings? With which person or persons are they most 
comfortable sharing their feelings? Break down the characteristics of the person(s) the students choose to confide in. 
 

Discuss “effective” or appropriate ways of expressing feelings. Talk about the happiness students feel in their friendships, when they hug their parents, etc. 
 

Encourage the students to pay attention in the coming days to the feelings that are expressed around them. Encourage them to share their feelings with members of their family, their friends, 
other people who are close to them, and to discuss this sharing with them. Review the students’ experiences based on their observations.  
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APPENDIX 

Example of a classroom reading chart  

 I Love My New Toy!  
(Mo Willems) 

When Sophie Gets Angry—Really, Really Angry 
(Molly Bang) 

Giraffe and Bird  
(Rebecca Bender) 

Some feelings (or 
emotions)  
 
How do the characters 
show their feelings? 

Joy  

 Piggie says “I love my new toy” and there are 
hearts drawn all around him and he is hugging the 
toy. 
 

Friendship (sharing), happiness 

 Piggie offers to share his toy with Gerald: “Here. 
Try it.” and Gerald is so happy: “Yes!” 

 Piggie compliments Gerald on his throw. 
 
Disappointment 

 The expressions on the faces of Piggie and Gerald 
when the toy has broken in half. 

 
Anger 

 Piggie says that he is MAD! His face looks angry 
and the letters on the page are all capital letters; 
he points his finger in Gerald’s face when yelling 
“you broke it.” 
 

Sadness 

 Gerald is very sad he broke Piggie’s toy; he says he 
is sorry and he is crying. 
 

Embarrassment 

 When Squirrel shows Gerald and Piggie that the 
toy is supposed to break because it is a break-and-
snap toy, Piggie is embarrassed, his cheeks turn 
“red” (we can see the lines drawn on his cheeks in 
the book). 

Pleasure 

 Sophie is having fun playing with Gorilla.  
 
Anger 

 Sophie gets angry when her sister grabs Gorilla 
from her. Her eyes look angry, she kicks, she 
screams, she roars “red” and she runs. 
 

Sadness 

 After Sophie is done running, she cries. 
 

Comfort 

 Sitting in the old beech tree makes Sophie feel 
better: “The wide world comforts her.” 

 Sophie feels good when she returns home: “The 
house is warm and smells good.” 

 
Calmness, happiness  

 The picture and the words make us feel calm: 
“She feels the breeze blow her hair. She watches 
the water and the waves.” 

 Sophie is happy to be home at the end and 
everyone is happy she is home: “Everything is 
back together again” and “Sophie isn’t angry 
anymore.” 

Dislike 

 Bird “can’t stand the giraffe” and giraffe “can’t 
abide the bird.” 

 
Annoyance, impatience 

 The two animals bother each other on purpose. 
Bird makes funny faces at Giraffe and Giraffe 
sticks out his tongue at Bird. 

 Giraffe loses his patience and shouts “Scram, 
Bird!” 

 Bird gets fed up and tells Giraffe to “Get lost.” 
 

Fear, glumness, loneliness 

 Both Bird and Giraffe are afraid during the storm. 

 The day after the storm, Bird feels glum because 
he has nowhere to sit and Giraffe feels lonely 
because there is no one around. 

 
Friendship, happiness 

 It’s clear that Bird and Giraffe missed each other 
during the storm and are happy to be together 
again after, even if they still keep on annoying 
each other. The expression on their faces in the 
last picture of the book shows they are happy and 
really are friends.     
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 I Love My New Toy!  
(Mo Willems) 

When Sophie Gets Angry—Really, Really Angry 
(Molly Bang) 

Giraffe and Bird  
(Rebecca Bender) 

Positive feelings Joy, happiness, friendship Pleasure, comfort, calmness, happiness Friendship, happiness 

Negative feelings Anger, sadness, embarrassment, disappointment Anger, sadness Dislike, annoyance, impatience, fear, glumness, 
loneliness 

Ways of expressing 
feelings  

The characters tell each other how they feel. They say 
they are sorry and try to make it up to the other 
character. 
 
The drawings show the expressions on the characters’ 
faces (anger, embarrassment). 
 
The lettering and punctuation used in the book 
demonstrate feelings (e.g. all caps, exclamation point). 

Sophie kicks, screams, runs and cries when she is 
angry  
 
The words “smash,” “roar” and “explode” are used in 
some very strong drawings.  
 
She calms down by climbing the tree.  
 
Sophie is smiling and painting a picture of her family 
when she is feeling calm again. 
 

The characters show impatience and lack of tolerance 
for differences. They don’t even try to get along and 
bug each other on purpose. 
 
Giraffe decides to be a telephone pole to get Bird back 
because he misses him. 
 

What could they have 
done to react or 
express their feelings 
differently? 

Piggie could have understood that Gerald didn’t break 
the toy on purpose and not have blamed him (e.g. 
stuck his finger in his face). 
 
Gerald was sorry he broke the toy; Piggie could have 
accepted his apology instead of saying “I don’t care!”   

Sophie could have stayed and told her mom and sister 
how she felt.   
 
 

Bird and Giraffe didn’t need to be so annoying to each 
other. They could have told each other how they felt 
instead (e.g. Giraffe doesn’t like when Bird poops on 
his head and Bird doesn’t like when Giraffe breathes 
his bad breath on him). They could have appreciated 
the qualities that the other had instead of seeing only 
faults. 
  

How do the feelings 
expressed affect a 
situation or the 
relationship between 
the characters? 

When Piggie says he is mad and blames Gerald, Gerald 
feels badly and cries and the situation gets worse.  
 
When Gerald says that “Friends are more fun than 
toys,” the two friends are hugging and getting along 
again and they feel good. 
 

Feeling angry made Sophie run from her family.  
 
Climbing a tree and looking out on the world made 
her feel better. 
 
Everyone was happy when Sophie came home, things 
felt “right” again.  

When Bird and Giraffe are bothering each other on 
purpose, it’s hard for them to get along and 
appreciate each other.   
 
It’s when Bird and Giraffe are scared during the storm 
that they realize what they miss and appreciate about 
each other.  
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SEXUAL ASSAULT 
Applying strategies to prevent or to stop sexual assault  

Elementary 3  

 

Educational 
aims 

 
1) Recognize the different forms of sexual assault 
 
2) Develop your ability to apply safety rules to avoid a situation that puts you at risk or to stop sexual assault  

Estimated duration of activity 

90 to 100 minutes 

LEARNING ABOUT SEXUAL ASSAULT WITHIN THE BROADER CONTEXT 
OF STUDENTS’ PSYCHOSEXUAL DEVELOPMENT 

CHARACTERISTICS OF CHILDREN 
8 TO 10 YEARS OLD 

Before 18 years of age: 1 girl in 5, 1 boy in 10  
One (1) girl in 5 and 1 boy in 10 are sexually assaulted before the age of 18. The vast majority of aggressors are men, although it is estimated that 
women commit between 10% and 15% of sexual assaults (e.g. a babysitter). 
 
Children and adolescents are the main victims of sexual assault. In 2010, they were the victims of two thirds (66%) of all sexual offences recorded 
by Québec police forces.1 
 
Aggressors are often known to the child  
Children under the age of 112 are most often victims of sexual assault by someone they know,3 often in their immediate or extended family4 or 
among their acquaintances (e.g. neighbour, coach). A minority of sexual assaults are committed by strangers (around 10%). Sexual assault is 
usually committed in a private residence.5 
 
In Québec, in 2007, 23% of sexual assaults were committed by youths under the age of 18.6 This means there is a need to protect children not only 
from adults, but also from adolescents older than themselves. 
 
Some children are at higher risk 
Children with limited awareness of sexuality, who have a limited social network, whose families are dealing with difficulties (e.g. lack of parental 
supervision, conflicts, separation), or who have a physical or intellectual disability are at higher risk. Nevertheless, sexual assault may occur in any 
family, regardless of socio-economic circumstances.  
 
False sexual assault allegations are rare 
Sexual assault is difficult to report because children usually do not talk about it. As a result, it is estimated that false allegations of sexual assault 
are very rare and represent less than 7% of reported cases.7 

Between 8 and 10 years of age: 
 children come in contact with an increasingly 

diverse range of people (the friends they 
see, the sports and recreation venues they 
go to), and are left unsupervised for longer 
periods.8 

 the number of cases of sexual assault by a 
family member declines as children grow 
older,9 while cases involving someone 
outside the family circle increase10 
(e.g. family friend, acquaintance, coach or 
other authority figure).  
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BEFORE THE ACTIVITY 
 

LEARNING CONTENT 

What students learn to do, 
to distinguish, and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF CHILDREN 
Present or read this to the students to aid their understanding. 

The suggestions for the activity explain how to use these examples 
with students. 

 
 
 
 
 
 
 
1) Recognize the different forms of 

sexual assault  
 
• Sexual contact or inviting 

sexual touching  
• Exhibitionism and 

voyeurism 
• Forced exposure to 

pornography  
 
 
 
 
 
 
 
 
 
 
 
 
 

Sexual Assault (government orientations) 
Sexual assault is an act that is sexual in nature, with or without physical contact, committed by an 
individual without the consent of the victim, or in some cases, through emotional manipulation or 
blackmail, especially when children are involved. It is an act that subjects another person to the 
perpetrator’s desires through an abuse of power, and/or the use of force or coercion, and/or 
implicit or explicit threats.11 
 
Forms of Sexual Assault 
Children do not need to use specialized vocabulary when referring to forms of sexual assault 
(e.g. exhibitionism and voyeurism). They need to be able to recognize the behaviours associated 
with situations of sexual assault, to use the necessary self-protection and self-defence skills and to 
talk about sexual assault with a trusted adult. To help children understand the learning content of 
this activity, a definition of these specialized terms, translated into children’s words, is provided 
below.  
 
Sexual Assault (in children’s words) 

 Sexual assault is against the law. It’s when someone: 
• shows you his or her sexual organ or asks you to show yours (exhibitionism or voyeurism) 
• wants you to touch his penis or any other private parts, such as breasts or buttocks (sexual 

contact or inviting sexual touching) 
• wants to touch or kiss your penis, your breasts, your vulva or your buttocks (sexual contact 

or inviting sexual touching)   
• places or rubs his penis or her vulva against you12 (sexual contact or inviting sexual 

touching)   
• shows you pictures or videos where you see naked people or people performing sexual acts 

(forced exposure to pornography) 

 A sexual assault can be committed by someone you know well or not very well. Sometimes, 
sexual assault can be committed by a complete stranger, but this is not usually the case. 

 

Sexual contact or inviting sexual touching  

 When my mom was away, my stepdad showed me his penis 
and asked me to touch it. 

 My older cousin won’t stop grabbing my bum when he sees 
me.  
 

Exhibitionism and voyeurism 

 The other day, in the locker room at the swimming pool, a 
man kept staring at me while he was playing with his penis. I 
left right away to meet my mom and I told her about it. 

 My older cousins asked me to take off all my clothes so they 
could look at my penis.   
 

Forced exposure to pornography 

 My older brother showed me sex movies on the computer 
while he was babysitting me. I told my parents. 

 
Self-protection and self-defence skills 

 I asked my babysitter to leave my bedroom while I changed. 
Otherwise, I feel embarrassed. Anyway, my parents always 
told me to get changed in my bedroom or in the bathroom.  

 On my way home from school, a man on the sidewalk asked 
me to help him look for his dog. I said no. I went home and 
told my mom.  

 When my neighbour asked me to pull my pants down to 
show him my bum, I said: “no,” and I went home and told 
my mom.  
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LEARNING CONTENT 

What students learn to do, 
to distinguish, and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF CHILDREN 
Present or read this to the students to aid their understanding. 

The suggestions for the activity explain how to use these examples 
with students. 

 
 
2) Develop your ability to apply 
safety rules to avoid a situation that 
puts you at risk or to stop a sexual 
assault  
 

• Applying self-protection and 
self-defence skills  
o E.g. say no, scream, run 

away, look for help 
• Seeking solutions 

o Difficulty applying safety 
rules in certain 
situations 

o Strategies to help you 
apply safety rules  

o Identifying the people 
you could confide in  

• Reporting the situation to an 
adult who will listen to you, 
believe you and help you  

 
Additional information about forced exposure to pornography 

 Exposing a child to pornography (films, images, photos or websites) is a sexual assault. This is 
different than a child accidentally accessing a pornographic website while browsing the 
Internet. 

 
Applying self-protection and self-defence skills  

 Self-protection skills to be developed:  
• Refuse to do something that makes you uncomfortable, get out of a place or a 

situation that makes you uncomfortable, listen to your inner voice (personal alarm 
system).  

• Tell an adult in charge where you are and what time you will be coming back, do not 
go places alone, take the same route, do not follow or go with a person you don’t 
know (safety when going places).  

 Self-defence skills (if you have to defend yourself) 
• Say no, scream (assert yourself). 
• Run away, look for help. 
• Know who can help you (know the support network).13 
• Ask for help, talk about it until someone helps you.  

 
Difficulty applying safety rules in certain situations  
Even if children know the safety rules that can help them protect and defend themselves, it may 
be difficult for them to avoid or report a situation of sexual assault. As a result, they require help 
in identifying possible obstacles (and the ways of overcoming them presented in the “Strategies 
to help you” section). 

 It is harder for children to say no and to assert themselves when facing an adult they like or 
love. It is hard for them to break a promise not to talk about something.14 

 It is also difficult for children to assert themselves and to say no to a situation that makes 
them uncomfortable if they believe they risk losing something they like (e.g. not seeing 
someone anymore, losing contact with a friend, stopping an activity, having a privilege taken 
away). 

 
Difficulty applying safety rules 

 I said no, but he told me he was going to tell my parents that 
I wasn’t nice to him. I didn’t know what to do anymore. 

 I told my uncle I was going to tell my dad everything. He says 
that my dad will never believe me. 

 Twice now my friend’s big brother has undressed in front of 
us on purpose before taking a shower. I was too 
embarrassed to tell my friend that I didn’t like it. If I tell my 
parents, they won’t let me go to my friend’s house to play 
anymore.  

 My coach told me I have to let him touch me if I want to be 
captain of the team. He told me I’m lucky he spends time 
just with me.  
 

Strategies to help you  

 When I told my big sister what my coach was doing to me, 
she helped me. She came with me to tell our parents. We 
have a new coach now and I feel better. 

 I couldn’t tell my mom about this. I told my teacher. She was 
the one who told my mom. They also talked to other people 
who could help me with this situation and make sure it 
stopped. I feel relieved. 

 
People I can confide in 

 I can talk to Uncle Martin. I know he will listen to me and will 
know what to do. 

 Christine is my teacher at daycare. I see her every day. I trust 
her. 

 My mom often tells me that I can tell her anything and that I 
shouldn’t keep quiet about something that hurts me or 
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LEARNING CONTENT 

What students learn to do, 
to distinguish, and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF CHILDREN 
Present or read this to the students to aid their understanding. 

The suggestions for the activity explain how to use these examples 
with students. 

 

 When the aggressor makes threats (e.g. threatens to tell your mom that you weren’t nice by 
not keeping your promise to keep quiet), manipulates (e.g. “I give you presents, so you see 
I’m being nice”), blackmails (“if you tell anybody, I will hurt so-and-so”), it is more difficult to 
apply self-defence skills and to report an assault. 

 Even though it is important that children know and apply self-protection and self-defence 
skills, the fact remains that it is the responsibility of adults to supervise, communicate with 
and protect children. 

 
Difficulty applying safety rules (in children’s words) 
It can be hard to assert yourself (say no, scream), run away and find help when:  

 you are afraid of hurting someone’s feelings or harming someone 

 you are afraid that the person will harm you or hurt someone you love 

 you are afraid you won’t be able to see someone you like or love anymore or you will no 
longer be able to take part in an activity you enjoy 

 you promised to keep a secret 

 the aggressor is bigger and stronger than you 
 
Strategies to help you apply safety rules  

 Certain types of knowledge are required to help children use self-protection and self-defence 
skills and to report a situation that makes them uncomfortable. Explain that: 

• Children have the right to say no to a situation that makes them uncomfortable. 
• Sexual assault is unacceptable and against the law, even if the aggressor tells them he 

or she is doing it for their own good. 
• Children are never to blame for a sexual assault and that, even if the aggressor says 

the opposite, what has happened is always the aggressor’s fault. 
• There are “good” secrets that we can keep (e.g. the birthday present that mom 

bought for your sister). There are “bad” secrets that we have to tell. Bad secrets make 
us feel sad, embarrassed, guilty, confused or ashamed.  
 
 

makes me feel uncomfortable.  
 
Reporting 

 Dad got angry when I told him. He wasn’t angry with me, he 
was angry with the babysitter. Dad reassured me that she 
would never babysit me again.  

 I promised not to talk about it. He told me that if I talked, I 
would have to move out of my house because my mom 
wouldn’t want to see me anymore. I spoke to my mom 
anyway because I think what he’s doing is not okay. She 
listened to me. 
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LEARNING CONTENT 

What students learn to do, 
to distinguish, and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF CHILDREN 
Present or read this to the students to aid their understanding. 

The suggestions for the activity explain how to use these examples 
with students. 

• Children should report anyone who has assaulted them or tried to assault them, even 
if the aggressor is someone they know and like or love and even if the aggressor 
makes threats, gives gifts or blackmails them. 

• They can get help from a family member (father, mother, aunt, grandparent), school 
staff (teacher, daycare educator) or a friend (classmate or neighbour). 

• They must keep trying to find help until someone listens to them, believes them and 
helps them. 

 
Reporting a sexual assault 

 Helping children to develop certain communication skills is crucial (e.g. knowing and correctly 
identifying the parts of their bodies, sharing their feelings). Children who have difficulty 
expressing their feelings and their needs have greater difficulty reporting an assault.  

 Reporting a sexual assault may also be difficult because of: 
• feelings of shame or guilt 
• lack of knowledge about sexuality (private parts, inappropriate touching) 
• the fear that their family will be broken up after they report a situation because the 

aggressor is a family member 
• difficulty naming the situation (shame when talking about what happened, fear of not 

being believed) 

 It is important not to blame or make a child feel guilty when the child has waited to report the 
abuse.  

 It is essential to remember that reporting sexual assault is very difficult.  
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BEFORE THE ACTIVITY  
 

TAKE TIME TO REFLECT before intervening with students  
 
The objective is to provide children with resources that will help them protect themselves against sexual assault by giving them the tools they need to assert themselves and by teaching them self-
defence skills. Should children ever become victims of sexual assault, they must be able to identify the adults they can confide in and who would listen to and help them.  
 
Take stock 

 Clarify your comfort level with carrying out a sexual assault prevention activity. You may experience a degree of discomfort or have concerns about covering this topic with students. Taking stock 
of any worries you might have should give you a better understanding of the origins of your concerns and will not likely compromise your ability to conduct the activity and to guide students in 
dealing with this topic. You can call a toll-free sexual assault helpline that is open 24/7. It can help you find answers to your questions, before or after the activity, and can also be helpful to you 
and to other adults at the school who need support in matters related to sexual assault. 

 
Be aware of the following facts (to better understand the learning content and its relevance) 

 Strategies used by aggressors limit a child’s ability to recognize a situation of sexual assault and to report it. Such strategies must be taken into account to empower children.   

 Aggressors use strategies that they apply gradually and that allow them to groom a child and win the child’s trust. Many situations of sexual assault are never reported (or are only reported 
years later) because there is often an emotional bond or a relationship of trust or authority between the young victim and his or her aggressor. This type of conditioning usually begins with 
subtle behaviours:  
• The aggressor befriends a child, and tests the child’s limits (e.g. tells the child obscene jokes, enters a room where the child is getting dressed without warning, wrestles with or tickles the 

child). 
• Non-sexual touching gives way to “accidental” sexual touching. Sometimes this occurs in the context of play, so that the child does not think such touching is deliberate or unacceptable. 
• The aggressor manipulates a child using blackmail (e.g. a promised gift), or makes threats (e.g. harm someone the child loves). The aggressor asks the child to keep this secret and 

threatens the child should the child talk about it to anyone (e.g. “If you tell your mother, I will tell her that what happened is your fault”).  

 Sexual assault is most often committed by someone who is known to the child. As a result, helping children to develop self-protection skills that only concern safety when going places and 
giving them instructions about how to behave toward strangers is insufficient. For further information, see the downloadable PDF “Kids in the Know” on the website of the Canadian Centre for 
Child Protection at https://www.kidsintheknow.ca/pdfs/KIK_StrangerDanger_en.pdf.   

 Certain factors increase the severity of the after-effects of assault (e.g. the duration and severity of assault, an aggressor who is a close, significant person for the child, the use of force).  

 A child who is a victim gives signs or indications of distress: sudden changes in behaviour and general mood, appearance of unexplained behaviours, a need to withdraw, deterioration of 
concentration and marks at school, anxiety, age-inappropriate sexual behaviours, appearance of explicit sexual elements in drawings or role-playing games. Such indictors may also be 
explained by other events in the child’s life, so caution is required when interpreting such signs. 

 

  

https://www.kidsintheknow.ca/pdfs/KIK_StrangerDanger_en.pdf
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REFER TO RESOURCES: brief readings and short videos 
To learn more about sexual assault: 

 Consult the “Definition,” “Forms of sexual assault” and “Statistics” tabs on the Québec government website about sexual assault (section 01 at the bottom of the home page “Understanding 
sexual assault”) at http://www.agressionssexuelles.gouv.qc.ca/en/index.php.  

 Refer to the Media Kit on Sexual Assault of the Institut national de santé publique (INSPQ) under the tabs “Understanding sexual assault,” “The law,” “Prevention,” “Fact Sheets” 
and “Resources” at https://www.inspq.qc.ca/en/sexual-assault/home.   

o There is also a fact sheet about sexual abuse in sports (under “Fact Sheets” ).  
 
To find out more about the effects of sexual assault on a child’s behaviour: 

 Consult the website of the Centre d’expertise Marie–Vincent, which provides support to sexually abused children 12 years of age and younger and their parents, at 
http://www.ceasmv.ca/professionals-en/what-are-the-consequences-of-sexual-abuse-on-a-child.php.  

 
Well-designed, age-appropriate books for Elementary 3 students, useful for presenting safety rules to students: 

 Te laisse pas faire! Les abus sexuels expliqués aux enfants, Jocelyne Robert (sexologist and pedagogue), Éditions de l’Homme, 2005  

 Petits mais futés: un guide pour la sécurité des enfants, Marcèle Lamarche and Jean-François Beauchemin, Éditions de l’Homme, 2003 

 “7 Root Safety Strategies,” downloadable from the website of the Canadian Centre for Child Protection’s “Kids in the Know” program, in the “Parents” section, under the “Free Educational 
Resources” tab, then under “Safety Sheets,” at https://www.kidsintheknow.ca/pdfs/KIK_7RootSafetyStrategies_en.pdf 

 
Know what to do if a student reports a sexual assault:  

 Know the roles and obligations of adults in the school when a student is sexually assaulted. See the document published by the Gouvernement du Québec, Entente multisectorielle relative aux 
enfants victimes d’abus sexuels, de mauvais traitements physiques ou d’une absence de soins menaçant leur santé physique, pages 30 to 34 at 
http://www.msss.gouv.qc.ca/sujets/prob_sociaux/agression_sexuelle/index.php?actions-gouvernementales (downloadable PDF file). 

 See the brochure “Filing a report with the DYP is already protecting a child – When and how to file a report?” published by the Ministère de la Santé et des Services sociaux, 2008, available at 
http://publications.msss.gouv.qc.ca/acrobat/f/documentation/2008/08-838-01A.pdf.  

 Know the resources available in your community (support networks in the school, the family and the community). 

 Know about the toll-free telephone information and referral helpline for sexual assault victims and their family, friends and caregivers, open 24/7 throughout Québec: 1-888-933-9007 or 
514-933-9007 for the Montréal region. 

 

  

http://www.agressionssexuelles.gouv.qc.ca/en/index.php
https://www.inspq.qc.ca/en/sexual-assault/home
http://www.ceasmv.ca/professionals-en/what-are-the-consequences-of-sexual-abuse-on-a-child.php
https://www.kidsintheknow.ca/pdfs/KIK_7RootSafetyStrategies_en.pdf
http://www.msss.gouv.qc.ca/sujets/prob_sociaux/agression_sexuelle/index.php?actions-gouvernementales
http://publications.msss.gouv.qc.ca/acrobat/f/documentation/2008/08-838-01A.pdf
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BE PREPARED: gather and create materials, adopt appropriate attitudes  

MAKE SURE THAT STUDENTS KNOW THE BASICS, THEN PLAN THE CONTEXT  

 Make sure that students have been introduced to the following concepts, knowledge and skills:  
o ability to recognize and name their feelings: happy, relieved, worried, embarrassed, sad, proud, angry, frightened, disappointed, ashamed 
o knowledge of the parts of their bodies, including the sexual organs, and ability to recognize the parts that are private, i.e. the parts underneath a bathing suit: breasts, buttocks, 

vulva, penis (see the kindergarten learning content for Sexual Growth and Body Image and Elementary 1 learning content for Sexual Assault) 
o reflection on all the dimensions of sexuality to develop a positive view of sexuality (see the Elementary 3 learning content for General Understanding of Sexuality) 

 Plan a context for approaching the subject. For example, you might approach sexual assault prevention: 
o following an activity concerning General Understanding of Sexuality in which the positive aspects of sexuality are addressed  
o by placing it in the context of broader reflection about safety: e.g. wearing a helmet when biking, skiing and skating; looking both ways before crossing the street; wearing your 

seatbelt in a car; knowing how to evacuate in case of fire, and so forth  
o by making connections with the way to respond when faced with bullying or violence (asserting yourself, reporting an incident)  

 
Make sure that there are people in the school who are informed and prepared to help during and after the activity  

 Ensure that the following persons are informed about the objectives being pursued, when the activities will take place, and the possible reactions of students (reporting, questions, concerns) 
o school principal 
o a non-teaching professional in the school (psychologist or other complementary services professional) 
o other teachers (a student might confide in a teacher from the previous year)  
o daycare coordinator (students might confide in their educator) 

 Make sure that school staff members understand how the school files a report with the DYP (how and who) 
 
INFORM PARENTS 
Preventing sexual assault is more effective when collaboration is established between the school and families. Everything does not hinge upon a child’s ability to say no to assault and to report 
it: The people in the children’s life (adults at the school, parents and family) are responsible for protecting children and providing them with a safe environment. Among other things, children 
must have a space where they can speak freely. It is important for a child to be able to rely on the helping attitudes of his or her peers, parents, adults and professionals who can provide support 
and understanding regardless of when an incident is reported. 
 
Inform parents in advance (a note in schoolbags or by email) that a sexual assault prevention activity is planned with the children. Your message might contain the objectives of the activity and 
include some of the following resources: 

 To learn more about sexual assault prevention with their child:  
o bulletin no. 5 in the elementary students section of the “École en santé “ website of the Institut national de santé publique (INSPQ) (bulletin for parents, in French): 

http://ecoleensante.inspq.qc.ca/mosaik-parents.aspx  
o “7 Root Safety Strategies,” Canadian Centre for Child Protection’s “Kids in the Know” program, in the “Parents” section, under the “Free Educational Resources” tab, then under 

“Safety Sheets”: https://www.kidsintheknow.ca/pdfs/KIK_7RootSafetyStrategies_en.pdf (document for children) 
 

http://ecoleensante.inspq.qc.ca/mosaik-parents.aspx
https://www.kidsintheknow.ca/pdfs/KIK_7RootSafetyStrategies_en.pdf
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o “Personal Safety: Where to Begin and What to Discuss?” Canadian Centre for Child Protection’s “Kids in the Know” program, in the “Personal Safety – Where to begin?” section for 
children  8 to 11 years of age at https://www.kidsintheknow.ca/app/en/parents   

o 6 short videos on “keeping kids safe” on the U.S. website “Committee for Children” at http://www.cfchildren.org/families/sexual-abuse-prevention  

 To talk to someone who can be of assistance, ask questions and learn what to do if they suspect their child is a victim of sexual assault:  
o toll-free telephone information and referral helpline, for sexual assault victims, their friends and family, as well as caregivers and other persons concerned, open 24/7 throughout 

Québec: 1-888-933-9007 or 514-933-9007 for the Montréal region 
o  Ligne Parents website (“Enfant” section, topic: “agression sexuelle”) (in French): http://ligneparents.com/enfant/enfant-agression-sexuelle/  
o school or health professionals can help parents understand the reactions of their child who has experienced sexual assault, deal with their doubts, help them recognize their skills, 

identify their concerns, help them give support to their daughter or son 
o the book L’enfant victime d’agression sexuelle: Comprendre et aider, Frédérique St-Pierre and Marie-France Viau, Éditions du CHU Ste-Justine, 2010 

 
ADOPT APPROPRIATE PEDAGOGICAL PRACTICES 

 Conducting a sexual assault prevention activity requires vigilance and preparation. However, it is possible to approach the subject with students in a simple manner so that they learn how to 
protect and defend themselves and seek help. Sexual assault prevention can be effective as long as:  

o the information shared with children is clear and allows them to recognize a situation of sexual assault 
o prevention is part of a sexuality education process that empowers children (through knowledge of their bodies, their rights and their ability to assert themselves) 

 Recommended tone and attitude: calm and reassuring. Calmly reassure children that they can apply simple safety rules rather than leaving them with a fear of sexual assault. Nevertheless, a 
small number of children might develop fear or anxiety after the activity (less than 15% of children). This is comparable to anxiety experienced after an activity about other situations, such as 
evacuation in the event of fire. Should this occur, let the child express his or her feelings and reassure the child. Over time, and with support, such fears will gradually fade.  

 Tell the children they can come and talk to you after the activity, individually, if they feel the need to do so. 
 
PLAN WHAT TO DO IF A CHILD REPORTS AN INCIDENT  

 Any situation where sexual assault is committed against a child under 18 years of age must be reported to the Director of Youth Protection, pursuant to section 39 of the Youth Protection Act.  
 Have a clear procedure that is known to all staff members in the event an incident is reported.  
 Know WHO in the school is designated to file the report with the Director of Youth Protection. 
 Keep the information you receive confidential to protect the child and his or her privacy. Provide the child with supportive attention and supervision to ensure he or she is protected while 

waiting for intervention on the part of the DYP or the police. 

 If a child reports a sexual assault situation during the activity:  
o If the other students did not hear the disclosure, it is better to talk to the child away from the other students. Tell the child that you take what he or she has just said seriously, and 

that he or she did the right thing by talking to you about it. Ask the child if he or she would like to stay in the classroom for the remainder of the activity or if he or she would rather go 
meet and speak with a school professional who can help. The bond of trust that you have with the students may mean that some of them will prefer to confide only in you.  

o If the other students witness the disclosure, tell the student that you take what he or she has just said seriously and that you would like to talk to him or her alone. If the student does 
not wish to stay for the remainder of the activity, ask another school staff member to come and collect the child. You can then continue the activity with the rest of the children and 
then later, follow up with the student who reported the incident. 

o A report must be filed with the DYP according to the policy in force in the school. 
 

https://www.kidsintheknow.ca/app/en/parents
http://www.cfchildren.org/families/sexual-abuse-prevention
http://ligneparents.com/enfant/enfant-agression-sexuelle/
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 If a student reports a sexual assault situation after the activity in the classroom:  
o Tell the student that you believe him or her and that he or she did the right thing by talking about it. Refer to the helping attitudes below. Refer to a school professional.  
o A report must be filed with the DYP, according to the policy in force in the school. 

 Important attitudes:15 
o Helping attitudes: Show empathy and respect: listen to the child, tell the child you believe him or her and thank the child for trusting you. Listen to what he or she is confiding but do 

not exaggerate or minimize events, emotions or consequences. Emphasize the child’s courage for having spoken and support the child by accompanying him or her to a competent 
resource. 

o Do not ignore the student’s disclosure (by saying it’s none of your business), judging (by asking direct questions, talking too much, or making comments about the aggressor’s 
behaviour), doubting the truth of the facts and events, being dismissive (by minimizing the facts and events), asking leading questions (e.g. Did the person touch you here or there?), 
making the child feel guilty (by asking the child why he or she did not confide in anyone earlier), promising the child you will keep his or her secret (you are obligated, in the child’s 
best interests, to report the situation to the DYP).  

 Caution: To avoid influencing the child’s description of the event, do not try to obtain further information. Write down what the child says. Professionals are trained to 
interact with children in such situations and they know how to gather the necessary facts.  

 Give parents helping resources: see the “Refer to Resources” section for suggested resources for parents.   
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SUGGESTIONS FOR THE ACTIVITY 
  

In this age group (as opposed to the age group in Elementary 1), sexual assault prevention should: 
 take into account that the students are more able to understand concepts related to prevention16 
 focus on consolidating what students have learned so far so that they can continue learning17 
 help students develop a sense of self-efficacy (feel that they would be able to deal with a risky situation and react effectively to ensure their safety)   

 
The basics (key messages) 
Sexual assault can take many different forms and be committed by someone you know or by a stranger. This person may be older or not, and may be of the same sex or not. 
Children have the right to say no and to report sexual assault, even if the aggressor has asked them to keep it a secret or has threatened or blackmailed them to keep them quiet.  
There are laws to protect children against sexual assault. Trusted adults can also help. 

 

To help students RECOGNIZE THE DIFFERENT FORMS OF SEXUAL ASSAULT and  

DEVELOP THEIR ABILITY TO APPLY SAFETY RULES TO AVOID A SITUATION THAT PUTS THEM AT RISK OR TO STOP SEXUAL ASSAULT 

 

INTRODUCTION 

 Provide a context by asking students questions about the concept of safety in different situations: riding a bike, walking, in a car, during a fire, while swimming, or in a situation of violence. Tell 

the students that the goal of the activity is to have them work on other safety rules that they can apply to protect themselves or to stop a sexual assault. 

 Explain what sexual assault is, in the words that children use. Refer to the “Explanations Concerning Learning Content” section, which explains, in children’s words, that sexual assault can take 

different forms.  

 

Activity: Scenario 

 
1. The situation of Max doesn't want to play hockey anymore 
In the second part, use the story of Max doesn’t want to play hockey anymore, found below, and the accompanying questions. The story was written to be used with this learning content.  
 
Complement students’ answers by emphasizing the application of self-protection and self-defence skills, difficulties with asserting yourself and strategies to help you under the “Explanations 
Concerning Learning Content” section and in the table of learning content (reference points) associated with the story at the end of this document.  
 

2. Four situations for examining difficulties with applying safety rules  

To achieve the educational aim DEVELOP YOUR ABILITY TO APPLY SAFETY RULES TO AVOID A SITUATION THAT PUTS YOU AT RISK OR TO STOP SEXUAL ASSAULT, present students with the following situations (taken 

from the “Examples in the Lives of Children” section) and for each situation, ask the following questions: 
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Why is it sometimes difficult to apply safety rules?  
What would you do to ensure your safety in this situation? 
 
To help students answer the questions, refer to the following content:  

 Applying self-protection and self-defence skills  

 Difficulty applying safety rules in certain situations  

 Strategies to help you apply safety rules  
 

Possible answers contained in these texts are presented under the situations. 
 
Four sexual assault situations 
Situation 1. I said no, but he told me he was going to tell my parents that I wasn’t nice to him. I didn’t know what to do anymore. 

Possible answers 
It’s hard because I’m the one they will think “isn’t nice.” He’s going to say it was my fault. 
You have to remember that sexual assault is never the fault of the child. 
The child can ask for help to report the situation. 

 
Situation 2. I told my uncle I was going to tell my dad everything. He says that my dad will never believe me. 

Possible answers 
It’s difficult because the child thinks his father will not believe him. 
You have to remember that sexual assault is never okay, that it is against the law and that it is never the fault of the child. 
He should report someone who sexually assaults him even if the person is someone he knows.  
The child can ask for help to report the situation. 
If his father doesn’t believe him, he should talk to someone else. 

 
Situation 3. Twice now my friend’s big brother has undressed in front of us on purpose before taking a shower. I was too embarrassed to tell my friend that I didn’t like it. If I tell my parents, they 
won’t let me go to my friend’s house to play anymore. 

Possible answers 
It’s difficult because he is afraid he won’t be able to play with his friend anymore. 
You have to remember that sexual assault is unacceptable and it is against the law. It must be reported. 
You have to remember that it is the responsibility of adults to supervise and protect children, especially after they have reported an incident to an adult they trust. 
 

Situation 4. My coach told me I have to let him touch me if I want to be captain of the team. He told me I’m lucky he spends time just with me.  
Possible answers 
It’s difficult because he is afraid of not becoming the team captain. Having the power to appoint a “captain” does not authorize the coach to sexually assault a child. Max’s coach is using 
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blackmail. The coach does not have the right to ask for sexual contact in exchange for something (the position of captain).  
You have to remember that sexual assault is unacceptable and it is against the law. It must be reported. 
You have to remember that it is the responsibility of adults (in this case, adults other than the coach) to supervise and protect the child who is the victim of the coach. 

 
CONCLUSION 

In connection with educational aim 1  

Ask the students to provide clues that will help them recognize a situation of sexual assault (see the definition for children). 

 

In connection with educational aim 2 (choose from the following suggestions) 

Have the students make a group drawing to illustrate the safety rules and the difficulties with applying them. 

Ask the children to think of a situation that they, or people they know, have already experienced that is not a sexual assault situation and that required them to ask an adult for help. How did they 

go about it? What skills did they use to talk about the situation? Focus on how these skills can help them and be used again in other situations.  

Ask the children to name two trusted persons, in addition to their parents, in whom they could confide if needed.  

 

Max doesn’t want to play hockey anymore 

Story (for the students) Content (reference points for the teacher) 

Carl is Max’s best friend. They are neighbours; they are both in Elementary 3 at the same school and always 

play together during recess. They were also both picked to be on the same hockey team and they train every 

Saturday morning at the skating rink. They are really looking forward to the last playoff game of the season. 

 

For some time now, Max has been missing practices. Carl is a little worried and asks Max why he is not coming 

to practice. Max tells him: “Because I have too much homework.” But Carl is in the same class and doesn’t 

think there is too much homework, so he offers to help Max by doing their homework together on Sunday 

afternoon.   

While they work together, Max seems a little distracted and is having trouble concentrating. Carl asks him if 

something is wrong. Max says: 

 “I lied. It’s not because I have too much homework that I don’t want to go to hockey practice anymore; it’s 

because the coach makes me feel uncomfortable.”  

 

 “Really? Why?” Carl asks.  

Form of sexual assault:  

 Sexual contact: Max’s coach is touching Max’s buttocks and his penis.  
 
Difficulty applying safety rules in certain situations: 

 Max avoids going to hockey practice (leaving an uncomfortable situation). He has not 
told anyone about what happened. He says he has too much homework to explain his 
absence from practice.   

 
Other elements that can be emphasized: 

 Focus on the fact that Max has difficulty concentrating. He feels uncomfortable about 
what happened and he no longer wants to go to hockey practice. Sexual assault has 
made Max feel bad, confused and uncomfortable. 

 

Strategies to help you apply safety rules:  

 Max kept a secret about his coach touching him and he felt so uncomfortable about the 
situation that he no longer went to hockey practice (bad secrets that you should talk 
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Max answers:  

- “When I was taking my shower, he got really close to me. He rubbed my butt and then he touched my penis.”  

 

 “Oh! No wonder you don’t want to go to practice anymore! I’m glad you told me. Did you tell your parents?”   

 

 “No, I’m too embarrassed. I promised him I wouldn’t tell anyone. And I’m afraid that my parents will think it’s 

my fault.”  

 

Carl says: 

 “I think it will help you if you tell them. I can be there with you if you want.” 

 

That evening, Max tells his parents what happened. His parents believe him.  

about, secrets that make you feel sad and uncomfortable). It is difficult to report an 
incident and there are obstacles (worries, fear of repercussions). It is normal to be 
hesitant. 

 

Difficulty applying safety rules in certain situations: 

 Max promised the coach that he would say nothing about what happened.  

 Max is embarrassed to tell his parents about the situation. It can be difficult and 
embarrassing to report a sexual assault.   

 Max is afraid his parents will think that what happened is his fault (feelings of shame or 
guilt). 

 

Strategies to help you apply safety rules: 

 Max talked to his friend (seeking help from a friend).  

 His friend Carl offers to go with him to speak to his parents. Carl offers help and 
support. Not being alone gives Max courage. If Max is afraid that his parents will not 
believe him, then it can be helpful for Carl to be there too, because Carl plays hockey 
with Max and believes him (seeking help from a friend).  

 When we learn of a sexual assault, it is very important to tell a trusted adult who will 
put an end to the situation.  

 

Reporting: 

 Max speaks to his parents. They believe him (ask for help until someone listens to you 

and helps you).  

 

*You may opt to ask the questions after reading the story as a group or intersperse the questions throughout the reading. 
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Questions to ask the students in connection with the educational aims  

 

1) Why doesn’t Max want to go to hockey practice anymore? 

 Because the last time, the coach touched his buttocks and his penis in the shower.  

 Because he is afraid that if he goes back to the practices, the coach will do this again.  
Key messages: 

 Touching someone’s buttocks and penis is unacceptable. It is sexual assault. Max’s wanting to become captain does not give Max’s coach the right to touch him. 

 Sexual assault is against the law. It’s when someone: 
o shows you his or her sexual organ or asks you to show yours  
o wants you to touch his penis or another private part, like breasts or buttocks 
o wants to touch or kiss your penis, your breasts, your vulva or your buttocks 
o rubs or places his penis or her vulva against you18  
o shows you pictures or videos where you see naked people or people performing sexual acts 

 Sexual assault can be committed by someone you know well or not very well. Sexual assault can be committed by someone you have never met, but that is not usually the case.   
 

2) Sometimes it is difficult to say no to an action or a situation that you do not want to be part of, or that makes you feel uncomfortable. Max chose to avoid hockey practice, and then confided in 

his friend Carl. There are other things you can do to protect yourself and avoid sexual assault. What are they? 

 Say no, scream (assert yourself): Max could have said no, or he could have screamed at his coach and told him to stop. (Be careful not to judge Max’s behaviour since the story does not say 
whether or not Max screamed or asserted himself or whether the coach did not respect Max’s refusal.)  

 Run away. Leave a place that makes you feel uncomfortable or uneasy.  

 Report the situation to a trusted adult. 

 Talk to an adult immediately after coming home from the hockey game to report the situation. 
Key messages:  

 Remember that it can be difficult to assert yourself (say no, scream), run away and find help when:  
o you are afraid of hurting someone’s feelings or harming someone 
o you are afraid that the person will harm you or someone you love 
o you are afraid you won’t be able to see someone you like or love anymore or you will no longer be able to take part in an activity you enjoy 
o you promised to keep a secret 
o the aggressor is bigger and stronger than you 

 Remember that you should talk to a trusted adult about any situation that makes you feel uncomfortable or confused. No one has the right to:  
o show you his or her sexual organ or ask you to show yours  
o ask you to touch his penis or any other private parts, such as breasts or buttocks 
o touch or kiss your penis, your breasts, your vulva or your buttocks  
o place or rub his penis or her vulva against you19 
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o show you pictures or videos where you see naked people or people performing sexual acts 

 (Remind the students about the definition of sexual assault. These concepts must be repeated often so that children have a good grasp of them.) 
 

3) What did Carl do for his friend? What do you think of what he did? 

 He listened to his friend. He asked him why he wasn’t coming to hockey practice anymore. 

 He helped Max with his homework because Max told him that was why he wasn’t playing hockey anymore.  

 He listened to Max and he believed him. 

 He offered to go with Max to talk to his parents.  
Key messages: 

 It can be helpful to talk to a friend about a situation that makes you uncomfortable. However, it is important to remember that the next thing you should do is speak to an adult who can take 
action to put an end to the situation. Adults are responsible for protecting children and ensuring they are safe.  

 
4) Talking to Carl helped Max. Carl did the right thing for his friend. If someone confided in you, do you think you could do what Carl did?  

Key messages: 

 After he talked to Carl, Max reported the situation to his parents. His parents believed him. 

 One day, one of your friends or a brother or sister might talk to you about a situation similar to what happened to Max.  

 Listening, and offering help, the way Carl did, could help this person report the situation to an adult. 

 Emphasize that the role of friends is very important in situations like this one. Everyone, regardless of age, can help another person by listening to the person and asking the person to report a 
sexual assault. The same holds true when you witness a situation of violence or bullying: you can help and listen to the person faced with such a situation and report it to trusted adults. 

 

5) Why do you think Max is afraid that his parents will think it is his fault?   

Key messages: 

 Sometimes children believe it is their fault. Sometimes this is because the aggressor made them believe that they are to blame for the situation. 

 The person who commits assault is the one to blame for the situation. A child is never to blame for the actions of an adult. Adults are always responsible for their actions.  

 No one has the right to touch your private parts (vulva, penis, buttocks, breasts) and no one has the right to ask you to touch his or her private parts. If this should happen, you should talk to a 
trusted adult who can help you and who can put an end to the situation. 
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SEXUAL ASSAULT 
Applying strategies to prevent or to stop sexual assault 

Elementary 5 

 

Educational 
aims 

 
1) Look at different contexts that involve sexual assault with a view to preventing or stopping them 

 
2) Become aware that the rules to ensure your personal safety can apply to different contexts  
 

Estimated duration of activity 
 

90 minutes 

 

LEARNING ABOUT SEXUAL ASSAULT WITHIN THE BROADER CONTEXT 
OF STUDENTS’ PSYCHOSEXUAL DEVELOPMENT 

CHARACTERISTICS OF CHILDREN 
 10 TO 13 YEARS OLD 

Before 18 years of age: 1 girl in 5, 1 boy in 10 
One (1) girl in 5 and 1 boy in 10 are sexually assaulted before the age of 18. The vast majority of aggressors are men, although it is estimated 
that women commit between 10% and 15% of sexual assaults (e.g. a babysitter).   
Children and adolescents are the main victims of sexual assault. In 2010, they were the victims of two thirds (66%) of all sexual offences 
recorded by Québec police forces.1 
 
Aggressors are often known to the child 
Children under the age of 112 are most often the victims of sexual assault by someone they know,3 often in their immediate or extended family4 
or among their acquaintances (e.g. neighbour, coach). A minority of sexual assaults are committed by strangers (around 10%). Sexual assault is 
usually committed in a private residence.5 In Québec, in 2007, 23% of sexual assaults were committed by youths under the age of 18.6 This 
means there is a need to protect children not only from adults, but also from adolescents older than themselves. 
 
Some children are at higher risk 
Children with limited awareness of sexuality, who have a limited social network, whose families are dealing with difficulties (e.g. lack of parental 
supervision, conflicts, separation), or who have a physical or intellectual disability are at higher risk. Nevertheless, sexual assault may occur in 
any family, regardless of socio-economic circumstances. 
 
False sexual assault allegations are rare 
Sexual assault is difficult to report because children usually do not talk about it.  As a result, it is estimated that false allegations of sexual assault 
are very rare and represent less than 7% of reported cases.7 

Between 10 and 13 years of age: 
 young people continue to develop greater 

independence.8 This means they come into 
contact with more people and 
environments,9,10 they have more frequent 
contact with peers,11 longer periods 
without supervision12 and increased use of 
the Internet, where some have already 
engaged in what may be considered risky 
behaviours.13  

 
More than half of 9- and 10-year-olds have an 
email account and one third of them also use 
chat rooms.14 Children under 12 account for 
18% of victims of Internet luring in Québec.15 
 
Nonetheless, the majority of cases of sexual 
assault in this age group continue to be 
essentially committed by someone known to 
the victim.16 
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Sexual assault (government orientations) 
Sexual assault is an act that is sexual in nature, with or without physical contact, committed 
by an individual without the consent of the victim, or in some cases, through emotional 
manipulation or blackmail, especially when children are involved. It is an act that subjects 
another person to the perpetrator’s desires through an abuse of power, and/or the use of 
force or coercion, and/or implicit or explicit threats.17 
 
Sexual assault (in children’s words) 
• Sexual assault is against the law. It’s when someone: 

o shows you his penis or her vulva or asks to see yours 
o wants you to touch his penis or his or her other private parts, such as breasts or 

buttocks 
o wants to touch or kiss your penis, your breasts, your vulva or your buttocks 
o places or rubs his penis or her vulva against you18  
o shows you pictures or videos where you see naked people or people performing 

sexual acts 
• Sexual assault can also happen online. It’s when someone: 

o shows you his or her private parts via webcam while you are online together, or 
asks to see yours  

o asks you to take a picture of your penis, your breasts, your vulva and to show 
him/her  

o sends you pictures or videos where you see naked people or people performing 
sexual acts 

• A sexual assault can be committed by someone you know well or not very well. 
Sometimes, sexual assault can be committed by a complete stranger, but this is not 
usually the case. 
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1) Look at different contexts that involve 
sexual assault with a view to preventing or 
stopping them  
 Situations involving someone you know 

well, not very well or not at all  
o Recreational activities, outings, 

activities with friends 
o Public places, etc. 

 Situations in cyberspace 
o Someone you know and spend time 

with    
o Someone you do not know or have 

never met 
o Using the Internet with friends 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Contexts that involve sexual assault  
Sexual assault can be committed by someone the child knows or does not know. Sexual 
assault is mostly committed in the real world (i.e. offline), but can also take place in 
cyberspace (i.e. online). Cyberspace includes the Internet, online games, social media and 
instant messaging.  
• In the real world, most sexual assault is committed by someone known to the child:  

o from his or her immediate or extended family or among his or her acquaintances 
(e.g. neighbour).  

o who he or she has met during recreational or other activities, in a public place 
(e.g. park, skate park, camp, street, mall), etc.  

• In cyberspace, sexual assault is committed: 
o most often, by a person the child knows from the real world but interacts with 

through social media, instant messaging or email (e.g. someone exposes himself 
to the child or asks the child to get naked in front of the webcam or take a nude 
picture). 

o less frequently, by a person the child does not know or has never met. “Child 
luring” is when a person contacts a child online with a view to committing a 
sexual assault. Often, this person (adolescent or adult) has children believe that 
he or she is their age and has the same interests in order to establish a friendship, 
build trust and, in some cases, meet them to assault them.  

 
Safety rules for protecting your personal safety  
The safety rules you have learned since childhood apply to different contexts. You must 
review these safety rules and learn to apply them when using the Internet (e.g. online games, 
social media, instant messaging, email) to stay safe.  
 
 
 
 

Contexts that involve sexual assault (these examples 
primarily include contexts that present a risk for sexual 
assault) 
• My new coach offered to give me a ride home if I 

helped him put stuff away in the locker room. I’m 
not sure I want to. Last time I was alone with him, 
he told me dirty jokes.  

• When I was selling chocolate door to door, a man 
insisted I come into his house and closed the door 
behind me. It made me uncomfortable. I told him I’d 
wait outside, and went back out.  

• The other night, I went to a chat room, and a really 
nice girl came to talk to me. We exchanged pictures 
of our pets, then of ourselves. When I told her I had 
gone to the beach that summer, she asked if she 
could see a picture of me in a bathing suit.  

• My friends and I were in a chat room and started 
talking to a guy who seemed nice. Turns out he lives 
right next to here, and he asked us to meet him at 
the mall. Sophia wanted to go, but I didn’t, and I was 
able to convince her not to go. If I tell my parents, 
then they’ll know we talked to this boy . . . I don’t 
know what to do.  
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2) Become aware that the rules to ensure 
your personal safety can apply to different 
contexts  
 Using self-protection and self-defence 

skills appropriate to the situation 
o Identifying strategies used by 

aggressors 
o Determining what information can be 

safely shared in the real or virtual 
world   

o Avoiding meeting with someone you 
do not know, whether in the real or 
virtual world   

o Reacting against sexual solicitation, 
whether in the real or virtual world   

 Seeking solutions 
o Asking trusted adults for help 
o Protecting your friends by telling an 

adult about a situation experienced by 
your friend(s) in the real or virtual 
world   

Overview of the rules learned in Elementary 3 to ensure your personal safety  
Self-protection skills:  
• Refuse to do something that makes you uneasy, get out of a place or a situation that 

makes you uncomfortable, listen to your inner voice (personal alarm system).  
• Tell an adult in charge where you are and what time you will be coming back, do not go to 

places alone, always take the same route, do not follow or go with a person you don’t 
know (safety when going places).   

Self-defense skills (if you have to defend yourself): 
• Say no, scream (assert yourself). 
• Run away, look for help. 
• Know who can help you (know the support network).19 
• Ask for help, talk about it until someone helps you.   
 
Using self-protection and self-defence skills appropriate to the situation 
Identifying strategies used by aggressors 
• The strategies used by aggressors limit a child’s ability to recognize a situation of sexual 

assault and report it. These strategies serve to gain the child’s trust and establish a 
friendship with him or her,20 and sometimes even the parents. Children must be taught to 
recognize these strategies.  

• The child is befriended to test his or her limits (e.g. telling obscene jokes, entering a room 
where the child is changing without warning, wrestling with the child, tickling the child). 
When online, these strategies also include creating a false identity to approach the child 
and create a bond of trust (e.g. making the child believe that the aggressor is the same 
age and wants to talk/play with him or her).   

• “Accidental” sexual touching occurs, sometimes in the context of play, so that the child 
does not think that the touching was deliberate or unacceptable. 

• Manipulation: blackmail, promises of gifts or threats (e.g. to harm someone the child 
loves). The aggressor asks the child to keep the secret between them and threatens the 
child to keep him or her from talking.  

Safety rules: applying self-protection and self-defense 
skills  
Identifying strategies used by aggressors 
• My older neighbour asked me to come play video 

games with him. He says he has tons of games! 
Tons! I don’t really know him that well, but I really 
want to go see what games he has.  

• I have a new friend on one of my social networks, 
and her profile picture is one of my favourite actors. 
We have so much in common, it’s crazy. We even 
like the same music and TV shows. The other day, 
she asked me to go to the park with her. She also 
asked me not to tell my parents about it. That 
surprised me.  

• A man came to see me at the park to ask me how to 
install an app on his son’s tablet. He wanted me to 
sit beside him. I wanted to help him, but I told him I 
didn’t have time. When I got home, I started 
thinking that maybe I should tell my dad about this.  
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Determining what information can be safely shared offline and online 
• Children must be taught early on not to divulge personal information:  

o both offline and online (name, pictures, address, phone number, email, name of 
school, city, etc.) and to refuse to share any information with someone they don’t 
know or who makes them uncomfortable 

• Children have more difficulty following safety rules when they are in a group. Most 
children (60%) say they have to follow safety rules at home, for instance, not sharing 
personal information online.21 However, when children are with their friends, they tend 
to stray from these rules,22 both offline and online.  

• When online, children must know to ask permission from an adult (usually a parent) 
before accepting a new contact or “friend” on an online game or social network, sharing 
personal information or communicating by webcam. Children must also know the 
importance of not sharing pictures or videos of themselves or their friends without first 
getting permission (from their parents and friends). Children do not always realize that 
the people they send a picture to may in turn share that picture with others. Children 
must be made to understand that once a picture begins to circulate online, they can no 
longer control who sees it. 

 
Avoiding meeting with someone you don’t know well, whether offline or online 
• The safety rule that tells children not to go with someone they don’t know or don’t know 

well (safety when going places) also applies to cyberspace. Children must not agree to go 
meet someone they met online without first talking to an adult about the situation. 
Children may feel they know their online contact well, especially if they have been 
communicating with each other for some time.  

• Should children be asked to meet by someone online who they don’t know or don’t know 
well, it is important they know to report the situation to a trusted adult. 

 
 
 

Determining what information can be safely shared 
offline and online 
• To play my online video games, I created an avatar 

with a pseudonym, with my parents’ help. They said 
it would be best if I didn’t share my real name or my 
age online.  

• My mom says the computer has to stay in the living 
room. It’s so annoying. I know she does that so she 
can check what I’m doing online.   

• My friends and I went to the skate park, and this 
older guy showed up. He started asking us a bunch 
of questions, like where we went to school and 
where we lived. I didn’t like being asked so many 
questions. It made me uncomfortable.  

 
 
 
 
Avoiding meeting with someone you don’t know well, 
whether offline or online 
• I gave my phone number to a new friend I met 

online. She kept saying that she wanted to meet up. 
But now, I wish I hadn’t done that. I don’t know 
what to do. If I tell my parents, they’re going to yell 
at me.  
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Reacting against sexual solicitation, whether offline or online  
• Children must talk to an adult when a situation seems strange to them or makes them 

feel uncomfortable or confused. It is sometimes difficult for children to assert themselves 
and to say no to a situation, especially if they believe they risk losing something or 
someone they like (e.g. not seeing someone anymore, losing contact with a friend, 
stopping an activity, having a privilege taken away).  

• To help children use self-protection skills and to report a situation, explain that:   
o Children have the right to say no to a situation that makes them uncomfortable. 
o Sexual assault is unacceptable and against the law, even if the aggressor tells 

them he or she is doing it for their own good. 
o Children are never to blame for a sexual assault, and even if the aggressor says 

the opposite, what has happened is always the aggressor’s fault. 
o There are “good” secrets that we can keep (e.g. the birthday present your mom 

bought for your sister), and there are “bad” secrets that we have to tell. Bad 
secrets make us feel sad, embarrassed, guilty, confused or ashamed.  

o Children should report anyone who has assaulted them or tried to assault them, 
even if the aggressor is someone they know and like or love and even if the 
aggressor makes threats, gives gifts or blackmails them. 

o Children can get help from a family member (father, mother, aunt, grandparent), 
school staff (teacher, daycare educator) or a friend (classmate or neighbour). 

o Children must keep trying to find help until someone listens to them, believes 
them and helps them. 

 
Seeking solutions 
• Many situations of sexual assault are never reported (or only reported many years later) 

because there is often an emotional bond or a relationship of trust or authority between 
the young victim and his or her aggressor. As such, encourage students to ask trusted 
adults for help and:  

o Report any situation of sexual assault involving themselves or a friend to a trusted 

Reacting against sexual solicitation, whether offline or 
online 
• My older cousin and I Skype a lot. The other day, he 

said that if I took my pants off in front of the 
webcam, he would do the same, and it would be 
really funny. I said no, then I shut off Skype and 
went to talk to my parents about it. I don’t get why 
he wanted to do that.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Seeking solutions 
Asking a trusted adult for help  
• My uncle used to babysit me a lot when I was little. 

He would come into my bed and rub up against me. 
He said it was a massage. I didn’t like it. I want to tell 
someone, but it happened a long time ago. We 
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adult, whether or not the sexual assault was committed by a person they know or 
not. 

o Keep looking for help. If an adult doesn’t do anything after the sexual assault is 
reported, students must talk to another trusted adult until someone listens to 
them, believes them and helps them.   

o Report any online incident that may make the students uncomfortable or 
embarrassed (access to pornography, cyberbullying, friend requests from 
strangers, requests for personal information or pictures, situations involving a 
friend, etc.) to a parent or other responsible adult. 

• Be sure to inform students that they can protect their friends by preventing or reporting 
an offline or online situation of sexual assault. 

talked about sexual assault at school, so now I 
decided to tell my parents. 

• When I went camping with my parents, I was 
allowed to go for a walk by myself. Another camper 
asked me to check out his trailer. I said no and went 
to tell my parents what had happened. 

 
Protecting your friends by preventing or reporting an 
offline or online situation of sexual assault  
• My friend told me that her stepfather went to bed 

with her at night and did things she didn’t like. I told 
my parents, and they said that they would report 
the situation to the right person to make sure her 
stepfather stopped doing that.  
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BEFORE THE ACTIVITY 
 

TAKE TIME TO REFLECT before intervening with students 
 

The objective is to provide children with resources that will help them to protect themselves against sexual assault in everyday life and in cyberspace by reviewing the self-protection and self-
defence skills they know, applying them to different contexts and equipping them with knowledge of aggressors’ strategies. Should children ever become victims of sexual assault, they must be able 
to identify the adults they can confide in and who would listen to and help them make the situation stop. 
 
Take stock 
• Clarify your comfort level with carrying out a sexual assault prevention activity. You may experience a degree of discomfort or have concerns about covering this topic with students. Taking stock 

of any worries you might have should give you a better understanding of the origins of your concerns and will not likely compromise your ability to conduct the activity or to guide students in 
dealing with this topic. You can call a toll-free sexual assault helpline that is open 24/7 throughout Québec: 1-888-933-9007 or 514-933-9007 for the Montréal region. It can help you find answers 
to your questions, before or after the activity, and can also be helpful to you and other adults at the school who need support. 

 
Be aware of the following facts (to better understand the learning content and its relevance) 
• Strategies used by aggressors limit a child’s ability to recognize a situation of sexual assault and to report it. Such strategies must be taken into account to empower children. 

• Aggressors use strategies that they apply gradually and that allow them to groom a child and win the child’s trust. Many situations of sexual assault are never reported (or are only reported 
many years later) because there is often an emotional bond or a relationship of trust or authority between the young victim and his or her aggressor. This type of conditioning usually begins 
with subtle behaviours: 
• The aggressor befriends a child and tests his or her limits.  
• Non-sexual touching gives way to “accidental” sexual touching. Sometimes this occurs in the context of play, so that the child does not think such touching is deliberate or unacceptable. 
• The aggressor manipulates a child using blackmail (e.g. a promised gift) or makes threats (e.g. to harm someone the child loves). The aggressor asks the child to keep this secret and 

threatens the child to remain quiet about it (e.g. “If you tell your mother, I’ll tell her it was your fault”). 
• It is possible that some children were victims of sexual assault in the past but never reported the situation. As such, it is important to apply the learning acquired over several years (in 

Elementary 1, 3 and 5), as it may help some children decide to confide in someone.  
• Sexual assault is most often committed by someone who is known to the child. As a result, helping children to develop self-protection skills that only concern safety when going places and giving 

them instructions about how to behave toward strangers is insufficient. For further information, download the PDF “Kids in the Know” on the website of the Canadian Centre for Child Protection 
at https://www.kidsintheknow.ca/pdfs/KIK_StrangerDanger_en.pdf.   

• Most cases of sexual assault are not committed online. However, since Elementary 5 students use the Internet and social media much more than younger children, it’s a great opportunity to 
teach them how to be careful and stay safe when using technology.  

• Certain factors increase the severity of the after-effects of assault (e.g. the duration and severity of assault, an aggressor who is a close, significant person for the child, the use of force). 
• A child who is a victim gives signs or indications of distress: sudden changes in behaviour and general mood, appearance of unexplained behaviours, a need to withdraw, deterioration of 

concentration and marks at school, anxiety, age-inappropriate sexual behaviours, appearance of explicit sexual elements in drawings or role-playing games, etc. Such indicators may also be 
explained by other events in the child’s life, so caution is required when interpreting such signs. 
 

https://www.kidsintheknow.ca/pdfs/KIK_StrangerDanger_en.pdf
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REFER TO RESOURCES: brief readings and short videos  
To learn more about sexual assault: 

• Consult the “Definition,” “Forms of sexual assault” and “Statistics” tabs on the Québec government website about sexual assault (section 01 under “Understanding sexual assault”) at 
http://www.agressionssexuelles.gouv.qc.ca/en/index.php.  

• Refer to the Media Kit on Sexual Assault of the Institut national de santé publique (INSPQ) under the tabs “Understanding sexual assault,” “The law,” “Prevention,” “Fact Sheets” 
and “Resources” at https://www.inspq.qc.ca/en/sexual-assault/home.  

• Read “Sexual Abuse of Young People in Sport” under the “Fact Sheet” section of the website of the Institut national de santé publique (INSPQ) at 
https://www.inspq.qc.ca/en/sexual-assault/fact-sheets/sexual-abuse-young-people-in-sport.  

 
To find out more about the effects of sexual assault on a child’s behaviour: 

• Consult the website of the Centre d’expertise Marie-Vincent, which provides support to sexually abused children 12 years of age and younger and their parents, at 
http://www.ceasmv.ca/professionals-en/what-are-the-consequences-of-sexual-abuse-on-a-child.php. 

 
Well-designed, age-appropriate books for Elementary 5 students, useful for presenting safety rules to students:   

• Petits, mais futés: un guide pour la sécurité des enfants, Marcèle Lamarche and Jean-François Beauchemin, Éditions de l’Homme, 2003. 
• “7 Root Safety Strategies,” downloadable from the website of the Canadian Centre for Child Protection’s “Kids in the Know” program, in the “Parents” section, under the “Free Educational 

Resources” tab, then under “Safety Sheets,” at https://www.kidsintheknow.ca/pdfs/KIK_7RootSafetyStrategies_en.pdf.  
• For more information on the risks of using the Internet, consult “4 Root Safety Environments,” downloadable from the website of the Canadian Centre for Child Protection’s “Kids in the Know” 

program, at https://www.kidsintheknow.ca/pdfs/KIK_4RootSafetyEnvironments_en.pdf. It can be handed out to students and their parents.  
 
Know what to do if a student reports a sexual assault:  

• Know the roles and obligations of adults in the school when a student is sexually assaulted. See the document published by the Québec government, Entente multisectorielle relative aux 
enfants victimes d’abus sexuels, de mauvais traitements physiques ou d’une absence de soins menaçant leur santé physique, pages 30 to 34, available at 
http://www.msss.gouv.qc.ca/sujets/prob_sociaux/agression_sexuelle/index.php?actions-gouvernementales (in French).  

• See the brochure “Filing a report with the DYP is already protecting a child – When and how to file a report?” published by the Ministère de la Santé et des Services sociaux, 2008, available at 
http://publications.msss.gouv.qc.ca/acrobat/f/documentation/2008/08-838-01A.pdf. 

• Know the resources available in your community (support networks in the school, the family, the community). 
• Know about the toll-free information and referral helpline for sexual assault victims and their family, friends as well as caregivers and other persons concerned (bilingual, confidential service), 

open 24/7 throughout Québec: 1-888-933-9007 or 514-933-9007 for the Montréal region. 
 
 
 
 
 

http://www.agressionssexuelles.gouv.qc.ca/en/index.php
https://www.inspq.qc.ca/en/sexual-assault/home
https://www.inspq.qc.ca/en/sexual-assault/fact-sheets/sexual-abuse-young-people-in-sport
http://www.ceasmv.ca/professionals-en/what-are-the-consequences-of-sexual-abuse-on-a-child.php
https://www.kidsintheknow.ca/pdfs/KIK_7RootSafetyStrategies_en.pdf
https://www.kidsintheknow.ca/pdfs/KIK_4RootSafetyEnvironments_en.pdf
http://www.msss.gouv.qc.ca/sujets/prob_sociaux/agression_sexuelle/index.php?actions-gouvernementales
http://publications.msss.gouv.qc.ca/acrobat/f/documentation/2008/08-838-01A.pdf
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BE PREPARED: gather and create materials, adopt appropriate attitudes 

MAKE SURE THAT STUDENTS KNOW THE BASICS, THEN PLAN THE CONTEXT  
• Make sure that students have been introduced to the following concepts, knowledge and skills:  

o Awareness of the different aspects of sexuality and a positive view of sexuality (see the Elementary 3 learning content for General Understanding of Sexuality).  
o Knowledge of the basic safety rules (self-protection and self-defence skills) to prevent and report sexual assault (addressed in Elementary 1 and 3).  

• Plan a context for approaching the subject. There are only two categories of learning content in Elementary 5, and it is important not to start with sexual assault. It is recommended that the 
learning content on preventing sexual assault be presented:   

o after and not before the activity on Sexual Growth and Body Image, in order to make sure that the content related to the positive aspects of sexuality is covered first. 
o after a reflection on the recognition, expression and complexity of feelings. The Elementary 4 books on emotional and romantic relationships in Livres ouverts (www.livresouverts.qc.ca) 

could be an interesting resource. Consult the books Léon et les émotions http://www.livresouverts.qc.ca/index.php?p=il&lo=49200&sec=2 and Les sentiments c’est quoi? 
http://www.livresouverts.qc.ca/index.php?p=il&lo=44341&sec=2. You can also visit Québec Reading Connection (http://www.quebecreadingconnection.ca/): The Way I feel 
http://www.quebecreadingconnection.ca/book/the-way-i-feel, Happy http://www.quebecreadingconnection.ca/book/happy and Yuck, A Love Story 
http://www.quebecreadingconnection.ca/book/yuck-a-love-story  

OR 
o in the context of media literacy, start with a reflection on the use of information technologies, the advantages and possibilities for communication provided by these technologies 

(e.g. with friends, parents) and the general safety rules, before moving on to the risks of sexual assault these technologies present (e.g. being solicited for a picture of a sexual 
nature). 

 
Make sure there are people in the school who are informed and prepared to help during and after the activity: 

• Ensure that the following persons are informed about the objectives being pursued, when the activities will take place, and the possible reactions of students (reportings, questions, concerns): 
o school principal 
o a non-teaching professional in the school (psychologist or other complementary services professional) 
o other teachers (a student might confide in a teacher from the previous year)   
o daycare staff (students might confide in their educator) 

• Make sure school staff members understand how the school files a report with the DYP (how and who).  
 
INFORM PARENTS 
Preventing sexual assault is more effective when collaboration is established between the school and families. Everything does not hinge upon a child’s ability to say no to assault and to report 
it: The people in the children’s life (adults at the school, parents, family) are responsible for protecting children and providing them with a safe environment. Among other things, children must 
have a space where they can speak freely. It is important for a child to be able to rely on the helping attitudes of his or her peers, parents, adults and professionals who can provide support and 
understanding regardless of when an incident is reported. 
 
Inform parents in advance (a note in schoolbags or by email) that the children will participate in a sexual assault prevention activity. Your message may contain the objectives of the activity and 
include some of the following resources: 

• To learn more about preventing sexual assault with their child:  

http://www.livresouverts.qc.ca/
http://www.livresouverts.qc.ca/index.php?p=il&lo=49200&sec=2
http://www.livresouverts.qc.ca/index.php?p=il&lo=44341&sec=2
http://www.quebecreadingconnection.ca/
http://www.quebecreadingconnection.ca/book/the-way-i-feel
http://www.quebecreadingconnection.ca/book/happy
http://www.quebecreadingconnection.ca/book/yuck-a-love-story
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o  “7 Root Safety Strategies,” downloadable from the website of the Canadian Centre for Child Protection’s “Kids in the Know” program, in the “Parents” section, under the “Free 
Educational Resources” tab, then under “Safety Sheets,” at https://www.kidsintheknow.ca/pdfs/KIK_7RootSafetyStrategies_en.pdf (document for children) 

o “Safety and the Internet: A Guide for Parents of Children 10 to 12 Years of Age,” Canadian Centre for Child Protection, at 
http://www.thedoorthatsnotlocked.ca/pdfs/TDTNL_SafetyAndTheInternet_10-12_en.pdf 

o Bulletin no. 7, “La sécurité des enfants sur Internet,” http://publications.msss.gouv.qc.ca/msss/document-001151/ (document for parents, in French) 
o 6 short videos on “Keeping Kids Safe” on the U.S. website “Committee for Children,” at http://www.cfchildren.org/families/sexual-abuse-prevention  

• To talk to someone who can be of assistance, ask questions and learn what to do if they suspect their child is a victim of sexual assault  
o Toll-free information and referral helpline for sexual assault victims, their family, friends, as well as caregivers and other persons concerned, open 24/7 throughout  

Québec: 1-888-933-9007 or 514-933-9007 for the Montréal region 
o Ligne Parent website (“Enfants” section, topic: “Agression sexuelle”), at http://ligneparents.com/enfant/enfant-agression-sexuelle/ (in French) 
o School or health professionals can help parents understand the reactions of their child who has experienced sexual assault, deal with their doubts, help them recognize their skills, 

identify their concerns, and help them give support to their daughter or son 
o The book L’enfant victime d’agression sexuelle: Comprendre et aider, Frédérique St-Pierre and Marie-France Viau, Éditions du CHU Ste-Justine, 2010 

 
ADOPT APPROPRIATE PEDAGOGICAL PRACTICES 

• Conducting a sexual assault prevention activity requires vigilance and preparation. However, it is possible to approach the subject with students in a simple manner so that they learn how to 
protect and defend themselves and seek help. Sexual assault prevention can be effective as long as:  

o the information shared with children is clear and allows them to recognize a situation of sexual assault 
o prevention is part of a sexuality education process that empowers children (through knowledge of their bodies, their rights and their ability to assert themselves) 

• Recommended tone and attitude: calm and reassuring. Calmly reassure children that they can apply simple safety rules rather than leaving them with a fear of sexual assault. Nevertheless, a 
small number of children might develop fear or anxiety after the activity (less than 15% of children). This is comparable to anxiety experienced after an activity about other situations, such as a 
fire drill. Should this occur, let the child express his or her feelings and reassure the child. Over time, and with support, such fears will gradually fade.  

• Tell the children they can come and talk to you after the activity, individually, if they feel the need to do so. 
 
PLAN WHAT TO DO IF A CHILD REPORTS AN INCIDENT  

 Any situation where sexual assault is committed against a child under 18 years of age must be reported to the Director of Youth Protection (DYP), pursuant to section 39 of the Youth 
Protection Act.  

 Have a clear procedure that is known to all staff members in the event an incident is reported.  
 Know WHO in the school is designated to file the report with the Director of Youth Protection. 
 Keep the information you receive confidential to protect the child and his or her privacy. Provide the child with supportive attention and supervision to ensure he or she is protected while 

waiting for intervention on the part of the DYP or the police. 

• If a child reports a sexual assault situation during the activity: 
o If the other students did not hear the disclosure, it is better to talk to the child away from the other students. Tell the child that you take what he or she has just said seriously, and 

that he or she did the right thing by talking to you about it. Ask the child if he or she would like to stay in the classroom for the remainder of the activity or if he or she would rather go 
meet and speak with a school professional who can help. The bond of trust you have with the students may mean that some of them will prefer to confide only in you.  

o If the other students witness the disclosure, tell the student that you take what he or she has just said seriously and that you would like to talk to him or her alone. If the student does 

https://www.kidsintheknow.ca/pdfs/KIK_7RootSafetyStrategies_en.pdf
http://www.thedoorthatsnotlocked.ca/pdfs/TDTNL_SafetyAndTheInternet_10-12_en.pdf
http://publications.msss.gouv.qc.ca/msss/document-001151/
http://www.cfchildren.org/families/sexual-abuse-prevention
http://ligneparents.com/enfant/enfant-agression-sexuelle/


 

12 Working document for pilot schools. MEES, 2015. Not for distribution.  

 

not wish to stay for the remainder of the activity, ask another school staff member to come and collect the child. You can continue the activity with the rest of the children and then 
later, follow up with the student who reported the incident. 

o A report must be filed with the DYP according to school policy. 
• If a child reports a sexual assault situation after the activity in the classroom:  

o Tell the student that you believe him or her and that he or she did the right thing by talking about it. Refer to the helping attitudes below. Refer to a school professional.  
o A report must be filed with the DYP, according to school policy. 

• Important attitudes:23 
o Helping attitudes: Show empathy and respect. Listen to the child, tell the child you believe him or her and thank the child for trusting you. Listen to what he or she is confiding but do 

not exaggerate or minimize events, emotions or consequences. Emphasize the child’s courage for having spoken and support the child by accompanying him or her to a competent 
resource. 

o Do not ignore the student’s disclosure (by saying it’s none of your business), judge (by asking direct questions, talking too much, or making comments about the aggressor’s 
behaviour), doubt the truth of the facts and events, be dismissive (by minimizing the facts and events), ask leading questions (e.g. “Did the person touch you here or there?”), make 
the child feel guilty (by asking the child why he or she did not confide in someone earlier), promise the child you will keep his or her secret (you are obligated, for the child’s best 
interests, to report the situation to the DYP).  

 Caution: To avoid influencing the child’s description of the event, do not try to obtain further information. Write down what the child says. Professionals are trained to 
interact with children in such situations and they know how to gather the necessary facts. 

• Give parents helping resources: See the “Refer to Resources” section for suggested resources for parents. 
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SUGGESTIONS FOR THE ACTIVITY 
  

Activities aimed at preventing sexual assault for this age group must:   
 focus on the students’ increased ability to recognize risks, understand exceptions and analyze various aspects of this issue24 
 continue to build on their sense of self-efficacy by helping them apply the safety rules learned at a younger age in new contexts presenting a risk for sexual assault,25 such as the Internet 

(chatting, protection of personal information)   
 
The basics (key messages) 
Sexual assault violates children’s rights and is against the law. It can be committed by someone you know or a stranger, who may or may not be older than you.  
There are ways to prevent and protect yourself from sexual assault. You can always report sexual assault to an adult you trust, whether it is ongoing or has happened in the past.  
 

 

INTRODUCTION 

 

 Provide a context by asking students questions about the concept of safety in different situations: while biking, walking, in a car, during a fire, swimming, or in a situation of violence. (Review 

of the concept of safety learned in Elementary 1 and 3 under this theme.)  

 Announce that the activity has two goals: 1) to review the safety rules that can be applied to protect themselves from or put an end to a situation of sexual assault, and 2) to learn how to 

apply the safety rules in different contexts, including in cyberspace.  

 Using age-appropriate language, explain sexual assault (in the real world and in cyberspace). Refer to the “Explanations Concerning Learning Content” section.  

 

For each question below, find out what the students already know and give them the information they are missing for the questions on sexual assault (using the information above).   

 

In other words, prepare the learning content, but do not give out all of the information in the introduction. If possible, use a visual aid: draw a table, create a concept network, prepare a slide 

show, have students write down their answers on sticky notes and help them organize their answers, etc.   

 

SEXUAL ASSAULT 

 Ask students what safety rules should apply if someone begins to behave in a way that crosses a line and makes them feel uneasy or uncomfortable.   

 Review the rules learned in Elementary 3: self-protection skills (see the “Explanations Concerning Learning Content” section in this document) to prevent situations involving sexual assault.  

 Introduce a new context that presents a risk for sexual assault: cyberspace. 
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CYBERSPACE: Ask students the following questions:  

 What electronic tools and applications can be used to communicate with other people? (e.g. computer, cell phone, iPod, tablet, social media, instant messaging)  

 With whom do they enable us to communicate? (e.g. family, friends, acquaintances, strangers)  

 What do they allow us to communicate? (e.g. written information, pictures, videos)  

 What are the advantages of these methods of communication? 

 What precautions should be taken when using these methods of communication? In other words, what should we pay attention to? (See the “Explanations Concerning Learning Content” 

section for information on what can be communicated offline or online.) 

 

To conclude this part, review the self-protection and self-defence skills that apply to real life (offline) and the safety rules to follow in cyberspace. This information will come in use for the 

following exercises.   

 Highlight the importance of protecting personal information (e.g. other people can use the name of your school and sports team to find you).  

 Hand out the “4 Root Safety Environments” document, downloadable at https://www.kidsintheknow.ca/pdfs/KIK_4RootSafetyEnvironments_en.pdf. With the students, read the safety rules 

to follow in the four different contexts: on the Internet, on the street, at home and in public spaces. Students can bring the document home and discuss it with their parents.  

 

 

ACTIVITY: THE STORY OF OLIVIA AND NAOMI 

 
Use the story presented at the end of this document and the accompanying questions. The story was written to cover the educational aims of the learning content. Specifically, the story shows 
how the rules that can be applied in cyberspace are adapted from the safety rules that the students have already learned about preventing and reporting sexual assault. 
 
Complement the students’ answers by explaining how the safety rules apply to different contexts, the self-protection and self-defence skills to apply, and the solutions to implement for 
themselves and their friends (see the “Explanations Concerning Learning Content” section and the table containing the reference points to the story at the end of this document). 
 
 
ACTIVITY: SHORT SCENARIOS 

 

 Use the examples below to help students realize that they know a number of ways to protect themselves and that they can take action when necessary.  

 With the entire class, ask the students what they would do to ensure their safety (self-protection and self-defence skills) in the situations presented below.   

 

WHAT WOULD YOU DO IN THIS SITUATION…? 

 My new coach offered to give me a ride home if I helped him put stuff away in the locker room. I’m not sure I want to. Last time I was alone with him, he told me dirty jokes. 

 When I was selling chocolate door to door, a man insisted I come into his house and closed the door behind me. It made me feel uncomfortable.  

https://www.kidsintheknow.ca/pdfs/KIK_4RootSafetyEnvironments_en.pdf
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 An older neighbour I don’t really know asked me to come play video games with him. He says he has tons of them in his basement! Tons! 

 A man came to see me at the park to ask me how to install an app on his son’s tablet. He wanted me to come in his car so we could look at it together. 

 My friends and I went to the skate park, and this older guy showed up. He started asking us a bunch of questions, like where we went to school, how old we were, where we lived. I didn’t like 
being asked so many questions. It made me uncomfortable. 

 My older cousin and I Skype a lot. The other day, he said that if I took my pants off in front of the webcam, he would do the same, and it would be really funny. 

 I gave my phone number to a new friend I met online. She kept saying that she wanted to meet up. But now, I regret having done that. I don’t know what to do. If I tell my parents, they’re 
going to yell at me. 

 When I went camping with my parents, I was allowed to go for a walk by myself. Another camper asked me to check out his trailer. 
 

CONCLUSION 

 

With students, take stock of what they learned using the questions below:  

 Ask students what they should do if they are in a situation involving a person (someone they know, stranger) or a place (public, private, online) that makes them feel uneasy, uncomfortable or 
confused. 

 Ask students about the safety rules and strategies they should apply in the real world and in cyberspace to protect themselves. 

 Ask students what they would do if a friend confided in them that he or she had been the victim of sexual assault (e.g. report the situation, get help from a trusted adult).  

 Ask students to name two people, in addition to their parents, in whom they could confide if needed. Ask them to write down their answers (e.g. on a support sheet, in their planner).   
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Olivia and Naomi meet a girl on the Internet 

Story (for the students) Content (reference points for the educator) 

Olivia and Naomi like surfing the Web and finding pictures and videos of 

their favourite music group.  

 

They sign up for a chat room for fans. They start chatting with a girl whose 

pseudonym is “SUPERFAN.” It’s so much fun! They exchange pictures, find 

out that her name is Sandra and that she’s going to see the band live at 

the arena next month! SHE’S SO LUCKY! 

 

A few weeks go by, and Naomi loses interest in talking with Sandra online. 

Olivia, however, continues to chat with her every night. Sandra starts 

asking Olivia all kinds of more and more intimate questions about her 

looks, and even asks Olivia to send her pictures. Olivia starts to feel a little 

uncomfortable, but she’s hesitant to tell anyone about it.   

 

One day, Sandra tells Olivia that she has an extra ticket to see the show 

and wants to give it to her for free. But Olivia has to go meet her at the 

corner store Friday night, and can’t tell her parents. Olivia is really excited, 

and tells Naomi, but Naomi warns her: “We don’t really know who Sandra 

is. I don’t think you should go.”  

 

Context involving sexual assault  
 Olivia and Naomi sign up for a chat room for the fans of their favourite music group, and start 

talking to a girl whose pseudonym is “SUPERFAN” (using the Internet with friends). 
 Sandra invites Olivia to come see the show with her and asks her to meet her to get her ticket, but 

without telling her parents (situation in cyberspace involving a stranger).  
 
Rules to ensure personal safety  
 Olivia and Naomi feel like they know Sandra (“SUPERFAN”) after chatting with her a few times: she 

likes the same music group and they hang out at the same fan chat (identifying strategies used by 
aggressors).   

 Olivia and Naomi share information and pictures with Sandra (determining what information can 
be safely shared offline and online). 

 Naomi loses interest in talking with Sandra online. She stops using the chat room (leaving a place 
or a situation that makes you feel uneasy). 

 Sandra starts asking more and more intimate questions about Olivia’s appearance and asks Olivia 
to send her pictures (identifying strategies used by aggressors). 

 Sandra asks Olivia to come meet her at the corner store, without telling her parents (identifying 
strategies used by aggressors AND avoiding meeting with someone you do not know well, whether 
offline or online).  

 

Seeking solutions 

 Olivia feels uneasy about Sandra’s questions, which are becoming more and more intimate in 
nature. She’s hesitant to tell anyone about the situation (asking trusted adults for help) 

 Olivia trusts Sandra, but Naomi warns her against going (reporting any online incident that makes 
you feel uncomfortable or embarrassed AND protecting your friends by preventing or reporting an 
offline or online situation of sexual assault) 

 Naomi warns her friend and says that Olivia should not go meet Sandra (protecting your friends by 
preventing or reporting an offline or online situation of sexual assault).  
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Questions to ask students in connection with the educational aims 

*You may opt to ask the questions after reading the story with the class or intersperse the questions throughout the reading. 

 

1) Why were Naomi and Olivia so quick to become friends with Sandra? 

 Sandra liked the same music group as the girls: They shared a common interest they could talk about.  

 Sandra and the girls write back and forth, chat online, share pictures: They get to know each other by sharing information.   

 Olivia and Naomi chat with Sandra while they are together. Chatting with a new person as a group may create a greater sense of trust and lead people to share information, 
even if they don’t know the other person.   

 

Key messages: 

 The Internet gives its users access to a wealth of practical, instructive information, allows users to connect with different people on social media, etc. However, there are 
rules for using the Internet safely, especially since some websites can connect children with people they don’t know. 

 

NOTE: Even though both girls were involved in the same situation, they did not begin feeling uncomfortable at the same time. The situation shows that young people sometimes have more difficulty 

applying the safety rules when they are in a group. When surfing the Web with a friend, young people may feel more confident. Use this context to show students that feeling uneasy or 

uncomfortable is a sign, and it is important to listen to that sign, even if the other person does not also feel uncomfortable.  

 

 

2) In the story, Olivia becomes uncomfortable when Sandra starts asking more and more intimate questions and asks for pictures, but she is hesitant to talk about it. Why do you 
think that is?  

 Olivia is uneasy because Sandra’s questions are becoming more and more intimate in nature.   

 Olivia is hesitant to talk to her parents or other adults about the situation because:    
o she is shy or feels guilty about the situation 
o she is afraid to be punished (e.g. because she signed up for a chat room without telling her parents, because she shared personal information with Sandra)  
o she is afraid she won’t be allowed to talk to Sandra anymore after she tells someone about the situation or won’t be allowed to go online to communicate with her 

friends   
o Sandra told her not to tell her parents about meeting up and she is afraid Sandra will get mad at her  

 Olivia might also feel guilty about continuing to chat with Sandra, after Naomi decided to stop when she started feeling uncomfortable.  
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Key messages: 

 It may be difficult to report a situation such as the one experienced by Olivia, especially if you’re afraid to be grounded, if you feel guilty about not following certain safety 
rules, or if the person has asked you not to tell an adult. However, it’s important to remember who can help you in this type of situation and to ask an adult for help.  

 Sandra asks increasingly intimate questions, and wants to know what Olivia looks like and see pictures of her. Olivia starts to feel uneasy. It’s important to listen to your 
feelings (personal alarm system). Your feelings will help you figure out that something is wrong and that the situation requires you to speak to an adult. It is important to go 
speak to an adult you trust when a situation makes you feel uncomfortable, uneasy or confused.  

 The information presented in the pedagogical framework for the Elementary 3 learning content for sexual assault contains other useful information. See the “Explanations 
Concerning Learning Content” section on the feelings of children who have experienced sexual assault and the difficulties related to reporting a sexual assault.   

 

3) Olivia is happy that Sandra has offered her a ticket to see the show and she tells Naomi. Naomi cautions Olivia and says that she shouldn’t go meet Sandra. Why do you think she 
says that?  

 Because Naomi does not think it’s a good idea for Olivia to go see someone she has never met before.  

 Because Sandra asked Olivia to go meet her without telling her parents. If Olivia goes, her parents will not know where she is and who she is with (safety rule: don’t go 
anywhere alone or with someone you don’t know). 

 Because she wants to protect her friend in case something goes wrong. 
 

Key messages: 

 See the “Explanations Concerning Learning Content” section as well as the information under “Seeking solutions” and “Reference points for the teacher” in the scenario table.  

 Naomi and Olivia feel as if they know Sandra. They received pictures of her, but they never met her in person and can’t know for sure if she is really a girl their age. 
Sometimes, people (adolescents or adults) use the Internet to contact children and get close to them. You must be careful about the information you share and be sure not to 
meet someone in person until you talk to an adult about the situation.   

 The fact that Sandra’s questions are becoming more and more intimate and that she asks Olivia not to tell her parents about the situation are also hints (see the 
“Explanations Concerning Learning Content” section, under “Identifying strategies used by aggressors”). Some people use websites that are popular with children to get close 
to them. They create a false identity (i.e. they say they are the same age and have the same interests) to gradually build children’s trust, ask them for more and more intimate 
information and meet them.  

 

4) There are different safety rules to prevent and report a situation of sexual assault. These rules apply to different situations. Can you name some safety rules and apply them to 
Naomi and Olivia’s situation? 

 Remind students of the rules to ensure their personal safety (see the “Explanations Concerning Learning Content” section, under “Overview of the rules learned in 
Elementary 3 to ensure your personal safety”). Review these rules and, with the students, determine how they apply to Naomi and Olivia’s situation. 
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Key messages: 

 Even if you chat online with someone and think you know him or her well, you have to be careful not to share your personal information.  

 When online, you have to ask your parents’ permission before accepting a new friend or contact for a game or on social media, sharing personal information, sharing pictures 
or communicating by webcam. You also have to ask permission from your parents or a trusted adult before creating an online account. You can also create a user ID so that 
others won’t know your real name or be able to find you.    

 You must report any online incident that makes you feel uncomfortable or embarrassed (e.g. access to pornography, cyberbullying, friend requests from strangers, requests 
for personal information and/or pictures, requests to meet, situation involving a friend) to a parent or other trusted adult. 

 
5) How do you think the story ends? 

 Possible answers from students: Naomi manages to convince Olivia not to go to the corner store; Naomi tells her parents about the situation, who in turn talk to Olivia’s 

parents; Naomi decides not to get involved; Olivia asks Naomi to go with her to meet Sandra; etc.   

 The best answer emphasizes the use of the necessary self-protection and self-defence skills for the situation: Discouraging Olivia from going to meet Sandra AND 

reporting the situation to an adult.   

 

Key messages: 

 The best ending for the story is one where Olivia is discouraged from going to meet Sandra and where the situation is reported to an adult. Even though it’s not always easy 
to suggest to someone not to do something they want to do, friends can help protect each other. By acting this way, Naomi encourages her friend to apply a safety rule. 
Naomi and Olivia also have to talk to an adult about the situation. If Olivia tells Naomi that she plans on going to meet Sandra anyway, Naomi could go report the situation to 
an adult. You have to seek help. Don’t try to resolve things by yourself when this type of situation occurs.  
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SEXUALITY EDUCATION 
THE IMPORTANCE OF SEXUALITY EDUCATION IN SCHOOLS  

 
The learning content in sexuality education falls under the purview of the broad areas of learning prescribed by the Minister (EA, s. 461):  

“The broad areas of learning deal with aspects of contemporary life young people must face; this clearly gives them an interdisciplinary dimension. They are a concrete 
expression of the school’s mission and they provide the basis for educational practices and give learning situations meaning and authenticity. They should constitute the 
foundations of a school’s educational project and it should be the responsibility of all school staff to address them.”1 

 
THE ROLE OF THE SCHOOL 
The school has a critical role to play in preparing children and adolescents for their adult roles and responsibilities.2 The school is in an ideal position to provide sexuality education, especially 
since:3 

• students spend a great deal of time in school, and adults at school have a constant, ongoing contact with many of them 
• its infrastructure allows for long-term planning through official or formal programs 
• there are teachers and professionals who are qualified and trusted providers of information for students 
• many adolescents have their first sexual experiences during secondary school 

 
THE ROLE OF ADMINISTRATORS 
The role of administrators and key members of school staff involved in sexuality education is critical to put in place administration, supervision and oversight mechanisms4 designed to mobilize 
the adults at the school and create the necessary organizational conditions that will allow time to be set aside in the students’ schedules for sexuality education.  
 
Administrators coordinate these actions and may encourage, guide and support teachers and other members of school staff who are responsible for providing sexuality education to students. 
Supervising personnel must: 
• make sure that the learning content is fully delivered, in the prescribed conditions 
• make sure that teachers receive support to respond to new or difficult situations that may arise as part of their work 
• remain informed of important developments in the field of sexuality education so that best practices are implemented (e.g. Ministère tools and guidance, knowledge transfer meetings) 
 

1 MEES - Working document- Not linguistically revised – Year 2017-2018 

 



DRAWING ON DIVERSE EXPERIENCES IN ORDER TO BE ABLE TO TAKE ACTION ON SEVERAL DIMENSIONS OF SEXUALITY EDUCATION   
Children and adolescents need sexuality education that presents them with a positive, global view5 of sexuality in all its dimensions.6 A global vision of sexuality makes it possible for different 
school actors to approach its various dimensions, making sexuality education a multidisciplinary subject.   
• Sexuality comprises a number of dimensions7 (e.g. biological,8 affective,9 interpersonal,10 social,11 psychological,12 cultural,13 moral14) that are expressed and experienced in different ways 

depending on the person’s age and level of development.15 It encompasses, but is not limited to, genitality and sexual behaviour.16  
• Sexuality education should focus on the positive role of sexuality in life17 and should not be limited to issues of prevention.  
 

Arguments Explanations 

Sexuality education helps children and 
adolescents to harmoniously integrate sexuality 
in their lives, at different stages of their 
development.  

• All human beings are by nature sexual beings and draw on their sexuality to thrive throughout their life.   
• The integration of sexuality in other aspects of their personality (e.g. development of self-esteem and interpersonal competencies) is an 

important developmental task for young people. 

New social realities have created a greater 
need for sexuality education (WHO, 2010, and 
UNESCO, 2009). 
 

• Children and adolescents are exposed to numerous sources of information on sexuality.  
• In a very short time, new media, in particular smartphones and the Internet, have become an important source of information. In turn, 

this new technological environment reinforces the need to act on issues that are already addressed in sexuality education.  
• Part of this information, particularly information relating to sexuality, is skewed, unbalanced, unrealistic, at times contradictory and often 

even degrading (particularly with respect to women featured in online pornography).   
• In light of these new challenges, it is necessary to adapt interventions to help young people experience sexuality in a safe and fulfilling 

manner.  

 
INTERVENTIONS IN ELEMENTARY SCHOOL 
 

Arguments Explanations 

 
Early intervention with students is key 
(consensus among international (WHO, 
UNESCO, SIECUS) and Québec experts (INSPQ)). 

• Québec schools have been responsible for sexuality education since the late 1970s. Sexuality education was updated in the Personal 
and Social Development program until the early 2000s, then again through different learning content offered by school staff in keeping 
with the Ministère’s orientations (2003 and 200818).  

• Other Canadian provinces have decided to make sexuality education mandatory starting in elementary school (e.g. Ontario, New 
Brunswick, British Columbia, Saskatchewan, Alberta, Manitoba).  
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Arguments Explanations 

The sexuality education learning content in 
elementary school meets immediate and future 
needs.   

• The learning content allows students to know themselves better, promote egalitarian relationships and understand their developmental 
milestones.  

• The learning content acquired by students in childhood are useful in adolescence, which is a particularly meaningful time in terms of 
psychosexual development (e.g. end of puberty, first sexual relations, beginning of sexual activity, learning how to use protection 
methods), just as the learning acquired during adolescence prepares young people for adulthood.   

• In Elementary Cycle Two, students are in a phase known as “homosocial.” Boys play with boys, and girls play with girls. This period fuels 
their reflection on the sexual roles they will incorporate into their identity.  

• For some, puberty and the first feelings of emotional attachments and sexual awakening begin between the ages of 10 and 12.   

Sexuality education prevents some problems 
that are likely to compromise the health and 
well-being of children, such as sexual assault 
and homophobia.   

Sexual assault 
• To be effective, measures to prevent sexual assault must be implemented as early as preschool and be reinforced in subsequent years.  

- 39% of girls and 62% of boys who were victims of sexual assault were assaulted between the ages of 0 and 1119  
• The school’s role is critical in preventing and reporting situations of sexual assault, since for 68% of victims under the age of 11, the 

aggressor is part of the child’s immediate or extended family.20  
Homophobia 
• Children encounter homophobic bullying (e.g. verbal insults such as “faggot” and “dyke”) as early as elementary school. Homophobia 

also affects children from LGBT families or who have loved ones who are gay.  
• Children who do not correspond to the stereotypes that are normally associated with their gender may be victims of homophobia, 

regardless of their sexual orientation.21  

Young people need to be able to find resources 
in their environment to help them face new 
challenges.  

Sexualization of the public space 
• Children are exposed to messages and images about sexuality that are conveyed through the Internet and other types of media such as 

advertisements and magazines, and that need to be put into context.22 
• A child’s first accidental exposure to online pornography may occur as early as 8 years old.23 
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INTERVENTIONS IN SECONDARY SCHOOL 

Arguments Explanations 

Adolescence is a particularly meaningful time in 
terms of psychosocial development.    

• Adolescents consolidate their sexual identity,24 become aware of their sexual orientation, engage in emotional and romantic 
relationships,25 progressively experiment with sexual behaviours26 and develop their capacity for emotional and sexual intimacy.27  

Sexuality education helps students to develop 
their capacity to adopt safe sexual behaviours 
for when they will become sexually active.28  

• By delaying the first instances of sexual relations,29 reducing risk behaviours,30 reducing the frequency of sexual activity31 and the 
number of partners32 and/or increasing the use of condoms33 and other methods of contraception.34  

Sexuality education prevents some problems 
associated with sexuality that are likely to 
compromise the health and well-being of 
adolescents, such as sexual violence, STBBIs, 
pregnancy and homophobia. 

• Sexual violence: in secondary school, adolescents are more likely to experience sexual violence at the hands of a friend or romantic 
partner.35  

• STBBIs and pregnancy: Québec youths have their first sexual relations, on average, at the age of 16.5 years.36 It has been proven that 
sexuality education helps reduce the risks of STBBIs and unplanned pregnancy.37 

• Fight against homophobia: students become aware of their sexual orientation in secondary school. It is important to intervene at this 
critical developmental juncture in order to support young people as they discover and accept their sexual orientation, in a spirit of 
respect for diversity.   
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SOME ARGUMENTS IN FAVOUR OF SEXUALITY EDUCATION IN A SCHOOL CONTEXT 
 
The reservations or resistance that some people may experience or express, often based on fears or prejudices38 they may have with regard to the nature, the purpose or the impacts of quality 
sexuality education,39 may create obstacles to providing sexuality education in the schools.40 
 
The table below may help schools address a number of concerns that might be expressed with regard to sexuality education in schools. 
 

 
 
 

Schools and families play complementary roles in sexuality 
education. 

 
The complementary nature of these roles reinforces and 

optimizes the efforts of both in educating children. 

Parents play a crucial role in educating their children about sexuality and have many opportunities to contribute to their children’s well-
being, while respecting their values and taking their needs into account. It is in the family that children first become aware of the different 
ways men and women live and express themselves. They learn: 

• to understand themselves as boys or as girls  
• to interact with a variety of different people 
• to give and receive affection, love and empathy 

 
The school is a place of learning that contributes to each student’s development. In addition to providing instruction and granting 
qualifications, the school’s mission is to help students get along with others, that is, to socialize them. Thus, the school’s responsibility for 
providing sexuality education is part of its mission. Furthermore, the school offers a framework for learning in which all students receive the 
same information. It is a place of reflection where children can engage in discussion with their peers in a respectful climate. 

 
 

 Concern1 Information For Responses 

Parents will object to sexuality education being taught in 
schools. 

• Parents are often supporters of quality sexuality education in schools:41   
- 85% of Canadian parents agree that sexuality education should be taught at school.42 
- 93% of adults surveyed in the United States in 1999 agreed with the sexuality education being taught in schools.43 

• Although several Canadian provinces allow parents to request that their children not take part in sexual health education, less than 
2% of parents choose to do so.44 

Some people say: 
It is the role of parents and the family to educate our young 

people about sexuality. 

Parents play the primary role in providing their children with sexuality education.45  
• They are a source of information and support.46   
• They have many opportunities to intervene, in accordance with their values and taking into consideration their child’s personality.47 
 
However, it has also been demonstrated that it is important for young people to receive sexuality education beyond what their parents 
provide.48 
• Many parents are uncomfortable with talking about sexuality with their children.49  

1 The concerns are adapted from the table “Common concerns about the provision of sexuality education” (UNESCO, 2009). 
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 Concern1 Information For Responses 
• Generally speaking, parents who teach their children about sexuality at home do not cover all of the important topics,50 which may 

mean that children lack information, making them more vulnerable to a variety of problems (e.g. STBBIs, pregnancy, sexual 
violence).51  

• During adolescence, young people start to distance themselves from their parents and are less inclined to turn to their parents to talk 
about sexuality.52 
 

The school’s role is complementary to that played by parents. Sexuality education at school:53 
• provides learning situations in a formal context, where discussion can be held on topics that address the needs of children and 

adolescents and that are likely to be of most concern to them, either immediately or in the near future54 
• provides a healthy and safe learning environment along with tools and materials designed to support learning55  
• calls for cooperation and collaboration with various stakeholders, including parents56  

Some people say: 
Sexuality education robs children of their innocence. 

 
 

Sexuality education may be good for adolescents, but not 
for children. 

• All children are sexual beings and have needs that must be met through sexuality education. Sexuality is a central aspect of every 
phase of life and is part of the overall development of children, adolescents and adults.57 Children:  

- discover their senses, become aware of their gender identity,58 learn about female and male social roles,59 have social 
interactions,60 etc.  

- have questions that reflect their experience, their concerns and their level of psychosexual development61  
- have many, often conflicting sources of information (e.g. peers, media)62 

• Providing accurate information, appropriate to the age of children, as part of a phased, formal process can only be of benefit to all 
children and young people.63 

• One common fear is that of saying too much and offending the sensibilities of children or adolescents.64 The learning content that is 
covered with students from kindergarten to secondary school has been chosen based on the students’ age and level of development. 
The materials that the Ministère makes available to the schools (pedagogical frameworks) will guide school staff in covering the 
learning content and determining how in-depth they should go, while respecting the students’ needs. 

• Sexuality in the context of children and adults is different and the sexuality of children and young people should not be considered 
from our “adult” perspective.65  
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 Concern1 Information For Responses 

Some people say: 
Sexuality education leads to sex at an early age.   

• Sexuality education does not encourage young people to engage in sexual activity.66 On the contrary, it reduces risk behaviours, 
delays first sexual relations, reduces the frequency of sexual activity and the number of partners and/or increases the use of 
condoms67 and other methods of contraception.68 The average age for the first sexual relation is about 15 to 16 years of age.69 

• The sexual activity of adolescents today (e.g. age at first sexual relation, number of partners, use of contraception) is similar to that of 
previous generations70 in the 1960s and 1970s.71  

Teachers are uncomfortable, lack the skills or are afraid to 
teach sexuality education.  

• It is true that teachers express a number of fears about providing sexuality education (e.g. discomfort with the subject, fear of saying 
too much, embarrassment when asked certain questions, dealing with controversial topics, displaying ignorance in front of students 
due to insufficient knowledge, etc.).72 

• Teachers are at the forefront of implementing an approach to sexuality education73 and they possess the skills to do so: they 
understand the students’ psychosexual development, maintain a meaningful relationship with students,74 possess pedagogical 
expertise, have experience with sensitive topics, have the ability to create a respectful climate for discussion,75 know their subject 
areas and are able to find the right moments to intervene in sexuality education.76  

• Teachers who are motivated,77 well prepared and who receive support can play a key role in providing quality sexuality education.78  

Some people say: 
Sexuality education at school is against our culture or 

religion. 
 

Sexuality education should promote values.   

• Sexuality education takes into account the recommendations of international experts and best practices in the field of sexuality 
education79 based on the principle that it must be accessible to all people and should be provided in an age-appropriate, culturally 
sensitive manner80 that is respectful of an individual’s right to make informed choices about sexual and reproductive health.81 

• Sexuality education is based on a philosophy that respects the fundamental values and principles of a democratic society.82 It conveys 
the values of equality between men and women, respect for differences, sexual diversity and inclusiveness.83 

• Sexuality education is to be provided to all students in Québec. It is beneficial for all by virtue of the values it promotes, the 
development it fosters, and the problems it prevents. The values it promotes include equality between men and women, respect for 
differences, respect for individuals’ physical and psychological integrity and romantic relationships based on reciprocity.  

• Sexuality education serves to prevent sexual assault, violence in romantic relationships, sexually transmitted and blood-borne 
infections and unplanned pregnancies.  
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EMOTIONAL AND ROMANTIC LIFE 
Reflecting on the desire to please someone else, attraction and seduction in adolescence 
Understanding the phenomenon of sexual orientation and adopting respectful attitudes regarding different sexual 
orientations  

Secondary I  

 

Educational 
aims 

1) Become aware of the role of feelings of love and attraction in adolescence  
 
2) Understand how feelings of love and attraction help you to become aware of your sexual 

orientation  

Estimated duration of activity  

approximately 90 minutes 
 

 

LEARNING ABOUT EMOTIONAL AND ROMANTIC LIFE  
IN THE BROADER CONTEXT OF STUDENTS’ PSYCHOSEXUAL DEVELOPMENT  

CHARACTERISTICS OF ADOLESCENTS  
12 TO 15 YEARS OLD 

Adolescents have different experiences 
All adolescents experience feelings of love and the majority have romantic relationships, but they do so in different ways.1 
 
Romantic relationships construct identity  
Romantic relationships contribute positively to adolescents’ development.2 Regardless of the adolescents’ gender, sexual 
orientation or culture, such relationships provide a learning context3 in which young people can progressively construct their 
identity as a romantic partner,4 which will be useful to them in future intimate relationships.5 Reciprocity, characterized by mutual 
support and shared trust,6 is a central feature of romantic relationships.7  
 
Experiences of intimacy, involvement and new feelings  
The gradual path to intimacy8 is marked by a desire for closeness, an exchange of confidences and opening up about oneself. 
Entering into a romantic relationship calls for new skills that are nevertheless an extension of previous experiences in 
relationships with family and peers.9 The intensity of romantic feelings and the awakening of sexuality distinguish adolescent 
experiences from those of childhood.10 Many adolescents who have no romantic partner participate in activities with peers to 
whom they may sometimes be attracted. These activities are often a prelude to the development of a romantic relationship11 as 
they help them meet potential romantic partners.12 The need for security, self-fulfillment and recognition are some of the 
developmental needs that are satisfied by adolescent romantic relationships.13  
 
 
Peers, family, experiences, observation and social norms influence romantic relationships  

Young people between 12 and 13 years of age are very 
interested in topics related to love.24 Between 20% and 40% of 
young people between the ages of 11 and 15 say that they have 
a boyfriend or girlfriend.25 
 
Romantic relationships at the beginning of adolescence are 
complementary to young people’s friendships because they 
often form within a group of friends who serve to bring them 
together.26 
 
Adolescents between 12 and 15 years of age:  
 have expectations about their romantic relationships that 

mainly involve doing things they enjoy together.27  

 may have several short-term romantic relationships in the 
same year and go through the same number of breakups.28  

 experience non-reciprocal feelings more often, mainly 
because they have mistaken friendship with a peer for 
romantic interest; feel confused about a friendship that 
includes flirting and physical contact; and want to have a 
romantic relationship with a peer who does not share their 
feelings.29  
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Adolescent romantic relationships are influenced by:14  

 THE PEER GROUP that dictates romantic norms15  

 THE FAMILY that acts as a model for close relationships and regulates the speed at which young people engage in romantic 
relationships16  

 REPRESENTATIONS OF ADOLESCENT ROMANTIC RELATIONSHIPS that enable adolescents to interpret the behaviour of others17 and guide 
their own romantic behaviours. Such representations are constructed18 from: 

o their own romantic experiences  
o the observation of romantic relationships in their environment (e.g. parents, siblings, peers, the media)19 
o social norms that encourage or inhibit romantic and sexual involvement by defining which romantic and sexual 

partners are appropriate20 as well as convey beliefs about the value of love; the appropriate times for forming 
romantic relationships;21 the male and female gender roles in such relationships;22 and the characteristics that make 
some people more attractive or less attractive23 

 are preoccupied by their peers’ acceptance of their romantic 
partner30 and are influenced by stereotyped representations 
of romantic relationships in the media, given their less 
developed self-awareness.31  

 who are wondering about their sexual orientation and who 
are attracted to members of their own sex are faced with 
more challenges in identifying and meeting a potential 
partner.32 Some go out with partners of the opposite sex, 
which provides a facade of heterosexuality. These 
relationships often help them to become aware of their 
homosexual attractions.33 These young people, especially 
boys, are at greater risk of being victimized or harassed by 
their peers because of the social non-acceptance of 
homosexual attraction and behaviours.34 
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BEFORE THE ACTIVITY 
   

LEARNING CONTENT 
What students learn to do, to distinguish, 

and to understand  

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF ADOLESCENTS 
Present or read this to the students to aid their understanding.  

The suggestions for the activity explain how to use these examples 
with students. 

 
 
1) Become aware of the role of feelings of 
love and attraction in adolescence  

 Similarities and differences between 
feelings of friendship, love and 
attraction  

 Manifestations of feelings of love and 
attraction 
o Inside yourself: e.g. in your head, in 

your heart, in your body 
o In your attitudes and behaviours 

toward someone you like and are 
attracted to (e.g. being embarrassed 
and tongue-tied in the presence of 
the other person, sweating in the 
palms of your hands, feeling 
awkward, inventing ploys to attract 
attention, looking for opportunities 
to be seductive)  

 Importance of these feelings in your life   
o Individual variations as to the 

importance of these feelings  
o Individual variations as to when 

these feelings arise  
 
 
 

Feelings of friendship, love and attraction  

 Friendship 

 Friendship is an attachment bond based on mutual trust.35 Friends seek out and 
experiment with closeness, exchanging confidences and opening up about 
themselves.36 

 Friendship refers to positive emotions and feelings of understanding, intimacy, 
support, respect, assistance, loyalty, sharing and solidarity.37 

 Love (in the sense of “being in love”) 

 You can feel love for your parents, a close friend, a sister or a brother, but this is 
different from being in love.  

 The feeling of being in love refers to a special connection between two people.38 It is 
an intense feeling, a bond of attachment that includes tenderness and physical 
attraction between two people.39 

 Attraction 

 Attraction means feeling desire for someone. Feeling attracted to someone prompts 
daydreaming (fantasies), regardless of whether the person is unattainable (e.g. a 
pop star) or is part of your environment (e.g. a classmate).  

 Attraction may be a criterion for choosing a romantic partner; it may lead to 
experiencing intimacy with someone,40 or it may remain a fantasy. 

 In early adolescence, attraction is usually based on physical appearance or 
personality traits (interests, skills). Over time, mutual feelings tend to take 
precedence over the rest of the criteria.41 

 Similarities and differences between feelings of love and attraction  

 Puberty triggers the romantic and sexual awakening that sparks feelings of love and 
attraction, which are sometimes separate and sometimes intertwined. Sometimes, 
you no longer know whether you feel love or friendship for someone. This happens 
because love has many of the ingredients of friendship (attachment based on trust, 
closeness, sharing of confidences).  

Similarities and differences between love, friendship 
and attraction 

 William has been my best friend for a long time. 
Everybody thinks we’ll end up being together, but 
he’s just my friend.  

 Amelia is my best friend. We tell each other 
everything. I can trust her. 

 Can you have a girlfriend but be attracted to another 
girl? How do you know if you’re in love?  

 I’ve noticed a boy in my class. I don’t know why, 
there’s just something about him. I think he’s cute. 
Two days ago, I started talking to him, and he’s really 
nice. I think I’d like to know more about him. He’s 
mysterious. The more I think about it, the more I tell 
myself this can’t just be curiosity, but a little bit 
like . . . love? It doesn’t make sense because I hardly 
know him and anyway, it’s too soon, right? I’d like to 

understand what I’m feeling. I’m very confused.50 
Manifestations of feelings: love and attraction 

 My sister is in love with an actor. She really believes 
that she’ll marry him one day, and I think so too, 
because she’s loved him for a very long time. But her 
friends are trying to discourage her and bring her 
back to reality. Could she really end up with her 
idol?51 

 At the beginning of the year, I was going out with a 
guy, but it didn’t work out. We decided to be friends. 
Then we ran into each other again and it was fun. And 
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BEFORE THE ACTIVITY 
   

LEARNING CONTENT 
What students learn to do, to distinguish, 

and to understand  

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF ADOLESCENTS 
Present or read this to the students to aid their understanding.  

The suggestions for the activity explain how to use these examples 
with students. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Attraction is a new feeling that requires adolescents to make different adjustments 
to understand such a surge of desire and what it makes them experience. Attraction 
brings a sexual dimension to their emotions, and may precede feelings of love or 
develop at the same time—hence the confusion that adolescents feel when they try 
to distinguish between love and attraction.  

 
Manifestations of feelings of love and attraction  
Feelings of love and attraction manifest in different ways. 

 Inside yourself, feelings of being in love and attraction create all kinds of reactions. 

 In your body: sweating in the palms of your hands, butterflies in your stomach, or 
decreased need for sleep 

 In your head (your thoughts): very frequent, sometimes invasive thoughts about the 
other person, problems with concentration, being spaced out, or fantasies about the 
other person 

 In your heart (your feelings): intense moods (euphoria, depression, joy), feelings of 
well-being or of happiness 

 In your attitudes and behaviours toward the other person  

 You may feel embarrassed and tongue-tied in the presence of the other person, feel 
awkward, invent ploys to attract attention, look for opportunities to be seductive, or 
show off.  

 You may do things to let the other person know that you are interested in him or 
her: smile, say hello, send a friend request on Facebook, pass by his or her house by 
chance, suggest an outing, talk about yourself, listen to the other person, ask the 
person to go out, or express your feelings. 

 You may feel you want to do something new, such as take an interest and get 
involved in the activities the other person does.    

 
 

the other day, we kissed. The day after, we kissed a 
lot. But we don’t have any romantic feelings for each 
other. We’re just really good friends. I don’t know if 
it’s a good idea to keep this weird relationship going 
even if it feels good. 52 

 Before, I didn’t want to have anything to do with girls. 
But now, I feel sort of attracted to a girl who lives 
near my house. I’m always thinking about her: when 
I’m at school, at home, at night, even at judo! Am I in 
love? 

 Every day, I see this girl on the bus. I like her. She 
seems to have noticed me too. We’ve been sneaking 
peeks at one another for months, but we never say 
anything. I told my friends about her. They say I 
should go for it, but it’s like my brain stops working 
when she’s around. I need some advice about what to 
say to her and how to talk to her. I don’t want her to 
think I’m an idiot.53 

 I go out of my way at school hoping to bump into him. 
I’ve asked the girls to switch spots with me at lunch, 
just so I can see him more often. 

 When I try to talk to her, it’s like the words won’t 
come out of my mouth. I say a lot of stupid things. My 
heart beats faster. I feel so shy when she comes near 
me: I laugh too loud for no reason, I feel hot and 
sweaty. 
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BEFORE THE ACTIVITY 
   

LEARNING CONTENT 
What students learn to do, to distinguish, 

and to understand  

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF ADOLESCENTS 
Present or read this to the students to aid their understanding.  

The suggestions for the activity explain how to use these examples 
with students. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2) Understand how feelings of love and 
attraction help you to become aware of 
your sexual orientation  

 Sexual orientation 
o A question of love and attraction 
o Sexual orientation continuum: 

heterosexuality, homosexuality, 
bisexuality 

 Gradual nature of the discovery of your 
sexual orientation  
o Observation of couples around you 

Importance of feelings of love and attraction in your life 

 The hormones released during puberty contribute to sexual awakening.42 As a result, 
feelings of love and attraction play a much greater role at this time. 

 Even after the onset of puberty, there are individual variations as to the importance and 
the role of these feelings.  

 The feelings you have for someone can vary over time: you may move from friendship or 
attraction to love, or feel ecstatic about someone and then later see your feelings fade, 
etc. 

 What matters is that young people who experience these feelings of love or attraction less 
intensely or who are less interested in them are not made to think that they should be 
more interested, as a result of real pressure (people tell me I should have a romantic 
partner) or perceived pressure (I think I should have a romantic partner so I can belong to 
the group, be popular, etc.) or pressure from the people around them (peers, family). 

 
Sexual orientation 

 The emotional and sexual attraction that one person feels for another;43 someone you 
like, someone to whom you feel attracted. It is determined by fantasies and the person’s 
behaviours.44 It forms a major part of our personal identity, but sexual orientation must 
not be confused with sexual identity, which instead refers to whether a person feels like a 
man or a woman. 

 Homosexuality and heterosexuality are two poles of a continuum. Bisexuality is in the 
middle of this continuum. There are varying degrees of attraction and feelings toward the 
opposite sex or the same sex on the continuum. Therefore, sexual orientation does not 
comprise three major “closed” categories: heterosexual, bisexual and homosexual. You 
can be heterosexual (dominant aspect) and sometimes feel attracted to or have feelings 
for someone of the same sex. 

 In the course of their lifetime, 21% to 30% of men and 13% to 20% of women are not 
exclusively heterosexual.45 That means that you can feel love or an attraction to someone 

 
Individual variations as to the importance of these 
feelings 

 Lately, all Maggie does is talk about boys. We used to 
talk about all kinds of things. Now it’s so boring. 
Worse, she always wants to ask guys to come along 
when we meet at the park. I don’t like it. 

 I’d rather hang out with the guys than chase after 
girls. As if love, boyfriends and girlfriends are all that 
matter anymore in life. It’s frustrating.  

 Sometimes, I daydream, I stop listening to the teacher 
and I think about the guy in my history class. I often 
feel out of it and have trouble focusing. I like to 
imagine what it would be like to be with him.  

 
Sexual orientation: continuum, discovery, questions, 
prejudices  

 How can you know for sure if you’re bisexual when 
you’re only 13? Is this too young?54 Do other people 
also wonder if they are bi? Maybe it’s just me. 

 I want to spend more and more time with Karl, my 
best friend. Does that mean I’m gay? 

 I often make jokes about homosexuals. That way, 
nobody will guess that I’m attracted to guys. I don’t 
want to talk about it with anybody. It would be so 
much easier to be like everyone else. 

 Suzie asked me to go out with her, but I’m not 
interested. Is it because I’m not ready or because 
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BEFORE THE ACTIVITY 
   

LEARNING CONTENT 
What students learn to do, to distinguish, 

and to understand  

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF ADOLESCENTS 
Present or read this to the students to aid their understanding.  

The suggestions for the activity explain how to use these examples 
with students. 

and identification with significant 
role models: heterosexuals, 
homosexuals, etc. 

o Feelings for and attractions to 
members of the opposite sex, the 
same sex 

o Situations that can give rise to 
questions about your sexual 
orientation  

 Feelings associated with the discovery of 
a sexual orientation different from that 
of the majority (homosexual, bisexual) 

 Prejudices that can act as obstacles to 
accepting a different sexual orientation  

of the same sex and consider yourself heterosexual; you can be homosexual and feel 
desire for people of the opposite sex. Our fantasies don’t change our sexual orientation; 
they merely add another dimension to our sexuality. 

 
Discovery of sexual orientation: feelings, questions and prejudices 

 It is through feelings, dreams, desires, fantasies and experiences that you discover your 
sexual orientation.  

 Some adolescents may wonder about their sexual orientation as a result of pleasant 
experiences with both sexes.46 Many clues gradually help them become aware of their 
sexual orientation. When you are a girl, you are accustomed to interacting with girls (and 
when you are a boy, you have the same experience with boys); you are not as shy or 
uncomfortable. Feeling more comfortable talking to someone of the same sex might be a 
sign that you feel more at ease with someone of the same sex and that you might be in 
love with and attracted to people of the same sex. However, this is not always the case. 
Feeling shy or uncomfortable with someone of the opposite sex is natural. Time and 
experience with a range of feelings and attraction usually allow you to clarify whether you 
are homosexual, heterosexual or bisexual. 

 The phase of discovering a sexual orientation different from that of the majority often 
gives rise to a period of instability and questioning. Homosexual adolescents face 
significant challenges:47 the challenge of recognizing their sexual orientation, of sharing 
their feelings with a person they love or to whom they are attracted, and of revealing 
their sexual orientation to the people in their lives, particularly their parents. 

 Prejudices, homophobia and the fear of judgment, especially of parents and close friends, 
may make it more difficult for others to accept your sexual orientation. 

 People who discover they are homosexual or bisexual may devalue themselves, resist 
their desires and their emotions and develop shame. Subjecting oneself to the prejudices 
and rejection expressed by homophobes is called internalized homophobia.48 

 Adolescents who discover their homosexual orientation have difficulty identifying as such, 

maybe I’m gay? 

 Right now, I’m in love with a guy and with a girl. Is 
this normal?55 

 I’ve had dreams about being with my best friend. We 
were kissing and hugging. What does this mean?  

 I felt shock when I realized I’m bisexual. I like boys, 
but this is the first time I’ve felt attracted to a girl. We 
love each other. My parents were worried because I 
was texting her so much and I was spending so much 
time alone. They asked to read my text messages, but 
I really wasn’t ready to come out! I felt trapped 
between telling them and letting them read about it. 
My parents kept repeating that I was too young to 
know that I liked girls in this way and that I was 
confusing friendship and love. I feel misunderstood. I 
don’t know what I can do to make them understand 
that I really love her.56 

 I’ve been wondering about my sexual orientation for 
a long time. It would be easier to be in a relationship 
with someone of the same sex, because it’s easier for 
me to talk to a girl than to a boy. I feel uncomfortable 
with boys. I feel confused, indecisive, and I never 
know what to do. I don’t know if I’m heterosexual, 
lesbian or bisexual.57 
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BEFORE THE ACTIVITY 
   

LEARNING CONTENT 
What students learn to do, to distinguish, 

and to understand  

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF ADOLESCENTS 
Present or read this to the students to aid their understanding.  

The suggestions for the activity explain how to use these examples 
with students. 

especially because of unfavourable prejudices about homosexuality and strong pressure, 
at this age, to conform to the heterosexual majority. Boys, more than girls, experience 
greater discrimination and difficulty gaining acceptance of their sexual orientation 
because of prejudices.49 The importance of working on acceptance and respect for sexual 
diversity is crucial for all young people, regardless of their sexual orientation.  
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BEFORE THE ACTIVITY 
 

TAKE TIME TO REFLECT before intervening with students  
 To lead the activities that will help students learn about love, attraction and sexual orientation, it is important: 

  

 To clarify  

 your own prejudices regarding homosexuality, bisexuality and heterosexuality. Am I comfortable discussing sexual orientation with students? Am I prepared to respond or react to remarks that 
would need to be reframed should some students make negative comments about certain sexual orientations?  

 

 To distinguish (for yourself) between sexual orientation and sexual identity  

 Sexual orientation is a question of attraction, feelings and sexual behaviours. This applies to homosexuality, bisexuality and heterosexuality. 

 Sexual identity is often confused with sexual orientation. Sexual identity means a sense of being a woman or a man (or a girl or a boy). Sexual identity is about who I am (girl or boy); sexual 
orientation is about who I love.   

 

 To remember that young people have different experiences  

 Be sensitive to the diversity of experiences with romantic relationships: not all students have experienced romantic love. Some are ready to experience passion, while others are less interested. 
Some will feel concerned, others less so. In Secondary I, some boys have just begun to enter puberty. Since the hormones of puberty catalyze romantic and sexual awakening, for some boys, the 
awakening may only just be getting under way. 

 Some students have never questioned themselves about their sexual orientation or have only recently begun exploring or thinking about their feelings of love and attraction. Being attentive to 
the modesty of some students and receptive to the intense feelings of other students is important: it allows everyone’s experience to be validated.  

 
To remember that discovering sexual orientation is a gradual process  

 In all likelihood, young people who are wondering about their sexual orientation will not “settle” the question after the learning activity. Nevertheless, they will have some tools to help them to 
understand how this discovery occurs and some points of reference that will help them to gradually better understand themselves and become aware of their orientation. 

 Many indicators allow students to gradually become aware of their sexual orientation. Sometimes, it is very clear: people know whether they are gay or lesbian, heterosexual or bisexual. In 
other instances, one indicator is not sufficient. For example, being shy or not shy is not a sufficient indicator. A girl who is used to interacting with girls feels less shy and more comfortable with 
them. Greater ease with talking to someone of the same sex can be a sign of homosexual orientation, but not necessarily. It is also normal to feel shy or uncomfortable with someone to whom 
we feel attracted.  

 
To remember that sexual orientation is not a choice  

 We do not choose our sexual orientation. It is somewhat like being left-handed or right-handed. It is a part of who we are. But we can choose to accept our desires and our feelings and to 
accept our sexual orientation.  
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REFER TO RESOURCES: brief readings and short videos  
To better understand the experience of adolescents in connection with feelings of love and attraction: 

 Remember our first loves and the emotions we felt. This is not so much a matter of reading a book, but rather of looking within and reminiscing. 

 The first six pages of the SEXOclic project produced by the Direction de santé publique de Montréal and all Montréal school boards: “Emotional and romantic life,” available at: 
o http://www.dsp.santemontreal.qc.ca/dossiers_thematiques/jeunes/thematiques/sexoclic/sinformer/les_thematiques.html  

o The first seven pages of The SexEducator Magazine, “Love and Sexuality: First Times,” (Issue 15, Winter 2011), at 
http://casexprime.gouv.qc.ca/en/magazine/numero/15/http://casexprime.gouv.qc.ca/en/magazine/numero/15/) (also available in French at 
http://publications.msss.gouv.qc.ca/acrobat/f/documentation/2010/10-314-03F.pdf). 
 

To gain a better grasp of questions concerning sexual orientation that some students may have: 

 “Sexual orientation,” an eight-page document in the SEXOclic project (Direction de santé publique de Montréal and all Montréal school boards), provides an overview of approaches to sexual 
orientation in the schools, at http://www.dsp.santemontreal.qc.ca/dossiers_thematiques/jeunes/thematiques/sexoclic/sinformer/les_thematiques.html. 

 The francetvéducation website covers the discovery of sexual orientation in adolescence, at http://education.francetv.fr/psychologie/article/orientation-sexuelle-et-homosexualite. 

 The Tel-Jeunes website covers the issue of sexual orientation, at http://en.teljeunes.com/get-informed/sexuality/sexual-orientation. 

 The Gai Écoute website in the “Foire aux questions” section, under the tab “Découverte et acceptation,” at http://www.gaiecoute.org/. 
 
For parents: 

 Bulletin no.15, “Adolescence et homosexualité,” in the section for secondary school students on the “École en santé” website produced by the Institut national de santé publique (INSPQ), at 
http://ecoleensante.inspq.qc.ca/Data/Sites/1/SharedFiles/mosaik/a6203_bulletin15_ep4.pdf.  
 

BE PREPARED: gather and create materials, adopt appropriate attitudes  

 Prepare a bank of possible answers to note the similarities and differences between friendship, love and attraction. 

 Print the appendices that you will need for the students.  

 Read the stories of adolescents who are gradually discovering their sexual orientation (appendices) before leading the activity for educational aim 2.  

 Get information from the school’s resource persons, websites that can be consulted or helplines that you can suggest to students who have entrusted you with their questions regarding their 
sexual orientation and who need more information or need to talk about this (when you do not feel comfortable with pursuing the discussion): 

 the Gai Écoute website and telephone helpline, at http://www.gaiecoute.org/  
 the Tel-Jeunes website and telephone helpline, at http://en.teljeunes.com/home  

 
Should you want to take additional action in the school:  

 Raise the awareness of the school team by obtaining training offered by the Institut national de santé publique du Québec, in conjunction with the Ministère de la Santé et des Services sociaux, 
on the theme of homosexuality: “Pour une nouvelle vision de l’homosexualité: Intervenir dans le respect des orientations sexuelles” (this training is not free of charge). 

 

http://www.dsp.santemontreal.qc.ca/dossiers_thematiques/jeunes/thematiques/sexoclic/sinformer/les_thematiques.html
http://casexprime.gouv.qc.ca/en/magazine/numero/15/
http://casexprime.gouv.qc.ca/en/magazine/numero/15/
http://publications.msss.gouv.qc.ca/acrobat/f/documentation/2010/10-314-03F.pdf
http://www.dsp.santemontreal.qc.ca/dossiers_thematiques/jeunes/thematiques/sexoclic/sinformer/les_thematiques.html
http://education.francetv.fr/psychologie/article/orientation-sexuelle-et-homosexualite
http://en.teljeunes.com/get-informed/sexuality/sexual-orientation
http://www.gaiecoute.org/
http://ecoleensante.inspq.qc.ca/Data/Sites/1/SharedFiles/mosaik/a6203_bulletin15_ep4.pdf
http://www.gaiecoute.org/
http://en.teljeunes.com/home
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ATTITUDES TO PROMOTE IN THE CLASSROOM 

 Preventing heterosexism means: 
o not presuming that all students are heterosexual 
o demonstrating openness to homosexual and bisexual realities  
o using inclusive language: instead of saying “girls have boyfriends and boys have girlfriends,” talk about partners and people  

Taking action against homophobia 

 Take a stance against homophobia and focus on creating a climate of openness and respect that must prevail with regard to the diversity of sexual orientations.  
 Avoid engaging students in a discussion about the causes of homosexuality. Should such a discussion arise, you can answer that sexual orientation is not a choice and that every individual is 

entitled to respect for his or her sexual orientation. If you have to deconstruct myths about homosexuality, you can refer to the publication “No More, No Less: The Same as Everyone Else!” 
produced by the Confédération des syndicats nationaux (2011), available at http://www.csn.qc.ca/c/document_library/get_file?uuid=64b6cbe0-e6db-48c7-b2d0-
33ccfae219ba&groupId=3203655. 

 Be attentive to your choice of words when you talk about sexual orientation; it is through our words, our attitudes and our actions that we show respect.  
o Use words that symbolize openness and acceptance: talk about “revealing” and not “admitting” one’s sexual orientation (“admitting” refers to blame or an offence). Talk about 

openness and acceptance rather than tolerance (which can have the negative connotation of putting up with or enduring a situation that one is unhappy with). 

 Be prepared to respond to homophobic comments.  
o RAISE AWARENESS about the impacts of homophobic insults. 
o MAKE IT CLEAR that this is discrimination, just like racism and sexism. 
o ENCOURAGE REFLECTION about prejudices and the impacts of homophobic insults.   
o INFLUENCE BEHAVIOUR by urging students to adjust their behaviour and speak up as witnesses or victims. 
o AVOID STIGMATIZING: Some young people may make inappropriate remarks because they feel uncomfortable or because they are misinformed. Take the time to provide correct 

information, to reassure and to convey the importance of respect and acceptance. 

  

http://www.csn.qc.ca/c/document_library/get_file?uuid=64b6cbe0-e6db-48c7-b2d0-33ccfae219ba&groupId=3203655
http://www.csn.qc.ca/c/document_library/get_file?uuid=64b6cbe0-e6db-48c7-b2d0-33ccfae219ba&groupId=3203655
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SUGGESTIONS FOR THE ACTIVITY 
  

The approach taken with young people between 12 and 13 years of age should:  

 help them develop a realistic view of romantic relationships (expectations and beliefs), taking care of oneself and the other person, as well as emotional commitment58 

 support them in their reflections about the new feelings they are experiencing in relation to love and romantic relationships  
 
The basics (key messages) 
Interest in love and dating varies among individuals. It can be difficult to know whether you have feelings of love rather than friendship for someone. Such feelings can be intense, directed toward 
people you know (someone at school), or someone you don’t know (a singer or an actor). 
People of all sexual orientations can have enriching relationships. All people are entitled to be respected with regard to their sexual orientation.   
 
 

INTRODUCTION 

 Present the educational aims of the activity that proposes reflection on friendship, first loves and attraction. 

 You can introduce the topic and hold a brief discussion with students based on a few excerpts from the following books, suggested on the Livres Ouverts website addressing the theme 

“Identité, rôles et stéréotypes sexuels et normes sociales: Moi comme être sexué.” To approach the topic of first feelings of love, refer to:  

o Nous ne grandirons pas ensemble, Cathrine, Arnaud, L'école des loisirs, 2006. Coll. Neuf 

o Le journal d'Aurore, 1. Jamais contente, Desplechin, Marie, L'école des loisirs, 2006. Coll. Medium 

You can also consult the Quebec Reading Connection website at http://www.quebecreadingconnection.ca/. 

 Tell the students that you will be discussing the topic of feelings of love and attraction and their role in the discovery of sexual orientation. 

 

ACTIVITY: DIFFERENCES BETWEEN FRIENDSHIP, LOVE AND ATTRACTION  

 

The first activity allows students to identify the similarities and the differences between feelings of love, friendship and attraction. It also highlights the manifestations of feelings of love and 

attraction that we experience within ourselves as well as in our attitudes and behaviours toward someone else. 

 

Differences and similarities between friendship, love and attraction  

 Have the students complete the appended Friendship – Love – Attraction table (project it on the board or make individual copies for each student). 

 Ask the students to define these three realities (attraction is already defined) and to name the internal and external manifestations. Students can work in teams. 

 Explain that for this exercise, it is a question of love in the sense of “being in love,” not in a family, even though we develop our first emotional bonds within our families. Also explain that we 

do not necessarily have to be in a romantic relationship to experience feelings of love or feel in love with someone. 

http://www.quebecreadingconnection.ca/
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 With the whole class, after the table is completed, have the students identify the similarities and the differences between love, friendship and attraction by using some of the questions 

below. Complement the students’ answers using the “Explanations Concerning Learning Content” section. 

o Is there a difference between friendship and love?  

o Can friendship turn into love?  

o What is the difference between love and attraction?  

o What is love based on? In what way is attraction a new feeling in adolescence?  

o If we are attracted to someone, are we necessarily in love with the person? Do we have to be attracted to someone to be in love?  

o Why do we feel attracted to someone? What exactly attracts us?  

o Is it possible to be attracted to someone we had previously felt indifferent about? How could this happen? Is the opposite possible? 

 Make sure that the students have developed awareness in connection with educational aim 1: the role of feelings, similarities and differences between feelings of friendship, love and 

attraction, etc. To do so, you can present some examples of young people’s situations from the “Examples in the Lives of Adolescents” section and ask them what they have understood from 

their discussions and the stories that you presented to them. 

 Conclude this part by telling students the following.  

o During puberty and hormone production, new feelings of love and attraction emerge.  

o These feelings do not arise at the same time for everyone, and it is important that everyone respect his or her own pace. 

o You cannot force yourself to be attracted to someone or to fall in love with someone. These feelings naturally emerge sooner or later. It is important to stay true to yourself and to 

express rejection with respect and sensitivity if you do not share the same feelings with someone else.  

o It is normal to feel unready to experience your new feelings. Because sexuality is unique in nature, we do not all develop at the same time or at the same pace.  

o There is often euphoria and happiness in these new feelings of love and attraction. Although we might be confused about our feelings at times, when we are in love, we often feel 

good about ourselves and we feel happy.  

 
ACTIVITY: REFLECTING ON HOMOSEXUALITY, HETEROSEXUALITY AND BISEXUALITY 

 

To help students understand how feelings of love and attraction allow us to become aware of our sexual orientation. 

 

 Present the second version of the table for the preceding activity (appended), which highlights the two columns “love and attraction,” and explain to the students that these feelings help us to 

become aware of our sexual orientation.  

 Present the students with the diagram (appended) “I am (gradually) discovering my sexual orientation.”  

o Explain what sexual orientation is using the “Explanations Concerning Learning Content” section.  

o Explain that the discovery of sexual orientation occurs: 
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 gradually, depending on the feelings of love and attraction we have for others  

 by observing and identifying with models of couples around us 

 by living through experiences with people for whom we have feelings of love and attraction 

o Emphasize the fact that the arrow at the centre of the diagram distinguishes: discovering your orientation, knowing it (I know) and accepting it. 

o Explain that sexual orientation is a continuum (appended). Using this scale, explain to the students where homosexuality, bisexuality and heterosexuality are situated on the scale and 

briefly explain the nuances between the three orientations. 

o Explain that the period of discovery can also be a period of questioning.  

 For some people, sexual orientation rapidly becomes very clear, whereas for others, discovery is slower. This period of questioning may last for a certain length of time, from a 

few months to a few years. It is a personal journey and it is different for everyone. 

 Use the “Examples in the Lives of Adolescents” section to demonstrate that life events lead us to question our sexual orientation. 

 Some people may have homosexual experiences at some time in their life without being homosexual. A person who is homosexual can feel love for someone of the opposite 

sex or have an experience with someone of the opposite sex without becoming heterosexual. 

 The discovery of our sexual orientation, when it is different from that of the majority, can make us experience feelings of anxiety or fear because of prejudices. Being afraid of 

negative reactions from our family and loved ones may make it more difficult to accept and reveal our sexual orientation.  

 

CONCLUSION: SEEING THE DISCOVERY OF SEXUAL ORIENTATION IN OTHER PEOPLE’S STORIES  

 

 The integration activity consists of reading the stories of adolescents who have gradually discovered their sexual orientation (appended) and of seeing how they “illustrate” the elements of the 

diagram “I am (gradually) discovering my sexual orientation.” 

 

 Note concerning the presentation of the three stories to students: These stories attest to the gradual discovery of sexual orientation for a heterosexual person, a homosexual person and a 

bisexual person. The stories also show that heterosexual persons often have fewer questions and fewer doubts and do not experience the same phases of acceptance and difficulties with 

revealing their orientation to the people around them. However, the stories also show, and it is important to highlight this, that with time, and the right people around you, acceptance and 

self-fulfillment occur. Don’t forget to tell students that the more society and the people who comprise it become open to sexual diversity, the easier it will be for homosexual and bisexual 

persons to discover, accept and reveal their sexual orientation. That said, not everything happens in the same way for people who discover they are gay, lesbian or bisexual: discovery, 

acceptance and coming out do not always occur over several months or years. When the people in an adolescent’s life are more open to diversity, the adolescent will experience fewer 

negative emotions around the discovery of his or her sexual orientation. 

 

 While reading the stories, ask the students to identify passages from the text that reflect each part of the “I am (gradually) discovering my sexual orientation” diagram (give all students a copy 

of the diagram for this exercise). It is important not to make the reflection exercise too theoretical, but to use the diagram to help provide points of reference and to understand people’s 
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reality and experience. Discuss the following aspects of the stories with the students:  

o the person’s feelings of love and attraction toward others  

o the gradual discovery and the questions (show that sometimes, questions arise later, for instance at around 14 years of age, as was the case for Carlo, and that it is therefore possible 

that students have not yet started questioning themselves about their sexual orientation)  

o the presence or absence of role models that they could identify with (if so, which ones?)  

o the feelings that the person experiences after discovering his or her sexual orientation  

o the obstacles encountered before coming to accept their sexual orientation (e.g. prejudices, homophobia, fear of judgment)  

o how they came to accept their sexual orientation  

 

 Note: Students may not find a match between a story and each part of the diagram (e.g. inclusion of a role model to identify with).  

  

 Other possible elements for discussion:   

o If Sophie, Alex or Carlo confided in them and talked to them about their feelings, how would they react? 

o If you were a friend of Alex, what would you say to him if he told you he was a homosexual? 

  

 Conclude the activity by using the key messages.  
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Sexual orientation continuum 
Heterosexuality is at one end of the continuum, and homosexuality, at the other. Between the two poles of the continuum are varying degrees of feeling for and attraction to a person 

of the opposite sex or the same sex. People can “feel” that they are in different places along this continuum. What is important is to know yourself, to know that your feelings of love 

and attraction help you to find your place, and to know that experiencing feelings that are sometimes different from your sexual orientation does not necessarily change your sexual 

orientation—it’s perfectly natural. 

 
 

You can be heterosexual and 

only have feelings of love and 

attraction for people of the 

opposite sex  

 

You can be heterosexual and 

sometimes have feelings of 

love and attraction for people 

of the same sex  

 

You can be bisexual: have feelings 

of love and attraction for 

someone of the same sex or of 

the opposite sex  

 

You can be homosexual and 

sometimes have feelings of love and 

attraction for people of the opposite 

sex  

 

You can be homosexual and have 

feelings of love and attraction for 

people of the same sex  

 

*Note: Being bisexual does not mean that you are in love with a boy and a girl at the same time. It means that you can be in love with or attracted to someone, and want to be with this person, 

regardless of the person’s sex. 

  

Heterosexuality    Bisexuality Homosexuality
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Making sense of . . .   (complete with students) 

  FRIENDSHIP LOVE 
(as in “being in love”) 

ATTRACTION 

Definition What is it?  

  

Being physically attracted 

to someone  

Having, feeling desire 

Internal 

How does it feel . . . 
In your head? 

In your body? 

In your heart? 

What feelings can arise? 

 

   

External 

How does it show? 
How might others see it? 
In your actions? 

In your words? 

In your attitudes? 

   

  



17 Working Document, MEESR, 2015 

 

(present to students AFTER completing the table on the preceding page) 

 
 FRIENDSHIP LOVE 

(as in “being in love”) 
ATTRACTION 

Definition What is it?  students’ answers students’ answers 

Being physically attracted 

to someone  

Having, feeling desire 

Internal 

How does it feel . . .  
In your head? 

In your body? 

In your heart? 

What feelings can arise? 

students’ answers students’ answers students’ answers 

External 

How does it show? 
How might others see it? 
In your actions? 

In your words? 

In your attitudes? 

students’ answers students’ answers students’ answers 

    

  
 Feelings of love and attraction help you to 

become aware of your sexual orientation  
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I am (gradually) discovering my sexual orientation  
 

 

 

 
  

I accept 

I know I am (gradually) discovering  

I observe and identify with couples or role models 
 

My feelings of love and attraction are clues  

about who I am and make me wonder  

about my orientation 
 

I experience 

feelings about 

my discovery  

Prejudices 

can act 

as obstacles 
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DISCOVERING HETEROSEXUALITY 

My name is Carlo and I’m 14 years old. I definitely like girls. Even when I was little, I thought about what my girlfriend would be like. When I was 10, I met Eve. She lived near my house and we went to 

the same school. I’m shy, but I tried a lot of different things to get her to notice me, and eventually, we started talking. We spent a lot of time together. We laughed a lot. She thought I was funny. 

Before high school started, her parents moved away, and I never saw her again.  

 

Lately, I’ve noticed Charlotte. She’s beautiful and attractive. We’ve been neighbours for years. I think it’s weird that I never noticed her before. But now, I think about her all the time. One morning, 

when I ran into her at the bus stop, she asked me why I was staring at her. I didn’t know what to say. I just said that I was thinking about something else. 

 

Last week, Charlotte and I went for a bike ride after supper with some friends. When we got back, after the others left, we sat in front of her house and talked. I really felt like kissing her, but I didn’t 

know if she wanted me to so I didn’t try. I wonder if I’m falling in love. It’s true that we spend a lot of time together. We have friends in common, and we get along well.  

 

Yesterday, I walked to the park with Charlotte. On the way back, she took my hand and stood close to me. My heart was beating fast. I put my arm around her waist and I kissed her. After, we didn’t 

say anything, just smiled and then both went home. I felt really good. When I got home, my mom asked me why I was smiling so much. I said that I had a good day, that I met a girl. 

 

 

DISCOVERING HOMOSEXUALITY 

I’m 17 years old and my name is Alex. I’m gay. I haven’t told my parents yet. I realized that I was gay when I was around 14, but I wasn’t very happy about it. I told myself that I was noticing good-

looking guys, that I admired them and that I felt attracted to them probably because I wasn’t very confident. I’m not exactly skinny or muscular, so I convinced myself that I was looking at them 

because I wanted to be like them, or something like that. I didn’t think I was gay and I didn’t really think too much about it.  

 

A little later, I started feeling much more than attraction or admiration, and I fell in love with a boy. He was straight. He was the first person I came out to. His reaction disappointed me: his behaviour 

changed completely. His reaction wasn’t insulting, but it was a letdown. But at that point, I started telling myself that I really was gay. I accepted it, but I couldn’t tell anyone close to me. At least, 

that’s what I thought. I was afraid of other people’s reactions, especially how my family would take it.   

 

A little while later, I confided in a girl in my class. She reacted really well, and she really helped me. I had found someone I could talk to. Since then, and little by little, I’ve talked to most of my friends 

and to my sister. I’m just waiting for the right time to tell my parents. My best friends know, and everything is good: they are still my friends, like before. Everything is good with my sister too. Actually, 

I feel even closer to her now.  

 

Loosely adapted from an account taken from the website C’est comme ça pour les jeunes lesbiennes, gays, bi, trans et curieux, http://www.cestcommeca.net/temoignage-enfance-revisitee.php.  

 

 

http://www.cestcommeca.net/temoignage-enfance-revisitee.php
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DISCOVERING BISEXUALITY 

My name is Sophie, I’m 17 years old and I’m bisexual. When I was 12, on a school ski trip, a girl who had a boyfriend was joking around and saying that she was bi. I wondered whether or not she was 

serious. Later, she came on to me and I was really confused. I thought about it a lot: I told myself that I liked boys and I thought that if I went out with a girl, other people might make fun of me. Not 

long after that, I had a boyfriend. We were in love and very happy together. I never imagined that one day I would go out with a girl.  

 

One day, I fell in love with one of my girlfriends. We had a really great friendship and eventually, I began to admire her. I wanted to be like her, and then I realized that I loved her. I kept it to myself 

and I did everything not to let her see it and make sure nobody noticed my feelings for her. But then all kinds of questions came up, and I didn’t know what to think anymore. Was I bisexual, or was it 

just a passing thing that I had for a girl?  

 

I tried to stop loving her. It wasn’t easy: I saw her every day. I couldn’t talk to her about how I felt. I didn’t know what to do. I tried to convince myself that I only liked boys. Then, I don’t know what 

happened, but I started accepting myself. I told myself that I couldn’t be the only person in the world to feel attracted to both boys and girls.  

 

One night, I went to a friend’s house. There was one girl who I thought was really beautiful. She noticed me too. We talked a lot, and I felt comfortable and happy. Before leaving, we kissed a little. A 

few days later, I couldn’t believe it really happened, but now, I no longer have doubts about my sexual orientation.  

 

Eventually, I talked about it with my friends, boys and girls. Nothing about my appearance or my personality made them think I might be bisexual. Before, I didn’t dare tell my girlfriends, because I was 

afraid they would think I was attracted to them, but they were really good about it. They understood that I wasn’t necessarily going to fall in love with them.  

 

Loosely adapted from an account taken from the website C’est comme ça! Pour les jeunes lesbiennes, gays, bi, trans et curieux, http://www.cestcommeca.net/temoignage-apprendre-a-se-sentir-bi-en.php.  
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Sexual orientation continuum 
Heterosexuality is at one end of the continuum, and homosexuality, at the other. Between the two poles of the continuum are varying degrees of 

feeling for and attraction to a person of the opposite sex or the same sex. People can “feel” that they are in different places along this continuum. 

What is important is to know yourself, to know that your feelings of love and attraction help you to find your place, and to know that experiencing 

feelings that are sometimes different from your sexual orientation does not necessarily change your sexual orientation—it’s perfectly natural. 

 
 

You can be heterosexual 

and only have feelings of 

love and attraction for 

people of the opposite 

sex  

 

You can be heterosexual 

and sometimes have 

feelings of love and 

attraction for people of 

the same sex  

 

You can be bisexual: have 

feelings of love and 

attraction for someone of 

the same sex or of the 

opposite sex  

 

You can be homosexual and 

sometimes have feelings of 

love and attraction for 

people of the opposite sex  

 

You can be homosexual and 

have feelings of love and 

attraction for people of the 

same sex  

 

*Note: Being bisexual does not mean that you are in love with a boy and a girl at the same time. It means that you can be in love with or attracted to someone, 

and want to be with this person, regardless of the person’s sex. 

  

Heterosexuality             Bisexuality Homosexuality



Making sense of . . .  (complete with students) 

  FRIENDSHIP LOVE 
(as in “being in love”) 

ATTRACTION 

Definition What is it?  

  

Being physically attracted 

to someone  

Having, feeling desire 

Internal 

How does it feel . . . 
In your head? 

In your body? 

In your heart? 

What feelings can arise? 

 

   

External 

How does it show? 
How might others see it? 
In your actions? 

In your words? 

In your attitudes? 

   

  



(present to students AFTER completing the table on the preceding 

page) 

 
 FRIENDSHIP LOVE 

(as in “being in love”) 
ATTRACTION 

Definition What is it?  students’ answers students’ answers 

Being physically attracted 

to someone  

Having, feeling desire 

Internal 

How does it feel . . . 
In your head? 

In your body? 

In your heart? 

What feelings can arise? 

students’ answers students’ answers students’ answers 

External 

How does it show? 
How might others see it? 
In your actions? 

In your words? 

In your attitudes? 

students’ answers students’ answers students’ answers 

    

  

 Feelings of love and attraction help you 
to become aware of your sexual 

orientation  
 

  



I am (gradually) discovering my sexual orientation  
 

 

 

 

 
  

I accept 

I know I am (gradually) discovering  

I observe and identify with couples or role models 
 

My feelings of love and attraction are clues  
about who I am and make me wonder  

about my orientation 

I experience 

feelings about 

my discovery  

Prejudices 

can act 

as obstacles 



DISCOVERING HETEROSEXUALITY 

My name is Carlo and I’m 14 years old. I definitely like girls. Even when I was little, I thought about what my girlfriend would be like. When I was 10, I met Eve. 

She lived near my house and we went to the same school. I’m shy, but I tried a lot of different things to get her to notice me, and eventually, we started talking. 

We spent a lot of time together. We laughed a lot. She thought I was funny. Before high school started, her parents moved away, and I never saw her again.  

 

Lately, I’ve noticed Charlotte. She’s beautiful and attractive. We’ve been neighbours for years. I think it’s weird that I never noticed her before. But now, I think 

about her all the time. One morning, when I ran into her at the bus stop, she asked me why I was staring at her. I didn’t know what to say. I just said that I was 

thinking about something else. 

 

Last week, Charlotte and I went for a bike ride after supper with some friends. When we got back, after the others left, we sat in front of her house and talked. I 

really felt like kissing her, but I didn’t know if she wanted me to so I didn’t try. I wonder if I’m falling in love. It’s true that we spend a lot of time together. We 

have friends in common, and we get along well.  

 

Yesterday, I walked to the park with Charlotte. On the way back, she took my hand and stood close to me. My heart was beating fast. I put my arm around her 

waist and I kissed her. After, we didn’t say anything, just smiled and then both went home. I felt really good. When I got home, my mom asked me why I was 

smiling so much. I said that I had a good day, that I met a girl. 

 

 

DISCOVERING HOMOSEXUALITY 

I’m 17 years old and my name is Alex. I’m gay. I haven’t told my parents yet. I realized that I was gay when I was around 14, but I wasn’t very happy about it. I 

told myself that I was noticing good-looking guys, that I admired them and that I felt attracted to them probably because I wasn’t very confident. I’m not exactly 

skinny or muscular, so I convinced myself that I was looking at them because I wanted to be like them, or something like that. I didn’t think I was gay and I didn’t 

really think too much about it.  

 

A little later, I started feeling much more than attraction or admiration, and I fell in love with a boy. He was straight. He was the first person I came out to. His 

reaction disappointed me: his behaviour changed completely. His reaction wasn’t insulting, but it was a letdown. But at that point, I started telling myself that I 

really was gay. I accepted it, but I couldn’t tell anyone close to me. At least, that’s what I thought. I was afraid of other people’s reactions, especially how my 

family would take it.   

 

A little while later, I confided in a girl in my class. She reacted really well, and she really helped me. I had found someone I could talk to. Since then, and little by 

little, I’ve talked to most of my friends and to my sister. I’m just waiting for the right time to tell my parents. My best friends know, and everything is good: they 

are still my friends, like before. Everything is good with my sister too. Actually, I feel even closer to her now.  

 

Loosely adapted from an account taken from the website C’est comme ça pour les jeunes lesbiennes, gays, bi, trans et curieux, http://www.cestcommeca.net/temoignage-

enfance-revisitee.php.  

http://www.cestcommeca.net/temoignage-enfance-revisitee.php
http://www.cestcommeca.net/temoignage-enfance-revisitee.php


 

DISCOVERING BISEXUALITY 

My name is Sophie, I’m 17 years old and I’m bisexual. When I was 12, on a school ski trip, a girl who had a boyfriend was joking around and saying that she was 

bi. I wondered whether or not she was serious. Later, she came on to me and I was really confused. I thought about it a lot: I told myself that I liked boys and I 

thought that if I went out with a girl, other people might make fun of me. Not long after that, I had a boyfriend. We were in love and very happy together. I 

never imagined that one day I would go out with a girl.  

 

One day, I fell in love with one of my girlfriends. We had a really great friendship and eventually, I began to admire her. I wanted to be like her, and then I 

realized that I loved her. I kept it to myself and I did everything not to let her see it and make sure nobody noticed my feelings for her. But then all kinds of 

questions came up, and I didn’t know what to think anymore. Was I bisexual, or was it just a passing thing that I had for a girl?  

 

I tried to stop loving her. It wasn’t easy: I saw her every day. I couldn’t talk to her about how I felt. I didn’t know what to do. I tried to convince myself that I only 

liked boys. Then, I don’t know what happened, but I started accepting myself. I told myself that I couldn’t be the only person in the world to feel attracted to 

both boys and girls.  

 

One night, I went to a friend’s house. There was one girl who I thought was really beautiful. She noticed me too. We talked a lot, and I felt comfortable and 

happy. Before leaving, we kissed a little. A few days later, I couldn’t believe it really happened, but now, I no longer have doubts about my sexual orientation.  

 

Eventually, I talked about it with my friends, boys and girls. Nothing about my appearance or my personality made them think I might be bisexual. Before, I 

didn’t dare tell my girlfriends, because I was afraid they would think I was attracted to them, but they were really good about it. They understood that I wasn’t 

necessarily going to fall in love with them.  

 

Loosely adapted from an account taken from the website C’est comme ça! Pour les jeunes lesbiennes, gays, bi, trans et curieux, http://www.cestcommeca.net/temoignage-

apprendre-a-se-sentir-bi-en.php. 

 

http://www.cestcommeca.net/temoignage-apprendre-a-se-sentir-bi-en.php
http://www.cestcommeca.net/temoignage-apprendre-a-se-sentir-bi-en.php
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STBBIs AND PREGNANCY 
Taking responsibility for sexual and reproductive health 

Secondary II 

 

Educational 
aims 

 

1) Become aware of the importance of taking responsibility for your sexual and reproductive 
health 

 
2) Adopt a positive attitude to the use of condoms 

Estimated duration of activity 
 

120 minutes 
 

 

LEARNING ABOUT STBBIs AND PREGNANCY WITHIN THE BROADER CONTEXT 
OF STUDENTS’ PSYCHOSEXUAL DEVELOPMENT 

CHARACTERISTICS OF ADOLESCENTS 
13 TO 14 YEARS OLD 

 
Adolescence is an important period of transition for learning and/or maintaining safe sexual behaviours.1 
 
Several factors increase the vulnerability of young people to sexually transmitted and blood-borne infections (STBBIs) and 
pregnancy:  

 self-discovery, the search for identity and sexual orientation,2 learning about sexuality (planning to have sexual relations, 
negotiating condom use,3 self-assertion in romantic and sexual relationships),4 feelings of invulnerability, magical thinking,5 a 
desire to take risks, thrill-seeking, bravado, the need to reassure themselves of their sexual maturity6  

 starting to be sexually active at a younger age (longer exposure to risk),7 having unprotected sex and having several sexual 
partners8 

 LGBT young people being victims of heterosexism and homophobia, which can affect self-esteem and the ability to be self-
assertive9 

 

The great majority of 13- and 14-year-olds are not sexually 
active. 10 They have mainly experimented with kissing 11 and 
touching.12 A Québec study estimates that 4.2%13, 14 of 
young people at this age have had consensual sexual 
relations with penetration.  
 
Sexually active 16-year-olds have reported having had their 
first sexual relations at the age of 14.5.15 The sexual 
behaviours of young people (e.g. age of first sexual 
relations, number of partners, use of contraception) appear 
to have changed little in recent decades.16 
 
However, early initiation into active sexual behaviour 
increases the vulnerability of young people to risky sexual 
behaviours17 by extending the period in which young people 
have sexual contact18 and consequently increasing the 
number of sexual partners.19 
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BEFORE THE ACTIVITY 

LEARNING CONTENT 
What students learn to do, to distinguish, 

 and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
 To understand 

EXAMPLES IN THE LIVES OF ADOLESCENTS 
Present or read this to the students to aid their understanding 

 

 
 
 
 
 
 
 
1) Become aware of the importance of 
taking responsibility for your sexual and 
reproductive health 

 Rates of pregnancy and STBBIs among 
young people  

 STBBIs and modes of transmission  

 Pregnancy and the window of fertility 

 Methods of protection 
o Condoms 
o Hormonal methods 
o Emergency methods 

 
 
 
 
 
 
 
 
 
 
 
 
 

Sexual and reproductive health 

 Sexual and reproductive health is a state of physical, emotional, mental and social 
wellness in the context of one’s sexuality. It goes beyond the absence of illness, 
dysfunction and disability. It requires a positive and respectful approach to sexuality 
and sexual relations, and must allow sexual experiences to be a safe source of 
pleasure that is free from all coercion, discrimination and violence. 

 
Importance of taking responsibility for your sexual and reproductive health 

 When you take responsibility for your sexual and reproductive health, you reduce the 
risk of pregnancy and STBBIs. 

 The following can help you avoid pregnancy and STBBIs:  

 Postpone sexual relations (wait until you are ready). 

 Be aware of the risks of STBBIs and pregnancy during sexual relations and want 
to prevent them.  

 Recognize that both partners are responsible for protecting themselves against 
STBBIs and pregnancy (shared responsibility). 

 Develop positive attitudes to protection methods. 

 Plan sexual relations (so you have protection on hand when the time comes). 

 Have access to condoms and contraceptive methods (location, availability, 
costs).  

 
Rates of pregnancy and STBBIs among young people 

 Being sexually active incurs risks of pregnancy and STBBIs, as evidenced by 
adolescent pregnancy rates and STBBI rates among 15- to 24-year-olds.  

 In recent years, efforts to ensure early access to preventive and emergency 
contraceptive methods have led to a significant decrease in the rate of adolescent 
pregnancies. However, STBBI rates have increased sharply over the last few years, 
especially among 15- to 24-year-olds.   

 
 

 
 
 
 
 
 
 
Importance of taking responsibility for your sexual and 
reproductive health 

 I’d like to know more about screening tests (how they 
work, how old you have to be, what they’re used for), 
because at my school, I don’t get much information.30 

 Who can perform STBBI tests?31 

 I’d like to know what to do to get tested without my 
parents knowing. I’d also like to know how it’s done.32 

 When you get tested to find out if you have an STBBI at 
a gynecologist’s or a CLSC, about how long does it take 
before you get the results?33 

 Since girls are fertile only a few days during a menstrual 
cycle, can they know when they have to protect 
themselves against pregnancy? 

 Do you have to be a certain age or attain a certain 
maturity level to have sex and/or take the pill?34 

 What is the best contraceptive method for adolescents?   

 How can I tell my parents that I want to start taking the 
pill? 

 Is it true that a pregnant woman can transmit an STBBI 
to her baby? 
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LEARNING CONTENT 
What students learn to do, to distinguish, 

 and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
 To understand 

EXAMPLES IN THE LIVES OF ADOLESCENTS 
Present or read this to the students to aid their understanding 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

STBBIs 

 Youths between the ages of 15 and 24 are especially vulnerable to STBBIs: they are 
infected at a higher rate than any other age bracket.20 Chlamydia and gonorrhea are 
particularly prevalent among young people:  

 15- to 24-year-olds make up two thirds of all the cases of chlamydia reported in 
Québec each year.    

 15- to 24-year-olds make up half of all the cases of gonorrhea reported in 
Québec each year. 

 This prevalence strengthens the case for prevention: people who are part of an at-
risk group are more likely to be exposed to an infected partner and contract the 
illness.   

 Chlamydia is by far the most common reportable STBBI (23 198 cases reported in 
2014). In 2014, 59% of infected males and 71% of infected females were between the 
ages of 15 and 24.21  

 In Québec, the number of cases of gonorrhea more than doubled between 2006 and 
2013.22  

 The human papilloma virus (HPV) also infects a significant number of youths aged 
15 to 24 years. A vaccination campaign (2008) is in place to vaccinate young girls in 
Elementary 4 and Secondary III to prevent some strains of HPV (which can cause 
cancers such as cervical cancer).23 

 
STBBIs and modes of transmission 

 Most STBBIs are asymptomatic. In other words, you can unknowingly be a carrier and 
risk transmitting it to someone else. STBBIs are transmitted by: 

 bacteria: chlamydia, gonorrhea, syphilis. These infections can be treated with 
antibiotics, but may cause complications if they are not treated promptly.  

 viruses: the human papilloma virus (HPV), the human immunodeficiency virus 
(HIV), Hepatitis A, B and C, genital herpes. These infections can be treated, but 
not cured. 

 There are three main modes of STBBI transmission: 

 Sexual contact:  
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LEARNING CONTENT 
What students learn to do, to distinguish, 

 and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
 To understand 

EXAMPLES IN THE LIVES OF ADOLESCENTS 
Present or read this to the students to aid their understanding 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

o E.g. Intimate contact (skin to skin) with an infected person who may or 
may not have lesions; oral sex; penile penetration into the vagina or 
anus (transmission can also occur by sharing sex toys, but this 
information is not appropriate for Secondary II students) 

 Blood-to-blood contact: 
o E.g. Non-sterilized materials used for tattoos and piercings  

 Mother to child: 
o During pregnancy, birth or breastfeeding  

 
Pregnancy and the window of fertility 

 The window of fertility is determined by a woman’s menstrual cycle. Every cycle, an 
ovary releases an ovum that can be fertilized by a sperm. The window of fertility 
therefore refers to the days in a cycle when a woman can become pregnant. The 
window of fertility is generally between the 11th and 19th days of a 28-day 
menstrual cycle. 

 The length of a cycle can vary from one woman to the next, ranging from 24 days to 
35 days or more. As a result, it is difficult to determine the window of fertility in 
advance. 

 For men, sperm production is not tied to any cycle. Starting in puberty, the testicles 
produce sperm every day. After that, men are fertile every day of their lives. 

 On average, sperm have a lifespan of 72 hours, and ova, of 48 hours. It is therefore 
possible for sperm to be viable for up to 72 hours after sexual relations and to 
fertilize an ovum. 

 
Methods of protection  

 There are different methods to protect against pregnancy and STBBIs. Hormonal 
contraceptives protect against pregnancy only. Condoms are the only method that 
protects against STBBIs. Condoms also protect against pregnancy. 

 
Condoms 

 A condom functions as a barrier by preventing the sperm from coming into contact 
with the ovum. Condoms are an effective method to protect against STBBIs. The 
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condom must be used during each sexual relation (from start to finish) and be 
removed after ejaculation. 

 It can be purchased over the counter in most pharmacies and in stores, or can be 
obtained through the school nurse (or other professionals). Condoms are very 
affordable.  

Hormonal methods 

 Hormonal contraceptives (e.g. the pill, the patch, injections, vaginal ring, hormone-
releasing IUD) contain hormones (estrogen and/or progesterone) that prevent the 
ovary from releasing an ovum, thus preventing pregnancy. 

 In order for hormonal contraceptives to be effective, the contraceptive must release 
a consistent quantity of hormones (to prevent the ovary from releasing an ovum). If 
hormonal contraceptives are used inconsistently (e.g. frequently forgetting pills), 
hormone levels (estrogen/progesterone) will be too low and an ovum may be 
released, thus increasing the chances of fertilization and unplanned pregnancy. 

 These methods are more than 99% effective against pregnancy when used 
correctly.24 When combined with condom use, they offer optimal protection against 
both pregnancy and STBBIs.  

Emergency methods 

 When contraceptives are not used or used incorrectly, the emergency contraceptive 
pill (ECP) is effective for preventing pregnancy. ECPs can be obtained at low cost or 
no cost from a nurse, a pharmacist or a doctor. 

 The ECP must be taken within 5 days of unprotected or poorly protected sex. 
However, the sooner it is taken after intercourse, the more effectively it will prevent 
pregnancy. ECPs are 95% effective when taken promptly after unprotected sexual 
relations. 

 The ECP delays ovulation or prevents the implantation of a fertilized egg. The ECP will 
not interrupt an existing pregnancy nor have any negative side effects on an 
embryo.25  

 The ECP does not protect against STBBIs. If you have unprotected or poorly protected 
sex, you must make an appointment with a health professional to determine if you 
should be tested for STBBIs.  
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2) Adopt a positive attitude to the use of 
condoms  

 Perception of the risk and severity of the 
consequences of unprotected or poorly 
protected sex 

o In the case of pregnancy (immediate 
and long-term consequences for the 
child, for the mother) 

o In the case of STBBIs (immediate, 
short-term and long-term 
consequences) 

 Advantages of using protection 
o E.g. no need to see a doctor for an 

STBBI test, no consequences of 
STBBIs or pregnancy in adolescence 

 Protection factors 
o Perception of the risk and severity of 

the consequences of pregnancy and 
STBBIs, perception of shared 
responsibility, postponement of 
sexual relations, positive attitudes to 
protection, planning of sexual 
relations, access to condoms and 
contraception 

 Personal options for safe behaviours 
o Attitudes toward condom use 
o Use of condom for all sexual relations 

 Resources: neutrality and confidentiality 
(14-year-olds and older) 

 
A positive attitude to the use of condoms 

 When young people adopt a positive attitude early on about condoms, they become 
more likely to use condoms when they become sexually active. Contraceptive choice, 
use and consistency are influenced by the adolescents’ knowledge of the 
contraceptive methods (e.g. effectiveness, what to do if they forget to use it), their 
beliefs regarding the method (e.g. weight gain) and access (e.g. access to a nurse or a 
doctor, access to the method at an affordable cost, quick access).  

 Youths who are mindful of their fertility, the risks of unplanned pregnancy and STBBIs 
are much more likely to use protection, and use their choice of protection method 
consistently.    

 When you are sexually active, you can make sexual relations safer by consistently 
using condoms. Condoms protect against both pregnancy and STBBIs.  

 
Perception of the risk and severity of the consequences of unprotected or poorly 
protected sex  

 Young people who know the risks associated with STBBIs and pregnancy are more 
likely to develop a positive attitude toward condoms and therefore protect 
themselves (and their partner).  

In the case of pregnancy: 

 Youths who have a negative perception of pregnancy (e.g. consider pregnancy an 
obstacle to their personal and academic plans, anticipate negative reactions from 
friends and family, risk losing his or her partner) are more likely to adopt preventive 
behaviours and opt for abortion in the event of a pregnancy. 

 Adolescents generally have a good idea of the difficulties associated with teenage 
pregnancy. Some view these difficulties more severely than others. Pregnancy in 
adolescence can have different immediate and long-term consequences: 

 Concerns about a late period, stress about taking a pregnancy test, shock upon 
finding out about the pregnancy, decisions concerning the pregnancy (take it to 
term and keep the child or file for adoption, get an abortion, views regarding 
abortions), negative feelings (shame, guilt, fear of judgment), feeling isolated 

 
 
 
 
 
 
 
 
 
 
 
 
 
Perception of the risk and severity of the consequences 
of unprotected or poorly protected sex 

 My girlfriend started taking the pill—does that mean she 
can’t get pregnant? I really don’t want to be a father at 
my age.  

 I had sexual relations with penetration with my 
girlfriend, but I didn’t ejaculate. But now, it’s been three 
months since her last period. I’m really stressed out.35 

 Are there any risks of pregnancy if there is no 
penetration?  

 If a girl is pregnant, how many weeks at the most can 
she wait to get an abortion?   

 Can a girl get pregnant if she forgets to take her pill for 
two days in a row?  

 Are there any risks of pregnancy if the semen seeps 
through her underwear?  

 Can my girlfriend get pregnant if the condom broke? I 
didn’t ejaculate, and we took it off right away.36 
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from friends, difficult family relations, risk of dropping out of school and 
psychosocial difficulties.  

 The partner often leaves the child’s mother during pregnancy or in the two 
years following the child’s birth,26 placing the young mother at risk of becoming 
a single parent and all that that implies.    

In the case of STBBIs: 

 Consequences of STBBIs:  

 Immediate: It is possible to have an STBBI and not have any symptoms. The 
most common symptoms are vaginal discharge, urethral discharge or burning in 
men, genital ulcers and abdominal pain.27  

 Short term (when infected by a curable STBBI, e.g. bacterial infections such as 
chlamydia and gonorrhea): Do not have sexual relations during the course of 
treatment or until a control test confirms the STBBI is gone, inform the 
partner(s) who have been exposed so they can be screened and treated and 
avoid infecting other people. 

 Long term: Gonorrhea and chlamydia are major causes of pelvic inflammatory 
disease and infertility in women.28 For one in five people, if left untreated, 
chlamydia will lead to genital inflammation, and one quarter of all people who 
develop inflammation are vulnerable to developing serious complications that 
could lead to infertility. Some STBBIs, such as herpes and syphilis, can increase 
the risk of HIV acquisition three-fold or more.29 HPV can cause condylomas and 
certain types of cancer.  

 Contracting an STBBI can also lead to different psychosocial consequences:  

 Negative feelings: shame, anger, lowered self-esteem, guilt, doubt, fear of 
infecting someone else. 

 
Advantages of using protection 

 Condoms prevent both direct skin contact with genital areas, vaginal walls and anal 
walls and the exchange of genital fluids (e.g. vaginal secretions, semen, pre-ejaculate, 
blood) between the sexual partners, thus reducing the risks of contracting an STBBI. 

 Young people who use protection for sexual relations (condom) do not have to 
consult a health professional to get screened for STBBIs and will be less at risk of 

 If I give him oral sex without a condom, could I catch an 
STBBI?37  

 Can you get an STBBI without having sex? 

 I know someone who had complications from an 
untreated STBBI. She didn’t know that she had caught it, 
and now, she might not be able to have children.  

 Can other people tell if you have an STBBI? 

 How do you know if you have an STBBI?38 
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pregnancy. When using protection, the risks of experiencing STBBI complications 
(e.g. pain, infertility) or living with a chronic STBBI are very low.   

Protection factors 

 Young people who postpone sexual relations (to wait until they are ready) are aware 
of the risks of STBBIs and pregnancy when having sexual relations and want to avoid 
them; they recognize that both partners are responsible for protecting against STBBIs 
and pregnancy (shared responsibility); they develop positive attitudes toward 
protection methods; they plan sexual relations (to be ready and have protection on 
hand); they have access to condoms and contraceptives (location, availability, cost); 
and they are more likely to adopt safe sexual behaviours when the time comes.      

 Boys need to know that condoms are their only effective personal contraceptive 
method. They can exercise control over contraception by wearing a condom every 
time they have sexual relations. This will also protect them against STBBIs. 

 
Personal options for adopting safe sexual behaviours 

 The more adapted a protection method is to your needs, the more likely you will be 
able to use it properly and therefore maximize its effectiveness. This will also 
mitigate concerns or stress over contraceptives and STBBIs, and increase your sense 
of self-efficacy.  

 Young people who use a condom during each sexual relation and do so according to 
the manufacturer’s instructions are able to protect their sexual health and that of 
their partner.  

 When using protection methods, it is possible for accidents to occur in the heat of 
the moment: the method may have failed or been used incorrectly (e.g. the condom 
tears or slips off, forgot to take pills). Young people can consult health professionals 
to help them find solutions to such problems and protect their sexual and 
reproductive health.  

 Resources are available to help young people select a protection method, make 
optimal use of it, and help them deal with any accidents that may occur.   

 As of the age of 14, adolescents are legally entitled to patient confidentiality when 
obtaining health care (i.e. their parents will not be informed).  

 
 
 
 
 
 
 
 
 
 
 
 
 
Personal options for adopting safe sexual behaviours  

 I know it’s important to wear a condom so that I don’t 
get pregnant. Getting pregnant would be a total 
catastrophe for me.  

 How can I get the morning-after pill?39 

 I’m not ready to have sex yet, but I’ll know what to do 
when I am. 

 When I decide to have sex, I’ll definitely use a condom.  

 I want to wait to have sex. I feel like I’m too young.   

 If I go see the school nurse, will she tell my parents? 

 I’m too nervous to get tested. I’m embarrassed, and I 
definitely don’t want my parents to find out.  

 The school nurse gives out condoms. I’m going to go see 
her so that I have some on hand when the time comes.  

 I heard that you need your parents’ permission to get 
tested for STBBIs. Is that true?40 
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BEFORE THE ACTIVITY 
 

TAKE TIME TO REFLECT before intervening with students 
Understand the sexual behaviours of adolescents and the prevention measures they use 

 Sexual relations are often spontaneous and unplanned in adolescence. As such, it is important that discussions on safe sexual behaviours and the prevention of STBBIs and pregnancy take 
place BEFORE adolescents become sexually active.41  

 Believing and trusting in the effectiveness of a contraceptive method influences how adolescents will use it. By helping adolescents become more knowledgeable about the benefits of 
using condoms and other methods of contraception, you are helping them take responsibility for their sexual and reproductive health and improve their ability to make informed 
decisions. 

 You can increase the chances that adolescents will adopt and regularly practise safe sexual behaviours when engaging in sexual relations by addressing protection methods (contraception, 
condoms) and the benefits of using them. You must insist on the importance of condoms and help young people develop a positive attitude to them: the more positive the attitude of 
young people toward condoms, the more likely they will be to use them. When condoms are used for the first sexual relations, adolescents have a greater chance of maintaining 
preventive behaviours over time.  

 According to a 2010-2011 study conducted in Québec secondary schools, about half of adolescents will have already engaged in one consensual sexual relation—whether vaginal, oral or 
anal—by the end of Secondary V.  

 The proportion of adolescents who have already engaged in a sexual relation increases by grade:  
 25% in Secondary I and Secondary II  
 29% in Secondary III  
 40% in Secondary IV  
 52% in Secondary V42  

 Condoms and oral contraceptives (the pill) are the most frequently used contraceptive methods among Québec adolescents (56% and 68%, respectively).43 According to another Québec 
study,44 three out of four sexually active adolescents use condoms, either alone or in addition to oral contraceptives.   

 A large proportion (90%) of sexually active young people aged 15 to 24 years generally use at least one contraceptive method.45 The withdrawal method, though recognized as being 
ineffective for preventing pregnancy, is nonetheless used by some (17% of Canadians between the ages of 15 and 19).46 Other methods may be used by adolescents, but their use has yet 
to be well documented. 

 The risks of contracting or spreading STBBIs are present regardless of sexual orientation: Adolescents must therefore develop the reflex to protect themselves. As a result, prevention 
activities in class must cover sexual relations between people of the same sex and people of the opposite sex.  

 
Understand how pregnancy prevention is adapted to adolescents:  

 Since the early 2000s, the rate of adolescent pregnancies in Québec has decreased by 46.1%, and the rate of abortion, by 45.5%. Over the decades, several new contraceptive methods 
have appeared on the market (e.g. patch, vaginal ring, hormone-release IUD, new types of oral contraceptives) and access has improved. Most sexually active young people (91%) aged 15 
to 17 usually use at least one contraceptive method.47 However, some adolescents and young adults also experience unintended pregnancies, have to make the difficult decisions about 
the pregnancy and, in some cases, get an abortion. Indeed, 9% of young Québec women between the ages of 17 and 25 years have already been pregnant at least once,48 and more than 
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4 000 abortions are performed each year among young girls and women between the ages of 10 and 19 years in Quebec.49 These unwanted pregnancies are evidence that, despite 
widespread use of contraceptives, using them correctly is still a challenge for most young people.50 

 In adolescence, pregnancies are generally unplanned, and young people who have other life projects often choose to terminate the pregnancy. 

 Since the 2000s, there has been a decrease in the rate of abortions among adolescents and young adults (15 to 24 years old).51 Similarly, the proportion of mothers under the age of 20 (birth 
of first child) dropped from 11.6% in 1992 to only 6.6% in 2012.52 

 
Understand the importance of preventive, clinical and emergency services 

 AS OF 14 YEARS OF AGE, adolescents are entitled to patient confidentiality (the parents will not be notified) when they consult a health professional (nurse, doctor). As such, they do not 
require permission from their parents to obtain contraceptives or the emergency contraceptive pill or to get tested. 

 Some STBBIs, when left untreated, can cause complications that can lead to health problems and infertility. This is the case of asymptomatic infections such as chlamydia and gonorrhea, 
which have a high prevalence rate among adolescents—hence the importance of getting tested after engaging in an unprotected or poorly protected sexual relation. 

 Treatment for bacterial STBBIs such as chlamydia and gonorrhea is free for any infected person and his or her partner, upon presentation of a valid health insurance card or 
equivalent document.  

 The school nurse or pharmacist may issue a hormonal contraceptive without a doctor’s prescription for a period of one year. Afterwards, it is necessary to consult a doctor to renew the 
prescription.  

 The emergency contraceptive pill (ECP) may be obtained without a prescription, at low or no cost, from the school nurse or pharmacist. 

 In Québec, approximately 75% of young girls have been vaccinated against the human papilloma virus (HPV) in Elementary 4 or Secondary III. A vaccination program was implemented in 
schools in 2008 to protect girls against HPV: http://publications.msss.gouv.qc.ca/msss/fichiers/flashvigie/FlashVigie_vol10_no7.pdf (in French). 

 

REFER TO RESOURCES: brief readings and short videos 
For information on STBBIs to help adults serve as a resource for adolescents: 

 For a recent portrait of the prevalence of STBBIs among adolescents, consult the report of the Ministère de la Santé et des Services sociaux (MSSS), “Portrait des infections transmissibles 
sexuellement et par le sang (ITSS) au Québec: année 2014 (et projections 2015),” available at https://www.inspq.qc.ca/publications/2067 (in French).  

 
For more comprehensive and age-appropriate information on STBBIs and condoms that can be used in the classroom: 

 The Québec government website on STBBI protection, http://www.itss.gouv.qc.ca/ (English/French), which contains the following tabs:  

 “Knowing everything about STBBI,” which presents the following information for each STBBI: the modes of transmission, possible symptoms and complications, screening and 
treatment, and protection methods  

 “How would I contract an STBBI?” presents the four modes of transmitting STBBIs   

 “How should I protect myself?” presents useful information on condoms (e.g. reasons to protect yourself, advantages) as well as a true-or-false quiz to do with students 

 On the MSSS website, the pamphlet Getting to Know STBBIs, geared toward 12-to-17-year-olds, provides information on STBBIs and prevention. You can download the document to present 
it to students, or order free copies online from http://publications.msss.gouv.qc.ca/msss/en/document-000279/. 

 
 

http://publications.msss.gouv.qc.ca/msss/fichiers/flashvigie/FlashVigie_vol10_no7.pdf
https://www.inspq.qc.ca/publications/2067
http://www.itss.gouv.qc.ca/
http://publications.msss.gouv.qc.ca/msss/en/document-000279/
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For additional reference materials to help students better understand STBBIs and contraceptive methods: 

 the STBBI chart that appears on pages 8A and 8B of the MSSS publication Getting to Know STBBIs: http://publications.msss.gouv.qc.ca/msss/fichiers/2013/13-314-04A.pdf  

 a comparison chart of contraceptive methods: http://www.ashasexualhealth.org/pdfs/ContraceptiveOptions.pdf  

 a description of contraceptive methods at http://www.sexandu.ca/contraception/   

 the contraceptive methods proposed by the Fédération du Québec pour le planning des naissances: http://www.fqpn.qc.ca/public/informez-vous/contraception/methodes-contraceptives/ 
(in French)  

 the “Get informed: Sexuality” section on the Tel-jeunes website, under the tabs “Contraception” and “STIS”: http://en.teljeunes.com/get-informed/sexuality 
 
For a better understanding of the challenges faced by adolescents with respect to using contraceptives and condoms, consult the different editions of The SexEducator Magazine, published by 
the MSSS, in collaboration with UQAM, the Ministère de l’Éducation et de l’Enseignement supérieur and Tel-jeunes: 

 The SexEducator Magazine #4, Spring 2010, pages 3 to 10, at http://casexprime.gouv.qc.ca/En/magazine/numero/4b/ (description of STBBIs: pp. 22-26) 

 The SexEducator Magazine #2, Winter 2005, pages 3 to 4, at http://casexprime.gouv.qc.ca/en/magazine/numero/2/  

 The SexEducator Magazine #14, Winter 2010, at http://casexprime.gouv.qc.ca/en/magazine/numero/14/   

 The SexEducator Magazine #25, Spring 2016, at http://casexprime.gouv.qc.ca/en/magazine/numero/25/  
 
For videos on STBBIs to view in class with students: 

 On the French website Onsexprime.fr, you can find amusing 2-minute video interviews of different STBBIs (chlamydia, syphilis, gonorrhea, Hepatitis B) at http://www.onsexprime.fr/Tous-les-
programmes/Les-interviews-des-IST/Interview-de-Chlamydia. 

 These English music videos can be an entertaining way to broach the subject of STIs: https://www.youtube.com/watch?v=d-fmhe25QoQ and 
https://www.youtube.com/watch?v=JVt_CZ1QI0k.   

 
For parents: 

 Sexuality education is more effective when there is collaboration between the school and families. Parents can play a complementary role in the reflection process undertaken in school 
regarding the prevention of STBBI and pregnancy. In fact, it is proven that adolescents who can communicate with parents about sexuality and contraception are more likely to have more open 
communication with partners about protection and contraception before initiating sexual relations.53  

 Parents can communicate their opinions, values and limits as well as encourage their adolescents to reflect on the responsibilities that come with becoming sexually active and the importance 
of choosing the right moment to become parents. You can refer parents to the above-mentioned resources as well as to the bulletins of the Mosaïk project, available on the MSSS website, 
under the section “Involving parents in their children’s sex education” at http://publications.msss.gouv.qc.ca/msss/en/document-001666/. Specifically, refer to the three bulletins that relate 
to the educational aims:  

 #16, “How do I talk to teens about their first sexual experience?” 

 #17, “How do I talk to my child about contraception?” 

 #18, “How do I talk to my child about condoms?” 
 
 
 

http://publications.msss.gouv.qc.ca/msss/fichiers/2013/13-314-04A.pdf
http://www.ashasexualhealth.org/pdfs/ContraceptiveOptions.pdf
http://www.sexandu.ca/contraception/
http://www.fqpn.qc.ca/public/informez-vous/contraception/methodes-contraceptives/
http://en.teljeunes.com/get-informed/sexuality
http://casexprime.gouv.qc.ca/En/magazine/numero/4b/
http://casexprime.gouv.qc.ca/en/magazine/numero/2/
http://casexprime.gouv.qc.ca/en/magazine/numero/14/
http://casexprime.gouv.qc.ca/en/magazine/numero/25/
http://www.onsexprime.fr/Tous-les-programmes/Les-interviews-des-IST/Interview-de-Chlamydia
http://www.onsexprime.fr/Tous-les-programmes/Les-interviews-des-IST/Interview-de-Chlamydia
https://www.youtube.com/watch?v=d-fmhe25QoQ
https://www.youtube.com/watch?v=JVt_CZ1QI0k
http://publications.msss.gouv.qc.ca/msss/en/document-001666/
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BE PREPARED: gather and create materials, adopt appropriate attitudes 

PLAN THE ORDER IN WHICH THE LEARNING CONTENT WILL BE COVERED WITH STUDENTS  

 The prevention of STBBIs and pregnancy will be more meaningful following the discussion of romantic and sexual dynamics in early adolescence. These reflections touch on needs, 
divergences between the expectations, motivations and limits of partners, the importance and role of emotional commitment in sexual contact, etc., and provide an important foundation for 
the prevention of STBBIs and pregnancy. 

 The learning content covered in the Secondary Cycle One Science and Technology program on the survival of species (reproductive organs, gametes, fertilization, pregnancy, contraception, 
method of preventing the implantation of the zygote in the uterus, sexually transmitted and blood-borne infections) is useful for this activity.  
 

KNOW THE APPROPRIATE PEDAGOGICAL PRACTICES FOR THE PREVENTION OF STBBIS AND PREGNANCY  

 Adopt an attitude that encourages adolescents to develop the necessary self-protection skills to adopt safe sexual behaviours and to guide them into taking informed decisions should they 
choose to become sexually active.  

 Encourage adolescents who choose to abstain from or postpone sexual relations, while giving them information and helping them to develop the necessary self-protection skills for 
when they will choose to become sexually active. 

 Avoid using scare tactics: These will not encourage adolescents to adopt safe behaviours.  

 Avoid making judgments about people who have contracted an STBBI in order to avoid creating stigma. 

 Provide accurate, honest and prejudice-free information to help adolescents develop the appropriate decision-making skills to make informed choices in the event of an unplanned 
pregnancy (avoid making value judgments and expressing personal opinions on pregnancy-related issues). 

 AVOID showing photos or images of STBBI symptoms. Although this practice is sure to elicit a lot of reactions, it is not effective at encouraging adolescents to adopt safe sexual behaviours.  

 Most STBBIs are asymptomatic. Showing such photos reinforces the idea that you should wait until you experience these symptoms before getting tested, meaning that 
adolescents might wait longer before consulting a health professional. An infected person is contagious and may transmit the illness, despite the absence of visible symptoms.  

 This practice may cause students to express disgust. These reactions are not only ineffective in terms of encouraging adolescents to adopt safe behaviours and develop the reflex 
to get tested, but they also have the effect of stigmatizing or psychologically affecting the students in the class who have or had an STBBI.  

 
PREPARE THE MATERIAL 

 Order the free, age-appropriate material, such as the pamphlet on STBBIs (see the section “Refer to Resources”). 

 Know about the preventive clinical services that are offered at or near school and provide the students with a list of resources (e.g. access to contraceptives, testing). 

 Print the supporting documents for the activities (e.g. comparative chart, scenarios, information bulletins for parents, list of resources for students). 
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SUGGESTIONS FOR THE ACTIVITY 
 

The approach taken to encourage students to take steps to prevent STBBIs and pregnancies in Secondary Cycle One should:  

 consider age, level of development and sexual experience of the students54  

 be offered prior to the start of sexual activity because safe behaviours applied in first sexual relations have a greater chance of being maintained over time  

 ensure that both boys and girls understand that they can play an active role in prevention55 

 consider the protection factors and risk factors that influence the sexual behaviours of adolescents (environmental and individual)56 as well as other key health factors 
(knowledge, perception of risk and seriousness,57, 58 personal attitudes and values, perception of norms and behaviours of peers, etc.) with the aim of developing attitudes 
favourable to safe practices59 

 
Key messages 
The prevention of STBBIs and pregnancy should be considered before active sexual activity begins. Both partners are responsible for taking measures to avoid STBBIs and 
pregnancy.  
Everyone can contribute to preventing STBBIs and pregnancy by adopting safe behaviours and encouraging others to protect themselves. 

 

INTRODUCTION 

 

 Present the educational aims of the activity to the students. 

 Activate prior knowledge that builds on: 

o the learning content covered in the Secondary Cycle One Science and Technology program on the survival of species (reproductive organs, gametes, fertilization, pregnancy, 

contraception, methods of preventing the implantation of the zygote in the uterus, sexually transmitted and blood-borne infections)  

o other actions or interventions that promote health and prevention if applicable 

o prior reflection on the themes of sexuality education such as Emotional and Romantic Life and Sexual Activity (Secondary II) 

 Briefly introduce the activity using some of the following questions: 

o To what extent are young people affected by STBBIs?  

o What are the risks of pregnancy in adolescence?  

o Given the risks of pregnancy and STBBIs during sexual relations, how do you think you can you take responsibility for your sexual and reproductive health?  
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ACTIVITY  

 

To raise student awareness of the importance of taking responsibility for their sexual and reproductive health: 

 View: 

o Two videos (chlamydia and gonorrhea) from the French website Onsexprime.fr, available at http://onsexprime.fr/Tous-les-programmes/Les-interviews-des-IST/Interview-de-

Chlamydia. *If you have trouble connecting directly to the website, you can view the videos on YouTube at https://youtu.be/Np-

I3Mdx3Us?list=PLK5A6VzMzPVTqqALfgvjAmOJSZ4AvHd_M. These videos depict humorous interviews with characters playing the role of an STBBI (chlamydia, syphilis, gonorrhea, 

Hepatitis B) and last approximately 2 minutes each. English music videos can be viewed at https://www.youtube.com/watch?v=d-fmhe25QoQ and 

https://www.youtube.com/watch?v=JVt_CZ1QI0k.   

o A video on what it would be like if a boy were to be pregnant from Onsexprime.fr at http://onsexprime.fr/Tous-les-programmes/Les-hommes-enceintes/Phonecall. An English video 

entitled “If Buying Condoms Was Like Buying Birth Control” showing what it would be like if boys had to go through the same process as girls to get the birth control pill: 

https://www.youtube.com/watch?v=9IhgwCB14To.  

 Ask students to take the following notes while watching the videos.  

o In the videos about STBBIs: modes of transmission, symptoms, treatment, protection methods and possible complications caused by chlamydia and gonorrhea, etc.  

o In the video about the pregnant boy: the girl’s and boy’s reaction, the ways of using contraceptives, responsibility for using contraceptives, etc.   

 Facilitate a discussion by building on the following questions. Complete the students’ answers by using the material found in the section “Explanations Concerning Learning Content.”   

o Why do you think young people are disproportionately affected by STBBIs? 

o What are the consequences of an unplanned pregnancy? For the boy? For the girl?  

o Who is responsible for protecting against pregnancy? (shared responsibility)  

o Why is it important to protect yourself? OR Why is it important to take responsibility for your sexual and reproductive health? 

o What do you know about treating STBBIs? See the section “Explanations Concerning Learning Content” and the tables in the following publication to quickly find the answers: 

http://publications.msss.gouv.qc.ca/msss/fichiers/2013/13-314-04A.pdf. 

o What are some of the possible complications that can arise from an untreated STBBI? (Pain, infertility, etc.)  

o How can STBBIs be prevented? (Vaccination, correct use of a protective method, etc.) 

 Review the risks of pregnancy and STBBIs: 

o Explain the modes of transmission of STBBIs and the greater prevalence of STBBIs among 15- to 24-year-olds. Refer to the relevant headings under “Explanations Concerning Learning 

Content.”   

o Present the risks of pregnancy (heading: Pregnancy and the window of fertility). 

 Present some information about STBBIs and unplanned pregnancy in adolescence (refer to the relevant heading under “Explanations Concerning Learning Content”).  

 
*add an activity that fosters reflection/integration on the question of sexual health (address the social aspect of educational aim 1) 

http://onsexprime.fr/Tous-les-programmes/Les-interviews-des-IST/Interview-de-Chlamydia
http://onsexprime.fr/Tous-les-programmes/Les-interviews-des-IST/Interview-de-Chlamydia
https://youtu.be/Np-I3Mdx3Us?list=PLK5A6VzMzPVTqqALfgvjAmOJSZ4AvHd_M
https://youtu.be/Np-I3Mdx3Us?list=PLK5A6VzMzPVTqqALfgvjAmOJSZ4AvHd_M
https://www.youtube.com/watch?v=d-fmhe25QoQ
https://www.youtube.com/watch?v=JVt_CZ1QI0k
http://onsexprime.fr/Tous-les-programmes/Les-hommes-enceintes/Phonecall
https://www.youtube.com/watch?v=9IhgwCB14To
http://publications.msss.gouv.qc.ca/msss/fichiers/2013/13-314-04A.pdf
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ACTIVITY: A POSITIVE ATTITUDE TO THE USE OF CONDOMS 

 

 On the website http://www.itss.gouv.qc.ca/accueil_en.dhtml, consult the section “How should I protect myself.” To start, have students answer the “True or False” quiz.   

 Then, have students explore the different headings under the section “How should I protect myself” (e.g. as a class or in teams, with specific tasks targeting the content to find, summarize or 

present to the group). 

 To find the content to distribute to students, refer to The SexEducator Magazine #4 (pages 8-10) at http://publications.msss.gouv.qc.ca/msss/document-000777/ and to the section 

“Explanations Concerning Learning Content” under the heading “A positive attitude to the use of condoms.”  

 

Submit the following reflection questions to students (this exercise can be completed individually using activity sheets prepared by the teacher).    

MY PERSONAL OPTIONS for adopting safe sexual behaviours that are adapted to my needs: 

 How will I protect myself when I decide to start having sexual relations?  

 Am I comfortable using a condom? Do I feel able to talk about using a condom with my partner? 

 What protection method do I feel is most appropriate? Which protection method would I feel most comfortable using and is most adapted to my situation?  

 How can I make sure I have access to my chosen protection method? (OR How can I obtain my protection method, and at what cost?)  

 What can I say or do if my partner does not want to use a condom? Do I feel able and comfortable enough to tell my partner how I feel? 

 Who can I talk to if I have questions about my sexual and reproductive health?  

 What resources are nearby and available to me if I need to consult (e.g. at school, in my community)? 

 

CONCLUSION 

 

 To demonstrate what is involved in taking responsibility for their sexual and reproductive health, work with students to find examples of actions that allow them to take responsibility for 

their sexual and reproductive health.   

 Key message: It is important to think about ways to protect your sexual and reproductive health BEFORE becoming sexually active and to get the necessary information to make informed 

decisions when the time comes.  

 Put the emphasis on shared responsibility in terms of protection.  

 Refer to the “Explanations Concerning Learning Content” to provide students with the learning content under each heading. 

 

 

 

http://www.itss.gouv.qc.ca/accueil_en.dhtml
http://publications.msss.gouv.qc.ca/msss/document-000777/
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SEXUAL VIOLENCE 
Taking action to stop situations of sexual assault 

Secondary III 

 

Educational 
aims 

1) Become aware of the active role you can play in preventing or reporting a situation of sexual assault  
 

2) Understand the experience of victims of sexual assault in order to react appropriately if a friend confides in 
you 

Estimated duration of activity 

120 to 150 minutes 
 

LEARNING ABOUT SEXUAL VIOLENCE WITHIN THE BROADER CONTEXT 

OF STUDENTS’ PSYCHOSEXUAL DEVELOPMENT 

CHARACTERISTICS OF ADOLESCENTS  

12 TO 17 YEARS OLD 

Young people are more vulnerable to sexual violence 
Certain factors related to the psychosocial development of young people make adolescents more vulnerable to sexual 
violence, including:  

 curiosity about sexuality, desire for love, closeness, feelings of love1  

 desire for acceptance,2 feeling of independence,3 which can cause some young people to ignore safety rules, 
especially in the presence of their friends4 in the real or virtual world 

 
Different forms of violence are present in the romantic relationships of some young people  
A Québec study found that young people experience different forms of violence in their romantic relationships: 63% of 
girls and 49% of boys reported at least one form of violence (psychological, physical, sexual, threat of physical violence) 
in the 12 months preceding the survey. Among these forms of violence, sexual violence constituted 20% of the 
experiences reported by girls, and 6% of the experiences reported by boys.5 
 

Among 12 to 17 year olds: 

 57% of sexual assaults are perpetrated by an acquaintance, a friend 
or an ex-partner.6 The age of the presumed perpetrators indicates 
that many of them are peers since 39% were between 12 and 17 
years old.7 

 The Internet is an integral part of their social life:8 they spend a lot of 
time on social media9 where they are supervised less10 than they 
were in their childhood. Although this is not the most frequent form 
of sexual assault in early adolescence, young people 12 to 17 years 
old are overrepresented among victims of online luring (46% are 
between the ages of  12 and 14 and 36% are between the ages of 15 
and 17).11 

 
Young people between the ages of 15 to 17: 

 represent 15% of all young victims of sexual assault under 18 years 
of age in Québec.12 Among girls, 6.4% of 13 year olds and 10.9% of 
16 year olds have experienced at least one episode of sexual 
violence13 committed by their romantic partner.  
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BEFORE THE ACTIVITY 

 

LEARNING CONTENT 
What students learn to do, to distinguish, 

and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF ADOLESCENTS 
Present or read this to the students to aid their understanding. 

The suggestions for the activity explain how to use these 
examples with students. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Sexual assault (government orientations) 
Sexual assault is an act that is sexual in nature, with or without physical contact, committed by 
an individual without the consent of the victim, or in some cases, through emotional 
manipulation or blackmail, especially when children are involved. It is an act that subjects 
another person to the perpetrator’s desires through an abuse of power, and/or the use of force 
or coercion, and/or implicit or explicit threats.14 
 
Sexual assault (in the words of adolescents) 
• Sexual assault is against the law. It’s when someone: 

o forces you to engage in a sexual activity against your will (e.g. looking at another 
person’s genitals or showing yours, touching or submitting to touching or kissing 
involving the genitals, breasts or buttocks, having sexual relations with penetration)  

o uses threats or blackmail, pressures you to do something, puts you down or 
harasses you to compel you to engage in a sexual activity15 (e.g. threatening to 
damage your reputation if you do not participate in the sexual activity) 

o forces you to engage in a sexual activity against your will, even in the context of a 
romantic relationship 

o continues and insists on continuing to engage in a sexual activity, despite being 
asked to stop16  

o has sexual relations with someone who is under the influence of alcohol or drugs  
o forces you to watch pornographic films   
o shows you his or her genitals and breasts online against your will  
o forces you to show your genitals or breasts online  
o forces you to share a photo or video of your penis, breasts or vulva through 

electronic means (e.g. text, social media, email)   
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• A sexual assault can be committed by someone you know, someone you see every day or 
someone you interact with online. It is also possible to be sexually assaulted in the context 
of a romantic relationship or by a former romantic partner. Sexual assault can be committed 
by a complete stranger, but this does not occur as often.  

• Other situations can also constitute forms of sexual violence. Similarly to sexual assault, 
they are unacceptable and prohibited by law.  

o Child pornography: producing, possessing or distributing photos or videos of minors 
who are nude or performing sex acts is an offence under the Criminal Code. In 
addition, sharing a nude photo of yourself if you are a minor is considered 
distribution of child pornographic material, which is also a criminal offence. Any 
person, whether minor or of full age, who is in possession of nude photos of a minor 
is considered to be in possession of child pornography.  

o Internet luring: contacting a minor online with a view of committing sexual assault 
(e.g. someone who shows himself or herself naked or asks you to take a nude 
picture of yourself). Often, this person (adolescent or adult) has young people 
believe that he or she is their age and has the same hobbies and interests in order 
to establish a friendship, build trust and, in some cases, meet to assault them.  

 
A few words about consent (adolescents aged 12 years and older may consent to certain sexual 
activities, subject to a number of legal principles) 
• Adolescents aged 16 years and older may legally consent to sexual activity.  
• Adolescents between the ages of 14 and 15 may consent to sexual activity as long as there is 

no more than 5 years’ age difference between partners.  
• At 12 and 13 years of age, young people may consent to sexual activity as long as there is no 

more than 2 years’ age difference between partners.  
• For all young people under the age of 18, the law does not recognize consent if the older 

partner is in a position of authority or if there is a relationship of trust or dependency 
(e.g. coach, teacher) with the other young person.    

• The law does not recognize consent if the person is under the influence of alcohol or drugs.   
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• Everyone must be free to choose whether or not to engage in sexual activity so as to 
experience sexuality in a context of mutual caring and respect. Consent must be voluntary 
and informed.17 In other words: 

o you can consent to one sexual activity, and not consent to another  
o you can change your mind while engaged in the sexual activity and withdraw your 

consent at any time 
o consent must be given for every sexual activity 

• The person who initiates a sexual activity is responsible for obtaining clear consent from his 
or her partner. Sexual contact without consent constitutes sexual assault.18 

o Consent may be obtained verbally, by asking: Is this okay? Do you want to keep 
going?  

o Consent may be ascertained through the partner’s actions. When a sexual activity 
is initiated, body language and facial expressions communicate whether the person 
consents (e.g. the body is relaxed, the person embraces or wraps himself or herself 
around the partner, gets physically closer to the partner). If you are unsure whether 
the other person consents to the sexual activity, it is best to ask.   

o Silence or the absence of the word “no” must not be interpreted as a “yes.”  
o The absence of physical resistance or the fact of remaining still does not constitute 

free and informed consent.  
 
Within the meaning of the law, consent is not recognized when:   
• the allowable age difference between two partners is not respected 
• one of the partners is under the influence of alcohol or drugs    
• one of the partners is in a situation of authority over the other partner 
• one of the partners was compelled, threatened or in some way pressured to take part in the 

sexual activity 
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1) Become aware of the active role you 
can play in preventing or reporting a 
situation of sexual assault 

 Situation requiring the use of self-
protection skills  
o With a friend, an acquaintance  
o With a romantic partner or ex-

partner  
o With a stranger in the real or 

virtual world 

 Factors of vulnerability in each 
situation  

 
 
 
 
 
 
 
 

Active role you can play 
• You can play a role in preventing or reporting a situation of sexual assault. You can take 

action for yourself and use self-protection skills to stay safe. You can be a witness and take 
action by: 

o not staying silent 
o showing (through your actions or attitudes) or expressing (through your words) that 

you don’t agree with a person’s actions  
o changing the course of events (e.g. asking a person to stop if you see him or her 

insisting on kissing or caressing someone else) 
o not sharing the sexually explicit photos you’ve received and reporting the situation 

to an adult   
o reporting an unacceptable situation to a trusted adult or to the authorities  

• It may be difficult to take action when you personally know the person who committed an 
inappropriate act (e.g. making a sexually explicit photo of someone public or pressuring 
someone to engage in a sex act). However, it’s important to protect the person being 
victimized. It is also possible that it may not be safe for you to intervene directly in a 
situation. In this case, it is important to quickly get help from a trusted adult or the 
authorities. 

• It is also possible that you were the one to act inappropriately toward another person and 
then realized that your actions were inappropriate. Preventing sexual assault hinges on the 
ability to not only avoid risk situations, but also to bring people who commit these acts to 
recognize that they are inappropriate, to reflect on the situation or their actions, and to 
make the necessary adjustments to adopt appropriate behaviours.  

• When there is violence (psychological, verbal, physical, sexual) in a romantic relationship, 
the violent partners unfortunately tend to use inadequate or unacceptable ways to manage 
their emotions in difficult situations. Often, they don’t know how to deal with their 
emotions properly and need help to learn new strategies. It is important to learn self-
regulation, to better manage emotions and to genuinely respect the will of others (e.g. if 
you tend to pressure others until they say yes, you need to understand that giving in does 

Active role you can play to prevent and report 
sexual assault  
For yourself 
• We met these three guys at the movies. They 

offered to drive us home, rather than have me 
call my mom to come pick us up. They seemed 
nice enough. My friend said yes, but I didn’t. I 
convinced her that it would be better if we went 
home together, as we had arranged with my 
mom.  

 
As a witness 
• Xavier regularly sees another guy at school 

making sexual comments to girls who clearly 
don’t seem to appreciate it. At first, he figured it 
was none of his business, but since the guy 
shows no signs of letting up, he’s decided to talk 
to a teacher about it.   

• The other day, at a party, my friend was hanging 
out with two guys who were flirting pretty hard 
with her, and they started being pushy about it. 
So, I just grabbed my friend and pretended that 
my mom had called for us to go home, and we 
left. We made a deal that we have each other’s 
back in situations like this. 

• I met a guy online. He’s my age, and we have 
lots in common. We’ve shared photos. Now that 
we’re friends, he wants to meet me in person, 
but I don’t know if I should. One of my friends 
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not constitute consent). 
 
Self-protection skills to be developed to deal with different situations 
The following self-protection skills should be developed to deal with situations that present a 
risk for sexual assault (the same skills learned in elementary, but adapted to the reality of 
adolescents):    

o Tell an adult (e.g. parents) where you’re going, how and what time you’ll be coming 
back. 

o Go out in groups, watch over one another, keep an eye on your drinks (ensure your 
personal safety). 

o Don’t go with strangers or people you don’t know well. 
o Trust your instincts when you feel that something is off (personal alarm system). 
o Refuse to do anything that makes you feel uncomfortable and talk to someone you 

trust when this happens. 
o Safely leave the premises when you feel uneasy or uncomfortable. 
o Anticipate ways to stay safe if a situation becomes dangerous for you (self-defence 

skills): 
 Say no, scream (assert yourself). 
 Run to find help (for you or someone else). 
 Know who can help (know the support network): 

 Know who to turn to, know the phone numbers of your emergency 
contact people.19  

 Make a pact with a friend to look out for one another when alcohol 
or drugs are involved and when there are risks of sexual assault 
(when people are not in a state to consent to a sexual activity). 

 Ask for help, talk about it until someone listens to you and helps you (or 
takes action, in the case where you ask for help on someone else’s behalf). 
 

was in this situation, but when she went to the 
meeting place, a 30-year-old man was waiting 
for her. I’m not sure it’s a good idea.28 

 
When you act inappropriately 
• About a week ago, I told my girlfriend that I 

wanted to have sex, but she said she wasn’t 
ready. I got really frustrated and started to 
pressure her. Now, I realize I shouldn’t have 
reacted that way. I don’t know why I did that.29 

 
Situation requiring the use of self-protection skills 
With a friend, an acquaintance 
• I was chatting with my friend’s cousin. He asked 

me to send him a picture of myself, so I did. He 
then sent me picture of himself masturbating. I 
couldn’t believe it. 

 
With a romantic partner or ex-partner 
• It’s my ex. She always touches me when we’re 

alone together, even when I tell her to stop. She 
says that she knows I like it.  

• When we were dating, I sent nude pics of myself 
to my boyfriend. When I broke up with him, he 
said that if I started going out with someone 
else, he would post the pictures on Facebook. 
I’m so ashamed. I need help with this 

situation.30 
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• Strategies for the virtual world (phone, online, etc.)  
o Protect your personal information, especially information that others could use to 

find you (e.g. home address, email address, name of your school, name of your 
sports team, photos, videos).  

 Even if you frequently “talk” with a person you met online and you feel as 
though you know him or her, you have to remain cautious. 

o Refuse friend requests from people you don’t know.  
o Be comfortable with the fact that any photo you post or send to others may be 

shared beyond the original recipients. There is a possibility that others will see your 
photo (the photo could be sent to other people without your knowledge).  

o If you receive sexually explicit photos, do not share them and report the situation to 
an adult. 

o Say no. Assert yourself. For example, telling the person that you are aware of your 
right to go to the police to report the situation may discourage the person from 
carrying out his or her threats. 

o Do not perform sex acts in front of a webcam, even if you think the conversation is 
private. There is a risk that the images will be recorded without your knowledge and 
then shared with others. 

o Block the addresses and do not respond to people who make you feel 
uncomfortable, who ask you for sexual images or who threaten to post sexual 
photos of you if you do not send them money (sextortion). If this happens, it is 
important that you keep their messages (e.g. emails, texts, photos, videos, instant 
messages) as proof for the police.    

o Do not meet up with a person you have only ever talked to online. If you do choose 
to meet up with this person, go accompanied by a trusted adult.  

o If any online situation makes you feel uncomfortable, report it to a trusted adult.  
 
 
 

• Recently, I was dating this guy and he asked me 
to send pictures of myself wearing just my bra. I 
didn’t want to, but he kept pressuring me, so I 
did. Soon afterwards, he broke up with me. 
Today, at school, he was showing those pictures 
to everyone in my class. I don’t know what to 
do.31 

 
With a stranger in the real or virtual world: 
• I’ve been sexting a stranger. I’ve been careful to 

not show my face and use a different identity. 
At first, I enjoyed it; I was never forced into it. 
But then, I stopped because I was feeling weird 
about it. It’s the third time I’ve done this. Now, 
I’m starting to regret having ever done it at all. I 
don’t know what to do.32 

• I was walking home alone one night by the park, 
and two men, who had been sitting on a park 
bench, started to follow me. One of them tried 
to touch my breast. I fought and screamed. I 
was able to fight them off and run away.    
 

 
 
 
 
 
 
 



8 Working document for pilot schools. MEES – 2015-2016 

 

BEFORE THE ACTIVITY 

 

LEARNING CONTENT 
What students learn to do, to distinguish, 

and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF ADOLESCENTS 
Present or read this to the students to aid their understanding. 

The suggestions for the activity explain how to use these 
examples with students. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Factors of vulnerability 
• Curiosity, desire to please, etc. Even if they know the safety rules, adolescents may still 

have difficulty applying them, possibly because of their curiosity about sexuality, desire for 
love, closeness,20 feelings of love,21 and their desire to please and be accepted.22  

• Independence. Having a feeling of independence23 can cause some young people to ignore 
safety rules or lower their guard, especially in the presence of their friends24 in the real or 
virtual world. 

• Fear of disapproval from adults. If an incident occurred while young people were 
disobeying the rules they were told to follow, they may keep quiet about it or try to hide the 
fact that it happened. They fear getting in trouble with their parents or the other adults who 
are responsible for them.   

• Alcohol and drugs. Alcohol (or drugs) makes people less vigilant and may reduce their 
capacity to recognize risk situations, set their limits, and respond to unwelcomed sexual 
advances. Consuming alcohol or other substances increases the risk that a person will adopt 
inappropriate behaviours. But remember: consuming alcohol or drugs is never an excuse for 
committing sexual assault.   

• Feelings of affection for the aggressor. Adolescents may continue to feel affection for the 
aggressor, and may try to convince themselves that the assault never happened or that it 
was not really assault.25 

• Threats and feelings of guilt. The aggressor may make threats to avoid being reported. The 
aggressor may also try to make the victim feel guilty about the assault because he or she is 
afraid of the consequences of his or her actions.  

• Lack of knowledge about their rights. Adolescents must know their rights and be 
empowered to report a situation when they feel someone compromised their integrity, 
regardless of whether they were able to apply the safety rules or not.   

 
 
 
 

Factors of vulnerability 
• I like this guy, but I don’t know if he likes me 

back. He’s 17 and he went all the way with his 
other girlfriends. I don’t know if I’d be 
comfortable with that; I’m shy. I’m probably the 
only 15-year-old girl who’s never French kissed a 
guy.33 

• I really like this guy in my class. We’re friends 
now, and we’re often together. One morning 
before school, I was at his place and he forced 
me to do things I didn’t want to do. I told him I 
didn’t want to but he kept pushing. He pulled 
his pants down and forced himself on me. Now, 
I don’t know if I can trust any of the guys I know. 
Was I sexually assaulted?34 

• I didn’t feel ready to have sex with him, but he 
kept insisting. He said that if I really loved him, 
I’d want to do this.  

• I really wanted to kiss him, it was nice. But then, 
I felt his penis against me, and it scared me. I 
wanted to stop because I didn’t know if I 
wanted to go any further with him. He told me 
to relax, that everything would be fine. I wanted 
him to stop touching me, but he wouldn’t. I felt 
awful.   

• We were on a campground, me with a group of 
friends, and him with his family. We didn’t know 
each other at all. We just liked each other. One 
day, we kissed, like all teens do. Then, when I 
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BEFORE THE ACTIVITY 

 

LEARNING CONTENT 
What students learn to do, to distinguish, 

and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF ADOLESCENTS 
Present or read this to the students to aid their understanding. 

The suggestions for the activity explain how to use these 
examples with students. 

 
 
 

2) Understand the experience of victims 
of sexual assault in order to react 
appropriately if a friend confides in you  
 Helpful attitudes 

o Listening 
o Empathy 
o Non-judgmental attitude 
o Believing the person 
o Confidentiality 
o Not insisting on hearing details of the 

assault 
o Referral to a person who may be able 

to help (resource person at school or 
an organization) 

 Resources that can help 
o At school 
o In my neighbourhood 

 

 
 
Experience of victims 
A victim of sexual assault may first confide in a friend. Although friends may not always have the 
solution to the victim’s situation, they can nonetheless listen and ask the victim what he or she 
needs. If you try to understand your friend’s experience, you will be in a better position to help, 
support and guide him or her.  
• Fears and feelings of guilt. The person may be afraid of people’s reactions, of the possibility 

of retaliation, of not being believed or of being ridiculed. The person may feel ashamed or 
guilty about the situation, or alone and isolated because of what he or she went through.26 

• Fear of being excluded. If the victim and perpetrator both belong to the same group (family, 
friends), the victim may be afraid of being excluded from or breaking up the group. 

• Intense negative emotions. If the event is recent, the victim may be experiencing very 
intense emotional reactions (i.e. in the days and months following the assault): 

o anger and aggressiveness toward the people in their lives 
o anxiety, intense fears, mood swings, feelings of depression, sadness, etc.27 

 
 
 
 
 
 
 
 
 
 
 
 
 

went to the bathroom, he followed me in there 
and pinned me against the door. I couldn’t do 
anything or say anything. I froze. It hurt and I 
cried. I don’t know if I was assaulted, because I 
didn’t say “no.”35 

 
Experience of victims 
• I feel ashamed and disgusted: I don’t know why I 

let him do that.  
• My boyfriend’s best friend sexually assaulted 

me. If I say anything, I’m going to have to 
change friends. I’ll end up all alone.   

• I was sexually assaulted by my uncle and I can’t 
stop thinking about it. I can’t trust or love 
anyone anymore. I broke up with my boyfriend 
3 months ago. My friends are worried about me. 
I keep thinking about the assault. I’m so 
discouraged. I don’t know what to do.36 

• When I was 14 years old, my boyfriend sexually 
assaulted me, and I keep thinking about it. I 
didn’t tell anyone about it until 2 months ago. I 
talked to a girl in my class, then to a professional 
at school. But I still play the assault over and 
over in my head and I have trouble focusing in 
class. I feel angry all the time and tired too. Is it 
normal for me to still feel so affected by what 
happened two and a half years after the 
assault?37 

• When I was 5 years old, my uncle molested me. 
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BEFORE THE ACTIVITY 

 

LEARNING CONTENT 
What students learn to do, to distinguish, 

and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT 
To understand 

EXAMPLES IN THE LIVES OF ADOLESCENTS 
Present or read this to the students to aid their understanding. 

The suggestions for the activity explain how to use these 
examples with students. 

 
Helpful attitudes 
Disclosing a sexual assault is an important step, particularly in the victim’s healing process. 
Knowing how to act and support this person can make all the difference in the world. Friends 
can listen and ask the victim what he or she needs. You can help by:  
• being present and telling the person that he or she can count on you  
• listening (letting the person talk) and showing empathy 
• believing the person and not judging anything he or she says  
• not asking for more details about the assault  
• keeping what the person says to yourself (protecting the person’s personal life), unless it’s 

necessary to report the situation (e.g. to an adult)  
• helping the person find a resource to support him or her and report the situation  
 
Resources that can help 
• You can talk to your parents, confide in a friend. Not only can these people listen to you and 

be there for you, they can also direct you to a resource that can help.   
• At school: the psychologist, a professional or any other trusted adult. 
• The toll-free telephone information and referral helpline for sexual assault victims and their 

family, friends and other concerned persons, available 24/7 throughout Québec: 
1-888-933-9007 or 514-933-9007 for the Montréal region. 

• In my neighbourhood: community organizations that deal with sexual assault. 
 
 

I’m 15 now, and I’m ready to talk about it, but 
I’m afraid someone will ask me why I waited so 
long. I’m afraid it’s too late and my accusations 
won’t lead to anything. I’m afraid of how other 
people will react. How can I talk about this? 
Every time I build up the courage to try, I can’t 
go through with it.38  

 
Helpful attitudes 
• Melissa’s best friend is confiding in her. Melissa 

lets her friend talk at her own pace, and doesn’t 
judge her. Melissa suggests to her friend that 
she go see the school psychologist to talk about 
what happened to her.  

• Audrey listens to Anthony as he tells her how 
he’s been feeling since he was sexually 
assaulted. He’s never talked about it before. It’s 
the first time that a friend confides in her about 
something this big. She asks him how she can 
help.   
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BEFORE THE ACTIVITY 
 

TAKE TIME TO REFLECT before intervening with students 
 
The objective is to provide students with tools:   
To understand  

 the meaning of sexual activity subject to voluntary consent 

 the active role you can play to prevent and report sexual assault 
 

To develop the capacity to act  

 by being a witness  

 by helping 
if a situation of sexual assault is disclosed by a friend.  

 
Take stock 

 Clarify your comfort level with carrying out a sexual assault prevention activity. You may experience a degree of discomfort or have concerns about covering this topic with students. Reflecting 
on any worries you may have should give you a better understanding of the origins of your concerns. You can also call a toll-free sexual assault helpline that is available 24/7. It can help you 
find answers to your questions, before or after the activity, and can also be helpful to you or even given to parents and to other adults at the school who need support in matters related to 
sexual violence (see the section “Refer to Resources”). 

 Assess your knowledge of the laws and available services relating to sexual assault (see the section “Refer to Resources”). 

 Know your limits and anticipate solutions to the questions and situations that may arise (e.g. disclosures, questions, reportings). 

 Identify your strengths as well as areas that make you uncomfortable so that the activity unfolds in a positive atmosphere.  

 Know the support network (i.e. resources in your community or network that deal with sexual assault). 
 
Know that we can all take action to prevent and report sexual assault 

 by speaking up: For example, don’t ignore jokes of a sexual nature or other forms of sexual harassment, inappropriate comments or actions, and tell the people concerned that their actions or 
words are unacceptable. 

 by taking a stance in public, as seen in the media. Learn about the different forms of social action, for instance:  
o the “Been raped, never reported” (#Beenrapedneverreported) movement on social media 
o the text “Natural born féministe” (in French) written by the rapper Koriass and published on Urbania in July 2015 (http://urbania.ca/210104/je-connais-une-fille/) condemning rape 

culture and underscoring the importance of promoting gender equality 
Note: The text is highly explicit and contains language that is not appropriate for adolescents. It should not be read in class.  

http://urbania.ca/210104/je-connais-une-fille/
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o To learn more about a petition condemning the rapper Action Bronson at the Osheaga Festival (Montréal, August 2015), specifically because of his song titled “Consensual Rape” that 
promotes hate and violence toward women, read the Radio-Canada article in French at http://ici.radio-canada.ca/nouvelles/arts_et_spectacles/2015/07/29/003-rappeur-misogynie-
osheaga-controverse-petition.shtml#, or the Montreal Gazette article in English at http://montrealgazette.com/news/local-news/controversial-new-york-rapper-cancels-appearance-
at-osheaga. 

 by taking a stance in your own life, by fighting stereotypes and breaking down myths about sexual assault, promoting equal relations between girls and boys, discouraging and condemning 
sexist attitudes and behaviours, and disseminating information to raise awareness and mobilize people against sexual assault.   

 by teaching students, that is, by providing them with an opportunity to become more aware, to understand and to develop the necessary skills to prevent and report sexual assault.   
 
What you need to know to work with adolescents to prevent sexual assault   

 Many situations of sexual assault are never reported to adults because there is often an emotional bond or a relationship of trust or authority between the young victim and his or her 
aggressor and because victims often experience feelings of shame and guilt that prevent them from disclosing the situation.  

 Certain factors increase the severity of the after-effects of the assault (e.g. the duration and severity of the assault, the relationship with the aggressor, the use of force). Young people will also 
have greater difficulty reporting a situation of sexual assault involving a family member. 

 The closer and more significant the person is in the person’s life, the greater the after-effects of the assault will be. The sense of betrayal for young people is all the greater when the assault is 
committed by a person they love and trust.  

 Sexual assaults can be committed by adolescents. In Québec, in 2007, 23% of sexual assaults were committed by youths under the age of 18.39 This means there is a need to protect 
adolescents not only from adults, but also from other adolescents. 

 Sexual assault may be committed in a context where alcohol or drugs are being consumed. An impaired person cannot consent to sexual activity. It does not matter if the person voluntarily 
used alcohol or drugs, or if the person did so without his or her knowledge. Date rape drugs (GHB) are one of many substances that can facilitate sexual assault; indeed, many sexual assaults 
are committed under the influence of alcohol and marijuana (as these substances lower inhibitions and affect judgment). 

 It is possible for young people to recognize that they have behaved inappropriately after the fact. Friends might confide in you after having behaved inappropriately with someone. In these 
situations, you can play an active role by helping them learn to manage the behaviours and emotions that led to their actions by bringing them to:  

o think about the inappropriate and unacceptable ways of managing emotions in difficult situations 
o find ways to properly manage emotions and act in a way that is more respectful of others 
o find help to learn new strategies to better manage emotions  
o find solutions to act in a more appropriate manner and to talk about it 

 
 
 
 
 
 
 
 
 

http://ici.radio-canada.ca/nouvelles/arts_et_spectacles/2015/07/29/003-rappeur-misogynie-osheaga-controverse-petition.shtml
http://ici.radio-canada.ca/nouvelles/arts_et_spectacles/2015/07/29/003-rappeur-misogynie-osheaga-controverse-petition.shtml
http://montrealgazette.com/news/local-news/controversial-new-york-rapper-cancels-appearance-at-osheaga
http://montrealgazette.com/news/local-news/controversial-new-york-rapper-cancels-appearance-at-osheaga
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REFER TO RESOURCES: brief readings and short videos 
To understand the concept of consent (e.g. characteristics, forms, absence of consent, time of consent, withdrawing consent, age of consent):  

 Refer to the information capsules “Consent to Sexual Activities” and “Age of Consent to Sexual Activities” on the Québec website Éducaloi, under “The law by topic,” under the section 
“Health,” then under the heading “Sexuality and Reproductive Health,” at:  

o https://www.educaloi.qc.ca/en/capsules/consent-sexual-activities    
o https://www.educaloi.qc.ca/en/capsules/age-consent-sexual-activities  

 Refer to the page “Sexual assault – What is consent?” on the Tel-Jeunes website, under the section “Get informed,” then under the tab “Violence” at http://en.teljeunes.com/get-
informed/violence/sexual-assault/what-is-consent. 

 Refer to the Media Kit on Sexual Assault of the Institut national de santé publique (INSPQ), under the section “Understanding sexual assault,” and then the tab “Sexual Assault: What is it?” 
at https://www.inspq.qc.ca/en/sexual-assault/home. 

 
To gain a better understanding of sexual assault (e.g. forms, statistics, prevention, law, victims, aggressors, resources): 

 Consult the “Definition,” “Forms of sexual assault,” “Statistics” and “Victims” tabs on the Québec government website on sexual assault (section 01 at the bottom of the home page 
“Understanding sexual assault”) at http://www.agressionssexuelles.gouv.qc.ca/en/index.php. 

 Read “Sexual Abuse of Young People in Sport” under the “Fact Sheets” section of the website of the Institut national de santé publique at https://www.inspq.qc.ca/en/sexual-assault/fact-
sheets/sexual-abuse-young-people-in-sport. 

 
To learn what to do in the event of a disclosure, how to report to the Director of Youth Protection (DYP) and where to call:  

 Know the roles and obligations of adults at the school if a student is sexually assaulted. See the document published by the Gouvernement du Québec, Entente multisectorielle relative aux 
enfants victimes d’abus sexuels, de mauvais traitements physiques ou d’une absence de soins menaçant leur santé physique, pages 30 to 34 at 
http://www.msss.gouv.qc.ca/sujets/prob_sociaux/agression_sexuelle/index.php?actions-gouvernementales (downloadable PDF file, in French).  

 See the brochure “Filing a report with the DYP is already protecting a child – When and how to file a report?” published by the Ministère de la Santé et des Services sociaux, 2008, 
at http://publications.msss.gouv.qc.ca/msss/fichiers/2008/08-838-01A.pdf.  

 Know the resources available in your community (support network in the school, the family, the community, the toll-free telephone information and referral helpline for sexual assault 
victims and their families, friends and other concerned persons, available 24/7 throughout Québec: 1-888-933-9007 or 514-933-9007 for the Montréal region). 
 

To identify helpful attitudes during a disclosure of sexual assault, visit:  

 the “What can we do” section of the Québec government website on sexual assault, under the tab “How to help” at http://www.agressionssexuelles.gouv.qc.ca/en/what-can-we-
do/role.php 

 the website of the Table de concertation des agressions à caractère sexuel de Montréal at http://agressionsexuellemontreal.gtvr.com/has-someone-close-to-you-been-sexually-assaulted-
/helpful-and-harmful-reactions 

 
 
 

https://www.educaloi.qc.ca/en/capsules/consent-sexual-activities
https://www.educaloi.qc.ca/en/capsules/age-consent-sexual-activities
http://en.teljeunes.com/get-informed/violence/sexual-assault/what-is-consent
http://en.teljeunes.com/get-informed/violence/sexual-assault/what-is-consent
https://www.inspq.qc.ca/en/sexual-assault/home
http://www.agressionssexuelles.gouv.qc.ca/en/index.php
https://www.inspq.qc.ca/en/sexual-assault/fact-sheets/sexual-abuse-young-people-in-sport
https://www.inspq.qc.ca/en/sexual-assault/fact-sheets/sexual-abuse-young-people-in-sport
http://www.msss.gouv.qc.ca/sujets/prob_sociaux/agression_sexuelle/index.php?actions-gouvernementales
http://publications.msss.gouv.qc.ca/msss/fichiers/2008/08-838-01A.pdf
http://www.agressionssexuelles.gouv.qc.ca/en/what-can-we-do/role.php
http://www.agressionssexuelles.gouv.qc.ca/en/what-can-we-do/role.php
http://agressionsexuellemontreal.gtvr.com/has-someone-close-to-you-been-sexually-assaulted-/helpful-and-harmful-reactions
http://agressionsexuellemontreal.gtvr.com/has-someone-close-to-you-been-sexually-assaulted-/helpful-and-harmful-reactions
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BE PREPARED: gather and create materials, adopt appropriate attitudes 

Make sure there are people at the school who are informed and prepared to help during and after the activity  

 Ensure that the following persons are available during the activity and are informed about the objectives being pursued, when the activities will take place, and possible student reactions 
(disclosures, questions, concerns):  

 school principal 

 non-teaching professional (complementary services professional) or special educator 
 
INFORM PARENTS  
Preventing sexual assault is more effective when collaboration is established between the school and families. Everything does not hinge upon young people’s ability to say no to assault and to 
report it. The people in the student’s life (adults at the school, parents and family) are responsible for protecting adolescents, providing them with a safe environment, and giving them a space 
where they can speak freely. Parents can encourage adolescents to report a situation in which they were a victim or a witness. They can play an important role in helping their adolescents adopt 
respectful behaviours—based on reciprocity and respect—in interpersonal relationships. Parents can also play a key role in ensuring their adolescents use the Internet and social media safely.  
 
Inform parents in advance that a sexual assault prevention activity is planned with the students. Your message may include the objectives of the activity, information on self-protection and self-
defence skills, and a list containing some of the following resources:  

 To continue the discussion on the prevention of sexual assault and safe Internet practices with their adolescent:  

 The downloadable PDF document “Parenting Tweens and Teens in the Digital World,” produced by the Canadian Centre for Child Protection, is available at 
https://www.kidsintheknow.ca/pdfs/C3P_ParentingintheDigitalWorld_en.pdf (French: https://www.kidsintheknow.ca/pdfs/C3P_ParentingintheDigitalWorld_fr.pdf). The 
document covers topics such as Internet luring, sexting (sharing sexually explicit photos), cyberbullying, protecting personal information, etc.  

 To find out how to remove a picture or video from the Internet, visit the Canadian Centre for Child Protection website (http://www.needhelpnow.ca/) at  
https://needhelpnow.ca/app/en/removing_pictures-facebook. 

 To talk to someone who can be of assistance, to ask questions and to learn what to do if they suspect their adolescent is or has been a victim of sexual assault:  

 toll-free telephone information and referral helpline for sexual assault victims and their friends, families and other concerned persons, available 24/7 throughout Québec:   
1-888-933-9007 or 514-933-9007 for the Montréal region 

 Ligne Parents website (“Adolescent” section, topic: “Agression sexuelle”) (in French): http://ligneparents.com/adolescent/adolescent-agression-sexuelle/  

 school or health professionals, who can also help parents understand the reactions of their child if he or she has experienced sexual assault, deal with their doubts, help them 
recognize their skills, identify their concerns, and help them give support to their child  

 the book L’enfant victime d’agression sexuelle: Comprendre et aider, Frédérique St-Pierre and Marie-France Viau, Éditions du CHU Ste-Justine, 2010 
 
ADOPT APPROPRIATE PEDAGOGICAL PRACTICES 

 Simplicity. Specific information. Power to act. Conducting a sexual assault prevention activity requires vigilance and preparation. However, it is possible to adopt a simple approach 
with students to help them learn how to protect and defend themselves and seek help. Sexual assault prevention can be effective as long as:  

 the information shared with adolescents is clear and allows them to recognize a situation of sexual assault  

 prevention is part of a sexuality education process that empowers adolescents (through knowledge of their bodies, their rights and their ability to assert themselves)  

https://www.kidsintheknow.ca/pdfs/C3P_ParentingintheDigitalWorld_en.pdf
https://www.kidsintheknow.ca/pdfs/C3P_ParentingintheDigitalWorld_fr.pdf
http://www.needhelpnow.ca/
https://needhelpnow.ca/app/en/removing_pictures-facebook
http://ligneparents.com/adolescent/adolescent-agression-sexuelle/


15 Working document for pilot schools. MEES – 2015-2016 

 

 Be calm and reassuring. Recommended tone and attitude: calm and reassuring. Calmly reassure students that they can apply safety rules; don’t leave them with a fear of sexual assault. 
Tell the students that they can come and talk to you after the activity, individually, if they feel the need to do so. 

 Equip. Empower. Recognize the importance of creating an environment where students feel comfortable discussing the topic in order to raise their awareness of sexual assault, equip 
them with the proper tools and teach them to assume their responsibility as citizens (e.g. if they witness sexual assault or if a friend confides in them) so that they feel justified in reporting 
inappropriate actions, whether committed against themselves or another person. 

 When in doubt, report the situation. You don’t need to know for a fact if a young person was sexually assaulted or not to report the situation to the DYP. If you think that a young 
person is being or was sexually assaulted, you have an obligation to report the situation to the DYP.  

 Approach consent from every angle. Approach consent not only from the angle of the importance of asserting your wants and desires (e.g. refusing an unwelcomed sex act), but also 
from the angle of not insisting or putting pressure on a person who has asserted himself or herself and does not consent to a sex act (acting to avoid inappropriate behaviours, concern for 
yourself and for others: mutuality and reciprocity).  

 Discuss the importance of reporting all situations of sexual assault. It’s not easy, but it’s important to talk about it and get help to not deal with it alone. Explain to students that the 
support services offered after an assault are designed to help people feel better, regain control over their life, and protect them if there is a risk of the assault reoccurring. Experts also 
recommend that young people be informed about taking the following steps:  

 Consult a doctor. In the case of assault, it is preferable to see a doctor immediately afterwards (prior to taking a shower or a bath) in order to treat the physical injuries, test for 
STBBIs, prevent pregnancy, and collect evidence of assault, which could serve as supporting evidence if the person decides to report the assault.  

 Report the assault. When the person feels ready, he or she can file a report with the police. This decision may stem from the person’s desire to protect himself or herself, protect 
others from an eventual assault, or because it is a way for the person to regain control over his or her life. It is never too late to report an incident of assault to the police, even if 
the assault happened several years ago. 

 
PLAN WHAT TO DO IF AN ADOLESCENT REPORTS AN INCIDENT  

 Any situation where sexual assault is committed against a child under 18 years of age must be reported to the Director of Youth Protection (DYP), pursuant to section 39 of the Youth 
Protection Act.  

 Have a clear procedure that is known to all staff members in the event an incident is reported.  
 Know WHO in the school is designated to file the report with the DYP. 
 Keep the information you receive confidential to protect the student and his or her privacy. Provide the student with supportive attention and supervision to ensure he or she is protected 

while waiting for the intervention on the part of the DYP or the police.  

 If an adolescent reports a sexual assault situation during the activity: 

 If the other students did not hear the disclosure, it is better to talk to the student away from the rest of the class. Tell him or her that you take what he or she has just said 
seriously, and that he or she did the right thing by talking to you about it. Ask if he or she would like to stay in the classroom for the remainder of the activity or if he or she would 
rather go speak with a school professional who can help. The bond of trust that you have with the students may mean that some of them will prefer to confide only in you.  

 If the other students witness the disclosure, tell the student that you take what he or she has just said seriously and that you would like to talk to him or her alone. If the student 
does not wish to stay for the remainder of the activity, ask another school staff member to come and collect him or her. You can then continue the activity with the rest of the class 
and then later, follow up with the student who reported the incident. 

 A report must be filed with the DYP, according to the policy in force in the school. 
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 If a student reports a sexual assault incident after the activity in the classroom:  

 Tell the student that you believe him or her and that he or she did the right thing by talking about it. It’s not easy, but it’s important to talk about it and to get help to not deal with 
it alone. Refer to the helpful attitudes below. Refer to a school professional. Explain to the student that this person will be able to help him or her feel better, regain control over 
his or her life and protect himself or herself if the assaults are ongoing or if there is a risk of the assault reoccurring.  

 A report must be filed with the DYP, according to the policy in force in the school. 

 Important attitudes:40 

 Helpful attitudes: show empathy and respect: listen to the student, tell the student you believe him or her and thank the student for trusting you. Listen to what he or she is 
confiding but do not exaggerate or minimize events, emotions or consequences. Emphasize the student’s courage for having spoken and support the student by accompanying him 
or her to a competent resource.  

 Do not ignore the student’s disclosure (by saying it’s none of your business), judging (by asking direct questions, talking too much, or making comments about the aggressor’s 
behaviours), doubting the truth of the facts and events, being dismissive (by minimizing the facts and events), asking leading questions (e.g. Did the aggressor do this or that?), 
making the student feel guilty (by asking the student why he or she did not confide in someone earlier), or promising the student that you will keep his or her secret (you are 
obligated, in the student’s best interests, to report the situation to the DYP).  

 Caution: to avoid influencing the student’s description of the event, do not try to obtain further information. Simply write down what the student says. Professionals are trained to 
interact with young people in such situations and they know how to gather the necessary information.  

 
Prepare the material 

 View the proposed videos and become familiar with the questions to ask during the activity in the classroom.  

 Make the necessary copies for the activity (e.g. scenario texts, activity sheets, list of resources).    
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SUGGESTIONS FOR THE ACTIVITY 
 

In adolescence, prevention of sexual assault consists in:  

 repeating prevention messages,41 reinforcing the development of self-protection skills begun in elementary school  

 examining the concept of consent and the nuances associated with it42 so as to be able to protect themselves in risk situations common in adolescence  

 reducing the number of new cases of sexual violence by targeting young people with problematic behaviours as well as potential victims43 
 

The basics (key messages) 

 Feelings of sexual awakening and curiosity about sexuality (including the desire to please and the fear of rejection) may place adolescents at a greater risk for sexual assault. It is important to 
report any situation of sexual assault in order to get help for yourself or for another person, to protect future possible victims, and to make sure the aggressor deals with the consequences of his 
or her actions and receives help. Consent is essential. Free and informed consent must be given and obtained before engaging in any sexual activity. Every person can take action to prevent and 
report sexual assault.  

 

INTRODUCTION 

 

Introduce the subject by returning to the myths and prejudices covered in the Secondary II learning content. Remind students that the myths and prejudices that continue to surround sexual 

assault have a negative impact on the victims’ and witnesses’ ability to take action to prevent and report sexual assault. The purpose of this activity is to empower people to act in these situations. 

 

Remind students of the main myths and prejudices surrounding sexual assault: 

 About the victim: It’s her fault because she was flirting with the aggressor.44 

 About the aggressor: Men are more biologically predisposed to committing sexual assault because they have a greater need to satisfy their sexual urges.45 Most  
  perpetrators of sexual assault are predators who are mentally disturbed and unlikely to be rehabilitated.46 

 About girls: Only easy girls are at risk of getting assaulted.47 

 About boys: Men can’t be victims of sexual assault.48 They can defend themselves.49 

 About the context of sexual assaults: An individual can have sexual relations with someone who is drunk and not be accused of sexual assault.50 

 About consent: When someone says “no,” it really means “maybe.”51 
 
Conclude with the following key message: 
These prejudices (or myths) may cause victims and witnesses to hesitate to come forward and report situations of sexual assault.  
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ACTIVITY: USING A SOCIAL AWARENESS CAMPAIGN AS A SPRINGBOARD FOR DISCUSSION 

 Present the Ontario government awareness campaign on sexual violence and harassment: “Who will you help? / Qui aiderez-vous?” (1 minute), available at 

https://news.ontario.ca/opo/en/2015/03/concrete-measures-to-end-sexual-violence-and-harassment.html or on YouTube (French/English). 

 Before starting the video, instruct students to identify the four (4) situations presented in the video and write them down (summarize each situation in one sentence). Present the video twice, 

as needed.   

 The four (4) situations: 

1. A guy is sitting with a drunk girl during a party and a friend is filming them 

2. A male employee is massaging his colleague: she doesn’t want him to, but he continues  

3. A teen in the school hallway is showing his friends pictures of his girlfriend on his phone  

4. A man in a bar slips drugs into a woman’s glass  

 

Facilitate a discussion with the students using the following questions as prompts:  

 What are the main messages conveyed by this advertisement?  

o When you report a situation, you help the victim. When you’re a witness and you don’t say anything, you collude with or help the aggressor.   

o You have to report sexual assault and harassment. 

 What situations did you notice in the video?  

 If one of these situations happened to one of your friends, what would you do? If you were the man’s friend? The woman’s friend? If you were a witness to the situation but didn’t know the 

person? Would you do something? Why? How? 

 Did the women give their consent in these situations? How do you define consent?  

1. No, consent is not valid when the person is under the influence of drugs or alcohol.   

2. The aggressor did not ask for consent (in the case of the work colleague, of the teen showing photos on his phone).  

3. Record in a table the definitions of consent provided by your students. You’ll come back to this later. 

Key messages: 

 You can play an active role to prevent and report sexual assault.  

 By not saying anything, you may be colluding with or outright helping the aggressor, since no one is doing anything to prevent the assault. It is important to look out for one another and 
report any situation that is unacceptable.  

 When you report a situation of sexual assault, you are able to get help for yourself or another person, to prevent the aggressor from assaulting new victims, to play a role in making the 
aggressor cease his or her behaviours, deal with the consequences of his or her actions and get help to change. By staying silent, you stay alone and the aggressor is unfortunately free to 
continue behaving in such a way.   

 

 

https://news.ontario.ca/opo/en/2015/03/concrete-measures-to-end-sexual-violence-and-harassment.html
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VARIANT to the activity: View a short video 

 

Show students the video of the Agence de santé et services sociaux du Saguenay–Lac-St-Jean: https://youtu.be/zFvmpfGLWBg (30 seconds, in French).  

 

The video is short, so plan to play it more than once. Use it to highlight the difference between the body language, tone, and feelings of the two people (boy/girl) in the video. The two people 

experienced the same situation in markedly different ways. Draw on the following questions to prompt discussion with the students:   

 What did you notice when comparing Sarah’s version with Antoine’s version (e.g. choice of words, body language, feelings about what happened)?  

 How did Antoine feel after the evening? How did Sarah feel?  

 What actions did both people agree to and feel comfortable with? When they were kissing at the start of the evening; it was pleasant and they both wanted to.  

 How did Sarah communicate to Antoine that she didn’t want to go any further than kissing? She said no.  

 How did Antoine react after Sarah told him no? He kept going even though she said no (the video does not specifically state what happened).  

 Antoine told his friend that “when a girl says no, it means maybe.” What’s wrong with that statement? It’s wrong to think that “no” means “yes.” No means no. 

 What would you do if you were the friend of: 

1. Antoine: help him understand that no means no, that giving in does not constitute consent. When people give their consent to engage in a sexual activity, their body language follows 
suit: they are relaxed, they get physically closer to the other person, they wrap themselves around the other person . . . The video does not show Sarah’s response, but we can safely 
assume that Antoine should have understood from her body language that she didn’t want to go any further.  

2. Sarah: listen to her with empathy, believe her. Suggest that she report the situation to a trusted adult.   
 

ACTIVITY: LEARNING ABOUT CONSENT FROM A VIDEO ON TEA 

 

Read over the students’ definitions of consent.  

This short video discusses sexual consent by making an analogy with a cup of tea: https://youtu.be/fGoWLWS4-kU (2 minutes, 49 seconds).  

Note: This link leads to a censured version of the video that uses language appropriate for a classroom setting.   

 

Facilitate a discussion on the concept of consent using the following questions as prompts: (see “A few words about consent” in the section “Explanations Concerning Learning Content” and the 

italicized reference points below) 

 What messages did you retain from the video?  

 Using the video, ask students to draw parallels between drinking tea and giving consent:  

1. The video states that the best way to know if someone wants a cup of tea is simply to ask them. The person may happily accept, or perhaps say, “Yes, maybe, I’m not really sure.” 

If a person is not entirely sure whether or not they want something, how should you act? 

 Think about tea: If you make the person a cup of tea, you have to accept it if the person changes his or her mind and no longer wants tea.   

https://youtu.be/zFvmpfGLWBg
https://youtu.be/fGoWLWS4-kU
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 Do not insist that the person accept. Ask the person what he or she wants.   

2. “When a person doesn’t want tea, don’t make them drink tea.” How does this apply to sexuality and sexual relations?  

 When a person says no to a sex act, he or she means NO. You cannot force a person to engage in a sexual activity if he or she doesn’t want to.  

 Do not keep insisting until the other person says yes. Giving in does not constitute consent. 

3. The video also addresses feelings. “Sure, that’s kind of annoying, as you’ve gone to all the effort of making the tea. But they remain under no obligation to drink the tea.” 

How does this apply to a situation involving sexual activities? 

 You might be disappointed that someone may no longer want to engage in a sexual activity or does not want to take things any further. You have to respect what the person 

wants. Consent must be freely given, without any pressure. That means that you can be kissing and want to continue, but if you or the other person doesn’t want, for example, 

to take things further and caress under your or the other person’s clothing, it’s completely okay. It’s important to feel comfortable and get pleasure from engaging in a sexual 

activity with someone.  

 It is possible for someone to change his or her mind: You can change your mind at any point while participating in a sexual activity and withdraw your consent. 

 A person who accepts to drink tea on one day, may not want to drink tea the next: consent must be obtained prior to each sexual activity AND it is okay to give consent to one 

sexual activity but not another. 

4. The video says that “Unconscious people don’t want tea. And they can’t answer the question ‘Do you want tea?’ Because they’re unconscious!” What does that mean in the 

context of a sexual activity?  

 An unconscious or semi-conscious person, a person who is under the influence (of drugs or alcohol), or a person who is sleeping cannot consent to sexual relations. While in this 

state, they are unable to give verbal or non-verbal signs of refusal. In addition, the law does not recognize consent under these conditions.  

 If a person does not react to or resist advances, it doesn’t mean that he or she consents (see the section “Explanations Concerning Learning Content” and “Examples in the Lives 

of Adolescents”). 

5. The video says, “But if you can understand how completely ludicrous it is to force people to have tea when they don’t want tea, and you’re able to understand when people don’t 

want tea, then how hard is it to understand it when it comes to sex?” How would you answer this question? 

 These two scenarios have one thing in common: consent. You should always be free to say no when you don’t want to do something. But it may feel easier to say yes or no to a 

cup a tea than to sexual activities . . . You should keep in mind two things: 

 When it comes to sexual relations, it may be difficult to say what you want or don’t want to do for all kinds of reasons: shyness, fear of rejection, fear of being ridiculed 

or getting a bad reputation, you like the person and don’t want to upset him or her. (See “Factors of vulnerability” under the section “Explanations Concerning Learning 

Content.)  

 Myths surrounding sexual assault and consent lead some people to (wrongly) assume that NO means YES and that they only have to insist so that the other person 

accepts to perform a sexual act (or take things further, etc.). In all cases, no means no. People who do not consent to a sexual act may not necessarily give a verbal sign 

of refusal. They may give other signs to communicate lack of consent: taking their hand off the other person, pulling back from the other person, freezing up, etc. These 

signs are just as important as the actual words (e.g. say NO, “stop”). 
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Summarize and consolidate the lessons on consent using the activity sheet “Traffic lights for sexual consent” (see the appendix). Hand out one sheet to each student. Use the following key 

messages:  

 

RED LIGHT – key messages:  

 The consent is not valid if one person is intoxicated, unconscious or asleep. Consent must be free and informed. 

 If a person does not say anything, does not move or does not react, it does not constitute sexual consent. It is possible for a person to freeze up when he or she does not consent to sexual 

contact, for a number of reasons (e.g. fear of rejection, fear of retaliation, if he or she is threatened).  

 A person who intends to have sexual relations by any means (e.g. manipulate, intimidate, inebriate or force the other person) is committing sexual assault. When a person does not heed 

his or her partner’s refusal (verbal or non-verbal), it constitutes sexual assault.  

 Additional information: Remind students that when there is a relationship of authority between the partners or when the maximum age gap is not respected, the consent is not valid. 

Make sure to include these important factors when discussing the criteria associated with the red light (see “A few words about consent” in the section “Explanations Concerning Learning 

Content”). 

YELLOW LIGHT – key messages: 

 You may have to pause and check in with your partner to make sure he or she wants to continue. This may happen when the other person gives mixed signals (e.g. says everything is okay, 

but becomes tense, changes attitudes, does not seem to want to continue) and when you and your partner did not talk ahead of time about what each person wanted to do or is 

comfortable doing.  

GREEN LIGHT – key messages: 

 Partners have a shared understanding of what they want to do. Partners feel safe and comfortable with the situation, and are enjoying themselves.  

 Partners are attentive to one another during the sexual relation, and feel they can change their mind at any time while engaging in the sexual activity and the other person will respect 

that choice (i.e. not blame, made to feel guilty or pressured to continue). 

.   

ACTIVITY: SCENARIOS 

 

Use the scenarios (see the appendix) and the accompanying questions. These stories were written to help students assimilate the learning targeted by the educational aims and the learning 

content.    

 Create teams of 3 to 4 students. (There are 5 scenarios. Two teams can be assigned to each scenario.) 

 Give each student the activity sheet, “How to help when someone confides in you.” Read the scenarios and ask students to answer the questions (see the appendix). 

 As a class, review the scenarios and have groups share their answers to the questions. For each set of teams with the same scenario, identify the differences and similarities in the answers.  

 Use the reference points for the teacher (see the appendix) to complete or correct the students’ answers. Refer to the section “Explanations Concerning Learning Content” as well as the 



22 Working document for pilot schools. MEES – 2015-2016 

 

observations made during the previous activities (traffic lights, consent is as simple as a cup of tea) to make connections in the learning content. 

 Conclude the discussion with students using the following question: 

 How can you tell when a situation requires you to use self-protection skills, for yourself or for someone else? (Use a few examples from the section “Examples in the Lives of 

Adolescents” to demonstrate that victims often have trouble recognizing sexual assault).  

 

CONCLUSION 

 

Show the following video to students: http://tracons-les-limites.ca/videos/ (3 minutes, 57 seconds; title: Suivre son intuition) (in French) 

 The video ends with the guy taking his friend’s cell phone and trying to discourage him from sharing the pictures he’s taken of the girl giving him oral sex.    

 Ask students to imagine what happened after the guy took his friend’s phone containing the picture. What does he say? What does he do?  

Possible answers. The friend can do one or more of the following: 
a) He takes the phone and deletes the picture (like when you take away someone’s car keys when he or she is intoxicated).  
b) He asks his friend to delete the picture in front of him.  
c) He convinces his friend that his actions are inappropriate and unacceptable and makes him realize the consequences of what he’s about to do.  
d) He strongly condemns his friend’s actions.   
e) He goes back to bed thinking that if his friend sends the video, he will report him.  
f) He warns the girl so that she can report the situation to the authorities.  

 

 Remind the students that the last two options, e) and f), do not prevent the picture from being shared and do not protect the girl. 

 

 Conclude by discussing: 

1. The active role that everyone can play to change the course of events. Refer to the “Explanations Concerning Learning Content.” 

2. The importance of identifying their support network (i.e. the people or organizations students can confide in if they are victims of sexual assault). Give them the list of help resources 
for sexual assault, including the toll-free telephone information and referral helpline for sexual assault victims and their family, friends and other concerned persons, available 24/7 
throughout Québec (1-888-933-9007 or  514-933-9007 for the Montréal region), as well as the resources in your region.  
 

 

  

http://tracons-les-limites.ca/videos/
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Scenarios 

Stories (for students) Content (reference points for the teacher) 

Melissa and Olivier 
Olivier is the older brother of one of my friends. He’s a 
hunk. Some of the girls and I slept over at my friend’s 
house last week. He was there with some of his friends, 
and we all hung out. By the end of the night, Olivier and I 
were alone in the living room.    
 
He kept giving me compliments and getting closer to me. 
Then, he slipped his hand underneath my skirt. I got really 
tense, I wasn’t expecting that at all! And he just kept 
going. Suddenly, I got up and left, and when I got home, I 
just started crying. I’m afraid that he’s going to tell 
everyone what happened.   

Situations requiring the use of self-protection skills 

 Olivier puts his hand underneath Melissa’s skirt (situation with a friend, an acquaintance), and he continues in spite of Melissa’s body 
language (she becomes tense). 

 Melissa becomes tense and, when she realizes that Olivier won’t stop, she leaves (trust your instincts when you feel that something is 
off, listen to your personal alarm system, refuse to do anything that makes you feel uncomfortable, safely leave the premises when 
you feel uneasy or uncomfortable). 

 
Factors of vulnerability 

 Melissa likes Olivier (being attracted to someone may sometimes make it more difficult to assert yourself). 

 Melissa knows Olivier—he’s her friend’s brother. She probably trusts him. He is also older than she is; it can be more difficult to 
assert yourself with an older person.   

 

Lea and her boyfriend 
Lea confided in her best friend that her boyfriend wants 
to take things further, and she says no every time. But 
lately, he’s been getting pushier. He says that all of their 
friends are doing it, and he wants to try it too. She doesn’t 
know what to think anymore. She loves her boyfriend and 
wants to make him happy, but she’s really not 
comfortable with what he’s asking her to do. 
 

Situations requiring the use of self-protection skills 

 Lea has refused several of her boyfriend’s requests to experiment sexually (situation with a romantic partner) and confides in her 
friend (refuse to do anything that makes you feel uncomfortable and talk to someone you trust when this happens, say no, assert 
yourself).   

 Lea is not comfortable with what her boyfriend is asking her to do and she’s not sure what to think anymore (trust your instincts 
when you feel that something is off, listen to your personal alarm system).  

 
Factors of vulnerability 

 Lea loves her boyfriend and trusts him (the presence of feelings of affection may make it more difficult to assert yourself).   

 Lea’s boyfriend is insistent, and claims that all their friends are doing it (the desire to please and be accepted may make it more 
difficult to assert yourself). 

 
Note: Don’t let the discussion veer off into the types of sex acts Lea’s boyfriend has asked her to perform. A non-consensual sex act is 
never acceptable, regardless of what it is.  

Will and Maya 
Will, Maya’s boyfriend, is on vacation with his family. The 
two love birds text each other every day. Will misses 
Maya a lot, so he asks her to send him a picture. She 
snaps one and sends it to him. Then, Will writes back to 
her and asks her to send something a little more “sexy.”  

Situations requiring the use of self-protection skills 

 Will asks Maya to send him a sexy photo (situation with a romantic partner), she hesitates (trust your instincts when you feel that 
something is off, listen to your personal alarm system). 

 Maya gives in and sends Will a picture (be comfortable with the fact that any photo you post or send to others may be shared beyond 
the original recipients). 

 Will shares the picture with his friends (do not share the sexually explicit photos you’ve received). 
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Maya hesitates. Will promises her that he will never show 
the picture to anyone else. She decides to send him a 
picture. However, Will’s friends find out about the picture, 
and dare Will to share it with them. Will doesn’t want to 
do that—he promised Maya. But he gives in and ends up 
sending it to his group of friends. The picture makes the 
rounds. Maya feels betrayed. She is ashamed and doesn’t 
want to go to school anymore.   

 
Factors of vulnerability 

 Will and Maya are a couple, they trust each other (the presence of feelings of affection may make it more difficult to assert yourself). 

 Will is pressured by his friends. He gives in and shares the photo (the desire to please and be accepted may make it more difficult to 
assert yourself). 

 
Note: According to the law, it is forbidden to produce, possess and distribute sexually explicit photos of minors (child pornography).    

Lauren and Jacob 
I feel bad. The other day, I was with Lauren, this girl I 
really like. We were at my place while my parents were 
gone. We drank alcohol, and Lauren got drunk. I kissed 
her and touched her underneath her clothes. She didn’t 
say anything, so I figured it was okay, but now I’m 
ashamed of what I’ve done. I think I went too far . . .  
 

Situations requiring the use of self-protection skills 

 Lauren is drunk and Jacob caresses her underneath her clothing (situation with a friend, an acquaintance).  

 Lauren doesn’t say anything (silence or the absence of the word no must not be interpreted as a yes, the absence of physical 
resistance or the fact of remaining still does not constitute free and informed consent, consent is not recognized when the person is 
under the influence of alcohol or drugs).   

 Jacob knows that Lauren is drunk. Since she doesn’t say anything, he figures it must be okay (silence or the absence of the word no 
must not be interpreted as a yes, the absence of physical resistance or the fact of remaining still does not constitute free and 
informed consent AND consent is not recognized when the person is under the influence of alcohol or drugs). 

 Jacob is ashamed of what he’s done. He thinks he went too far (recognize the inappropriate nature of your actions, reflect on the 
situation and make the necessary adjustments to adopt appropriate behaviours, talk to a trusted adult). 

 
Factors of vulnerability 

 Lauren and Jacob are under the influence of alcohol (alcohol makes people less vigilant, reduces their capacity to respond to 
unwelcomed sexual advances, increases the risk that a person will adopt inappropriate behaviours). 

Damien and Talia 
Damien met Talia on his favourite social network. For a 
few weeks now, they’ve been chatting and sharing 
photos. They’re getting to know each other. In the last 
few days, Talia has been sending him more explicit 
pictures. She suggests they set up the webcams so she 
can show him even more. He agrees. During their 
conversation, Talia takes off her shirt and promises 
Damien that if he shows her his penis, she will show him 
her breasts. Damien accepts this new request and takes 
off his clothes in front of the webcam.    
 

Situations requiring the use of self-protection skills 

 Damien chats with a girl he met online (protect your personal information, especially information that others could use to find you, 
remain cautious with people you meet online). 

 Damien agrees to get naked in front of the webcam (do not perform sex acts in front of the webcam, even if you think the 
conversation is private, be aware of the possibility that other people may see it or share it with others, block the addresses and do not 
respond to people who ask for sexually explicit photos). 

 A man demands that Damien give him money and threatens to post the pictures of him on social media (block the addresses and 
report to the police anyone who threatens to make sexually explicit photos or videos public unless you send them money (sextortion), 
keep all messages as proof for the police).  

 Damien panics and doesn’t know what to do (report any situation that makes you feel uncomfortable to a trusted adult, report the 
situation to the police). 
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Two days later, a man writes to Damien and demands 
$250 to not post the video of him showing his penis on 
social media. Damien panics. He doesn’t know what to do.  
 

Factors of vulnerability 

 Damien often chats with Talia online and he feels as though he knows her (frequently talking to a person met online makes it seem as 
though you know the other person). 

 Talia asks Damien to show her his penis (curiosity about sexuality, the desire to please and be accepted may make it more difficult to 
assert yourself). 

 

Discussion questions to ask students in relation to the educational aims (same questions for all the scenarios).  

Use the key messages to complete or reframe the students’ answers.   

 

1. What did the person do to stay safe (self-protection skills)? What could he or she do, or should have done, to stay safe? 

2. How does this person feel (experience of victims)? 

3. If this situation happened to a friend and he or she confided in you, what could you say or do to help?  

4. Why is it difficult to assert yourself in this kind of situation? (assert yourself = say no, leave, refuse to engage in a sexual activity, put an end to a sexual activity when you change your mind, 

report an incident)? 

 

For each story, place special emphasis on question #3 (if this situation happened to a friend) because it is connected to the second educational aim: “Understand the experience of victims of sexual 

assault in order to react appropriately if a friend confides in you.” Validate or complete the students’ answers by drawing on “Explanations Concerning Learning Content”: 

 Experience of victims 

 Helpful attitudes 

 Resources that can help 
 

Key messages  

 You cannot force someone to engage in a sexual activity against his or her will, even in the context of a romantic relationship. 

 When a person signals, whether verbally or not, that he or she is not comfortable engaging in a sexual activity, the other person must respect the decision to stop.  

 Giving in does not constitute consent: it is acting under the pressure exerted by the other person.  

 You can play an active role to prevent a situation of sexual assault: say “no,” leave the premises or remove yourself from a situation that makes you feel uncomfortable, etc. 

 Lea’s boyfriend wants to explore certain sex acts with her: it is reasonable to state your needs and want to explore your sexuality, but this should not be done at the expense of the other 
person’s well-being.   

 When a person is intoxicated (under the influence of drugs or alcohol), it is best to make sure they stay safe.  

 It is natural and desirable for two loving partners to trust each other. However, they should nonetheless adopt self-protection skills.   
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HOW TO HELP WHEN SOMEONE CONFIDES IN YOU1 

 

YOU CAN HELP BY: 

• Being present and telling the person that he or she can count on you 
• Listening (letting the person talk) and showing empathy   
• Believing the person and not judging anything he or she says 
• Not asking for more details about the assault  
• Keeping what the person says to yourself (protecting the person’s personal life) 
• Helping the person find a resource to support him or her and report the situation 

 

 

HELPFUL 

 

NOT HELPFUL 

Be present, tell the person you have faith in his or her abilities and that he or she can count on you 

 I believe in you. What can I do to help?  

 You’ll get through this. I’m right here with you.  

 I understand. If you need me, I’ll help any way I can.  

Urge the victim to put the experience behind him or her  

 You should stop thinking about that and get on with your life.  

 You’re too sensitive. Stop talking about it and move on. 

 It’s not good for you to keep bringing this up. 

Listen, believe the person and don’t judge what he or she says  

 You did the right thing by talking to me about this. I’m listening. 

 What you’re telling me is important.  

Doubt or judge the significance of the assault  

 Are you sure? It doesn’t seem like that big a deal.  

 You think that’s assault?  

Help the person find a resource to support him or her and report the situation   

 You can talk to somebody at school. I can go with you if you want.   

 It’s important that you find help. Do you want me to go with you to tell your parents about the assault?  

Ignore the situation 

 It’s not my problem.  

 This is between the two of them. It’s none of my business.  

 I don’t want to get involved in this.   

  

                                                           
1 Adapted from a tool developed by the Table de concertation sur les agressions à caractère sexuel de Montréal, http://agressionsexuellemontreal.gtvr.com/has-someone-close-to-you-been-sexually-assaulted-

/helpful-and-harmful-reactions. 

http://agressionsexuellemontreal.gtvr.com/has-someone-close-to-you-been-sexually-assaulted-/helpful-and-harmful-reactions
http://agressionsexuellemontreal.gtvr.com/has-someone-close-to-you-been-sexually-assaulted-/helpful-and-harmful-reactions
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STBBIs AND PREGNANCY 
Taking responsibility for sexual and reproductive health  

Secondary III 

 

Educational 
aims 

 

1) Understand how protection methods work  
 

2) Understand attitudes and behaviours to adopt in situations in which it may be difficult to protect 
yourself  

Estimated duration of activity 

150 minutes 
 

LEARNING ABOUT STBBIs AND PREGNANCY WITHIN THE BROADER CONTEXT  
OF STUDENTS’ PSYCHOSEXUAL DEVELOPMENT 

CHARACTERISTICS OF ADOLESCENTS 
15 TO 17 YEARS OLD 

Adolescence is an important period of transition for learning and/or maintaining safe sexual 
behaviours.1 
 
Several factors increase the vulnerability of young people to STBBIs (sexually transmitted and blood-
borne infections) and pregnancy:  

 self-discovery, the search for identity and sexual orientation,2 learning about sexuality (planning 
to have sexual relations, negotiating condom use,3 self-assertion in romantic and sexual 
relationships),4 feelings of invulnerability, magical thinking,5 a desire to take risks, thrill-seeking, 
bravado, the need to reassure themselves of their sexual maturity6  

 starting to be sexually active at a younger age (longer exposure to risk),7 having unprotected sex 
and having several sexual partners8 

 LGBT young people being victims of heterosexism and homophobia, which can affect self-esteem 
and the ability to be self-assertive9 

A Québec study shows that one young person out of two has had sexual relations (oral, 
vaginal or anal)10 between 15 and 17 years of age. Another study suggests that 30% of young 
people of this age have had sexual relations with penetration.11 By the age of 16, 38.9% of 
young people claim to have had sexual relations with vaginal penetration.12 This number 
increases to 68% among 18 and 19 year olds.13 
 
Adolescents between the ages of 15 and 19 years form one of the groups most at risk of 
contracting an STBBI:14 cases of chlamydia among girls between the ages of 15 and 19 have 
risen more than 250% since 2006.15  
 59% of sexually active young people used condoms each time they had sexual 

relations,16 while 10% have never used them.17 The use of condoms tends to diminish18 

over time in adolescence, mainly owing to the use of oral contraceptives19 or to having a 
regular partner.20 

 Sexual behaviours in adolescence are characterized by their sporadic and unplanned 
nature,21 which can have a negative effect on the adoption of safe practices.22 

 Many young people who have not yet had sexual relations say that they are firmly in 
control regarding the use of contraception and communication with their partner.23 This 
perception of control diminishes when young people become sexually active and are 
confronted with the difficulties of maintaining a relationship, and communicating and 
negotiating with a partner.24 
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 To understand 

EXAMPLES IN THE LIVES OF ADOLESCENTS 
Present or read this to the students to aid their understanding 

 

 
 
 
 
1) Understand how protection methods 
work  

 Action of hormonal contraceptives in the 
body  

 Correct use of condoms  

 Effectiveness of methods 

 Practice of methods  

 Double protection (STBBIs and 
pregnancy) 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

How protection methods work 

 Adolescents who understand how protection methods work are better able to protect 
themselves against pregnancy and STBBIs. For example, knowing that birth control pills must be 
taken every day to diffuse sufficient hormones to prevent ovulation or that condoms must be 
stored in specific conditions can help adolescents put in place the necessary strategies to engage 
in safe sexual behaviours. 

 Hormonal contraceptives protect against pregnancy only. Condoms (barrier method) are the 
only method that protects those who are sexually active against STBBIs.   

 Other barrier methods, such as the female condom, contraceptive sponge, cervical cap, 
spermicides and the diaphragm, are often more difficult to access. Because  their levels of 
effectiveness vary and there are certain constraints related to their use, these barrier methods 
are less adapted to the needs of adolescents and are therefore, less popular among them.25 

 
Action of hormonal contraceptives in the body 

 Hormonal contraceptives (e.g. the pill, the patch, injections, vaginal ring, hormone-releasing 
IUD) contain hormones (estrogen and/or progesterone) that prevent the ovary from releasing 
an ovum. These methods make implantation (attachment of the fertilized egg) difficult because 
they modify the uterine lining. These methods also thicken cervical mucus, which make it harder 
for the sperm to enter the uterus.  

 
Correct use of condoms 

 A condom functions as a barrier by preventing the sperm from coming into contact with the 
ovum. The condom must be used during each sexual relation and removed at the end of the 
sexual relation, according to the manufacturer’s instructions. 

 When you are sexually active, you can make sexual relations safer by consistently using 
condoms. Condoms protect against both pregnancy and STBBIs. They prevent direct skin contact 
with genital areas, vaginal walls and anal walls as well as the exchange of genital fluids 
(e.g. vaginal secretions, semen, pre-ejaculate, blood) between the sexual partners.26 

How protection methods work 

 How does the pill work? 

 Is it true that condoms can sometimes break? 
How can you stop that from happening?  

 I forgot to take my pill yesterday. What should I 
do?  

 My friend told me about a contraceptive patch 
that you can just stick on your arm. Does it really 
work?  

 My older sister gets an injection every 3 months 
now because she kept forgetting to take her pill.  

 I just started taking the pill. I take it when I brush 
my teeth at night, which helps me remember to 
take it at the same time every day.  

 Do you feel less when you use a condom?  

 How can you tell if you put the condom on the 
right side? 

 Someone told me about vaginal rings. How do I 
know if that’s a good option for me?   

 What do you do if the condom breaks?  
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o BUT: Condoms may not prevent the transmission of certain STBBIs caused by 
contact with infected areas that are not covered by the condom (e.g. thighs, 
buttocks, scrotum). 

 To ensure optimal condom use, you must check the expiration date, store the condom in the 
prescribed conditions (away from extreme temperatures and friction), and put it on and remove 
it correctly.27 If a lubricant is used with the condom, it must be water based (water soluble).   

 
Follow these steps every time you use a condom:28  

 Check the expiration date: If the condom is past the expiration date, the condom’s latex 
quality may be compromised. You must throw away the condom and use another one.   

 Carefully open the packet: Be careful with your fingernails, teeth and jewelry to avoid 
damaging the condom when you open the packet. Do not use sharp objects (scissors, 
knife) to open the packet.  

 Make sure the rolled ring is on the outside before unrolling it on the erect penis. Since 
pre-ejaculate may contain sperm, if the condom is put on inside out and comes in contact 
with the penis (glans), you must throw it away and use another one.  

 Pinch the tip of the condom before placing it on the erect penis and while rolling it out to 
keep air out of the condom. Air in the condom can increase the risk of the condom 
breaking or the penis slipping out. Be sure to unroll the condom all the way to the base of 
the penis.  

 After ejaculation and while the penis is still erect, hold the bottom of the condom with 
your hand and withdraw the penis to prevent any semen from spilling out and coming 
into contact with the partner’s genitalia, which would increase the risk of STBBIs and 
pregnancy. 

 Remove the condom and dispose of it in the garbage. 
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Effectiveness of methods 

 A method’s effectiveness is influenced by how it is used.  

 Perfect use is when a method is used correctly, according to the manufacturer’s 
instructions. Typical use accounts for the possibility of incorrect use or inconsistent use of 
the contraceptive method. For example, the pill is 99.7% effective with perfect use, and 
92% effective with typical use. 

 Condoms are 98% effective with perfect use. Effectiveness drops to 85% with typical use 
(possibility that the condom was used incorrectly or at the wrong time, or that the 
condom was stored in less than ideal conditions). 

 The effectiveness of the different contraceptive methods are presented in detail in the 
following chart:  
http://www.sexualityandu.ca/uploads/files/refContraceptiveComparativeChartFinalENG0
9.pdf   

 Certain medications may temporarily reduce the effectiveness of hormonal contraceptives. You 
must ask your pharmacist to check if there are any interactions with your hormonal 
contraceptive. If the medications do reduce contraceptive effectiveness, it is important to use a 
condom as long as you are taking the medications. This is why double protection should be used 
at all times (see below for more information on double protection).   

 
Practice of methods 

 Ensuring the proper practice of methods consists in using the contraceptive according to the 
instructions of the health professional (doctor, nurse, pharmacist).  

 In order for hormonal contraceptives to be effective, the contraceptive must release a 
consistent quantity of hormones (to prevent the ovary from releasing an ovum). If the 
contraceptive is not consistently used (e.g. frequently forgetting pills, replacing the vaginal ring 
at the wrong time), hormone levels (estrogen/progesterone) will be too low and an ovum may 
be released, thus increasing the chances of fertilization and unplanned pregnancy.  
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.sexualityandu.ca/uploads/files/refContraceptiveComparativeChartFinalENG09.pdf
http://www.sexualityandu.ca/uploads/files/refContraceptiveComparativeChartFinalENG09.pdf
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 The proper practice of methods requires that, for example, oral contraceptives (the pill) be 
taken every day, at the same time.29 Alternatively: 

 The patch must be changed every week, on the same day, by the user. 

 The injection must be given every three months, by a health professional.  

 The vaginal ring must be replaced every 28 days. The ring must stay in place for 21 days, 
then removed for a period of 7 days, after which a new ring is inserted.  

 To ensure proper use, the condom must be worn from the beginning to the end of every 
sexual relation and stored in optimal conditions prior to use. A new condom must be used 
for every sexual relation.  

 When contraceptives are not used or used incorrectly, the emergency contraceptive pill (ECP) is 
effective for preventing pregnancy. ECPs can be obtained at low cost or no cost from a nurse, a 
pharmacist or a doctor.    

 The ECP may be taken up to 5 days after unprotected or poorly protected sex. However, 
the sooner it is taken after intercourse, the more effectively it will prevent pregnancy.  

 The ECP delays ovulation or prevents the implantation of a fertilized egg. It is not an 
abortion pill. The ECP will not interrupt an existing pregnancy nor have any negative side 
effects on the embryo.30  

 The ECP does not protect against STBBIs. If you have unprotected or poorly protected sex, 
you must make an appointment with a health professional to determine if you should be 
tested for STBBIs.  

 The emergency IUD is another emergency contraceptive. However, the emergency IUD is 
less frequently used because it requires a more invasive procedure and is difficult to 
access (must be inserted by a doctor).  
 

Double protection (STBBIs and pregnancy) 

 One of the most effective ways of preventing both STBBIs and unplanned pregnancy when you 
are sexually active is to use double protection—that is, use both a hormonal contraceptive and a 
condom.  
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2) Understand attitudes and behaviours 
to adopt in situations in which it may be 
difficult to protect yourself  

 Perception of control (I can . . . ) and 
sense of self-efficacy (. . . in spite of 
obstacles)  

o In refusing or stopping an unwanted 
or unsafe sexual activity  

o In negotiating the use of a condom  
o In feeling able to assert yourself 

when needed   

 Obstacles to safe sexual behaviours  
o Unfavourable attitudes of peers, 

partner or family toward sexual 
activities and safe behaviours  

o Consumption of alcohol or other 
drugs  

o Belief that the partner is not 
infected or is infertile or that the pill 
protects against STBBIs 

 There are other ways to ensure double protection:  
o Use a condom to act as a contraceptive AND to prevent against STBBIs. 
o Use an ECP (emergency contractive pill) if there is a problem with the condom.31 

 Double protection has the following advantages:32 
o prevents unplanned pregnancy 
o preserves sexual health (e.g. some STBBIs, when left untreated, can have negative 

consequences on health such as infertility, a greater risk of ectopic pregnancy—where the 
embryo attaches in the fallopian tubes—or chronic lower abdominal pain)33 

 
Attitudes and behaviours to adopt in situations in which it may be difficult to protect yourself  
Certain attitudes and behaviours are key to practising safe sexual behaviours.   
 
Perception of control and sense of self-efficacy  

 To protect themselves against STBBIs and unwanted pregnancy, adolescents must learn to:  
o refuse or stop an unwanted or unsafe sexual activity 
o negotiate the use of a condom: communicate their desire to use condoms and the means 

of obtaining them; determine with their partner who (one or both partners) will be 
responsible for obtaining the condoms in order to have them on hand when the time 
comes    

o assert themselves when needed: be able to share their feelings and communicate their 
wants and concerns, their refusal or their consent with respect to sexual behaviours and 
protection methods  

 However, adolescents may face a number of obstacles that can skew their perception of control 
over the use of condoms and contraceptives. For instance, obstacles such as the desire to please 
or be like others, the sense of invincibility, and the need to affirm their sexual maturity, among 
other things, make it that much more difficult for adolescents to maintain their perception of 
control. As such, it is particularly important that obstacles to safe sexual behaviours be 
identified and the ways of overcoming them addressed in order to increase the sense of self-
efficacy of adolescents. 

 
 
 
 
 
 
 
 
 
 
 
 
Perception of control and sense of self-efficacy  

 I don’t know how to tell James that I want to use 
a condom the first time. I’m afraid of what he’ll 
think of me if I say something . . .  

 Alex wanted to take advantage of his parents 
being out of the house to have sex, but we 
didn’t have a condom. I told him I’d rather wait. 
He was a bit upset.    

 I’m afraid he won’t wear a condom because he 
once told me that it didn’t feel as good with a 
condom on. But I ended up asking him and he 
said yes.   

 Will she laugh at me if I can’t put a condom on 
right? I don’t want to look stupid.  

 I wonder how Samantha will react if I say we 
should use a condom the first time we have sex. 
It’s sort of embarrassing.   
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 Personal options for safe behaviours 
o Protection methods adapted to your 

needs  
o Context and planning of sexual 

relations  
o Ability to assert yourself and 

negotiate the use of a condom  
o Strategic place and time for 

prevention counselling (emergency 
oral contraception, testing for and 
treatment of STBBIs, vaccination)  

Obstacles to safe sexual behaviours 
The unfavourable attitudes of peers and family toward sexual activity and safe behaviours 
(e.g. being too young to have sexual relations or use contraceptives, doubting the effectiveness of 
condoms, believing myths surrounding the side effects of oral contraceptives) may prove to be an 
obstacle to adopting safe behaviours.  

 The consumption of alcohol and drugs—disruptive substances that can amplify desire, impair 
judgment and reduce inhibitions34—can also result in the improper use of condoms and 
contraceptives.   

 Adolescents may have certain mistaken beliefs that prompt them to make inconsistent use of 
contraceptives or condoms, or not use them at all. For example: 

o believing that the partner is not infected or is infertile  
o thinking that the pill protects against STBBIs   
o believing that there are no risks because they are in love, etc. 

 
 
Personal options for safe behaviours 
Everyone is responsible for planning how to effectively protect themselves against STBBIs and 
preventing pregnancy.   
 
Protection methods adapted to your needs 

 The more adapted a protection method is to your needs, the more likely: 

 you will be able to use it properly and therefore maximize its effectiveness 

 you will feel confident during sexual relations and decrease your concern or stress over 
contraceptives and STBBIs (i.e. increase your sense of self-efficacy)  

 Boys need to know that condoms are the only effective contraceptive method in their control. 
They can have control over contraception by wearing a condom every time they have sexual 
relations. This will also protect them against STBBIs.  

 
 

Obstacles to safe sexual behaviours  

 I don’t know where to get condoms. I don’t have 
any money to buy them.  

 It wasn’t planned and we were having so much 
fun, we forgot to use a condom . . .  

 My girlfriend has never had her period. We don’t 
need protection since she can’t get pregnant.   

 I heard that the pill can make you gain weight. I 
don’t want to take it.   

 My girlfriend started taking the pill. When I told 
her we still had to use condoms to protect 
ourselves against STBBIs, she asked me if I was 
cheating on her.   

 We had been drinking, and we didn’t think to 
use a condom.   

 My mom doesn’t want me to take the pill. She 
says I’m too young to have sex.  

 My boyfriend says that condoms make it a lot 
less pleasurable for him.   

 I’ve only had sex with him once. I couldn’t have 
caught an STBBI, right?   

 
Personal options 

 Since I kept forgetting to take my pill at the 
same time every day, my doctor talked to me 
about the birth control patch. I just have to 
change it once a week.  

 I went to ask the school nurse for condoms. That 
way, I know I’ll have some when the time comes.   
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Context and planning of sexual relations 

 You must be able to choose when you become sexually active. You can always choose to 
postpone sexual relations.  

 You must be able to experience sexual behaviours in accordance with your wants and comfort 
level (in a way that respects yourself and your partner). It is important that you be:  

o able to trust your partner and feel you can talk about protection methods with him or her   
o in a context that is appropriate for sexual relations (e.g. no risk of getting interrupted or of 

feeling uncomfortable or pressed for time)  

 Communication between partners is crucial for adopting and practising safe sexual behaviours. 
The very fact of feeling that you can openly express your needs and desires can have a positive 
influence on your ability to adopt safe sexual behaviours. Talking about contraception is easier 
for adolescents who: 

o are in a stable, satisfying relationship 
o communicate with their partner about sexuality35 (adolescents who are able to discuss 

wanting to use protection methods use contraceptives more consistently36) 
 
Ability to assert yourself and negotiate the use of a condom 

 It may be difficult for adolescents to assert themselves and communicate their desire to use a 
condom (e.g. feeling shy, uncomfortable discussing it with their partner, being too excited about 
sex). Adolescents may feel confused and have difficulty making choices based on what they 
want, for instance, because of conflicting pressure from peers and parental authority. It is 
important that they make well-informed decisions for their own health and well-being.  

 
 
 
 
 
 
 

 We’ve talked about it, and we’ve agreed to use 
condoms in the future.  

 I take the pill and my boyfriend wears a condom.  

 She said we could do it without a condom if I 
pulled out before I came, but I said, “No, I don’t 
want you to get pregnant.”  

 I explained to my partner that I would feel a lot 
less stressed about sex if we used a condom 
every time. He agreed.   

 The girl I had sex with told me she was on the 
pill. I told her that I would still wear a condom 
every time.   

 Since we’re not exclusive and we have sex now 
and then, I always have condoms on me, just in 
case.   
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Strategic place and time for prevention counselling  

 Adolescents must know where they can find information, get tested or seek help from a health 
professional in order to protect themselves from pregnancy and STBBIs.  

 Adolescents must also know when to consult a health professional to obtain prevention 
counselling (e.g. for purposes of planning and/or choosing a contraceptive method, renewing a 
prescription, practising the contraceptive method, making the choice to stop using condoms, 
assessing the risk of pregnancy following improper use of a contraceptive, or lack thereof, 
testing after unprotected sexual relations or upon suspecting an STBBI, STBBI symptoms, or a 
pregnancy, etc.).     
 

Strategic place and time for prevention counselling 

 I want to have sex with my boyfriend, but I want 
to see the school nurse first to get some kind of 
birth control.  

 I made an appointment with my doctor to renew 
my prescription for birth control.   

 We’re so unlucky, the condom broke. We went 
to the pharmacy together to get the “morning 
after pill.” That made us feel better.   

 I had unprotected sex and now my period is late. 
I’m afraid of going to see the nurse at the youth 
clinic to get a pregnancy test, in case she tells 
me I should have come to see her sooner.  

 I had unprotected sex and now I think I have 
symptoms of an STBBI. I want to get tested, but I 
don’t know where to go . . .   
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BEFORE THE ACTIVITY 
 

TAKE TIME TO REFLECT before intervening with students 
 

 Understand the sexual behaviours of adolescents and the prevention measures they use   

 Sexual relations are often spontaneous and unplanned. As such, it is important that discussions on safe sexual behaviours and the prevention of STBBIs and pregnancy take place before 
adolescents become sexually active.37 You can increase the chances that adolescents will adopt safe sexual behaviours when engaging in sexual relations by addressing protection methods 
and the proper way of using them.  

 According to a 2010-2011 study conducted in Québec secondary schools, about half of adolescents will have already engaged in one consensual sexual relation—whether vaginal, oral or 
anal—by the end of Secondary V.  

o The proportion of adolescents who have already engaged in a sexual relation increases by grade:   
o 25% in Secondary I and Secondary II  
o 29% in Secondary III  
o 40% in Secondary IV  
o 52% in Secondary V38  

 Condoms and oral contraceptives (the pill) are the most frequently used contraceptive methods among Québec adolescents (56% and 68%, respectively).39 According to another Québec 
study,40 three out of four sexually active adolescents use condoms, either alone or in addition to oral contraceptives.   

 Boys appear to use condoms more consistently, whereas girls are less likely to use condoms over time. This decrease coincides with the use of oral contraceptives, which is one of the main 
reasons adolescents stop using condoms. The other reasons reported for not using condoms include unplanned sexual relations, the consumption of alcohol or drugs, the partner’s refusal 
to use condoms, and being in a stable, monogamous relationship.  

 The withdrawal method, though recognized as being ineffective for preventing pregnancy, is nonetheless used by some (17% of Canadians between the ages of 15 and 1941). Other methods 
may be used by adolescents, but their use has yet to be well documented.   
 

 Understand the importance of preventive, clinical and emergency services   

 AS OF 14 YEARS OF AGE, adolescents are entitled to patient confidentiality (the parents will not be notified) when they consult a health professional (nurse, doctor). As such, they do not 
require permission from their parents to obtain contraceptives or the emergency contraception pill or to get tested.  

o Some STBBIs, when left untreated, can cause complications that may lead to health problems and infertility. This is the case of asymptomatic infections such as chlamydia and 
gonorrhea, which have a high prevalence rate among adolescents—hence the importance of getting tested after engaging in an unprotected or poorly protected sexual relation.   

o Treatment for bacterial STBBIs such as chlamydia and gonorrhea is free for any infected person and his or her partner, upon presentation of a valid health insurance card or 
equivalent document.  

o The school nurse or pharmacist may issue a hormonal contraceptive without a doctor’s prescription for a period of one year. Afterwards, it is necessary to consult a doctor to renew 
the prescription.  

o The emergency contraceptive pill (ECP) may be obtained without a prescription, at low or no cost, from the school nurse or pharmacist. 
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 In Québec, approximately 75% of young girls have been vaccinated against the human papilloma virus (HPV) in Elementary 4 or Secondary III: 
http://publications.msss.gouv.qc.ca/msss/fichiers/flashvigie/FlashVigie_vol10_no7.pdf (in French) 

 
Be aware: 

 Take stock of your own understanding of adolescent sexuality. Adolescence marks the transition from childhood to adulthood. It is a period of change, discovery, curiosity about sexuality, 
learning by doing and occasional risk taking. As a result, adolescents have many questions, and make up a rather heterogeneous group in terms of sexuality. You must not assume that they 
are all at the same place in terms of their sexuality or have the same comfort levels when speaking about sexuality.  

 Know that the prevalence of some types of STBBIs, such as chlamydia and gonorrhea, is particularly high among adolescents between the ages of 15 and 19.  

 Know that the extent to which adolescents believe and trust in the effectiveness of a contraceptive method will influence how they use it. By helping adolescents become more 
knowledgeable about methods of contraception, you are helping them take control of their sexual and reproductive health and improve their ability to make informed decisions.  

 Know that the risks of contracting or spreading STBBIs are present regardless of sexual orientation. Adolescents must therefore develop the reflex to protect themselves regardless of their 
partner’s gender. As a result, prevention activities in class must cover sexual relations between people of the same sex and people of the opposite sex.     

 
Understand how pregnancy prevention is adapted to adolescents:  

 Since the early 2000s, the rate of adolescent pregnancies in Québec has decreased by 46.1%, and the rate of voluntary termination of pregnancies, by 45.5%. Under the public prescription 
drug insurance plan, hormonal contraceptives are free for women under the age of 25; nurses and pharmacists in Québec are permitted to prescribe hormonal contraceptives without 
consulting a doctor, and emergency contraceptive pills can be obtained directly at the pharmacy. These factors have all contributed to the decrease of the rate of adolescent pregnancies.   

 In adolescence, pregnancies are more generally unplanned. As such, young people who have other life projects often choose to terminate the pregnancy. (More information on preventing 
adolescent pregnancy is found below.)   
 

REFER TO RESOURCES: brief readings and short videos 
 
For information on STBBIs for adults who serve as a resource for adolescents: 

o For a recent portrait of the prevalence of STBBIs among adolescents, consult the report of the Ministère de la Santé et des Services sociaux, Portrait des infections transmissibles sexuellement 
et par le sang (ITSS) au Québec: année 2014 (et projections 2015), available at https://www.inspq.qc.ca/publications/2067 (in French).   

 
For more comprehensive information on STBBIs and condoms that has been adapted for adolescents, consult the Québec government website on STBBI prevention:  

o The tabs “Knowing everything about STBBI” and “How should I protect myself?” at http://www.itss.gouv.qc.ca/accueil_en.dhtml. In particular, consult the illustrated guide that demonstrates 
the steps for putting on a condom. 

o The Alberta website www.teachingsexualhealth.ca contains a short video (3 minutes) demonstrating how to put on a condom at 
http://teachers.teachingsexualhealth.ca/resources/demonstration-videos/. 

 
 
 

http://publications.msss.gouv.qc.ca/msss/fichiers/flashvigie/FlashVigie_vol10_no7.pdf
https://www.inspq.qc.ca/publications/2067
http://www.itss.gouv.qc.ca/accueil_en.dhtml
http://www.teachingsexualhealth.ca/
http://teachers.teachingsexualhealth.ca/resources/demonstration-videos/
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For explanations on how hormonal contraceptives work that has been adapted for adolescents: 
o The Society of Obstetricians and Gynaecologists of Canada (SOGC): http://www.sexualityandu.ca/en/birth-control/birth_control_methods_contraception/hormonal-methods 
o The Fédération du Québec pour le planning des naissances: http://www.fqpn.qc.ca/public/informez-vous/contraception/methodes-contraceptives/ (in French) 

 
For a better understanding of the challenges faced by adolescents with respect to contraceptive and condom use, consult the different editions of The SexEducator Magazine, published by the 
Ministère de la Santé et des Services sociaux, in collaboration with UQAM, the Ministère de l’Éducation et de l’Enseignement supérieur and Tel-jeunes: 

o The SexEducator Magazine #4b, Spring 2010, pages 3 to 10, at http://casexprime.gouv.qc.ca/En/magazine/numero/4b/  
o The SexEducator Magazine (formerly Sexpressions) #2, Winter 2005, pages 3 and 4, at http://casexprime.gouv.qc.ca/en/magazine/numero/2/  
o The SexEducator Magazine #25, Winter 2016, at http://casexprime.gouv.qc.ca/en/magazine/numero/25/  

 
For additional reference materials for students to help them better understand STBBIs and contraceptive methods: 

o The STBBI chart produced by the Ministère de la Santé et des Services sociaux du Québec: http://www.msss.gouv.qc.ca/sujets/prob_sante/itss/index.php?fiches_information_itss (in French) 
o A comparative chart of contraceptive methods: http://www.sexualityandu.ca/uploads/files/refContraceptiveComparativeChartFinalENG09.pdf  

 
For parents:  

 Sexuality education is more effective when there is collaboration between the school and families. Parents can play a complementary role in the reflection process undertaken in school 
regarding the prevention of STBBIs and pregnancy. In fact, adolescents who can communicate with parents about sexuality and contraception also tend to have better communication with 
partners about protection and contraception before initiating sexual relations.42  

 Parents can communicate their opinions, values and limits as well as encourage their adolescents to reflect on the responsibilities that come with becoming sexually active and the importance 
of choosing the right moment to become parents. You can refer parents to the above-mentioned resources as well as to the following bulletins: 

 The Mosaïk project, available on the Ministère de la Santé et des Services sociaux website, under the section “Impliquer les parents dans l’éducation à la sexualité de leur jeune” (involving 
parents in their child’s sexuality education) at http://publications.msss.gouv.qc.ca/msss/document-001151/ (in French). Specifically, refer them to the three information bulletins that relate 
to the relevant educational aims:  

o #16, “Comment aborder les premières relations sexuelles avec mon jeune?”  
o #17, “Comment parler de contraception avec mon jeune?” 
o #18, “Pourquoi parler du condom avec mon jeune?” 

 The Society of Obstetricians and Gynaecologists of Canada (SOGC) website has a section for parents, “Talking to Your Child About Sexuality,” at 
http://www.sexualityandu.ca/parents/talking-to-your-child-about-sexuality.     

 
 
 
 
 
 
 

http://www.sexualityandu.ca/en/birth-control/birth_control_methods_contraception/hormonal-methods
http://www.fqpn.qc.ca/public/informez-vous/contraception/methodes-contraceptives/
http://casexprime.gouv.qc.ca/En/magazine/numero/4b/
http://casexprime.gouv.qc.ca/en/magazine/numero/2/
http://casexprime.gouv.qc.ca/en/magazine/numero/25/
http://www.msss.gouv.qc.ca/sujets/prob_sante/itss/index.php?fiches_information_itss
http://www.sexualityandu.ca/uploads/files/refContraceptiveComparativeChartFinalENG09.pdf
http://publications.msss.gouv.qc.ca/msss/document-001151/
http://www.sexualityandu.ca/parents/talking-to-your-child-about-sexuality
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BE PREPARED: gather and create materials, adopt appropriate attitudes 

Make sure that students have covered the learning content planned for the activities on Emotional and Romantic Life and Sexual Activity in Secondary III before covering the topic of STBBIs and 
pregnancy prevention. Students will have a more meaningful learning experience if they were able to reflect on romantic relationships and sexual activity beforehand, as knowledge of these are key 
to preventing STBBIs and pregnancy (e.g. consideration of the needs and desires of both partners, motivation to have sexual relations or not). 
 
Avoid presenting photos or images of STBBI symptoms. Although this practice is sure to elicit many reactions, it is not effective at encouraging adolescents to adopt safe sexual behaviours.  

 Most STBBIs are asymptomatic. Showing such photos reinforces the idea that you should wait until you experience these symptoms before going to get tested, meaning that adolescents 
might wait longer before consulting a health professional. An infected person is contagious and may transmit the illness, despite the absence of visible symptoms. 

 This practice may cause students to express disgust. These reactions are not only ineffective in terms of encouraging adolescents to adopt safe behaviours and develop the reflex to get 
tested, but they also have the effect of stigmatizing or causing psychological damage to the students in the class who have or had an STBBI.  

 
ADOPT APPROPRIATE PEDAGOGICAL PRACTICES 

 Adopt an attitude that encourages adolescents to develop the necessary self-protection skills to adopt safe sexual behaviours and to guide them into making informed decisions should they 
choose to become sexually active.    

o Respect the choice of adolescents who want to abstain from or postpone sexual relations, while giving them information and helping them to develop the necessary self-protection 
skills for when they will choose to become sexually active.  

o Avoid using scare tactics: these will not encourage adolescents to adopt safe behaviours. 
o Avoid making judgments regarding people with an STBBI in order to avoid stigmatizing students who have or had an STBBI. 
o Provide accurate, honest, and prejudice-free information to help adolescents develop the appropriate decision-making skills to make informed choices in the event of an unplanned 

pregnancy (avoid making value judgments, expressing personal opinions on issues relating to pregnancy).  
 
PREPARE THE MATERIAL 

 Order the free material developed for adolescents, e.g. STBBI pamphlet (see the section “Refer to Resources”). 

 Know about the preventive clinical services that are offered at or near school and provide the students with a list of resources (e.g. access to contraceptives, testing).  

 Print the supporting documents for the activities (e.g. comparative chart, scenarios, information bulletins for parents, list of resources for students).  
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SUGGESTIONS FOR THE ACTIVITY 
The approach to the prevention of STBBIs and pregnancy offered in Secondary Cycle Two must continue to increase students’ awareness and responsibility and:  
 reinforce individual values that promote safe sexual behaviours and skills in managing sexuality, sexual risk and practices43 

 emphasize the use of condoms44 and contraceptive measures in order to enable young people to reduce the possibility of pregnancy and STBBIs 

 encourage the adoption and maintenance of safe sexual behaviours45 by reinforcing young people’s sense of self-efficacy46 in asserting themselves and negotiating condom use 

 develop the motivations and skills required to judge the risks involved in different situations47 
 
The basics (key messages) 
Postpone sexual relations, use condoms correctly, use a contraceptive method consistently to reduce the risk of pregnancy and STBBIs.  
Used correctly, condoms are the only method that protects against both STBBIs and pregnancy.   
Being able to communicate your feelings and your needs makes it easier to adopt safe sexual behaviours, regardless of your sexual orientation. 

 

INTRODUCTION 

 

Note: The learning content covered in the Secondary Cycle One Science and Technology program (contraception, methods of preventing the implantation of the zygote in the uterus, STBBIs) and in 

Secondary III create a useful foundation for this activity.   

 

 Present the educational aims of the activity to the students. 

 Briefly review the Secondary II learning content on becoming aware of the importance of taking responsibility for their reproductive health and adopting a positive attitude to the use of 

condoms.  

 Explain to students that they can always choose to not engage in sexual relations or to postpone sexual relations. Even if most of your students have not had sexual relations yet, they will have 

an opinion on it. It is important to focus on prevention BEFORE they become sexually active.   

 Ask students about the contraceptive methods they know (learning content in Secondary Cycle One Science and Technology program). 

o Make sure that condoms are included in the answers. 
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ACTIVITY: MAKING POSTERS ON DIFFERENT CONTRACEPTIVE METHODS  

By making a poster as part of a group activity, students will learn more about: 

o how hormonal contraceptives (action of hormonal contraceptives in the body) and condoms work 

o how to use hormonal contraceptives and condoms 

o the effectiveness rate (%) of hormonal contraceptives and condoms (perfect use, typical use and incorrect use)  

o the importance of practising the chosen method 

o the importance of double protection 

 

 Ask students questions to find out what they know about how different contraceptive methods work. Refer to “Action of hormonal contraceptives in the body” in the section “Explanations 

Concerning Learning Content” to complete their answers.   

 Explain to students:  

o There are “barrier” (non hormonal) methods, such as condoms. Condoms are effective when used properly and they are the only method (when you are sexually active) that protects 

against both pregnancy and STBBIs. See the section “Explanations Concerning Learning Content” for information for students on how to use condoms correctly.  

o They can ensure the maximum effectiveness of their protection method if they use it properly. This is called practice of method. Practising the method involves using the method 

according to the instructions of a health professional. Refer to the section “Explanations Concerning Learning Content” for more information on the effectiveness and practice of 

methods of hormonal contraception and condoms.   

 

Using a contraceptives comparative chart, such as the one found on the website www.sexualityandu.ca and downloadable from 

http://www.sexualityandu.ca/uploads/files/refContraceptiveComparativeChartFinalENG09.pdf, a summary document you have prepared using the information in the section “Explanations 

Concerning Learning Content,” or any other reliable source, have the students create a poster (11” X 17” or bigger) featuring the contraceptive method (hormonal contraceptive or condoms) they 

will choose. Each poster must contain the following:  

o an image or drawing and brief description of the method  

o how this method works and how to use it properly  

o the effectiveness rate, in percentage (optimal or perfect use versus typical use)  

o how this method should be practised to be effective  

o the advantages of using this method (i.e. who is it best suited for?)  

o where this method can be obtained 

 

 Note: Make sure that the teams cover a variety of methods; in other words, no more than two teams can use the same method for their poster.  

 Once the posters are finished, the teams will take turns presenting their poster to the group and explaining their chosen protection method.  

http://www.sexualityandu.ca/
http://www.sexualityandu.ca/uploads/files/refContraceptiveComparativeChartFinalENG09.pdf
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ACTIVITY: PRESENTING THE POSTERS ON THE DIFFERENT HORMONAL CONTRACEPTIVE METHODS AND CONDOMS 

 

Determine a way to present the posters (e.g. by methods chosen so that the messages showcased by the teams can be compared).   

Ask each team to present its poster. 

During the teams’ presentations, complete or correct the students’ answers using the information presented in the section “Explanations Concerning Learning Content.” You can also review with 

students the steps for using a condom by doing a demonstration in class using a wooden penis and a condom.   

 

Conclude the activity with these key messages: 

 The only way to protect against both pregnancy and STBBIs when you are sexually active is to use a condom correctly every time you engage in sexual relations. However, it is important to 

note that condoms do not protect against STBBIs that can be transmitted through contact with infected areas not covered by the condom (see the section “Explanations Concerning Learning 

Content”). 

 It is important to use double protection to protect against both pregnancy and STBBIs (see the section “Explanations Concerning Learning Content”).  

 In the event where no contraceptive is used or the contraceptive is not used correctly (e.g. the condom broke, forgot to use a condom), the ECP (emergency contraceptive pill) is effective if 

taken promptly after intercourse. Refer to “Practice of methods” in the section “Explanations Concerning Learning Content” for more information for students.  

o This method is effective at preventing pregnancy in emergency situations, but is not meant to be used as a regular contraceptive. It is better to plan to use a contraceptive method that 

is adapted to your needs. 

o As the ECP does not protect against STBBIs, it is recommended that you consult a health professional to get tested following unprotected or poorly protected sex.  

 

ACTIVITY: SCENARIOS 

 

To help students understand attitudes and behaviours to adopt in situations in which it may be difficult to protect themselves:  

 

 Use the scenarios in the appendix. All the scenarios, except for scenario #4 (Carlos and Liam), are taken from The SexEducator Magazine #25 (Activity 1, Communication about contraception, 

http://casexprime.gouv.qc.ca/en/magazine/numero/25/). The activity has been organized in the same way here, but certain elements must be emphasized or adapted to meet the educational 

aims of this pedagogical framework: 

o Add the notion of negotiating the use of a condom to prevent pregnancy and STBBIs (in the magazine, the activity’s focus is on communicating about contraception).  

o Add a few questions and key messages to those presented in the magazine in connection with the scenarios. 

o Emphasize the obstacles to safe sexual behaviours.  

o Help students identify personal options for safe sexual behaviours for each scenario with respect to preventing pregnancy and STBBIs.  

http://casexprime.gouv.qc.ca/en/magazine/numero/25/
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Additional information: In order to make it easier to conduct the activity, the scenarios and questions from the magazine have been included in the following pages 

and in the appendix. The necessary additions have been made in order to meet the educational aims (reference points for the teacher, additional questions). 

Everything can be found in the appendix.   

Conclude the activity with the following questions to prompt further reflection:  

 Why might it sometimes be difficult to negotiate the use of condoms with a partner? Ask students to give some of the more convincing arguments to encourage your partner to use a condom.  

o Some answers can be found on pages 9 to 18 in The SexEducator Magazine #4 at http://publications.msss.gouv.qc.ca/msss/fichiers/2010/10-314-01A.pdf.  

 Highlight the values that underlie valid choices (e.g. freedom, enjoyment, protection of your sexual health and that of your partner, etc.). 

 Emphasize that at any time, a person can refuse or stop an unwanted or unsafe sexual activity (refer to the Secondary III activity on preventing sexual violence if needed).  

 Insist on the importance of communication between partners for ensuring safe sexual behaviours, self-respect and mutual respect.  

 

ACTIVITY: PERSONAL OPTIONS FOR SAFE SEXUAL BEHAVIOURS 

 

With students, analyze the following scenarios to identify the best possible options for safe sexual behaviours. 

Scenarios  

 Your partner says that he/she refuses to have sex because you don’t have a condom.   

o Draw on the following statements to convey key messages to students: respect your partner’s decision; engage in sexual activities that carry less risk (kissing, caressing . . . ); plan the 

protection method that will be used during future sexual relations; consult a health professional to help you choose a protection method that is adapted to your needs, to your situation.   

 Your partner says you have to stop having sex because your only condom broke.  

o Draw on the following statements to convey key messages to students: stop the sexual relation; continue the sexual relation by engaging in sexual activities that carry less risk 

(kissing, caressing . . . ); go see the pharmacist or nurse to obtain an ECP (emergency contraception pill) to avoid pregnancy; with your partner, plan to use a contraceptive method in 

addition to a condom; consult a health professional to get tested for STBBIs, etc. 

 Your partner says she’s reluctant to take contraceptives because she doesn’t want her parents to find out.  

o Draw on the following statements to convey key messages to students: engage in sexual activities that carry less risk (kissing, caressing . . . ); consult a health professional to help you 

choose a protection method that is adapted to your needs; use a condom correctly for every sexual relation, both as a contraceptive method and as a way to protect against STBBIs, etc.    

 You’ve already had unprotected sexual relations and you haven’t consulted a health professional to get tested for STBBIs. Your partner, who you’ve been with for a few months already, wants 

to have sexual relations with you without a condom.  

o Draw on the following statements to send key messages to students: refuse to have unprotected sexual relations; engage in sexual activities that carry less risk (kissing, caressing . . . ); 

before you stop using condoms, consult a health professional who will assess your level of risk for transmitting an STBBI and the relevance of getting tested, etc.  

*The key messages are based on the messages in The SexEducator Magazine #25. 

http://publications.msss.gouv.qc.ca/msss/fichiers/2010/10-314-01A.pdf
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Ask students to imagine how they would react in these situations; in other words, have students evaluate their personal options based on a current or potential future situation. Using the posters 

that were created in the previous activity, have students answer the following questions (while keeping their answers confidential):   

 

MY PERSONAL OPTIONS for adopting safe sexual behaviours that are adapted to my needs: 

 How will I protect myself when I decide to start having sexual relations (or the next time I have sexual relations)?  

 Am I comfortable using a condom? Do I feel able to talk about using a condom with my partner?  

 What protection method do I feel is most appropriate? Which protection method would I feel more comfortable using? Which protection method is most adapted to my situation?  

 How can I make sure I have access to my chosen protection method? (or, How can I obtain my protection method, at what cost?)  

 Do I know how to use it correctly? Do I know of any tricks to help me make sure I’ll be able to do it? 

 What can I say or do if my partner does not want to use a condom? Do I feel able and comfortable enough to tell my partner how I feel?  

 What can I do if my partner and I want to stop using condoms?  

 Do I feel comfortable going to consult a health professional if need be? Do I know what resources are nearby and available to me if I need to consult (e.g. at school, in my community)?  

 

 

CONCLUSION 

Using a questionnaire, a quiz or questions asked in class, ask students what they have retained or learned with respect to:  

 how protection methods work (hormonal contraceptives and condoms, how to practise these methods and use double protection 

 how to adopt safe sexual behaviours when they are sexually active (e.g. being able to refuse or stop an unwanted or unsafe sexual activity, negotiating the use of a condom with their partner 

and asserting themselves when needed)  

 obstacles to safe sexual behaviours, what to do in the event of unprotected or poorly protected sexual relations, and how to get tested for STBBIs   

 

Conclude the activity by drawing on the following key messages (from The SexEducator Magazine #25) 

 If you want to stop using condoms in favour of another contraceptive method only, it is preferable that you talk to a health professional (doctor or nurse). With appropriate counselling, the 
professional can assess your risk for an STBBI and the pertinence of undergoing screening tests.  

 Adolescents aged 14 years and older are entitled to patient confidentiality when they consult a health professional for help with choosing a protection method that is adapted to their needs, 
their situation.  

 The pill can prevent pregnancy but it does not protect against STBBIs. Although being in a stable, monogamous relationship helps reduce the risks for STBBIs, this does not confer immunity to 
previous experiences the partner may have had before entering into the relationship.   

 Double protection is an attitude to adopt and use continuously from the very first time you have sex.  

 It is preferable to bring up contraception and condoms BEFORE having sex for the first time or in a non-sexual context. Some obstacles to communication can then be avoided.    



19 Working document for pilot schools. MEES. 2016. Not for distribution. 

 

 You can abstain from having sex or adopt safer sex behaviours to prevent pregnancy or STBBIs (e.g. mutual masturbation).  

 Communicating with your partner about protection methods (against pregnancy, STBBIs) makes it easier to use such methods.  

 It is useful to have condoms with you, whether it’s to use them yourself or help out a friend.  
 

Hand out to students a list of resources for prevention counselling, contraceptives (preventive or emergency), testing for STBBIs, etc.   
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APPENDIX: TABLE OF SCENARIOS AND REFERENCE POINTS FOR THE TEACHER 

 

Scenarios 

Stories (for students) Content (reference points for the teacher) 

Scenario #1 – Beatrice and Jonathan 
Beatrice is 15 years old. She’s been having sex with 
Jonathan, 17, for two months. Since she’s been taking oral 
contraceptive pills for the past few months, Jonathan 
would like to stop using condoms. Lately, he’s become 
more insistent.    
 
Beatrice isn’t sure: rather than stop using condoms, she’s 
thinking of stopping the pill because she gets headaches 
and thinks she’s gained weight. She’d like to talk about it 
with her mother, but when Beatrice wanted to take the 
pill when she was 14, their conversation had been 
difficult. How should she talk about it with Jonathan?  
 

Perception of control and sense of self-efficacy 

 Beatrice doesn’t know what to do with Jonathan’s request to stop using condoms. She’s trying to find a way to 
talk about it with Jonathan (negotiating the use of a condom).  

 Beatrice doesn’t know if she should talk about it with her mom because their conversation had been difficult 
when she wanted to take the pill at 14 (feeling able to assert yourself when needed). 

 
Obstacles to safe sexual behaviours 

 Jonathan wants to stop using condoms. He has become very insistent about it with Beatrice (unfavourable 
attitudes of partner toward safe behaviours—here, with respect to condom use).   

 Beatrice was thinking about stopping the pill because she gets headaches and thinks she’s gained weight 
(unfavourable attitudes of partner toward safe behaviours—here, with respect to taking the pill).  

 Beatrice doesn’t know if she should talk about it with her mom because their conversation had been difficult 
when she wanted to take the pill at 14 (unfavourable attitudes of family toward sexual activities and safe 
behaviours). 
 

Personal options 

 Beatrice takes the pill and Jonathan would like to stop using condoms (context and planning of sexual relations).  

 Beatrice isn’t sure about stopping condom use and instead was thinking about stopping the pill because she gets 
headaches and thinks she’s gained weight (protection method adapted to your needs; ability to assert yourself 
and negotiate the use of a condom). 

 Jonathan has become more insistent about not using condoms anymore (protection method adapted to your 
needs; ability to assert yourself and negotiate the use of a condom).  

 Beatrice doesn’t know how to talk to Jonathan about wanting to stop the pill and continue using condoms (ability 
to assert yourself and negotiate the use of a condom).   
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Scenarios 

Stories (for students) Content (reference points for the teacher) 

Scenario #2 – Cedric and Tarah 
Cedric is 15. His parents have always taught him to “be 
responsible” whenever he begins having sex. He’s been in 
love with beautiful Tarah for the past four months. 
 
He’d like to have sex with her, and she seems comfortable 
with him. He’d like her to use some form of 
contraception, in addition to condoms.   
 
But Cedric doesn’t know how Tarah will react. In addition 
he knows her parents have strict views and they probably 
won’t be in favour of Tarah using contraception.  
 

Perception of control and sense of self-efficacy 

 Cedric’s parents have taught him to “be responsible” about sex (refusing or stopping an unwanted or unsafe 
sexual activity; negotiating the use of a condom; feeling able to assert yourself). 

 Cedric would like Tarah to use some form of contraception, in addition to condoms (negotiating the use of a 
condom; feeling able to assert yourself).  

 
Obstacles to safe sexual behaviours 
 Tarah’s parents have strict views on the subject and they probably wouldn’t be in favour of Tarah using 

contraception (unfavourable attitudes of family toward sexual activities and safe behaviours—here, with respect 
to using a contraceptive). 

 Cedric doesn’t know how Tarah will react if he asks her to use a form of contraception, in addition to condoms 
(unfavourable attitude of partner and family toward sexual activities and safe behaviours—here, with respect to 
using a contraceptive).  

 
Personal options 

 Cedric has been in love with Tarah for four months. He would like to have sex with her (context and planning of 
sexual relations).  

 Cedric doesn’t know how Tarah will react if he asks her to use a form of contraception, in addition to condoms 
(protection methods adapted to your needs; ability to assert yourself and negotiate the use of a condom).  

Scenario #3 – Mathieu and Sabrina 
Mathieu is 17 and Sabrina, 15. They’ve been inseparable 
since childhood. Sabrina’s just broken up with Philippe. 
Mathieu doesn’t have a date for his high school prom, so 
he decides to invite her to get her mind off her break up.  
 
After the prom, and after having a few drinks, Sabrina 
snuggles up to him. He hadn’t planned on his body 
reacting that way to her, especially when she starts kissing 
him! They end up in Sabrina’s tent, with no contraceptives 
or condoms.   

Perception of control and sense of self-efficacy 

 After-the prom, Sabrina and Mathieu end up in Sabrina’s tent with no contraceptives or condoms—we assume 
that they might have sexual relations (refusing or stopping an unwanted or unsafe sexual activity; feeling able to 
assert yourself when needed).   

 Sabrina insists, and Mathieu doesn’t know what to do (refusing or stopping an unwanted or unsafe sexual 
activity; feeling able to assert yourself when needed). 

 
Obstacles to safe sexual behaviours 

 Mathieu and Sabrina drank alcohol (consumption of alcohol or other drugs).  
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Scenarios 

Stories (for students) Content (reference points for the teacher) 

 
Sabrina insists; Mathieu doesn’t know what to do.  

Personal options 

 Mathieu and Sabrina are friends. Mathieu had not expected to react this way to Sabrina’s advances (context and 
planning of sexual relations).  

 Mathieu and Sabrina don’t have any protection methods on hand (protection methods adapted to your needs).  

 Sabrina insists, and Mathieu doesn’t know what to do (ability to assert yourself and negotiate the use of a 
condom). 

 

Scenario #4 – Carlos and Liam 
Carlos and Liam are both 16. They have already had sexual 
contact together: kissing, touching, and mutual 
masturbation.    
 
Carlos has already told Liam that it’s okay to have sexual 
relations without using any protection because it will be 
the first time for both of them. Saturday night, they’ve 
planned to spend the night together. Carlos’ parents will 
be gone, and they’ll have the house to themselves. Liam 
doesn’t know if he’ll be able to tell Carlos that he doesn’t 
want to take things any further without using a condom.   
 
Liam knows that he can go see the school nurse but he’s 
hesitant to go: he’s never told anyone that he’s been with 
a guy in that way. 

Perception of control and sense of self-efficacy 

 Liam doesn’t know if he’ll be able to tell Carlos that he doesn’t want to take things any further without using a 
condom (refusing an unwanted or unsafe sexual activity; negotiating the use of a condom; feeling able to assert 
yourself when needed). 

 Carlos has told Liam that it’s okay to have sexual relations without using any protection because it will be the first 
time for both of them (negotiating the use of a condom). 

 
Obstacles to safe sexual behaviours 

 Carlos has told Liam that it’s okay to have sexual relations without using any protection because it will be the first 
time for both of them (unfavourable attitudes of partner toward sexual activities and safe behaviours—here, 
regarding the use of a condom).  

 Carlos has told Liam that it’s okay to have sexual relations without using any protection because it will be the first 
time for both of them (belief that the partner is not infected).  

 Liam is hesitant about going to see the nurse (this obstacle is not specifically mentioned in the learning content, 
but you can bring up the fear of being judged).  

 
Personal options 

 Liam and Carlos will be alone at home Saturday night (context and planning of sexual relations). 

 Liam doesn’t know if he’ll be able to tell Carlos that he doesn’t want to take things any further without using a 
condom (ability to assert yourself and negotiate the use of a condom). 

 Liam knows that he can go see the school nurse but he’s hesitant to go (strategic place and time for prevention 
counselling). 
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Discussion questions to ask students 

 

Use the questions from The SexEducator Magazine #25: Activity 1 (they are not reproduced here), in addition to other questions targeting the educational aims.   

Here are a few examples you can use as a springboard. 

 

To encourage discussions, complete and adjust the students’ answers:   

o See the reference points for the teacher in the above table.  
o To fuel the students’ discussion, refer to the attitudes and behaviours to adopt in situations in which it may be difficult for students to protect themselves in the 

section “Explanations Concerning Learning Content.” 
 
1) In scenario #2, we learn that Cedric’s parents have always taught him to “be responsible” with his sexual behaviour. What do you think that means? 
 
2) What should the people in the scenarios do to adopt safe sexual behaviours? 

o Example: In the situation with Mathieu and Sabrina: they should have thought to bring condoms, even if they didn’t think they would need them; they should have had 
condoms to protect themselves, or to help out a friend.  

 
3) What obstacles were encountered by the partners with respect to contraceptives and/or protection against STBBIs?   

o Use the reference points for the teacher presented in the table above to complete or adjust the students’ answers.   
o Use the reference points for the teacher presented in the table above to illustrate the elements from the learning content that are associated with the sense of self-

efficacy.   
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IDENTITY, GENDER STEREOTYPES AND ROLES, AND SOCIAL NORMS 
Affirming your identity as a girl or a boy while respecting yourself and the diversity of others 

Secondary III 

 

Educational 
aims 

1) Analyze different representations of sexuality in the public space 
 

2) Explain how representations of sexuality in the public space influence your own representations, attitudes 
and behaviours in the area of sexuality 

Estimated duration of activity 

120 minutes 

  

LEARNING ABOUT IDENTITY, GENDER STEREOTYPES AND ROLES, AND SOCIAL NORMS 
WITHIN THE BROADER CONTEXT OF STUDENTS’ PSYCHOSOCIAL DEVELOPMENT 

CHARACTERISTICS OF 
ADOLESCENTS  

14 TO 17 YEARS OLD 

Adolescence is a period of transition marked by the discovery of feelings and introspection1 and in which sexual identity, formed during childhood, 
becomes strengthened, consolidated and differentiated.2 Adolescents also undergo a process of individuation,3 characterized by a distancing of oneself 
from parents, a search for independence4 and the growing influence of peer groups. The identity of adolescents is also shaped5 by the gradual onset of 
new emotional experiences (interactions with peers of the same or opposite sex,6 dating, romantic relationships) and sexual experiences (fantasies, 
sexual behaviours). 
 
The social environment and media also contribute to the development of sexual identity  
Adolescents’ interactions with their social environment also contribute to defining the attitudes, behaviours and experiences deemed appropriate for 
boys and girls.7 By observing and imitating the people around them,8 adolescents are liable to subscribe to gender stereotypes9 (e.g. girls are more 
emotional; boys are more adventurous) that may vary according to the norms adopted by society or their peer groups. Furthermore, the media play an 
important role in forming beliefs, attitudes and behaviours regarding sexuality.10 
 
Social norms, both old and new, influence adolescents 
Although young people learn about sexuality through the media, the extent of its influence remains unclear; indeed, its impact can vary from one youth 
to the next. However, representations of sexuality in the public space are certainly not insignificant, as the messages they convey can sometimes 
transform into norms on acceptable behaviours.   

 New norms may emerge and spread quickly, especially through increased access to the Internet, social media and smart phones (e.g. sharing 
nude selfies to seduce someone). 

 More traditional norms continue to exist and influence the beliefs of adolescents about gender roles and gender relations (e.g. girls are still 
subject to double standards for socially acceptable sexual behaviours: It is still considered more acceptable for a boy to initiate sexual 
behaviours or to be more sexually active).   

Adolescents between 14 and 17 years of 
age:  

 are especially preoccupied with what 
others think about them, but they are 
returning to a more flexible view of 
gender roles  

 may feel confused about what 
behaviours to adopt, but they are able 
to evaluate several dimensions of a 
situation and make decisions with 
greater independence  

 need consistency and are faced with 
the challenge of constructing their 
own identity, a task that can be even 
more challenging for young people 
from different cultural communities   

 move toward a more realistic 
perception of their aspirations at the 
end of their secondary studies (less 
distance between the ideal self and 
the real self)  
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BEFORE THE ACTIVITY 
  

   

LEARNING CONTENT 
What students learn to do, to distinguish, 

and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT EXAMPLES IN THE LIVES OF ADOLESCENTS 
Present or read this to the students to aid their 

understanding. 

1) Analyze different representations of 
sexuality in the public space  

• Messages and images in traditional 
media 

o Advertisements, reality TV, 
movies, music (lyrics and 
videos), pornography 

• Messages and images in new media  
o Interactive technologies 

(e.g. social media, SMS, blogs) 
o Surfing the Internet, 

accidental or intentional 
exposure to adult websites 
(pornography), etc. 

• Comparison of messages in the 
media and those conveyed by the 
people around us  

 

 
 
 
 
 
 
 
 
 
 
 
 

Public space 

• Our surroundings: the walls, streets, public transportation and the messages and images 
that fill them11 

• Our experiences, reflections, feelings, opinions and pictures, which are shared on a 
collective space, such as the Internet, the school hallways, social media, etc. 

• Various genres and formats of media: newspapers, television, commercials, the Internet, 
magazines12 

 
Representations of sexuality in the public space 

• Representations are the images and messages about sexuality found in the public space, 
the way sexuality is presented all around us. These representations may convey messages 
promoting attitudes, behaviours, values, etc. For example:  

• Awareness campaigns to promote condom use, gender equality or the 
importance of denouncing sexual aggression are all messages about sexuality 
found in public spaces. 

• Television shows, movies, magazines and advertisements all convey different 
messages about sexuality.   

• You also contribute to disseminating messages in the public space. Your 
acquaintances, your friends, your parents, your family, and you all use 
technology to share messages and images. In terms of sexuality, technology is 
also used to meet potential romantic partners, to flirt, etc.    

• Sexuality is sometimes presented positively and realistically in public spaces; other times, 
less so. No one type of media (e.g. the Internet) distributes information that is entirely 
false or entirely accurate; indeed, each type of media can be the source of accurate, 
relevant information (e.g. newspapers, the Internet, other people). You need to take the 
time to analyze the information and use your critical judgment when faced with the 
messages conveyed through the media.    

• Some of the messages in the public space are implicit. They are not conveyed outright with 
words but through images, pictures (e.g. people’s attitudes, non-verbal language, sexy 
poses). You have to look closely, take the time to realize that the messages on some 

 
 
 
 
 
 
 
 
Representations of sexuality in the public 
space 

• Remi and his friends are talking about how 
the guys in music videos usually have a lot of 
girls at their side.  

• Alicia is wondering about the excerpt from 
the reality show, where one of the 
participants tried to seduce two different 
girls during the same night.  

• Anne-Sophie and her friends don’t 
understand why adults find reality shows 
ridiculous. They like to look at the clothes 
the girls are wearing for ideas.  

• Alex watched a TV report on adolescent 
sexuality.  

• Elaine and Liam accidently stumbled upon a 
porn website while doing research for a 
school project, and they’re checking it out.  

• Luca’s grandparents explain to him that 
sexuality used to be a taboo subject when 
they were his age. 
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BEFORE THE ACTIVITY 
  

   

LEARNING CONTENT 
What students learn to do, to distinguish, 

and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT EXAMPLES IN THE LIVES OF ADOLESCENTS 
Present or read this to the students to aid their 

understanding. 

 
 
2) Explain how representations of sexuality 

in the public space influence your own 
representations, attitudes and 
behaviours in the area of sexuality 
 Norms and values conveyed in the 

public space  
 Norms and values conveyed by the 

people around you  
 Personal norms and values 
 Expressing your sexuality  
o Public space (expressing your 

femininity or masculinity, contact 
with someone you like, romantic 
relationship, etc.)  

o Intimate space (feelings, 
reflections, experiences that you 
share with a few people of your 
choice)  

o Private space (personal feelings, 
reflections and experiences) 

 

advertisements, videos, and pictures in the media and on social networks actually relate to 
sexuality.  

 
Sexualization of the public space 

• Sexualization is an action that assigns a sexual dimension to a product or behaviour, where 
none previously existed.13  

• The sexualization of the public space refers both to the omnipresence of sexuality in the 
collective space as well as to situations where sexuality is used to deliver messages or 
present images which, in principle, would not otherwise be sexual in nature (for example, 
showing a person wearing a sexy outfit to sell a couch).  

• Sexuality, though traditionally belonging to the private space, is now an important element 
of public life since it is also present in the media.14 The number of images, messages and 
references to sexuality in the public space has literally multiplied in recent years.   

 
Influence of representations of sexuality in the public space on perceptions and 
behaviours   

• Sexuality’s new significance in the public space is considered, to a certain extent, a new 
norm; and people, including adolescents who are in the process of consolidating their 
identity, could be tempted to comply with it.   

• Representations of sexuality in the public space can have a positive influence when the 
messages are grounded in gender equality or present a diversified view where men and 
women can assume different roles, couples can have different sexual orientations, etc. 

• Stereotyped representations of men and women could lead people to believe that they 
must behave in a certain way in order to be popular, seductive or a good lover. 
Adolescents who are in the process of consolidating their identity and searching for points 
of reference sometimes adopt these representations as models. 

 
 
 
 

Sexualization of the public space 

• Mary is 16 years old. She is surprised to see 
a sexy ad during her 9-year-old brother’s 
television show.   

• Felix notices that the billboards he passes on 
his way to school are pretty sexual in 
nature.  

• Approximately one show in seven features a 
sex scene or a scene where sex is strongly 
implied.15 

 
Influence of representations of sexuality in the 
public space on my behaviours  

• I have a Facebook account but I’m not 
“popular.” I get the feeling that everyone is 
more popular than me. I got 40 “likes” for 
my profile picture, but the popular girl in 
school got more than 100 “likes” for hers. I 
check out the “likes” other people get, and I 
feel like such a loser. I know I shouldn’t, but 

I can’t help it.16 

• My friend’s boyfriend keeps asking me to 
post pictures of my boobs on Snapchat. 
What should I do to make him stop before it 

gets worse?17  

• I think it’s usually the younger teens who 
send sexy pics of themselves to their 
crushes. I think they’re scared or too shy to 
just talk to the person. Toward the end of 
high school, we don’t need to send pictures, 
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BEFORE THE ACTIVITY 
  

   

LEARNING CONTENT 
What students learn to do, to distinguish, 

and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT EXAMPLES IN THE LIVES OF ADOLESCENTS 
Present or read this to the students to aid their 

understanding. 

A few words on the concept of “norms”  

• A norm is a code of conduct observed by a given society or group of people (e.g. friends, 
the student body, the hockey team). Norms dictate what a person can or cannot do, 
who that person can or cannot be. Norms translate values. Some norms are formalized 
(e.g. laws, rules and regulations, standards of living), and others are informal 
(e.g. beauty standards in society). They are conveyed by people and the media. At times, 
some people may feel the need to conform to certain informal norms in order to avoid 
being rejected by others or becoming an object of ridicule. 

 
Expression of sexuality in public, intimate and private spaces  

• With sexually charged images and messages from private or intimate spaces becoming 
increasing normalized in the public space, adolescents (and adults) have taken to publicly 
posting intimate or private pictures, particularly on social media. This new norm creates a 
form of pressure on young people. 

•  Public space: Experiences, reflections, feelings, opinions and images that you share in a 
collective space, such as the Internet, the school hallways, social media. Have students 
reflect on whether or not they share things that are intimate or private in the public 
space.  

• Intimate space: Feelings, reflections and experiences that you share with a few select 
people.  

• Private space: Personal feelings, reflections and experiences; pictures that you would 
like to keep private or perhaps only share with a significant other, such as your romantic 
partner or best friend, or a health professional/specialist (in which case, confidentiality 
is protected). For example: sexual behaviours take place in the private space. 

• One of the implicit messages conveyed through the sexualization of the public space is that 
it is acceptable to bring the private space into the public space (e.g. social media, reality 
shows, sexting). However, once the content of a private image (shared with only one 
person) begins to circulate online, it becomes public and can be sent to other people.     

• Remember: It is more difficult to keep images and messages private if they are shared 
through social media, even if the other person says they would never show them to 

we just go out with the person. 

• I didn’t have a boyfriend and I was curious if 
other people would think I had a nice body, 
so I took a few pictures.18 

• Someone sent me a picture of my boyfriend 
with another girl. He’s so not my boyfriend 
anymore!19 

• The other day, I saw some guys from school 
showing off pictures of four naked girls on 
their phones. I think they showed the 
pictures to the entire class. I don’t know 
what to do.20 

• If a guy wants to hook up with you, he’ll 
send pictures of his private parts or a nude 
picture of himself. Guys do that to date you 
or hook up with you. I don’t sext, it’s not my 
thing, but some of my friends do.21  

• Once, a girl who liked me sent me a nudie 
pic, for no reason, just that once. I had 
known her for a while, but we stopped 
being friends after that. I thought those 
pictures went too far because they were 
pretty graphic and so not necessary.22 

• I’ve been going out with a guy from school 
for 3 weeks now. We get along really well, 
and we’re getting to know each other. 
We’ve kissed and gone to second base a bit, 
but that’s all. He wants me to send him 
some sexy or nude pictures of myself, but I 
haven’t done it. Even though I trust him, I 
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BEFORE THE ACTIVITY 
  

   

LEARNING CONTENT 
What students learn to do, to distinguish, 

and to understand 

EXPLANATIONS CONCERNING LEARNING CONTENT EXAMPLES IN THE LIVES OF ADOLESCENTS 
Present or read this to the students to aid their 

understanding. 

anyone else.   

• Sharing nude or nearly nude pictures of yourself is a serious matter: In the case of minors, 
the production, possession and distribution of images of a sexual nature featuring 
adolescents constitutes child pornography and is an offense under the Criminal Code. As 
such, adolescents must be made aware of the fact that these pictures are illegal, as well as 
of the risks inherent to these types of pictures—that is, even if these pictures were 
produced to send to one person only (e.g. boyfriend or girlfriend, the person you want to 
seduce), they may nonetheless be distributed to others by that person. Essentially, once a 
sexually explicit picture of you is out there, you cannot control who sees it.  

• Self-protection skills. Adolescents must know the following: If someone asks for a sexually 
explicit picture of them, or threatens to post a picture of them on social media, they can:   

1) Refuse, say no. Say that they know what the other person is asking for is illegal. 
Explain to the person that they know they have the right to report the situation to the 
police. This may dissuade the person from following through with their threat. Then, 
report the situation to an adult.  
2) Immediately report the situation to the police. You can also visit the website  
NeedHelpNow.ca. 

 

know what the risks are. But now, he’s 
pushing me to send him some pictures. He 
tells me his friends and their girlfriends are 
always sending pictures to each other, and it 
would be fun if we did it too.  

  

https://needhelpnow.ca/app/en/index
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BEFORE THE ACTIVITY 
 

TAKE TIME TO REFLECT before intervening with students 
Take notice 

• The communication tools within everyone’s reach (e.g. tablets, smart phones) and Internet access have led to widespread exposure to images and messages with a bearing on sexuality, 
with users sharing and even producing such images and messages. This new challenge affects both the new generation and adults.   

 
Take stock 

• Form your own opinion about the representations of sexuality in the public space: what you enjoy or appreciate, what shocks you, what corresponds to or opposes your view of sexuality, 
what you think should be made accessible (or not) to adolescents.   

• It is important to clarify your own opinion on the content posted on social media (images and messages with a sexual undercurrent, e.g. more or less sexually explicit pictures, pictures or 
information from a person’s private life) to be able to distinguish between your experiences and personal opinions and the educational aims.  

• Distinguish between what should belong exclusively to the private space, and what should belong to the private space but has migrated to the public space. Be aware that we also produce 
media messages in the public space through our blogs, Facebook pages, and Twitter and Vine accounts. To what extent do we also contribute to sexualizing the public space? 

• Be aware of the opportunities and risks involved when adolescents use technology to socialize. Be aware of real pressures (“someone asked me to do it”) and perceived pressures (“I think 
I’m supposed to do it”) associated with producing messages or images on social media, and how adolescents can protect themselves and others. 

  
Clarify the phenomenon of sexting and the issues at stake for adolescents  

• Sexting refers to sexually explicit content (image or text) that is sent by text message using a smart phone or other online tool, including social media.23 For adolescents, sexting can be used 
to meet their need to explore their sexuality,24 to seduce, to experiment (e.g. test, learn, satisfy a certain desire for risk, undermine parental values). Sexting is not solely an individual 
practice; it is also a group and/or network phenomenon.  

• Legal ISSUES: It is illegal for an adult to ask a minor for nude pictures. In addition, if you, a 14-year-old, send pictures of yourself, you are distributing child pornography, which is a criminal 
offence. If another person possesses pictures of you, they are also considered to be in illegal possession of child pornography. Therefore, the stakes are high when you send your picture to 
strangers. 

• ISSUES relating to stereotypes: There are several sexual stereotypes associated with the phenomenon. Sexting is influenced by gender dynamics: girls are more affected than boys; and boys, 
backed by popular culture, are more likely to harass girls for their pictures. Sexting is also a testament to expectations regarding appearances (e.g. being thin, sexy, muscular) and actions 
(e.g. sexual gestures, fondling, fellatio, sending nude pictures of your body or parts of your body).25 

• ISSUES relating to consent: SMS and other technologies allow people to comment, produce, transmit, reproduce and distribute pictures, without obtaining a person’s consent or even 
without their knowledge, quickly, with ease, and to a potentially large audience26. 

• Psychoaffective ISSUES: One quarter of the youths who have produced pictures or been in pictures (21%) or who have received pictures (25%) reported having negative feelings with respect 
to the situation (Ringrose). While the harm of secondary sexting (i.e. when a person redistributes a message or picture, unbeknownst to the original sender) is clear, the harm associated 
with sexting between two consenting partners is less so27. 
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Be sensitive  
• Few adolescents want to be excluded from the chatting, gossiping, discussions and flirting that are typical of adolescence on social media. However, by participating in this, they are 

necessarily faced with the pressure to look good, please other people, do what is expected of them and perform (e.g. receive pictures, get lots of “likes,” have lots of friends); they also face 
the risks of judging or being judged.28 Adolescents must therefore be assisted in confronting the challenges that arise specifically from their participation in these social networks.  

 
Be ready to specifically address with students the subject of sending and receiving sexual messages  

• Directly address the opportunities and risks associated with using technologies to socialize in order to help students understand the potential consequences of sharing sexually explicit 
pictures and the legal consequences of some types of behaviours.29  

• Use concrete examples, from real life (e.g. Facebook posts) to give students food for thought. This is more effective than simply giving advice.  
• Help the students understand: 

• that the need to please is legitimate 
• the concept of consent (e.g. giving in does not constitute consent) 
• that they generate expectations when they share pictures, with respect to their body image and self-esteem (e.g. appearances, body shape, beauty standards, sexy poses, digital 

retouching)   
• the meaning of the law: under the law, adolescents aged 16 and over may be old enough to consent to sex, but they are not old enough to produce, share and possess sexual images 

• Look at the issue from all viewpoints: the student as the victim, as the witness, as the offender.   
• Address the following:  

• Real pressures (“someone asked me to do it”) and perceived pressures (“I think I’m supposed to do it”) associated with producing sexual messages or images 
• Safety rules, practices for self-protection and responsible online behaviours (e.g. do not share a person’s picture without prior consent) 
• How to help other people and what to do when you witness a situation 

 

REFER TO RESOURCES: brief readings and short videos 
 

Consult the advisory report produced by the Conseil du statut de la femme, entitled Le sexe dans les médias: obstacle aux rapports égalitaires, at www.csf.gouv.qc.ca/wp-content/uploads/avis-le-

sexe-dans-les-medias-obstacle-aux-rapports-egalitaires.pdf. (An English summary, entitled Sex in the Media: Obstacle to Equal Relationships, is available at https://www.csf.gouv.qc.ca/wp-

content/uploads/sex-in-the-media-obstacle-to-equal-relationships.pdf.) For a better understanding of the concept of the sexualization of the public space: 

• The big picture: Read the introduction and conclusion of the advisory report (approximately 3 pages, in French).  
• Dig a little deeper: Read chapters 1 and 2 of the advisory report (in French) (pay special attention to section 2.3, which deals with the representations of sexuality in the public space). 
• An overview of the issues: Read the summary of the advisory report (28 pages), at https://www.csf.gouv.qc.ca/wp-content/uploads/sex-in-the-media-obstacle-to-equal-relationships.pdf 

(pages 9 to 14). 
 
To reflect on the use of the Internet in private and public spaces:   

• View this five-minute video of Serge Tisseron, psychiatrist and digital image and media specialist, at http://blogsgrms.com/cestmalade/utiliser-internet-a-lecole/ (in French).  
 

http://www.csf.gouv.qc.ca/wp-content/uploads/avis-le-sexe-dans-les-medias-obstacle-aux-rapports-egalitaires.pdf
http://www.csf.gouv.qc.ca/wp-content/uploads/avis-le-sexe-dans-les-medias-obstacle-aux-rapports-egalitaires.pdf
https://www.csf.gouv.qc.ca/wp-content/uploads/sex-in-the-media-obstacle-to-equal-relationships.pdf
https://www.csf.gouv.qc.ca/wp-content/uploads/sex-in-the-media-obstacle-to-equal-relationships.pdf
https://www.csf.gouv.qc.ca/wp-content/uploads/sex-in-the-media-obstacle-to-equal-relationships.pdf
http://blogsgrms.com/cestmalade/utiliser-internet-a-lecole/


8 Working document for pilot schools. MEESR. 2015. Not for distribution. 

 

To learn more about self-disclosure on social media in relation to sexuality and to obtain a short questionnaire to help students reflect on what they share online, consult:    

 The SexEducator Magazine, “Flirting Online: Toward a Safe and Fulfilling Exploration of Self and Others,” (Issue 20, Spring 2012) available at 
http://publications.msss.gouv.qc.ca/acrobat/f/documentation/2011/11-314-04A.pdf. More specifically, consult:   

o the content on pages 4 through 8 
o the questionnaire on page 12 (to use the questionnaire for the activity on the information we share in public, intimate and private spaces, see the section “Suggestions for the 

Activity”) 
 

To see examples of media awareness campaigns on sexuality (an example of representations of sexuality in the media):  

 The campaign Protège ta liberté, produced by the Ministère de la Santé et des Services sociaux to promote condom use,  
http://www.msss.gouv.qc.ca/sujets/prob_sante/itss/index.php?campagne-2012-2013 and https://youtu.be/LKJ5LIMBf6w (in French) 

 The Québec Charter for a Healthy and Diverse Body Image, http://www.jesigneenligne.com/en/   
 

BE PREPARED: gather and create materials, etc. 

 
CREATE AN IMAGE BANK 

• With or without the help of students, create a bank of images or video clips that demonstrate the sexualization of the public space.  
• Select images from: 

o the section “Refer to Resources” 
o blogs and excerpts from social media (e.g. Facebook page, Twitter or Vine account) 
o scenes from movies, television shows or reality shows  
o different advertisements (e.g. television, promotional posters, flyers, newspapers), magazines 

• Make sure the images convey different implicit and explicit messages relating to seduction, beauty, romantic relationships, sexual relationships, etc. 
• Avoid using sexual images that are too explicit (e.g. nudity, demonstration of sexual behaviours, pornographic images). It is not necessary to demonstrate the extremes in order to help 

students understand that our collective space is filled with messages about sexuality.   
• You can use images and video clips from an existing bank created by the Montréal Science Centre in order to ascertain the sexualization of public spaces and reflect on the messages they 

convey (www.flickr.com/groups/sexualite). 
 
 
INFORM PARENTS 
Sexuality education is more effective when there is collaboration between the school and families. Parents can play a complementary role in the reflection process regarding the sexualization of the 

public space. They know that technology can be used to access and create sexually charged content, and can take different types of actions to help and support adolescents. For instance, it is 

proven that children whose parents protect themselves online are more likely to follow their example. Here are a few things parents can do for adolescents, which will serve to complement what 

the adolescents do in class:30  

• Monitor their adolescents’ activity online and on social media, and place restrictions on texting:   

http://publications.msss.gouv.qc.ca/acrobat/f/documentation/2011/11-314-04A.pdf
http://www.msss.gouv.qc.ca/sujets/prob_sante/itss/index.php?campagne-2012-2013
https://youtu.be/LKJ5LIMBf6w
http://www.jesigneenligne.com/en/
http://www.flickr.com/groups/sexualite
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• Despite what parents think, the young people who participated in research studies said that they preferred it when their parents were somewhat interested in what they did online. 
However, it remains a challenge for parents to supervise chats between friends.   

• Adolescents who text more than their peers are more likely to receive sexts and are more exposed to this new socio-sexual reality. 
• By deciding on safety strategies together with the adolescents and clarifying with them proper online conduct, parents will help them develop the necessary preventive measures to 

use technology safely. 
• Keep the communication channels on sexuality open (both the school and the parents can do this):   

• Use the media materials you find in your environment, and seize different opportunities to talk with them about the use of media, the Internet and social networks.  
• Find a balance between having discussions, allowing positive, enjoyable experiences and being supportive, and intervening in problematic or coercive situations. 
• Be present: Keep an eye on what their adolescents are doing, be one of their Facebook friends, and do it all in the open to prevent adolescents from creating separate, secret 

profiles. 
• Adapt over time, and in keeping with the new challenges that arise as adolescents grow older.  

• Be aware of available resources: websites such as NeedHelpNow.ca, etc. 

  

https://needhelpnow.ca/app/en/index
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SUGGESTIONS FOR THE ACTIVITY 
  

The approach taken with adolescents in Secondary Cycle Two should:  

 continue to support the development of their self-awareness in order to increase their ability to make decisions based on their desires and needs  

 take into account the positive and negative influence exerted by certain prevalent norms in society and in the peer group regarding the expression of sexuality  

 

The basics (key messages) 

In the public space, messages about sexuality abound . . . and sometimes contradict each other. The media can provide useful information and support on many topics. It is important to 
understand the diversity of points of view on sexuality. Analyzing the norms conveyed by those around us and by the media can help us to determine the actions we want to take in 
accordance with our needs and our wishes.   

 
INTRODUCTION 
 

• Present the educational aims of the activity to the students.  

• Ask the students to define the public space. Complete their definition using the section “Explanations Concerning Learning Content.” Highlight the fact that the public space is not 
limited to the media, even if it is highly visible through that particular channel. Peers, friends, social networks and family are all, to varying degrees, part of the public space.  

• To verify if students are aware of the diversity of sources of messages about sexuality in the public space, ask them to name at least 20. Get the ball rolling by naming a few: music 
videos, signs on buildings, the Facebook pages of individuals and companies. Record their answers. 

 

ACTIVITY: ANALYZE IMAGES FROM THE PUBLIC SPACE 
 
To help students: 
Analyze different representations of sexuality in the public space (in other words, to identify and understand the MESSAGES conveyed by these representations) 
 

• Using images from the public space, IDENTIFY, with students, the implicit and explicit MESSAGES about sexuality conveyed by the images (e.g. beauty, romantic relationships, sexual 
stereotypes); in other words, the messages about sexuality and everything associated with them.  

• Take care to properly record the message associated with each image; this will come in use in the following activity.  
o Note: The images from the public space are advertisements, music videos, movie trailers, the publications of famous people, the people you know on Facebook, etc.  
o Note: The images from the public space may be supplied by the students, yourself, or everyone (see the section “Refer to Resources” for information on an existing image 

bank). Exclude all pornographic images; they are not required to help the students understand. If the images are provided by students, be sure to approve them prior to 
the activity in order to exclude those that will not further the targeted learning. 

• To help students analyze the representations of sexuality, raise one or more of the questions below: 

• What messages are conveyed about seduction (e.g. what ways are acceptable, whether they are effective or not, to reach out to someone, to get their attention)?  
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• What messages are conveyed about beauty (e.g. its importance, beauty standards, standards for women and for men)?  

• What messages are conveyed about romantic relationships (e.g. interactions between partners, romantic activities, means of communications, sexual orientation, how to 
behave when you are in love, exclusivity, the concept of couples)?  

• What messages are conveyed about sexual relations (e.g. what is acceptable, what is valued, characteristics of partners, criteria for having sexual relations)?  

• What messages are conveyed about sexual stereotypes (e.g. How are girls and boys represented? What are their character traits? How do they dress? What are their 
interests? What are their physical characteristics?)? 

 
    Additional information: You can add questions exploring other types of messages (i.e. other than beauty, seduction, romantic relationships).  

      Other aspects of sexuality could be discussed with the students depending on their needs and interests. The themes above were chosen  

         because they are very prominent in the public space, and provide students with an excellent opportunity to discuss 

issues that are in keeping with the educational aim.  

 

• Make a few conclusions by drawing on the following statements: 

• Our environment disseminates different messages about sexuality.   
• These messages are produced by different people or groups, as well as by you, your peers, your family, and other people you know.  
• Sexuality is represented in different ways in our public space. Some messages contain accurate information seeking to inform, raise awareness, and encourage reflection; 

whereas other messages contain messages stereotyping men, women and gender relations. It is therefore important to adopt a critical stance when faced with the panoply 
of messages or images.  

• These messages may be contradictory (e.g. an image promotes dieting to feel beautiful versus a campaign that seeks to show that beauty is not tied to weight).  
• In the public space, there are many implicit messages about sexuality. People must pay careful attention to identify the underlying messages.  
• As a result of the sexualization of the public space, our environment contains many explicit or implicit messages bearing on sexuality (refer to the section “Explanations 

Concerning Learning Content,” under the heading “Sexualization of the public space”). 
. 

 
To help students: Explain how representations of sexuality in the public space influence their own representations, attitudes and behaviours in the area of sexuality 
 

ACTIVITY: CREATE A VISUAL DISPLAY depicting the influence of representations of sexuality in the public space  
 

The way sexuality is represented in the public space may influence, to varying degrees, your own representations, attitudes and behaviours concerning sexuality.  

• With students, MAKE CONNECTIONS BETWEEN THE REPRESENTATIONS OF SEXUALITY in the public space and THE REPRESENTATIONS, ATTITUDES AND BEHAVIOURS people adopt 
with respect to sexuality. To that end, create a visual association between: 1. a representation (image or text) of sexuality in the public space; 2. the message conveyed by this 
representation; 3. the representations, attitudes and behaviours of people who may be influenced by this message (identify everyday behaviours that are subject to such influence or 
are liable to change).  
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 Representation in the public space or surroundings   Message in the public space   Representations, attitudes and behaviours of people (in the public, private, 

intimate spaces) 

 

• These three elements can be associated using images containing messages identified by the students (see previous activity). This exercise can be carried out in teams, using a table, a 
poster, etc.    

o Sample associations using images and texts: 
 1. Public space: A lot of people post sexy pictures of themselves or their couple on social media. 2. Implicit message: It’s okay to show off sexual intimacy on social 

media, so long as it stays between friends. 3. Influence on behaviour (in the public space): Encouraged by what they see on social media, people post pictures of 
themselves to show that they can also be sexy.  

 1. Public space: Movies and magazines often feature “friends with benefits” (friends who have sexual relations without being in a romantic relationship). 
2. Implicit messages: You don’t have to be in love to have sex. 3. Influence on behaviour (in the intimate space): It is becoming increasingly normal to know of 
people who have friends with benefits, or to have friends with benefits. It is becoming increasingly acceptable to have friends with benefits. 

 1. Public space: The media primarily showcase romantic relationships between heterosexual couples. 2. Implicit messages: Heterosexual couples continue to be 
the norm for couples in general. 3. Influence on behaviour (in the public space): People with different sexual orientations (homosexual, bisexual) remain discrete 
about their orientation in their work and personal lives.  

 It could also be interesting to show the flip side of the coin and demonstrate the positive effect that a positive, prejudice-free representation of 
sexuality can have on people. 1. Public space: Some shows integrate the romantic lives of gay or lesbian characters in the plot. 2. Implicit message: We 
can be in a couple with someone of the same sex, live freely and thrive romantically. 3. Influence on behaviour (in the public space): Different sexual 
orientations are represented in the public space in a way that promotes respect and acceptance. Sexual diversity does not have to be taboo.  

 

• Identify contradictory messages found in the public space (which, it is important to note, also includes, to varying degrees, peers, friends and family).   
o For example, some implicit messages are conveyed simultaneously as other messages that state the exact opposite.  

 1. Public space: Movies, magazines and advertisements show thin boys and girls who dress sexy. 2. One of the implicit messages: You have to be thin and dress 
sexy to be attractive.  
AND 

 1. Public space: The people in your life and certain ads underscore that you don’t have to be thin to be beautiful; that beauty can take many shapes and sizes. 
2. Implicit message: Beauty is found in all shapes and sizes.   

• Ask students how they can make sense of contradictory messages, whether implicit or explicit?  
O Have the students discuss and identify the choices they tend to make or are more likely to make and why (e.g. agreeing to send someone a picture because they 

think that it will help them seduce that person versus not agreeing to send the picture because they know the risks).  
o What are the consequences of the choices they make, and how can they cope with some of the very real challenges that arise (e.g. emphasis on the legitimacy of 

the need to please, have friends and be in a relationship)? 
o Raise the issue of the real or perceived pressures to adopt certain attitudes or behaviours and show how these pressures are the result of the different 

representations of sexuality in their environment, in their interpersonal relations, in what they read or listen to, etc.   
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• Draw a few conclusions, making sure to make connections with the images analyzed by the students.  

• Messages in the public space can influence:  
o our representations of sexuality: what we think of sexuality, the way sexuality is expressed or should be expressed by boys, girls, etc.  
o our attitudes regarding sexuality: our openness or acceptance of certain situations and social facts, our values, what we consider appropriate or inappropriate 

behaviour, etc.  
o our behaviours: how we express our sexuality, the way we act in our romantic or sexual relationships, what we publish on social media, how we flirt, etc. 

• People may consider that certain messages conveyed in the public space and by their surroundings are in fact a norm to adopt, a code of conduct to comply with (see 
“Explanations Concerning Learning Content”). However, when messages are contradictory, people are faced with the challenges of taking a stance with respect to their sexuality.  

 

SCENARIO: Public, intimate or private space?  
 

To further the reflection on the influence of messages about sexuality in their surroundings and the media, particularly with a view to highlighting the means people choose to express 

their sexuality in public, intimate and private spaces, discuss the following scenario with students: 

 

I’ve been going out with a guy from school for 3 weeks now. We get along really well, and we’re getting to know each other. 

We’ve kissed and gone to second base a bit, but that’s all. He wants me to send him sexy or nude pictures of myself, but I 

haven’t done it. Even though I trust him, I know what the risks are. But now, he’s pushing me to send him some pictures. He 

tells me his friends and their girlfriends are always sending pictures to each other, and it would be fun if we did it too. 

 

• Ask students the following questions to identify how they express their sexuality in public, intimate and private spaces (you can create a concept network to illustrate each space).  

• What should the girl do? What advice would you give her if she was your friend? 

• What would you tell her boyfriend if he was your friend and he came to you for advice?   

• Due to greater access to technology, it is becoming increasingly common for people to share sexy pictures of themselves. However, there are a number of risks at stake 
when such pictures are shared, as stated by the girl in the scenario. What are the risks? 

• Provide the students with some information on what distinguishes the public, intimate and private spaces from each other (see “Explanations Concerning Learning Content”).   

• Have the students consider the following: 

• Some of the norms upheld by a group of friends (“everyone does it,” or you think that everyone does it) may influence your decisions. In spite of that, whenever you make 
a decision, you must consider the risks as well as the needs and wishes of the two people involved. 

• Use the questionnaire on Page 12 of The SexEducator Magazine (Issue 20, Spring 2012) (see the suggestion in the section “Be Prepared”) to make the students think about 
the information they share on their sexuality in the public space.  

• Use the information on sexting (see the section “Take Time to Reflect”) to raise the students’ awareness on this issue. Remember, however, that this new social “norm” creates 
pressure for students:    

• Perceived pressure (for a boy): He thinks sexting is what the cool couples or guys do.  
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• Real pressure (for a girl): The boy insists that she send him a picture, even though she said no. This is an example of real pressure. 
 

 

CONCLUSION 
 
How are you influenced by the representations of sexuality in the public space? 

• One by one, ask students to name messages from the media or their surroundings that influence them or have caused them to reconsider their attitudes, behaviours and opinions (e.g. 
on beauty standards, means of seduction, romantic relationships, sexual relationships). Consider both messages that help raise awareness for different situations (e.g. messages on 
sexuality that promote condom use, athletes who post their sexual orientation on their Facebook page) and messages that create social pressure on people (e.g. to comply with a 
beauty standard).     

 

Summarize your learning on the influence of messages in the public space.   

• In teams, ask students to produce a poster, commercial, radio ad, bookmark to distribute at the library, etc., on the following theme:  
o Issues of beauty, seduction, romantic relationships, etc., influence us more than we think. The final product may take the form of a 30-second radio ad, a draft version of a 

poster, a bookmark to distribute at the library, etc.  
OR 
o Realistic messages of sexuality in the public space. Ask students to find campaigns, advertisements, public initiatives, etc., that promote equality, respect for diversity, or 

something else (predefined). Ask the students to find examples of messages in the public space that convey a positive and realistic view of sexuality and create a space for 
people to more firmly embrace their sexuality (e.g. to thrive, to protect themselves, to fight against sexism, homophobia), etc.  

• Share each team’s work with the class or the school as part of a project.  
 

• Conclude the activity by using the key messages. 
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